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METOIMKA
®OPMYBAHHS4
[TPODECINHO
OPIEHTOBAHOI
KOMYHIKATHUBHOI
KOMIIETEHLUII V
MAUWNBYTHIX
BUKJIAJIAYIB

B.B. YEPHUIII
Kanouoam neoazoiuHux HaykK,
oouenm




IIuTaHHA 1)1 00rOBOPEHHSA

Ska p13HUIA MK MOHATTAMHA “KOMIETEHIIIA 1 “KOMIIETCHTHICTD
haxiBis?

Aka cTpyKTypa IHIIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHIIl1 yauTens IM?
K1 OCHOBHI CKJIaJHUKHA KOMIICTEHTHOCTI yunuTtens IM?

k1 1111 Ta 3aBAaHHS TPodECIiHO OPIEHTOBAHOTO HABYAHHS 1HO3EMHHUX
moB (IM) y mepenbauae cygacHa METOAMKA?

Sk CHIBBIIHOCSATHCS PiBHI BOJIOIITHHS 3araibHOBKUBAHOIO 1 IPOPECIitHO
opieHTOoBaHO IM i3 eranamu HaByaHHs y BH3?

K1 cutyaliii MKKYJIbTYPHOTO CIIUIKYBAaHHS Y NPOQECIiHINA B3aEMO/I11
CIICIIAIICTIB y Tainy31 BUKIaJaHHs/HaBdaHHs [M?

ki1 TUTOBI 3aBaHHs eheKTUBHI 1JIsI HOPMYBaHHS 1HIIIOMOBHO1
podeciitHO OPIEHTOBAHOI KOMYHIKATUBHOI KOMITETEHITIi?

OcHOBHI OpHUTaHCHKI ICIIUTH, TAILIOMHU/CepTU(IKATH I BANTEITIB
AHTJI1MCHKOI MOBH SIK 1HO3E€MHOI.

K1 OCHOBHI JJOKYMEHTH 3 MIATOTOBKM BUnTes IM Oyiin po3po0IieHi
Panoro €sponn?



Ax Bu, BBaxkaere IKHUMH
KOMIETCHIIIAMM MOBUHEH BOJIOIITH
BUYHMTEeab [M?




Jka pI3HHISA MIK
INOHSTTSIMH
“xoMmeTeHIia’” i
“KOMIIETEHTHICTh
daxiBusa?



)

2)

3)

n00pa 0013HAHICTS 13
YUM-HEOY Ib

KOJIO IIOBHOBAKEHD
AKOI-HEOY b
OpraHi3ailli, yCTaHOBU
a00 oco0u;

KOJIO MATAHb, B IKUX
oco0a Mae meBHl
IIOBHOBAKCHHS,
3HAHHS, JOCBIL

. —
) BmacTuBICTH 32 3HAYEHHSIM KOMIICTCHTHUMA;

2) moiHGOPMOBaHICTh, 0013HAHICTb,
aBTOPUTETHICTh

1) sskmit Mae mocTaTHI 3HAHHS B SKIA-HEOYIb
rajaysl; SKUK 3 YUM-HEOYyab 100pe
0013HAHUM; TAMYIINN, KBaI1(PIKOBAHUM;

2) IKUHA Ma€ MEBHI MOBHOBAKCHHS
IIOBHOIIPABHUM,, IIOBHOBJIATHAM

* Benukwuii aHTI0-yYKPAaiHCHKHMH CIOBHHK: 112 ciiiB Ta cioBoCHonydeHb /
Vrnanaa M.3y6koB. — Xapkis: @oiio, 2006. — C. 560.

CnoBHEK iHIOMOBHUX ciiB / 3a pex. wi.-kop. AH YPCP O.C.MenbpHnuyka. —
K.: Ton.pen. Ykp. Pag. Ean., 1977. — C.345



B CYKYIIHICTb 3HaHb, YMIHb 1 HABUYOK, IO (OPMYIOThCS
I11]T YaC BUBYCHHS IIEBHOI AUCIUAILIIHH;

B 3JIaTHICTh OCOOMCTOCTI JO BUKOHAHHS OYIb-5SKO1
TISUIBHOCT1 HA OCHOB1 HA0YTHX 3HAHB, C(OOPMOBAHUX
HAaBUYOK 1 BMIHb.

— 3IATHICTh
Ieaarora aaeKBaTHO 0 CUTYaIlli CIUIKYBaHHS ( Y
PI3HOMaHITHUX IpodeciiiHux chepax 1 CUTyarisax)
YCIIIIHO OPTraHI30BYBAaTH CBOIO 1HIIIOMOBHY MOBJICHHEBY
HAISUTBHICTH (y IUCHMOBIHM Ta YCHIA hopmi)



B 0COOJIMBOCTI, BJIACTUBOCTI
OCOOMCTOCTI, IO IPYHTYKOTHCA
HA KOMIIETEHIIII 1 BU3HAYAIOTH
371ATHICTH JTFOAUHHA 10
BUKOHAHHS M1SJI-HOCT1 Ha 0431 EMPOWERING
HAaOyTHUX 3HAHb 1 CHOPMOBAHUX LANGUAG
Ha 1X OCHOB1 HABUYOK 1 BMIHb. PROFESSIONALS

® @ @ o European Centre for Modern Languages
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Jlka CcTpyKTypAa
IHIIIOMOBHOI
KOMYHIKATABHOI

KOMIIETCHII YUYUTEIs
IM?



IHHHIOMOBHA

KOMYHIKATUBHA
KOMIIETEHIIA
BUYUTEJIA IM
3ArAJTbHA NPO®ECINHO
IHLUOMOBHA OPIEHTOBAHA

KOMYHIKATMB- IHLUOMOBHA
HA KOMYHIKATUBHA

KOMIMNETEHUIA KOMMETEHUIA



CriagHUKH KoMIeTeHTHOCTI BuuTessi IM (Bumoru 10 piBHsi copMoBaHOCTI
xommneTeHii (K) (Busnauarornes oxkpemo 10 KOKHOro piBus kBajipikanii yuureis)

(3a C.IO.Hikonaesor)

InmomoBHAa IIpogeciiina 3arajgbHa
KOMYHIKATHBHA KOMIIeTEH st KOMIIETeHIIif KOMIIeTeHIIif

IHmoMoBHA

npodgeciiHo KOMYHIKATHBHA
K

MogHa npodeciiiHo distos10rivHA Incrpymen-
opiearoBaHa K K TajbHa K

MoBsJjieHHEBA MosienneBa npogecinHo IIcuxoJioro- Mixxoco0uc-
K opienToBaHa K neaaroriyna K TicHa K

| |

MeToauuHa CucreMHa

Comio- CouiokyJbTypHa

K K

KyJabTypHa K npodgeciiino opieaToBana K



[Ipodecirino
Op1€HTOBAaHA
KOMIIETEHIT1S

yuutens IM — ogHa
13

y
negaroriyaomy BH3

(1 Ha Kypcax
M1 IBALIICHHS
KBaJTi(h1KaIIii)




BunyCKHUKN HOBMHHI BUSIBUTH BMIHHS:

B PO3YMITH PI3HOMAHITHI CKJIaJHI TEKCTH BEJIUKOTO
00CAry 1 pO3KPUBATH IMILTIIUTHY 1HQOPMAIIIIO, 110
MICTUTHCS B HUX;

B BHCJIOBJIFOBATHCS BUILHO 1 CLIOHTAHHO, HE BIAYyBAKOYH
OpaKy MOBHHX 3aCO01B JIJIsi BUPAKCHHS TYMKH,

(IIpoepama ..., 2001: 2)




S1x1 ocHOBHI -

CKRJIA4 HHI/IKI/I | liaxmuuum‘z nocionux
KOMIIeTEHTHOC- [ /4
Ti yaureass IM?




Y cyuacnozo euumens maroms 0ymu cghopmosani:
IUTAHYBaJIbHI BMIHHS;

® OpraHi3ailiiHl BMIHHS;
BMIHHS Y 3a0€31I€YEHH]1 KOHTPOJIIO
Ta OIIHIOBAHHS;

E aHaAJIITUYH] BMIHHA; i
TOCII1THAIILK] BMIHHA Educating English

B IpodeciiHO-KOMYHIKATHBHI Elﬂ““?efe}“:ﬂ:
BMiHHﬂ ’ Roundtable Report

B [ICUXOJIOTO-IIEHaroriaHaa
KOMIIETCHIIIA;

(pLUIOIOTr1YHA KOMITCTCHITIS;
B OCOOHMCTICHI XapaKTEPUCTUKH.



B 3aTHICTh
BUKJIaAa4a/yauTeIIs
10 pea3amii
YCHIIMIHOI TPOoQECIMHOT
nisibHOCT1. BoHA
BKJIFOYAE:

0bYYEHHE
HHOCTPAHHDIM A3bIKAM




- TUJAKTUKH;
- [ICUXOJIOT1i;
KOHCTPYKTUBHUMU;
- MOBO3HABCTBA; N
- OpraHi3alIiHIMU;
- METOJAUKH .
- TH T19HIMU;
BUKJIagaHHs [M; DECDU >
- [ICUXOJIIHIBICTUKH; o

4

E L.-.---

- IHINVX HaYK,
3HAYYIIUX IS
MSIBHOCTI
negarora.




Crpykrypa IIKY
(3a A.M.I]ykinum, 2007 p.)

m VosHa KoMneneHjisd — nae yapiaeHHs Ipo 3HAHHS
cuctemu IM Ta ripo BMiHHSI HUMHM KOPUCTYBATHUCS IS
PO3YMIHHSI MOBJICHHSI 1HIIIMX JIFOJEH, BUCIOBIFOBAHHS
BJIACHUX AYMOK (B YCHIil Ta MUCbMOBIN hOopMi), a TAKOK

aHaJI13y MOBJICHHS YYHIB 3 TOYKH 30PYy 11 BIAIIOBIIHOCTI
HOpMaM Bry4yBaHO1 [M;

B Vosiernnesd i KOVYHIKAMUGHA —
3a0€31eYy0Th 3JIaTHICTh KopucTyBaTtucs IM

K 3aCO00M CIUIKYBaHHS y PI3HOMAHITHUX
cepax 1 cUTyaIisx;

B Vemoonwuna KoMnenmenis —

31ATHICTh KOPHUCTYBATUCS MOBOIO Y
npodeciiHuX MUISX, HaBuyaTu [M. i

4ot | L)
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s VT




— B1101p Ta OpraHi3aiis HaB4ajabHOIO
Marepiany.
— OpraHizalis neaaroroM BiIacHO1
TISUTBHOCTI Ta T1SUIbHOCT1 YYHIB.

— BIANOBITHES/TIPAaBUIBHE
BpaxXyBaHHS 1HAWBIIYILHUX OCOOJMBOCTEN OCOOUCTOCTI
YIHS.

3a0€3I1€YyI0Th
IIPOLEC NEAArOTTYHOTO
CIIUIKYBaHHSI HA YPOIIl.




B IHTErpajibHa XapaKTEPUCTHKA,
KA BU3HAYAE 3/IATHICTh
PO3B’A3yBaTH MPODECIiiHI

. . el Competences
IIPO0JIEMH 1 TUIIOB1 IPOQECINHI nEducation
3aBIAaHH:, 1110 BUHUKAKOTH Y Recognition

peaNbHUX CUTYALISX OIPOPECIMHOI S

[I€1aror19Ho1 A1SILHOCTI, 3
BUKOPHCTAHHSM 3HAHb,
Ipo(EeCIMHOrO Ta JKUTTEBOTO

OOCBIAY, IIIHHOCTEH 1 = QD
CXHJIHLHOCTEMN.




|. BMiHHS, 30p1€HTOBaH1 Ha CAMOITI3HAHHS Ta
13HAHHS YYHIB.

2. BMiHHS, 30p1€HTOBaH1 HA IJIAaHYBaHHS
IHIIIOMOBHOT'O CITIJIKYBaHHS.

3. BMiHHS, 30p1€HTOBAaHI Ha peali3alliio IJIaHy
IHIIOMOBHOT'O CIIUJIKYBAaHHS Ta MOro |[F.

Tu:-.;u_'hir'ng Efr'ngli::',h

KOPEKIIIO.

4. BMiHHS, 30p1EHTOBAaHI HA aHA13
IHIIIOMOBHOT'O CII1JIKYBaHHS.




DyHKIII YOTUPHOX I'PYII
KOMYHIKATUBHHUX YMiHb YuuTeas IM:




DyHKIIl YOTUPHOX IPYNl KOMYHIKATUBHHUX YMiHb yuuTesas IM:

m [IpodeciiiHO cripssMOBaHE YCBIIOMICHHS
YYUATEIJIEM BIIACHOTO JOCB1AYy BUBYCHHS [M,
CITIBBIJHOIICHHS HOTO 3 TEOPIEIO 1 MPAKTUKOIO
HaBYAaHHS Ta IPOEKI[ISI OTPUMAHUX JAaHUX Ha
1HAMB1AyaJIbH1 MOKJIMBOCTI YYHIB ‘

y IEBHUX YMOBAaX HaBYAHHS.

i




DyHKIII YOTUPHOX IPYINl KOMYHIKATUBHUX YMiHb yuuTess [M:

m [[nanyBaHHS [UIECHIPSAMOBAHOTO HABYAIHLHOIO
KOMYHIKATUBHOI'O BILIMBY HA Y4HIB Il 4acC
1ATOTOBKH 40 YPOKY.




DyHKIiTI YOTHPHOX I'PYIl KOMYHIKATUBHMX YMiHb yuurtessa IM:

I pynna BMiHb, 1110 30PIEHTOBAHA
HA peadizamiio IIaHy
IHIIOMOBHOI'O CIIUIKYBAHHS TA
HOr0 KOPEKIIIIo

® 3a1y4C€HHS YYHIB JI0 IHIIOMOBHO-
IO CIIKYBaHHS, CTBOPECHHS CIIPHSIT-

JIMBOrO MIKPOKJIIMATy Ha yPOIIl TOIIO.




DyHKIIII YOTUPHOX IPYNl KOMYHIKATUBHUX YMiHb yuuTes [M:

I pyna BMiHb, 30PIEHTOBAHA
HA AaHAJII3 IHILOMOBHOI'O
CIILJIKYBAHHS

m CaMOKOHTPOJIb YUMTEIS 11 9ac
[IeIArOoriYyHOro CIIKyBaH-

HSI, CAMOKOPEKIIIS.



AKi 1l Ta 3aBAAHHSA
Ipo¢eCIinHO OPIEHTOBAHOIO
HaBuyanHda IM nepeaxdavae

Cy4yacHa MeToauKa?




(bopMyBaTH y CTYACHTIB OIPO(DECIHY
KOMIICTSHIIIIO IIIIXOM 03HAMOMJICHHS 1X
3 pI3HUMH METOaMH 1 IPpUHOMAMMU
HaBYAHHS 1HO3EMHOI MOBH Ta 3aJIyYCHHS
10 BUKOHAHHS OPOQPECIMHO OPIEHTOBAHUX
3aBAaHb. (Ilpocpama ... 2001:3).



3ABJIAHHSI HABUAHHS
Y HEJATOT'TYHOMY BH3




BUIBHO KOPHCTYBATHUCS aHTIIMCHKOI0 MOBOKO Y
, HQYKOBHX Ta IHIIUX IIISX;

3aCTOCOBYBATH KYJIbTYPOJIOrIYHY 1HMOPMALIIO Y
TISUTBHOCTI;

BUKOPHUCTOBYBATH BIACHHUM IOCB1J OBOJIOAIHHS
IHIIOMOBHHMM MOBJICHHSIM Y ;

AEMOHCTPYBATH BIIEBHEHICTh 1 IO3UTHUBHY MOTHBALIIIO
y KOPHUCTYBAaHHI aHIIIMCHKOK MOBOXO;

(Ilpoepama ... 2001: 3-4).



IIpodeciiiHO Op1EHTOBAHUM CKJIagHUK
METH (POpMYBaHHS MOBJICHHEBOI

KOMIIETEHII] B
(3a O.b.Taprononvcokum, 2005 p.)




IIpoeciiiHO oplEHTOBaHUM CKJIaJHUK METHU
(bopMyBaHHS MOBJICHHEBOI KOMITETCHII1 B
rOBOPI1HHI
Ha ITOYaTKOBOMY €Talll




BMIHHS IIpoBoauTH IM yC1 oprasi3aiiiHi eTanu
3QHSATTS;

BUJIABATH 1 IMOSICHIOBATH 3aBHAHHS YUHSIM,
BIIIIOBIAATH HA 1X 3alIUTAHHS IIOI0 3aBIaHb,
MOBHOI'O Ta MOBJIEHHEBOI'O MaTepiajly TOIIO;

JaBaTy rpaMaTHU4H1, JCKCAYHI Ta 1HIII ITOSICHEHHS,
SKIIO 1X MOKHA Ta MOTP1OHO JaBaTH MOBOIO, IO
BHUBYAETHCS;

yCe IHIIIE, [0 CTOCYETHCS OpPraHizallli MpaKTHYHNAX
3aHSTH 3 MOBH.

or place
Aol + An, r '



IlpodeciiHO OPIEHTOBAHUHA
CKJIATHUK MeTH (hOPMYBAHHSI
MOBJICHHEBOI KOMIIETEHIIil B

HA OCHOBHOMY €TaIri




P03BUTOK Y MAUOYTHBOI0 BUNTEJISA
IM yMiHB

B POOHUTH HECKJIAJH1, KOPOTKI, MOBHICTIO M1ATrOTOBJICHI
Ta YaCTKOBO M1ATOTOBJICHI IIPE3CHTAIII] 1 JOIIOBIAL 3
npodeciiHNX MUTaHb (METOANIHMX, (PUIOJIOTTUHMX,
CYTO JIIHTBICTUYHHX ), 1110 CTOCYIOTHCS MPAKTUKHI
BUKJIaJIaHHS; OpaTh y4acTh y HECKIAJHUX
O0OrOBOPEHHSX 1 AUCKYCISX 3 [IUX ATAHB;

B OOMIHIOBATHCS MPOodECIMHUM TOCB1A0M (Ha OCHOBI
IOCBITY, OTPMMAHOTO ITiJ] YaC BUXOBHOI Ta/a00
[IeIaroriYHol MPaKTUKH, B CTBOPECHUX Y HABYATIbHOMY
Ipolleci HaBYaJbHUX MEeAaroriyHuX CUTYaIlisX TOIIO ).



IIpodecinHo
OpPi€EHTOBAaHA
CKJIAJI0BA METH
(bopMyBaAHHSA
MOBJICHHEBOI
KOMIIeTEeHLIl B

HA IPOCYHYTOMY £
eraili



IIpoaoBKYETHCHA PO3BUTOK YMIHb

B pOOMUTHU HpEe3CHTAlIll 1 JOMOB1I1 3 MPO(ECINHNX |
[IATaHb, OpaTH y4acTh B OOTOBOPEHHSX TA JUCKYCISAX 3
[[MX MUTaHb;

B OOMIHIOBATHUCS IPOPECIMHUM JOCB1IOM, TOOTO BMIHb
PO eCIMHOro CIIKYBAaHHS 3 KOJEraMu 3 METOIO
BJIACHOTO IIPO(PECIMHOT0 3pOCTaHHS.

3HAYHO Ipo(ECIMHOTO
MOBJICHHS SIK Y MOBHOMY, MOBJICHHEBOMY, TaK 1Y
3MICTOBOMY ACIIEKTaX;

TaKOTO MPO(ECINHOrO MOBJICHHS

Oro : B1]
30BHIINIHIX OMOP Ta M1ATOTOBICHOCTI



IIpodecinno
OPIEHTOBAHUM
CKJIATHUK METH
(hopMyBaHHA
MOBJICHHEBOI
KOMIIeTEeHIIIl Y

HA MOYATKOBOMY
eTaili

' Reading |

\
{\.
'L}‘(u

s




CTyaeHTH NOBUHHI HABYUTHUCH:

B BUILHO Ta B PI3HUX PEKUMAX YATATHU
TEKCTH, sIK1 HEOOX1IH1 JJIsl YCHIIIHOTO
IPOBEACHHS IIPAKTUYHUX 3aHATH 1 IM
(MeToaAMYH1 MaTeplany, HamucaHl IM:
KHVKKHA 1S BAUTEIIB, IPOrPaMH,
HaBYaJIbHI [JIaHW, METOAUYHI PO3POOKH
PI3HUX BUJIB TOIIO). Y KE HA IEPIIOMY
KypCl BOHU ITIOBHHH1 3aMHSATH 3HAYHE
MICIIC B MaTeplangax s YATaHHS,
A10paHuX JJIsl HABYAJIbHOTO IPOILIECY.



IIpogeciiHO OPIEHTOBAHUH
CKJIATHUK METH (hOpMYyBaAHHSA
MOBJICHHEBOI KOMITETCHIIII Y

HA OCHOBHOMY €TaIll




PO3BUTOK YMIHb

YUTATA MOBOXO, 1110 BUBYAETHCS, MPODECINHY
miTeparypy 3a dhaxom (HampuKiIad, He JTyKe
CKJIaJIH1 HAYKOB1 a00 IMPAKTAYHI CTATTI, IIOCIOHAKH
3 METOJUKH, JIIHTBICTUKH, e Jaroriku,
[IeJaroT19HOI IICUXOIOr1] TOIIO).

Po6oTa Haj1 liTepaTyporo, HEOOX1JHO I
MIPOBEAECHHA 3aHATH 3 IM, IpOIOBKYETHCS, ajle
OCHOBHOIO JITEPATYPOIO IS IPOPECIMHO
OP1€EHTOBAHOIO YUTAHHS CTA€ Ta, sIKA MOTP10OHA JIJIs

PO ECIMHOr0 3pOCTaHH MaOyTHIX BUKJIada4lB
IM.



IIpodeciiHO OPIEHTOBAHUHA
CKJIATHUK MeTH (DOPMYBAHHSI
MOBJICHHEBOI KOMIIETECHIII Y

HA IPOCYHYTOMY eTall




P03BUTOK YMIHb

B ypuTaTu NpoECIMHY JITEPATypy 3a (haxoMm, sKa
OTP10OHA IS 3pOCTaHHS MaOyTHIX
yuntems [M.

PaarkanbHO I1ABUIYETHCA 3MICTOBA Ta MOBHA CKJIAIHICTh
X MaTepiajilB — HAYKOBI CTATT1 0€3 00OMEXKEHb CKJIAHOCTI,
HIIPYYHUKH 3 METOJIUKH, JIIHTBICTHKH, II€JArOriKH,
[IEeIAroriyHOl ICUXO0JIO0T1i, MOYKJINBO, HABITh HAYKOBI
MOHOTpadIi.

CryneHTr BUXOISITh HA PIBEHB, € BOHU MOXKYTh
BUKOPHUCTOBYBATH JTITEPaATypy

IM 1j1s1 BUKOHAHHS BJACHUX IPOCKTIB 1

IIPOBEICHHS TOCH1IKCHb.




ACIIEeKTH 3MICTY HABYAHHSI
npodgecinHo opicHrosanoi IM

IpoQeCIiHO OPIEHTOBAHUI B HABUYKHU NPODECINHO

MOBHHI MaTepia; OPIEHTOBAHOT'O

PO ECIMHO OPIEHTOBAHUM 1HITOMOBHOT'O yCHOI'O

MOBJICHHEBHI MaTepia; CIILIKYBAHHA,

npodeciiino opieHToBaH] B HaBUYKU NPOQECINHO

3HAHHS. OpPIEHTOBAHOTO
IHIIIOMOBHOI'O IMTMCEMHOT'O
CIIIKYBaHHS;

HABAYKH M YMIHHS.

A‘ % C ® 1podeciiiHO OpiEHTOBAHI
—

- LT

e T D ST



AR CIIBBIAHOCATHCH PIBHI
BOJIOAIHHSA
3araJibHOBKHBAHOIO 1
Ipo(eCcinHO OPIEHTOBAHOIO
IM 3 eTamamMu HABYAHHA Y
BH3?



m HeoOx1aHui p1BEHb
KOMYHIKATUBHO1 KOMIIETECHIII1 Research perspectives
BU3HAYAETHCS €TAIIOM 1 METOIO
HaBYaHHA. JleTanbHO1 pO3POOKHU
HaOyJIM y paMKax AOCILIkeHb Pagn
€pponu (Common European
Framework of Reference for
Languages: Learning, Teaching,
Assessment /CERF/)
3arajibHOEBPOIICUCHKI PEKOMEHAAITI]
3 MOBHOI OCBITH: BUBUYCHHA,
BUKJIaJaHHs, olliHfoBaHHS (3EP).

Linking to the CEFR levels:




- 3€p

C (Proficient User)

Joceiguennii kopucTyBay

[ B (Independent User) } -

Hesanexxnuii kopuctyBau

I
B1 (Threshold Level) B2 (Vantage Level)
Py6ixuui [IpocynyTuii

[ A (Basic User) }

EnemenTapHuii Kopucrysay

| |
[ Al (Survival Level) } [ A2 (Waystage Level)
I b

HTPOIYKTUBHUN a00 “BITKPUTTS Cepenniii a00 “BUKUBaHHS




m /[eckpunITopy 10 BU3SHAUCHHA
piBHiB A2+, Bl1+, B2+ (Salient
Characteristics of CEFR Levels
muB. Jlogarok 1 mo mekmii );

® 3arajibHy HIKaly OIIHIOBAHH
piBHIB c)OPMOBAHOCT] YCHOI'O Ta |

[IMCEMHOT0 MOBJICHHS (GLOBAL

ORAL , WRITTEN
ASSESSMENT SCALE nus.

JlogaTok 2 10 JEKIIi ).

(ITomaerbes 3rimHo mokymeHTy: Relating Language
Examinations to the Common European Framework of
Reference for Languages: Learning, Teaching, Assessment
(CEFR), Language Policy Division, Strasbourg, January
2009 www.coe.int/lang)



http://www.coe.int/lang

(Common European Framework Guided
[Learning Hours)

A2 approximately 180—200 hours (h-s)

&

B1 approximately 350—400 h-s
B2 approximately 500—600 h-s

C1 approximately 700—800 h-s
C2 approximately 1,000—1,200 h-s.




PiBn1 Bonoginas AM
3T1HO acolali
TecTyBaHHSI ALTE
(Association of
Language Testers in
Europe)

PiBHI1 BoJIOMIHHSA
3arajJJbHOBXUBaHOO IM

PiBH1 BosioiHHS TTpodheciitHo
opieHTOoBaHOO IM

(* p — professional)

Pik
(kypc)
HaBYaH-
Hay BH3

Level 5 C2 — Mastery C2p — Mastery professional 5
(KoMIeTeHTHMI) (koMneTeHTHHH podeciiiHo
OpicHTOBaHMIA)
Level 4 C1 — Effective (aBTOHOMHMIA) C1p — Effective professional 4
(aBTOHOMHUI MpodeciiiHo 3
OpieHTOBaHMIA)
Level 3 B2 — Vantage (mpocynytuii) | B2p — Vantage professional (mpocynytuii 2
npodgeciiiHo OpieHTOBaHMIA) 1
Level 2 B1 — Threshold (py6izkanii) | Blp* — Threshold professional (pyoi:kuuii
npodeciiiHo OpiecHTOBaAHMIA)



http://www.alte.org/

LEVELS Listening / Speaking Reading Writing
C2 CAN adyvise on or talk CAN understand CAN write letters on
Level 5 about complex or documents, any subject and full
sensitive issues, correspondence and notes of meetings or
understanding colloquial | reports, including the seminars with good
references and dealing finer points of complex | expression and
confidently with hostile | texts. accuracy.
questions.
Cl1 CAN contribute CAN read quickly CAN prepare/draft
Level 4 effectively to meetings enough to cope with an | professional
and seminars within own | academic course, to read | correspondence, take
area of work or keep up | the media for reasonably accurate

a casual conversation
with a good degree of
fluency, coping with
abstract expressions.

information or to
understand non-
standard
correspondence.

notes in meetings or
write an essay which
shows an ability to
communicate.




IigcymkoBHii piBeHb... (IIPOA0OBKEHHS)

LEVELS Listening / Speaking Reading Writing

B2 CAN follow or give a talk on a CAN scan texts for relevant | CAN make notes

Level 3 | familiar topic or keep up a information, and understand | while someone 1s
conversation on a fairly wide detailed instructions or talking or write a
range of topics. advice. letter including non-

standard requests.

Bl CAN express opinions on CAN understand routine CAN write letters or
Level 2 | abstract/cultural matters in a information and articles, and | make notes on

limited way or offer advice the general meaning of non- | familiar or predictable
within a known area, and routine information within a | matters.

understand instructions or public | familiar area.

announcements.

A2 CAN express simple opinions or | CAN understand CAN complete basic

Level 1 | requirements in a familiar straightforward information | forms, and write notes
context. within a known area, such as | including times, dates
on products and signs and and places.
simple textbooks or reports
on familiar matters.

Al CAN understand basic CAN understand basic CAN complete basic
ALTE | Instructions or take part in a basic | notices, instructions or forms, and write notes
break- | factual conversation on a information. including times, dates

through | predictable topic. and places.

level




LEVELS Listening/Speaking Reading Writing
C2 CAN advise on/handle CAN understand CAN make full and
Level 5 complex delicate or reports and articles accurate notes and
contentious issues, such as | likely to be continue to
legal or financial matters, encountered during participate in a
to the extent that he/she his/her work, including | meeting or seminar.
has the necessary specialist | complex ideas
knowledge. expressed in complex
language.
Cl CAN contribute effectively | CAN understand CAN handle a wide
Level 4 to meetings and seminars correspondence range of routine and

within own area of work
and argue for or against a
case.

expressed in non-
standard language.

non-routine
situations in which
professional services
are requested from
colleague or external
contacts.




Y3arajbHeHHsI TBEpP/’KEHb... (IPOI0BKeHHN)

LEVELS Listening/Speaking Reading Writing

B2 CAN take and pass on most | CAN understand most CAN deal with all routine

Level 3 | messages that are likely to correspondence, reports and factual | requests for goods or services.
require attention during a product literature he/she is likely to
normal working day. COMme across.

Bl CAN offer advice to clients | CAN understand the general CAN make reasonably
Level 2 | within own job area on meaning of non-routine letters and | accurate notes at a meeting or

simple matters. theoretical articles within own work | seminar where the subject
area. matter is familiar and
predictable.

A2 CAN state simple CAN understand most short reports | CAN write a short,

Level 1 | requirements within own or manuals of a predictable nature comprehensive note of request
job area, such as 'l want to | within his/her own area of to a colleague or a known
order 25 of...". expertise, provided enough time is contact in another company.

given.

Al CAN take and pass on CAN understand short reports or CAN write a simple routine
INBIAD simple messages of a product descriptions on familiar request to a colleague, such as
break- | routine kind, such as matters, if these are expressed in 'Can I have 20X please?".

through 'Friday meeting 10 am'. simple language and the contents

level

are predictable.




JAKI cuTyanmil RO
MIZKKYJIHTYPHOTo B <
CIILJIKYBAHHA Y
InpodecinHiA B3aEMOIIL
CIIEMIAJIICTIB BUHNKAIOTH
y rajy3i BUKJIagaHHA/
HaBuYaHHga IM?




B PErioHAIbHI CEMIHAPH IMIABUINCHHS KBaI(DIKAILIl 3 HOCISIMH
MOBH;

] peFIOHaJIBHl CEeMIHApH I1ABUIICHHS KBam(blKauu 3
MIKKYJIbTYPHUM CKJIaJI0M; | |

H BI/IH_II MICBHKI CeMlHapI/I

M1ABUILCHHS KBaI1(hiKalli;
B MDKHApOAHI KoH(MepeHIii/
CEMIHapHu B YKpaiHi;

B MDKHApOJHI KOH(DepeHIii/
CEMIHApH 32 KOPAOHOM;

B MIDKHApOAHI KOH(EPEHIIIT
[0 JIiHi1 BUJABHUIITB; @

Intercultural education and exchanges



Cutyanii MisKKyJIbTYPHOTO CHIIJIKYBaHHAI. ..
(mpoaoB:KeHHs)

MIKHApO/IH1 KOH(MDEPEHIIIi MO JI1H1i YHIBEPCUTETIB;
JITHI IIKOJIA (K YYACHUKH);
JITHI IIKOJIH (K CYIMPOBOKYIOU1 TPYIIH);

y4acTh y Iporpamax (moi3aKku 3a KOpJ0H BUy4yBaHOI MOBH)
KYJbTyPHOIO OOMIHY;

B Heo(IIiHEe CILIKYBAaHHS;

B HaBuYaHHs/cTakyBaHHS y BH3
Bemmkoi bpuranii/CIIIA ;

® po0O0Ta 32 KOPAOHOM IEPEKIIaaa-
qeM.




language teachers
adult-education tutors
advisers

curriculum developers
distance-education tutors
heads of language departments
inspectors

language assistants

language teachers in higher
education (for specialists and non-
specialists)

materials writers
mentors

primary school teachers (language
specialists and general)

private tutors
resource centre managers

special school teachers

specialist language teachers in
secondary schools

specialists in languages for special
purposes

subject teachers teaching a subject
through a language

teacher trainers (pre- and in-service)
teachers in private language schools
teachers in vocational schools
teachers of heritage languages

teachers of languages for academic
purposes

teachers of languages for business
webmasters.



B STHUKET MOBJICHHEBOIL

MMOBEIIHKH IT11 Yac B BCACHHS YTOYHIOIOYUX
IPOXOKEHHS TEIE(POHHMX
MHUTHHI[L/TTACTIOPTHOTO/ [IEPErOBOPIB y 3B A3KY 3
BI30BOI'O KOHTPOJIIO; OTpHUMaHHAM
3aIPOIICHHS B3SITU
D ATl y4acTh y
N} Said What? MIKHAPOTHOMY

cemiHapi/KoHDEepeHInii;



B CTUKETHI KJiriie/ B CTHUKET MOBJICHHEBOI

T1JI0T-PO3NUTYBAHHS Y ITOBEIIHKHA B CUTYaIIIsX
BUIIAJIKy BUHUKHCHHS 3HAOMCTBA/
HEOOXI1IHOCTI IIPSACTABICHHS /OOMIHY
CKOPHUCTATUCS BI3UTHUMU KapTKaMH,/
PI3HOMAHITHUMU IIPOIIAHHS 13

BUIAMU IOCITYT 3apyOlLKHUMH KOJIETaMHu;
(TpaHCIIOPT/MEANYHE B OIIMC CBOT'O MICIISI pOOOTH
00CIIyroByBaHHs/00MIH Ta mpodeciiHnx
BAJIIOTH/TIOIITA TOIIIO); 000B SI3KIB’

- MOBH@HHCBHﬁ CTUKCT B CTUKET MOBJICHHEBOI1
IIOCCJICHHA 1 , MOBEIIHKA B CI/ITyaI_IIHX
IIPO’KUBAHHA y TOTCII, o(IMIMHAX IPUAOMIB 3

B CTHKCT HaroJu
3HAOMCTBA,/00MIHY BIIKPHATTS/3aKPUATTS
BI3UTHHAMU ceMiHapy,/KOH(pEPeHIIIT;

KapTKaMH/TIPOIIAHHS



OOTOBOPEHHS
MapIIpyTy,/ IIaHyBaHHS
IIPOBEICHHS BUILHOTO
gacy,/o0MiH
BPaKCHHSMU;

3aIIAT/Ha aHHS
KOMYHIKaTUBHO-
MOBJICHHEBOI1 JIOIIOMOT' M
y BUIIAJKY
HEO00X1JHOCTI;

CIIUIKYBAHHS I1]1 Yac
EKCKYPCIH;

BEJICHHS PO3MOB 10
TeJie(hOHY;

ETUKET MOBJIEHHECBOI ITOBEI1HKHA

1111 Yac IepepB y poOoTi
(xaBa/nmaH4/ 0011);
y4acTh y IpodECIHHUX
UCKYC151X,/00rOBOPEHHSX
PI3HOMAHITHOT'O THILY;

BHCTYII 13 IIOB1ITOMJICHHSIM /
TOTIOBLIIIO;

00roBOpEeHHS Mporpamu,/
BUCTYIIIB YYaCHUKIB/OOMIH
BPAKECHHSIMH 110 3aKIHYCHHI
POOOTH KOH(MDEPECHIIII;

BHKJIaJ,/ onrc/ 0OrOBOPEHHS
npoeCIMHNIX 1HTEPECIB;



B CTUKET MOBJICHHEBOI 0
MMOBEMIHKHU IT1]] Yac
IIPUHOMY i7K1/ydacThb B
odimiHIX /HeOPITIHN
X 0011aX/BeUepsx;

® OOroBOpPEHHS moroau,/
X001/ 3aXOIICHD;

B CIUIKYBaHHSI-
OOTOBOPEHHS CHIILHOTO M
1 HECXOXKOTO B
KyJbTypax, TPAAUIIISX
y PIAHIN KpaiHl Ta 3a
KOPJIOHOM.

CIIUIKYBaHHS M1]1 Yac BIAMOBIACH
Ha 3aIIUTaHHS aHKET/ IHTEPB 10
3apyOLKHMX KOJIET 3 IIUTaHb, 110
PEICTABIAIOTH NPOMECIMHAM
IHTEpEC;

O0OrOBOPEHHS CIIIIBHUX 1
HECXO0KMX PUC CHUCTEMHU OCBITH B
YKpaiHi Ta 32 KOpJIOHOM;

CIIUIKYBaHHS 11 Yac y4acTl B
KYJIbTYPHIN Mporpami.

ALTE NERLIN 2BOY

Langusge Assassmaent

in & Muhtifingual Congext -
Aznining standards,
sustalning diviariity
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OcHOBHI OPpUTAHCHKI
icHUTH, TUILJIOMH /
cepTrdIiKaTH 1JIs
BUHUTEJIB AHIJIIUCHKOI
MOBH SIK IHO3€MHOI

uuuuuuuuuuuuuuuuuu



Icnuty, quniiomn/ceprudikaTu /s
BYHUTEIB AHIJIIHCHKOI MOBH SIK
iH O 3 eMH O‘l‘ R oo B o

Teaching

(Teacher Awards) ?gg"(’}el(%ge

Handbook for teachers

Module 1: Language and Background to

lan uage learnin an d tea Chl n Teaching Knowledge Test (TKT)
guag & ACHINE Content and
Module 2: Lesson planning and use of Language Integrated

resources for language teaching Learning (CLIL)

Module 3: Managing the teaching and
learning teaching

Two extra modules:
Knowledge about Language /KAL/
Content and Language Integrated Learning AkLE) k Chvanot

CAMBRIDGE ASSTSSMENT
GROUP

(CLIL)

aﬁfa UNIVERSITY of CAMBRIDGE
JT’ET ESOL Examinations




Teacher Awards npoaoB:keHHHl...

/ — 120 guided learning
hours including six hours of assessed teaching

|
/ / (extension to ) — 106

contact hours between the candidates and the

course tutors, eight hours directed observation of
lessons with young learners taught by experienced
ELT protfessionals, two hours of which may be
lessons on video. The course should be tlmetablec» to
enable candidates to have additional time
(minimum S50 hours) for the required reading,
research, assignment and lesson preparation.

B UNIVERSITY of CAMBRIDGE

@lFJ ESOL Examinations



Teacher Awards npoaoB:xeHHS ...

(applicants should be practicing
teachers who will have had a total of at least 500 hours
of relevant experience by the end of the course; have the
competence in written and spoken English which is
sufficient for them to participate effectively in the
course /the minimum language level entry requirement
is Council of Europe level B2 (First Certificate in
English or equivalent)/) — a minimum of between 120-
150 contact hours between the candidate's) and the

course tutor's) including input, tutorial support and
feedback.

&/ ESOL Examinations



Teacher Awards npo1oBKCeHHS. ..

— mlnlmum :-: UNIVERSITY of CAMBRIDGE
. . 7 ESOL Examinations
120 guided learning hours plus a ten-hour
teaching placement, five hours of which are

assessed D e lt a

(Level 5
Certificate in FE Teaching for ESOL Module One, Modle TWOM e hree
Subject Specialists) — minimum 50 input
hours plus a 120-hour teaching placement of
which six hours in an ESOL context must be
assessed and feedback given. Teachers must
have experience of planning, teaching and

TEACHING AWARDS

evaluating two different levels of the ESOL
Core Curriculum — one Entry level and
either Level One or Level Two.

- a 325-hour
course. Typically, there is an initial 2 week
full-time face-to-face component, with the
remainder of the course taught in flexible
delivery mode over a 6 month period and
concluding with a 3 day face-to-face
seminar.
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http://www.ecml.at/link

K1 ocHOBHI
TOKYMEHTH
3 MIATOTOBKY BUUTEJIA
IM Oy.J1x po3po0.ieHi
Pagoro €sponn?



(2003) —
PEKOMEH Al 040 METOAUIHO1 Collection of case studies
MiAroTOBKY BUunTend IM 3rinHo on examples of good practice
cHeliaIi3amii: HaBYaHHs JOIIKUILHAT,
MOJIOAIINX IIKOJISIPIB, YYHIB CTAPIIO]
IIKOJIN, TOPOCINX (32 NpodeciitHuM
CIIPSAMYBAHHSIM ) Richard Easton

in Teacher Education

and mtegrate

(2004) — eBpomECHKI

BMMOTH JI0 HiATOTOBKM Buntens IM PO -
European Profile for
Language Teacher

(2006) Educaticn
. ) A Frame of Reference

— HEOOX1AHICTh PO3POOKH HOBHUX

nporpam 3 IM 3 ypaxyBaHHSIM pPI1BHS i Kby Mo Gl

KBaJTi(D1KaII1i

University
of Scuthampton




(2007) — Pexomenamii 3
HaBYaHHS ()1JI0JIOT1B IPODECIMHO

OpP1EHTOBAHOTO 1HIIIOMOBHOTO
MOBJICHHSI

(2008) —
PO3ringHyT0O ¥ OKPECIEHO IPYyIIn

IAECKPUIITOPIB 1HIIOMOBHHUX

IpoQEeCIiHO OPIEHTOBAHUX MOBHHUX

Ta MIX-KyJIbTYPHUX YMIHb 1

KOMIIETCHIIIN ManOyTHIX ()axiBIIB 3

IM

First steps in teacher training
A practical guide
i e vt

i European Portfolio for
_ Stude

nt Teachers of Languages

E ,@ M . Lurepean Contée for Madem Langus,
Canter swevpden pawr for langass vl

¢ B L0

. Eurapean Centre for Mi PEPQrﬁ I I
(c) @ (N Centre Furopéen pour  EUfopean Portfolio for Student Teach®rs of TamusgEs
wevo ;
N T e —
AT Mt 2 2 (3

European Portfolio for Student
Teachers of Languages

Professional English e-portfolio

= Infegrale leaming
ENpErience
= Construct o coherent




m JleckpunTopy 10 IKaJI BUBHAYCHHS P1BHIB
3rigHo 3€P, Bkmrouaroun piBal A 2+, B 1+, B

2+ (Salient Characteristics of CEFR Levels.
JInB. lomarox 1 mo jmekimii);

® 3arajibH1 NIKAJIN OLIHIOBAHHS P1BHIB
C()OPMOBAHOCT1 YCHOI'O Ta MACEMHOTO

moBieHHA (GLOBAL ORAL , WRITTEN
ASSESSMENT SCALE mus. Jlomatok 2 1o
JEKIIIT ).




SIKuX 3HAHb BM HAOYJIN 3 Li€l
npooJaemMu?

3HaHb OpPO:

m [[111, 3aBIaHHS Ta 3MICT HABYAHHS CTYICHTIB
MOBHHUX cremiaibHocTen y BH3.

m [IpeaMeTHl 1 IpolnecyalibH1 aCIEKTH 3MICTY
HaBYaHHS OpOoQeCcIMHO opleHTOBaHO1 [M.
m PiBHI BOJIOAIHHS NPO(PECINHO
Oop1€eHTOBaHOIO M.

® 3aco0M HaBYaHHS MPOMECIAHO
Op1€EHTOBaHOI [M.




BALLI SAINMNTAHHA



To learn or not to learn another language

That is the question.

Whether ‘tis nobler to use your body language,
Or not to suffer in your mind, and use your voice.

The answer is: do study languages.

The more you know — the life’s more open.
And do remember:

The language you have learned is a nice pavement further.
When you find yourself in this wide language river

Which carries you through cultures

Your tolerance grows into the cultural awareness

And you can have a dialogue, but not a war.

Nijole Norvaisiene
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