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HaykoBi goCITi/DKeHHS B Taly3i Cy4acHOI JIIHIBOAMJAKTHKH: TEOPisl Ta NPAKTHKA HAaBYaHHS IHO3EMHUX MOB:
Inreps'to 3 P.HO. MapruHoBoo

IHTEPB’IO-IIOPTPET

Mu npooosaicyemo cepito inmepe 10 3 HAWUMU CYHYACHUKAMU — NPOGIOHUMU HAYKOBYSIMU 8 2ATLY31
neoazoeiK, 30Kpema Ha8YAaHHsL IHO3EMHUX MOS.

HayxkoBi 1ocJtiaxeH sl B rajry3i Cy4acHoi JJIHFBOAUAAKTUKH : TeOPisi Ta MPAKTHKA HABYAHHS
iHO3eMHHX MOB — Occiia KaHuaTa negarorivHux Hayk A. B. KopoHOBOT 3 4IeHOM-KOPECTIOHICHTOM
HAITIIH VYkpainu, 10KTOpOM IeqarorivHux Hayk, npogecopom, nmpodecopom kadeapu 3axigHux
1 CX1THAX MOB Ta METONIMKH iX HaBuaHHs JleprkaBHoro 3aknany “TliBneHHOyKpaiHChKHI HAI[IOHAIBHUNA
nenaroriyanii yHiBepcuteT iMeHi K. /1. YnmHcskoro” P. FO. MaprunOBOI0O.

Lllanosna Paico Opiieno, 0ossoneme 3anpocumu Bac 00 posmosu
npo Cy4acHull cmamn meopii ma npaKkmuku HAGYAHHS THOZEMHUX MO8
6 acnekmi AiH2600UOAKMUKLL.

Jlskyro 3a 3ampolleHHs 10 Ii€l pPO3MOBHU, ajpke NpoOiieMu
JHHIBOIUIAKTHKA OYyIIM B IIEHTPI MO€ET yBaru BCe CBIiJOME YKHTTSL.

Yu s Bac npasunvno 3po3yming, wo 6dxce Ha nodamxy Bawoi
nedazoeiunoi pobomu Bu namazanucs 600CKOHANIOEAMU HpOYeEC
HasyanHs iHo3eMHUXx mMos. Poskascimv npo eumoku Bawoi nayxoeo-
neoazoeiunoi OisibHocmi. I3 4020 6ce PO3NOYUHANIOCS [ YU Peali3y8aNucs
Bawi onayvxi mpii?

3HaeTe, MO TUIaHH He JIMIIE Peasli3yBalliCh, BOHU HaBITh NEpEOLTBIININ MOT OUiKyBaHHS. AKe
i3 CaMoro AUTHHCTBA s Mpisijia PO Kap’€py BUKJIaqa4ya aHIIIiHCHKOI MOBH, OCKLIIBKH MOSI BIUNTEIIbKa
3 11pOT0 IpeaMera Mapist OnekcanapiBHa Oyiia IPUKIIaIOM He JIKIIIE KBaJli(hikoBaHOTO CIICITiallicTa,
azie ¥ 4ynoBoi onuHA. BoHa cripusiiia ToMy, IO ITiCIIs 3aKiHUEHHS CepelHbOl IIKOJIH 51 BCTYIIMIIA
Ha (axyJbTeT 1HO3eMHHX MOB [3MaijIbCHKOTO JIepKaBHOTO IIEAarorivHOrO iHCTUTYTY. 3700yBIIN
BHUIIY OCBIiTy, 5 TpaIlfoBajia JBa poKH 3a po3noaiioM y IIupsercokiii cepemuiit mkoni Omechbkoi
obmacri, a 3rofiom — y 1Kot Ne 78 micra Opecr. Yoke TofIi 51 KpUTHYHO OIiHIOBAJIa HAasIBHY METOJHUKY
HaBYaHHS IHO3EMHHUX MOB 4epe3 1l HU3bKY pe3y/bTaTHBHICTh Ta HAMAaranach YJJOCKOHAIIUTH ii CBOIMU
BJIACHMMH BIIPaBaMH, 110 PO3BHBAJIM B YUHIB yMiHHS HE JIMILE YCHOTO, & H MUCEMHOTO MOBJICHHSL.
3a0opoHa HaBYaHHSI IMHChMA B TOTOYACHIH METO/IMIII yTPYIHIOBAJIA 3aCBOEHHS Marepiay, 1110 BUBYABCS,
1 0OMeKyBaJla MOKIIMBOCTI HOTO BUKOPHUCTaHHS B MOBIIEHHI. [71e10 MMCEMHOT OCHOBM HaBYaHHS YCHOTO
MOBJIEHHSI S ITUPOKO PO3IOBCIO/KYBAJIa Cepell YUUTENiB aHIIIHCbKOi MOBH BCiX MIKia KuiBchkoro
patioHy Micta OniecH SIK KepiBHHK METOIMYHOTO 00’ €THaHHS, IOMPH Te, 110 OyJ1a 3HAYHO MOJIOALIO0
Oararbox 3 HuX. [IpaBOMIpHICTb MOIX MEPIINX METOANYHUX PEKOMEH/IALIIH IMiATBEPNIACh BUCOKUMHU
pe3yasTaraMy BOJIOAIHHS aHIIIFICHKOI0 MOBOIO BUITYCKHHUKIB IIKOJIH, JI€ S TIPalloBaIa.

VY 1980 pori MeHe 3anpoCHII Ha HayKOBO-METOJUYHHUN CEMiHap, OPraHi30BaHUI 3aBiyBadyeM
HayKOBO-/IOCJIITHOI JIaboparTopii, JOKTOPOM IEAAaroriyHUX HayK Ta JIKapeM-TIICHXOTEpareBTOM
3a mepuioko cnemianbHicTIO A. A. BocTpikoBuM. Came B TOHM 4Yac BiH po3pOOJsB iHTCHCUBHHIA
METOJ] HaBUaHH, 1110 IPYHTYBABCs Ha peJakcorenii. MoiMu NepmMy caMOCTIHHUMHU HayKOBUMH
nparsgMu Oy HaBYAJIbHI TOCIOHMKH IS YYHIB 5-X KJIaciB HA OCHOBI PEJIAKCOIIENYHUX CEaHCIB
3aHYpEHHS K 3aco0y 3amaM’sTOBYBaHHS Marepialy Ta HOro akTUBI3allil B YMTaHHI, TOBOPiHHI
Ta mucbMi. OIHaK 1151 METOIMKa He Ha0yJla IIMPOKOTO PO3IIOBCIOKEHHS 3 IBOX IIPUYHH: TTO-TIEpIIIE,
BYMTEJI, SIKi HE MaJH CHeLiaIbHOI MEJMYHOI OCBITH, HE TIOBHHHI OYJIM BTPY4aTUCh B aKTUBI3aIIifO
MIiCBIIOMOCTI JiTEH, 110 MPUBOAMIIO 10 TIMHOTHYHUX CTaHIB; MO-APYTe, BEIUKI 00CATH MaTepiay,
110 JIETKO 3ariaM’ITOBYBAJIKMCh, 3a0yBaJIUCh IIIE IO MOMKIMBOCTI 1X MTOBHOT aKTHBI3aIlii.

Hesinomo, sk y mofanbmioMy ckjaiacsi O MOsi HayKoBa JIONs, SIKOW s HE 3yCTpijia BiJIOMOTO
yKpaiHChKOro BueHoro-metonucra B. M. IInaxorHuka. BinigaBimm Mol ypoKHd, JOCTIIUBIIM MOT
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METOIUYHI TOCIOHWMKH, BiH 3alPOIIOHYBaB MEHI BCTYITUTH 10 acmipanTyp. Y 1984 pori s crama
acmipantkoro HJII Ilemaroriku Ykpainu. 3a Tpu pOKM HaBYAHHS IiJi KEPIBHULITBOM mpodecopa
B. M. IInaxorHrka Oyii CTBOpEHi Mepii yKpaiHCHKI MiAPYYHUKH 3 aHITIHCHKOT MOBH, 110 IPYHTYBAJIHCh
Ha MIPUHIMIIAX B32EMOIIOB’SI3aHOT0 HABYaHHS BUJIIB MOBJICHHEBOI JISTTBHOCTI, CBIIOMOTO BUBYEHHS
MOBHOT'O Marepiaiy, BUKOPUCTaHHs MMChMa SIK METH HaBYaHHSI, a MepeKiiany — sk Horo 3aco0y.

Bu 3a3nauunu, wo Bawi naguanvri nocionuxu, cmeopei nio kepishuymeom A. A. Bocmpixosa,
IDYHMYBAIUCH HA pellarkconedii, a sikoio 6)Jia KOHYenyisi RiOpyYHUKie, Hanucanux Bamu 6 cnieasmopcmel
3 B. M. I[Inaxomnuxom?

[MiarpyHTaM nux miapy4YHUKIB OyB po3poOnenuit Bacuinem MakapoBryeM CBiJOMO-TIPAKTHYHHNA
METOJ] HaBYaHHS IHO3EMHUX MOB, IIPHHIIUI SIKOTO S TIEpeiumiia BULIE.

Yu npoodosacunu Bu pozpobnsamu yeil naykosuti Hanpsm?

Tak, ane nume HarpsM. Moe mojaibliie BUBYCHHS 3HAYHOTO 00CATY TEOPETHYHO] JliTeparypu
3 ¢imocodil, TMTAKTHKY, ICUXOIHIBICTUKH Ta METOAUKH HABYaHHS iIHO3EMHUX MOB HAIITOBXHYJIO
MEHe Ha JyMKY, III0 X04a CBiJIOMO-ITPaKTUYHHUI METO| 3a0e31euyBaB BUCOKHH PiBEHh MOBHUX 3HaHb
YUHIB, aJie HOTo peai3allis He MPUBOAMIIA IX 10 BUTBHOT MOBJICHHEBOT TBOpUOCTi. ToMy 3 1990 poky
s ToYaja po3poOKy BIIACHOTO METOMY, SIKMH Ha3Bajla CHCTEMHO-KOMYHIKaTHBHHM. Bin cBimomo-
MPaKTHYHOTO METOJTY BiH BiJIPI3HSBCS TPUPIBHEBUM 3aCBOEHHSIM MOBHOT'O 1 MOBJIEHHEBOTO Marepiaiy:
BiJl 3HAHb OKPEMHUX MOBHHUX OJMHHUIIb, HABUUOK 1X Y)KUBAHHS B CJIOBOCIOJYYEHHSX 1 PEUCHHSX
JI0 PO3BUTKY MOBJICHHEBHX YMiHb, IO IOCTYIIOBO BJIOCKOHAJIIOIOTHCS. BiIMIHHOCTSIME TakoX OyITH
oprasizailisi ITMPOKOI MOBJIEHHEBOI JIISTIBHOCTI HA OCHOBI KOXXHOT YaCTWHH MOBHOTO Marepiaiy,
1[0 BUBYABCS, Ta HOTO B3a€EMO3B’ 130K 31 BCIM IOMEPEAHBO 3aCBOEHUM. TaKuii METOMUYHUMN TTiAX1
O110KyBaB 3a0yBaHHS MOBHUX SIBUII Ta TapaHTyBaB IOCTYIIOBE PO3IIUPEHHS 1HIIOMOBHHX
KOMYHIKaTHBHUX yMiHb y4HiB. Y 2002 poui me# meroq OyB BH3HaHWH BHHAXOJOM, IIO OYyIIO
miaTBepmkeHo nareHToM Ne 48831.

Meni ioomo, wo Ha nOYamKy OBOXMUCAYHUX POKI6 3 CUCMEMHO-KOMYHIKAMUGHUM MENMOOOM,
Peanizoeanum y 6azamvox niOpyHHUKAX 3 AHIIICLKOL MOBU, HABYAIUCS VUHI ma cmyOenmu sIK 8 Yrpaini,
maxk i 3a kopoonom. Posxadicime npo ye doxnaouiwe, 6yob aacka.

CrnipaBri, s1 MPOBOAIKIIA IMPOKY anpo0allito MOET METOTUKHU B Oararbox MOCTPaIsIHCHKHX JIepiKaBax,
Takux Ak Pocis (OOHiHChk, XaHTu-Mamnciiickk, XabapoBcbk, Cypryt, €xarepunOypr, HOxHo-
Caxamnincbk); Mongosa (Kummnis, Tupacnons); Jlarsis (Pura, FOpmana). S moci orpumyto juctu
BiJ| [T€/IaroriB 3 IIMX KpaiH i3 MPOXaHHIM HaJaTH IM MOXJIMBICTh HABUATUCS 32 MOEIO METOJIUKOI.

A 0e Bu npayrosanu na moii nepioo i na dasi sikoi' 1abopamopii Bam 60anocsi nposooumu maxi
QynoamenmanvHi 00CHiOHCeHHA?

VY Toi1 yac 51 ouoIIOBaIa HAYKOBO-IOCIITHUH IHCTUTYT “P0o3p00KH Ta BIIPOBaKEHHSI aBTOPCHKUX
METOJIIB HaBUaHHA, skuil OyB cTpykrypHuM migposniiom HJII Ilemaroriku Ykpainu. Came Tam
3IMCHIOBAJIMCS TOCIIKEHHsI 3M10HOCTEel y4YHIB JI0 3aCBOEHHS aHIVIOMOBHOIO Marepially pi3HHX
00CsITiB, po3po0isiIack BiIIOBIHA METOAMKA IS JIFOJel PI3HUX BIKOBHX TPYIl Ta BTLIIOBalIacs
B HiIPYyYHUKH aHIIIHCHKOI MOBH JJIS IITSH Ta TOPOCTUX. YHACHIIOK IEPEBIPKU PE3yIIbTATIB POOOTH
3a3Hau€HOrO0 3aKJIay OyJI0 BU3HAHO JOLIIEHAM 3alIPOBAJIUTH IIF0 CUCTEMY HAaBYaHHS IHO3EMHUX MOB
y BCIX HIKOJNaX YKpaiHH, a MeHi, sIK TOJIOBI Li€i ycTaHOBH, OyJI0 3alIpOIIOHOBAaHO OOMPATHCS YJICHOM-
xopecrionzienTroM HATTH Ykpainu 10 BimutiieHHs I1IaKTUKH, METOIMKH Ta iH(QOpMaliiiHIX TEXHOJOT 1M
B oCBITL. Y 1997 51 oTpuMaa 1ieii HayKOBHI CTaTycC.

3acanbnogioomo, Wo cucmemMHO-KOMYHIKAMUBHULI MeMOO HABYAHHS IHO3EMHUX MO8 WUPOKO
61POBAOICYBABCS 68 OCIMHILL npoyec YHIsepcumemie Yipainu, ceped axux: [lepowcaenuil 3ax1ao
“ITis0ennoykpaincokuil HayioHateHuil nedazociynuil yHisepcumem imeni K. /[ Ywuncorozo”,
Muxonaiscokuti Hayionanvruil yrisepcumem imeri B. O. Cyxomnurcoroeo, Menimononbcokutl 0epicagHul
neoazoeiunuil ynigepcumem imeni b. Xmenovnuywvrkozo. Yu oocmammvo 610 mux 00cioxcens, wjo Bu
npoeoounu ¢ 90-mi poxu, 05 opeanizayii HAGUAHHS CMYOEHMIE GUILIG?
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HaykoBi goCITi/DKeHHS B Taly3i Cy4acHOI JIIHIBOAMJAKTHKH: TEOPisl Ta NPAKTHKA HAaBYaHHS IHO3EMHUX MOB:
Inreps'to 3 P.HO. MapruHoBoo

3BuyaiiHo, Hi. Crienmn¢ika HaBYaHHs CTYACHTIB MOJISATAE B TOMY, 1110 iHO3EMHA MOBa BUBYAETHCS
Jlis BUpINIEHHS! TAKOro CKJIaJHOTO JIHTBOJUAAKTUYHOTO 3aBIaHHs 5 Ioyaia JIOCIiIKyBaTH
CTPYKTYPY BChOTO MPOIIECY HABYAHHS: B/l BU3HAYCHHS HOTO IIIJICH, METOMIB 1 3ac00IB TX JOCATHEHHS
JI0 BCTAHOBJIEHHS HOTO Pe3ysbTaTiB. TakKnM YHHOM S 30CEpeniia yBary Ha Ipo0sieMi nejaroriaHoro
MOJIEITFOBaHHSI B3araji Ta Ha CTPyKTYpyBaHHI 3MiCTOBHOTO 0JIOKYy HABYaHHS IHO3EMHHX MOB, 30KpeMa.
OOrpyHTOBaHa KOHIIEIIiSl 3MIiCTY HaBUYaHHS IHO3EMHHX MOB OyJjia IPEACTaBJeHA B TAaKUX JIAHKAX
TeIaroriYHol MOJel, sSIK: [JIi HAaBYaHHs, EJIEMEHTH IIpeAMEeTa HaBYaHHS Ta KOMIIOHEHTU 3MICTy
HapuyaHHs. LI mociimkeHHs Ta iXHI pe3ynbTaTH CTajld OCHOBOIO MO€i JOKTOPCHKOI JHcepTaii
“IlinicHa 3arajbHOMUAAKTUYHA MOJEIb 3MICTYy HaBYaHHS 1HO3EMHHMX MOB”, SIKY s 3aXHCTHIIA
B crierianizoBanii yueniit pagi HAITH Vkpainu y 2007 porri.

Ilpome uac naune, 8 oceimi 3 6180 MbCSL HOBL NIOXOOU, 30KPEMA 8 YAPUHI HAGUAHHSL IHO3EMHUX
mos. Craxcimos, OyOb nacka, yu eionosioac Bawa memoouxa suxnuxam uacy?

Bu npaBmiIbHO 3a3Ha4YMIIH, IO TIOYATOK 2 1-0T0 CTOMITTS 03HAMEHYBABCS KIIFOYOBUMH 3MiHAMH,
110 00YMOBHIJIO MOSIBY TaKOTO HAIPSIMY, SIK iHTerpais Hayk. O0’eIHaHHS PI3HUX TUCLUILTIH B OIHY —
KJIFOYOBY 3a 3MICTOM — He JIMIIe 30epirajlo 4ac Ha BHUBUEHHS BXKE HE aKTyaJbHUX BiIOMOCTEH
KOKHOI 3 HUX, @ i CTBOPIOBAJIO B THX, XTO HABYAETHCS, €MHY KapTUHY CBiTy. [Iporno3uiii BueHnX
IHTErpyBaTH iHO3EMHY MOBY B OJIMH HaBYaJILHUH IIPOIIEC 3 Oy/Ib-SKOIO 1HIIIOFO JMCHHILTIHOO BUSBHIIACS
HENpPaBOMIPHUMH, OCKUIBKY OyJb-sIKa MOBA HE MAa€ BJIACHOTO 3MICTY, a SIBIISIE COOOIO JIUIIIE TIEBHY
¢inosoriuny cTpykTypy. ToMy BOHa HE MOYKE CTBOPIOBATH MPEAMETHOI IHTETpaIlii 3 *KOIHUM OCBITHIM
KypcoM. Pe3ynbrarti Hammx JOCiIKEeHb MiATBEPIUIN MOXKIIUBICTD 00’ €THAHHS IPOLIECY HABYAHHS
iHO3EMHOI MOBH 3 HaBYaHHSM OYJIb-sIKOTO MPEAMETA JIUIIE 33 MPOIeCyaJbHUMHU O3HAKaMH. TomMy
MH OOTPYHTYBAJIU MTOHATTS “IpoIleCyabHa IHTErpallis” Ta po3pOoOUId METOMOJIOTIUHI ¥ PAaKTUYHI
3acany il BUKOPUCTaHHS SIK 3aC00y CTBOPEHHS €JMHOI MPOLECYaIbHOT CITIIBHOCTI JUIsl HaBYaHHS
Oynb-sIKOi TUCIMILTIHA 3 OJHOYACHUM OIIAaHYBaHHSIM MOBH, SIKOIO BOHA BHKJIaJaeThcs. Taka
JIHIBOIWIAKTHYHA CHCTEMA Jiajia 3MOTYy CTBOPHUTH IPHPOIHE CEPEJIOBHIIE ISl 1HO3EMHOI MOBH,
IO BUBYAETHCS, OCKUIBKM B MPOLECYalbHIN IHTErpalii ToJIOBHUM NPEIMETOM € 3MICTOBHA,
a JIPyTOPSTHAM € MOBA, 1110 OOCITYyTOBY€E 3aCBOEHHS OCHOBHOI JUCIMITTIHY. | ICHXOJIOTIUHI Ta IefarorivHi
3acaly IHTETPOBAaHOTO HABYAHHS OCBITHHOI Ta IHIIOMOBHOI MOBIICHHEBOI IisUTBHOCTI CTYIEHTIB
HEJIIHTBICTHYHUX CIICI[iaJIbHOCTEH MPEICTaBICHO B ABOX HAIMX MOHOTpadisx. Po3podieny Teopito
peasti3oBaHoO B 0araThOX IHTErPOBaHUX Kypcax HaBYAHHS: €KOJIOT i, iHpOPMATHKH, JKUBOIIICY, COLIaTEHOT
TIeJIaTOTiKH, KpaiHO3HABCTBA 3ac00aMM aHITIHCHKOT MOBH. BBajkaro e HampsiM JiHTBOIUIAKTHYHOTO
JIOCITIJPKEHHS aKTyaJbHUM 1 3aTpeOyBaHUM Ha Cy4aCHOMY €Talli PO3BUTKY HAIIOI JIep>KaBH.

Biomak, ysecv Bawt nayxoso-nedazociunuti 00c8i0 006i8 HeOOYLIbHICMb IHMEHCUBHUX MemOo0i6
HABUAHMHS IHO3EMHUX MO8 Y HEMOGHOMY CePedOsULYi.

51 6 He ckazaia, mo 1e Tak. €WHE, B YOMY 51 pEaIbHO MEepPEeKOHANACh, IIe Te, 10 MeAarory
0e3 crieniaTbHOT MEIMYHOT OCBITH HE MOYKHA BTPYYATHCS B TIJICBIIOMY JUSTTBHICTB JIOJIMHH Ta BBOAUTH
il B Oyab-siKi TIMHOTHYHI cTaHM. J[eKiibka pOKIB TOMY S 3alpOIOHYBaja MIJIKOM HOBHH MiAXif
70 inTeHcHDiKallii HaBYAHHS {HO3EMHHX MOB. MIOTO CYTHICTb — HE B 3amaM’sTOBYBaHHI BETHKHX
00cCsTiB MOBHOI Ta MOBJICHHEBOT iH(pOpMarii 3a OAWHUIIIO Yacy, a B 0araTroaclieKTHOMY BXKHBaHHI
TUX MOBHHUX OJMHUIIb, SIKi BXKE 3aCBOEHI, Ta THX, IO JOMAIOTHCS J0 HUX Yy HEBEIHUKIH KiTBKOCTI.
AJKe 3HaTH 1HO3EMHY MOBY i KOPUCTYBATHCS HEIO MPAKTHYHO — 1€ HE TepeKya]] TUCSY MOBHUX
SIBUII 3 PiTHOT MOBU Ha iHO3eMHY 1 HaBmaku. lle BUKOpHCTaHHS HeXai MEHIIOI IXHbOT KilBKOCTI,
asie B IIMPOKii MOBJICHHEBIH NpakTuili. Take po3yMiHHSI IHTEHCHBHOTO HaBYaHHS 1HO3EMHUX MOB
peanizyBanocs B po3poGIeHOMY MHOIO KOMIpECiiiHoMy MeTomi. MIoro MeTomzomoridHa CyTHIiCTh
IPYHTYETBCSl HA CHHEPIeTHYHIN B3a€MOIiT BEJIMKUX 1 MAJTUX BEJIMYMH, KOJIM MaJli BETMYMHH 32 TIEBHUX
00CTaBUH MOXXYTh IIBUKO IIEPETBOPIOBATHCH HA BEJIMKI, a BEJHKI (HECTaOUIbHI ) PH Oy/Ib-SKUX BUAAX
0iypkariii MOXXyTh po3Kiafatucs Ha Mani. HaBemy mpoctuit npukian. Bi3pMeMo MmifcTaHOBUY
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TaONHUIEo, B TepIIii rpadi sSKoi MpeacTaBleHo 1B 0CO0H, B IPYTii — I’ATh JIECTIB, Y TPETIH — TpH
oOctaBuHHM yacy. ToOTO B I1ikf TaOJHIII MAEMO BCHOTO JECATh MOBHHX OIMHUIIL. Hiuoro He 3MiHIO04H,
3 HUX MOXKHa cKkiacTd 20 pedeHb. A SIKIIO T0AaTH BChOTO OJTHE JIECIIOBO, 1€ AaCTh 3MOT'Y 30UIBIIUTH
KUIBKICTh peYeHb yABiYi. 3 I[bOTO JTOXOIMMO BUCHOBKY, 1110 CYTHICTh IHTEHCHBY IOJISITAE HE B TOMY,
CKIJIBKY JIEKCEM MM BHBUMMO 32 OJUMHHUIIIO Yacy, a B TOMY, CKUTBKH MOBJICHHEBUX i MU 3MOXKEMO
BUKOHATH, JIOABIIH BCHOTO OJJHE MOBHE SIBUIIIE JI0 TIoNepeaHix. Peaizaliis KoMIpeciiHOro MeTomy
HaBYaHHS 3HAWILIA BiJOOpaKeHHS B MiIPyYHHUKY ““3MICT HAaBYaHHS aHIIIHCHKOT MOBH BiJIIIOBIIHO
10 piBHs “B2” 3aranpHo€eBpoIeiicbKIX peKOMEHIalliil 3 MOBHOI OCBITH, pO3pOOJIEHOMY B CITIBABTOPCTBI
3 npodecopom C. B. Bomanap.

Paico FOpiieno, Bu maeme bazamo monocpaghiil, niopyuHUKie, HayKosux cmametl, 0ecsimKu POKie
eKCnepUMeHmManIbHUX 00ciodicensb. Yu nepedaeme Bu csiil KonocanbHutl 00c6i0 MOLOOUM HAYKOBYSIM?

Sk s Bke Kazaia, st Mpisiia OyTH BHKJIaa4eM 1HO3eMHHX MOB, PO3MOYMHAJA CBOIO NPOoQeCciiHy
JUSUTBHICTH SIK YYHUTENb 1 13 3aJ0BOJICHHSM IPOAOBXKYIO ii B YHIBEPCHTETCHKHX ayTUTOPIsX.
Buknanaro Kypc METOIMKY HaBYaHHS IHO3EMHHX MOB CTYAIEHTaM, MariCTpaHTaM Ta HaBYalo aclipaHTiB
JIOCIITHAIBKOT JisIbHOCTI. Pe3ynbraTn MoiX HayKOBHUX PO3BIJIOK YJOCKOHAJIOKOTHCS B poOOTax
MOTX TIOCJIIIOBHUKIB, SKUX Hapasi 22 ocoOu. BoHM 3aXUCTHIN KaHIUIATCHKI AUCEPTAIIil ITiT MOIM
KEpiBHULITBOM 1 YCHIIIHO IMPAIIOIOTH JOLEHTaMH Ha Kadenpax iHO3EMHUX MOB Pi3HUX 3aKJIa/liB
BUIIOT OCBITH Ykpainu. 3 2014 poky s € ToJI0BOIO cremianizoBanoi BueHoi paau K 41.053.04, B skii
3a 1ei yac 3axucrunmcs 42 muceprarii 3i crierianbaocTi 13.00.02 — Teopist Ta METOIMKA HABYAHHS
(repmaHCHKi MOBH). HelomaBHO M Ioyasy po3nIsAaTH Ta IPUAMATH 0 3aXUCTy HAYKOBI JIOCHIIDKEHHS
3 TaKol IIEPCIEKTUBHOI CIIEI[ialIbHOCTI, SIK TEOPisl Ta METOANKA HABYAHHS CXIJHUX MOB.

Ak Bu oyintoeme cyuacni oucepmayii 6 oopaniti Bamu eanysi?

SIK110 BiIBEPTO, MOCIIKEHB 0araro, ajie iXHs AKiCTh He 3aBKIH BiAOBIIa€ BUMOTaM CydacHOT
MeToaryHOi Hayku. OnHI€0 13 CHipHUX MpOOJeM BBaXKar0 HEJOCTAaTHBO KOPEKTHE BH3HAYEHHS
KJIFOYOBUX IMOHATH HayKOBUX poOiT. Tak, 3HaYHYy KiJIbKICTh METOAMYHUX AUCEPTAIiil TPUCBIICHO
npo6iseMi popMyBaHHSI KOMIIETCHTHOCTI B PI3HMX BHJAAX IHIIOMOBHOI MOBJICHHEBOI MisUTHHOCTI.
A OCTaHHIM YacoM, YHAcCJIiJIOK IOTpeOM B IHTErPOBAaHOMY HaBUaHHI, Ile W KOMIIETEHTHOCTI
SK y mpodeciiiHii, Tak 1 B IHIIOMOBHI MOBJIEHHEBIH HisimbHOCTI. Ha Mol nymKy, TepMmiH
“KOMITETEHTHICTB” Y TaKUX JIOCTIDKEHHSX BTpadyae CBiil ceHC. AJPKe KOMIIETEHTHUM € JIMIIE TOW
¢axiBelp, KU BOJNOJIE€ IMIMOOKUMH 3HAHHIMH MPEAMETHOI raiy3i, pi3HOMaHITHUMH BMiHHSIMH
TBOPYOI JISITGHOCTI B MEXaXx ii 3MICTY, @ TaK0XK BIIACHUMH HAITPAIIOBAHHSIMH BHCOKOTO MPOoQeciiiHoro
PiBHsL. 3 OISy Ha 1€ BUHUKAE 3alIUTAaHHS: Y1 MU PEabHO (hOPMY€EMO KOMIIETEHTHICTD Y CTY/IEHTIB,
SIKi JIMIIE OMaHOBYIOTH MailOyTHiH ¢ax? Ille ckiamHinie TOBOPUTH PO KOMIIETEHTHICTH MIONO
TIpeMETa, 1110 BUBYAETHCS 3ac00aMu iH03eMHOT MOBU. ToMy HaM BUIA€ThCsl HEOOX1THUM BCTAHOBHUTH
PiBHI KOMIIETEHTHOCTI, O/IHI 3 SIKUX Oy/yTh BiJIOBIAaTH NMPOQECiiHIN NisSUTBHOCTI BACHHX, (haxiBIIiB,
SIKI TIPAIFOIOTh Y KOHKPETHIH Taiy3i MPOTIroM BEJIMKOI KUTHKOCTI POKIB, Ta CTYACHTIB, SIKi JIUIIE
3aCBOIOIOTH OCHOBH CBO€i MaiiOyTHBOI mpodecii. Hacrynna npoGnema, sika Mae OyTH B IIEHTpI
yBaru BYEHUX, SIKI 3aliMarOThCS MiJTOTOBKOIO HAYKOBUX KajpiB 3i crmenianpHocTi 13.00.02, Taka:
METOIMYHI IOCITI/PKeHHSI TIOBUHHI 0a3yBaTHCS HE JIMIIE Ha Pe3yJIbTaTax JiHrBICTHYHHX, METOIUYHUX
1 IMJIAKTUYHUX HAyKOBUX Mpallb, a i Ha BHCHOBKAaX TaKUX CYCHUIbHHX HayK, SIK JiaJEeKTHKa,
CHHEPreTHKa, OJITONIOT IS Ta KYJIBTYPOJIOTisl; OCKUTBKHM HAaBYaHHS — 1€ HE IO iHIIe, SK BiJT0OpayKeHHS
MOCTYIOBOT TpaHchopMaIlii CBIIOMOCTI THX, XTO HABYAIOTHCS, BiJ 1l HI)KYMX PIBHIB 0 BHUIIUX.
51 TakoX BBaXalo, 110 aclipaHTH MalOTh OTPUMYBATH IPYHTOBHI 3HAHHS 3 METOJIOJIOTI] OpraHi3arii
HAayKOBHX JIOCII/DKEHb Ul PO3YMIHHS IIUTICHOCTI I CUCTEMHOCTI iXHIX JUCepTalliid, e KOKHHUHA
TEpMiH Ma€ ITeBHE BU3HAUEHHs1, KOXKHUI BUCHOBOK POOHTHCSI YHACIIIOK aHaJTi3y 3Ha4YHOI KUIBKOCTI
HAyKOBHX JDKEpEN, NpakTHYHAa YacTHHA BIANOBINAE pe3yjibTaraM il TEOPETUYHOTO PO3ILTY.
I HacamKiHelp, TyMaro, 0 KOKHE METOIUYHE JTOCIIKEHHS IOBUHHO MaTH IPaKTUYHE 3HAYCHHS
y BUIJISII pO3pO0JIEHOr0 HABYATIBHOTO OCIOHMKA, B SIKOMY PeasTi3yroThCsl HAyKOBI JOCSTHEHHS aBTOpa.
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Inreps'to 3 P.HO. MapruHoBoo

Aki Bawi naykosi naanu Ha MaubymHe?

Ockinbky s 0auy YkpaiHy CKJIJ0BOIO YaCTHHOO BIJIGHOTO CBITY, aHINIIChKa MOBA Ma€ OTPHMATH
cTaryc Ipyroi aepxkaBHOT MOBU. ToMy Maro HaMip AOCHIIKyBaTH TCOPETUYHI i MPaKTHYHI 3acaan
IHTErpOBAaHOTO HABYAHHS IIKOJISPIB 1 CTYNEHTIB T'YMaHITApPHUX 1 TEXHIYHUX MUCLHILIIH 3acobamu
AHMIIACHKOT MOBH. 3 II€F0 METOIO0 BBAYKAIO HEOOXiTHUM MPOMOBKUTH TOCIIIKCHHS TIEeIaroriYHOTO
MOJICITIOBAHHS JJIs1 PO3POOJICHHS ¢(PeKTUBHUX IHTETPOBAHUX MPOIIECIB HABYaHHS. S TaKOXK yBaXkaro
MIPIOPUTETHUM YIOCKOHAICHHS METO/IB MiATOTOBKH HAYKOBHMX KaJPIiB JUIs 3MIITHEHHS MOTCHINAITY
YKPaTHCBHKOI JIIHIBOAWIAKTUKH. be3nepeuno, Maro Hamip BTLIIOBATH CBiil OaraTopiyHui MeqaroriYHui
JIOCBI Y pO3POOJICHHS CYYaCHUX IMiJAPYYHHKIB aHTIIHCHKOI MOBHM I CEPEOHIX Ta BHUIIUX
3aKJIaJliB OCBITH.

Ilaxyro Bam 3a yikagy posmosy! bascaro eminenns Bawwux naanie. Beaoicaio, wo Bawi
3AYBANCEHHS. MA PEKOMEHOAYLL CNPUSMUMYMb PO3GUMK) VKPAIHCOKOL MemOoOUHOT HAYKUL.

Jocbe

MaprunoBa Paica FOpiiBna — unen-kopecnonnent HAITH Ykpainu, 10KTOp NeAarorivHux Hayk,
npodecop, npodecop kadenpu 3axiIHUX 1 CXiTHUX MOB Ta METOJIMKH iX HaB4aHHS Jlep>kaBHOTO
3axsay “TliBneHHOyKpaiHChKHI HalllOHAIBHUHN NefaroriyHuii yHiBepeutet iMeHi K. JI. YimHcbkoro”.
TpuBanuii yac mpaiiroBasa 3aBiJgyBadeM Kadeapu yHiBEpCUTETY.

Jocnimpkye mpo0ieMu Teopii Ta METOIMKY HaBYaHHSI IHO3EMHHX MOB y CEpE/IHii Ta BHIIIiH IIIKOJIaxX.
I1ix 1i KepiBHUIITBOM IiZATOTOBJICHO 22 KaHIUIATH MESAAaroriuHuX HayK. ABTOp moHaa 260-Ti HayKOBUX
Ty OJTiKaIii, 3-MOMiK SIKUX BH3HAYHE MiCIle HAIEKHTb JIECSATA MOHOTpadisiM, MIKUIBHAM MiAPyIHUKAM,
MiIPYYHUKAM JUTS CTYJCHTIB T'yMaHiTapHUX (aKyJIbTETIB.

3 2014 poky oyonroe crerianizoBany BueHy pany K 41.053.04 y JlepkaBHOMY 3akjaji
“IliBneHHOYKpalHChKHI HallloHANbHUI nenmaroriunnii yHiBepcureT imeni K. JI. YmmHchkoro”.
3 1997 poky € uieHOM peIaKIliiHo1 Koserii )xypHany “Hayka 1 ocBira”.

Mae Bii3HaKy 32 HAyKOBI JIOCSITHEHHS: TpaMoTH YHiBepcuTeTy, HatioHanpHo akaieMii nefaroriqaHux
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Abstract. The article substantiates the necessity of introducing into the content of teaching foreign languages
to the students of high schools an emotional speech component to achieve an effective foreign language
communication that is accompanied by the expression of emotions to the subject of speaking. In the linguistic
aspect, the emotional speech component represents a linguistic and speech material expressing the person’s feelings
in various communicative situations. In the methodological aspect, the mastering of emotional speech means
is achieved by acquiring their perceptive and reproductive knowledge, forming speech skills of their use in all kinds
of educational speech activity, developing speech skills of their use in various communicative situations.
Key words: emotional speech component, emotions, linguistic-speech material, knowledge, communication skills,
informational, provocative, sensational situations.

Maprunosa P. 0. [liBreHHoykpaiHcbKHii HanioHaabHMIT Neparoriynmii yHiBepcutet im. K.JI.Ymuncskoro,
Oneca

EMouifiHo-MOB/IeHHEBHIT KOMIIOHEHT 3MiCTY HABYAHHS iHO3eMHHX MOB CTapIIOK/JIACHUKIB

AHoTanisg. Bemyn. OpHi€l0 3 OCHOBHUX XapaKTEPUCTUK Oyab-sKOi MOBH, iHIIOMOBHOI B TOMY YHCII,
€ Tl HeBUMYLICHICTb, CIIOHTAHHICTh i €MOIIiliHa BUPA3HICTh, L0 BiIIOBIIAE€ CUTYALlil MOBJICHHEBOTO CITLUTKYBaHHSI.
B mporeci HaB4aHHS iHO3EMHHX MOB aBTOPH PI3HMX METOIIB HaBYaHHSA NPHUIUIAIOTH YBary HEepeBa’kHO
HAaKOIIMYCHHIO B YYHIB CJIOBHUKOBOT'O 3aI1acy 1 PO3BUTKY IT'paMaTUYHUX YMiHb OIIEPYBaHHS HUM JUIS BUPAXECHHS
JIyMOK B IHIIOMOBHiH hopmi. [Ipu 1boMy BUMOTH 10 eMOLIITHOCTI MOBHU IPAKTHYHO HE BUCYBAIOTHCS Yy 3B'I3KY
3 IPUIYIIEHHAM MOXUIMBOCTI MEXaHIYHOT'O IEPEHOCY BMiHb €MOLIIfHO-MOBICHHEBO]I AiSUIBHOCTI PiIHOIO MOBOIO
Ha CTAHOBJICHHS BMiHb €MOLiIfHO-MOBICHHEBOT KOMYyHiKalii iHO3eMHOI0 MOBOIO. bararopiuna memarorigsa
IPaKTHKA JJOBENA HEMPaBOMIpHICTh TAKOTO NPUITYIIECHH. 3 OIIIAY Ha L€ Mentoto Halloi poOOTH € IpeICTaBICHHS
METOIVKH PO3BUTKY BMiHb aHIJIOMOBHOTO E€KCIIPECHBHOTO MOBIJICHHS y CTApLIOKJIACHHUKIB HAa OCHOBI 3MiCTY
€MOILITHO-MOBIICHHEBOI JisTTBHOCTI, 110 3arnpornoHoBaHa akaaemMikoM O. YeOukinuM. J{ist foCSIrHeHHs 3a3Hau4eHOT
METH BUKOPHUCTOBYBAJIUCS: MeMmo0 BUBUCHHS Ta aHAJI3y IICUXOJIOTTYHOI, JTIHTBICTUYHOI 1 METOAMYHO] JTiTEpaTy py
3a TEMOIO Ta Memoo0 MOJENIOBAaHHA IPOLIECY HABYaHHS aHINIOMOBHOT'O €MOLIIHOTO MOBJICHHS 3 YpaxyBaHHIM
0COOIMBOCTEH MPOrpaM 3 HaBUAHHS iHO3EMHHM MOBaM Ul CTapIIOKJIACHUKIB. Pe3yismamu npoBeaeHOTO
JIOCHIPKEHHS MOKa3aJly, [0: 1) BBEAECHHS eMOLIi {HO-MOBJICHHEBOTO KOMIIOHEHTA B CTPYKTYPY 3MICTY HaBYaHHS
1HO3EeMHHX MOB JIa€ 3MOTY HaONU3UTH HaBYaIbHE 1HIIOMOBHE TOBOPIHHS 0 HOro peaabHO MOBICHHEBOT (hopMH;
2) MCUXOJIOTO-JIIHI'BICTUYHOIO OCHOBOIO €MOIIIIfHO-MOBJICHHEBOTO KOMIIOHEHTA € JIIHIBO-MOBJICHHEBI 3aco0H,
0 BHPAXAOTh €MOIii; 3) 3aCBOEHHS MOBHHX 3ac00iB AJIsi BHPAKCHHS €MOIH 3IHCHIOETHCS LUIIXOM:
a) HaOyTTs peLEITUBHUX 1 peIIPOAYKTUBHUX 3HAHb IUX 3ac00iB; 0) GopMyBaHHS peLENTUBHUX 1 PENPOLYKTUBHUX
MOBJICHHEBMX HABUYOK BHUKOPHCTAHHS IUX 3aCO0IB Yy Pi3HMX BHAAX HAaBYAJIbHO-MOBJICHHEBOI iSUIBHOCTI,
B) PO3BUTKY BMiHb BHKOPHUCTaHHS IIMX 3ac00iB B yMOBaxX pealbHO MOBJIEHHEBOI KOMYHiKalii B mpoueci
eMOIIIHHO-1H(pOPMALIITHHX, eMOLIITHO-MIPOBOKAIIIHHUX 1 eMOLIIHHO-CEHCALIHHUX CUTYalliid. MU IifLY 6ucHOGKIS,
1[0 CUCTEMAaTU4Ha OpraHi3allis CIIIJIKYBaHHS B IPOLECi eMOLHO-1HQOpMaIi THUX, eMOLIIHHO-TTPOBOKALII THUX
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1 eMOLIIHHO-CeHCAIlITHUX CUTYallill 3a0e3Meuye OIBIIOCTI YUHIB CTAHOBJICHHS BMiHb IHIIIOMOBHOI €MOIIIHO-
MOBJICHHEBOT KOMYHIKaIlil, & TOCSITHEHHS MPUPOAHOCTI iIHO3EMHOI MOBH ITiIBHIILY€ €()EKTUBHICTb i MOTHBALIIIO
€aMOro HaBYaJHHOTO MPOIIECY.

Ki11040Bi cj10Ba: eMOIIHO-MOBJICHHEBHI KOMIIOHEHT, €MOLLi1, JTIHFBO-MOBJICHHEBUI MaTepia, 3HaHHs, MOBJICHHEBI
BMiHHS, IHQOpMaLiKHI, eMOLIHHO-TIPOBOKAILlilHI, EMOLIHHO-CEHCAIIIifHI CUTYyAIlil.

Maprtsinosa P. FO. FO:xxHOoykpanHckuii HanuoHaIbHBII Neraroruyeckuii yausepeurer um. K./l Ymunckoro,
Onecca

OMOLMOHAIbHO-PeYeBOoii KOMIIOHEHT colep:KaHus 00y4eHHs1 HHOCTPAHHBIM SI3bIKAM CTAPLIEKJIACCHUKOB
AHHoTanus. B cTatbe 000CHOBBIBaEeTCSI HEOOXOIMMOCTD BBEICHHS B COAEpKAHUE 00yUEeHNS HHOA3BIYHON pedn
CTapIIEKIACCHUKOB SMOLMOHAIbHO-PEUEBOr0 KOMIIOHEHTA AJIs1 JOCTHIKEHUS UMH PEATIbHO PEUEeBON MHOA3BIUHON
KOMMYHHUKallUH, COl'[pOBO)K)Z[alOH.[CﬁCﬂ BBIPAXXCHUEM 3MOHHI\/'I K DpeaAMETyY TOBOPCHUA. B nuHrBHCTHYECKOM
aCIIeKTe 3MOLMOHAIFHO-PEYEBO KOMIIOHEHT MPEACTABIAECT COO0H IMHIBOPEUEBOM MaTeprall, BEIPaXarOLHi
YYBCTBA YEJIOBEKA B PA3JIMYHBIX CHUTYalHSIX PEYCBOTO OOIICHUsA. B METOAMYECKOM acleKkTe YCBOCHHUE
9MOIIMOHATIBHO-PEUEBBIX CPEACTB JOCTHTAETCs MyTeM: IPUOOPETEHHS UX PELENTUBHBIX U PENPOLYKTUBHBIX
3HaHMH; POPMHUPOBAHNS PEUEBBIX HABBIKOB HX YIOTPEOIEHNs BO BCEX BUAX yUeOHO-PEUEBON AEATEIBHOCTH;
PasBUTHA PEUYCBBIX yMCHHI\;I HX HCIIOJB30BaHUA B PA3JIMYHBIX CUTYallUSAX PEUYCBOIO O6IJ.[CHPI5{.

KuroueBble cj10Ba: SMOLIMOHAIBHO-PEYEBON KOMIIOHEHT, SMOIIMH, IMHIBOPEUEBOI MaTepua, 3HaHuUs, peueBble
YMEHUA, an)opmaunormme, OMOLUOHAJIBHO-ITPOBOKALIMOHHBIC, SMOILIMOHAJIBHO-CCHCAIUOHHBIC CUTYalluH.

Introduction (problem statement). One of the main characteristics of any speech including
a foreign one, is its smoothness, spontaneity and emotional expressiveness, corresponding to the situation
of speech communication. In the process of teaching foreign languages, the authors of different
teaching methods pay particular attention to mastering vocabulary and developing grammatical skills
for operating the vocabulary in order to express thoughts by means of a foreign language. At the same
time, no requirements to the emotionality of speech are put forward.

Even while learning how to read authentic texts, the students try to understand their plots and
formally reproduce the content they read, adequate to them. They usually convey the emotional state
of the characters of the literary work in a descriptive form. Such verbal behavior reflects the educational
nature of their communication. Many researchers have tried to eliminate this drawback of the oral speech
in a foreign language.

In the linguistic aspect, the structure of the emotional concepts consisting of four components:
1) a system of conceptual metonymy, 2) a system of conceptual metaphors, 3) a system of related
concepts, 4) a system of cognitive scenarios was proven (Keveches, 1990); the emotional constructions
as a part of the dialogical unity were defined and the concept of the emotional descriptor, subdivided into
three groups: lexical, grammatical and phonetic-graphic, was introduced (Yudina, 1973); the dynamics
of emotional concepts in different linguocultures was investigated (Krasavsky, 2001); the features
of the use of the emphatic intonation in the English speech were revealed (Shumilina, 2002); the cluster
method for describing emotional concepts was proposed (Apresyan, 2014); the expression of emotions
with the help of the grammatical means of the English language was studied (Ozyumenko, 2015);
the functioning of emotional-evaluative vocabulary in the affective dialogical interaction was considered
on the material of the English fiction (Nikulina, 2016).

In the methodological aspect, an emotional and semantic approach to the English language
teaching was offered (Shekhter, 1970); the system of teaching oral expressive speech was substantiated
on the basis of its thematic dramatization within the framework of sub-themes and micro-themes,
in which speech stereotypes were used while working with emotional speech situations (Gurvich,
1972); the process of English emotional speech teaching content was structured (Martynova, 2004);
the peculiarities of the relationship between the emotional and cognitive components of the processes
of mastering a foreign language were studied (Petrunova, 2009); teaching English emotional speech
on the basis of the examples taken from the English-language films with the purpose of singling
out the emotionally-coloured phrases, their semantisation by means of the context and using them
in educational situations was proposed (Sydorova, 2013).
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The special attention to the essence of the English-language emotional speech was paid
by V. Shakhovsky. The scholar said that emotive communication is a process of social interaction
of linguistic personalities, accompanied by a conscious, controlled demonstration of emotions and
feelings, providing, in addition to the intensity of transmission, reception and exchange of information,
an emotional effect on the interlocutor. Achieving a high level of foreign-language emotional
communication in the framework of teaching foreign languages is possible only if the students have
got well-formed emotional competence, which includes extensive knowledge of emotions, their
functions, knowledge of the emotional foundation of their native language (and foreign language
as well), means of nomination, expression and description of their emotional experiences in the process
of intercultural interaction, taking into account the peculiarities of the language picture of the world
of a native speaker” (Shakhovsky, 2008). In this regard, the author suggested including the following
components in the structure of the content of teaching foreign-language speech:

1) knowledge of the general linguacultural codes of emotional communication;

2) knowledge of the emotional dominants of these codes in the form of emotional concepts;

3) knowledge of markers of emotional and ethnic identification of speech partners, the rules
of emotional communication with them;

4) knowledge and mastering the means of nomination, expression and description of one’s own
and others’ emotions in both semiotic linguacultural codes involved in a particular communication
(Shakhovsky ibid.).

Coming to agreement with the scientist’s point of view regarding the four types of knowledge
which students should master in order to achieve the emotionality of foreign language communication,
we consider it necessary to pay attention to their functional insufficiency, that is, the inability to ensure
fluency and ease of spontaneous emotional speech activity. Numerous psychological studies have
proven that only corresponding speech skills and diverse speech abilities can contribute to this.

Another researcher of the issue on teaching foreign-language emotional speech, Ya. Reikovsky,
also focuses more on its sociocultural feature. So, he considers emotional concepts as a special form
of regulation of personality’s speech behavior. The author believes that the ethnomarking of emotional
concepts is determined by such psychosocial cultural factors as traditions, customs, everyday life
routines, stereotypes of thinking, patterns of behavior, etc., which have historically developed throughout
the formation and development of a linguistic and cultural society. The high degree of verbalization
and intensity of conveying emotive meanings by emotional concepts is due to the socio-psychological
significance of emotions for a linguistic personality, which are an important regulator of its speech-
cognitive activity, providing the creation of a special environment for a successful verbal and non-verbal
interaction in the society (Reikovsky, 1979).

Thus, from the point of view of cognitive linguistics, emotional concepts are mental entities that
accumulate the entire amount of knowledge of a linguistic and cultural society about the emotional
sphere of human life.

According to S. Chernyshov, in order to operate the emotional concepts in a methodological way,
two their identities are important: the basic culturally significant element of social consciousness
of a particular national-cultural society and the mental units of consciousness of a linguistic personality,
providing them with the acquisition, organization, storage and transmission of emotional knowledge.
Being culturally significant units of foreign language public consciousness and finding its refraction
in the content of teaching foreign-language emotional communication, emotional concepts determine
the choice and organization of other components of such content — both verbal and non-verbal
(Chernyshov, 2014).

Verbal explicators of linguistic-cultural emotional concepts that are considered to be a part
of the subject aspect of teaching foreign-language emotional communication usually include individual
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emotional lexical and phraseological units, as well as whole emotive texts of various genres and
styles. Most often these are the texts of short, simple forms, namely: set expressions, aphorisms, parables,
fables, poems, songs, sonnets, anecdotes, etc.

Non-verbal explication of linguacultural emotional concepts can be represented at foreign language
classes in the form of a variety of works of painting, music, sculpture, graphics, embroidery, jewelry,
ornaments, etc., that allows them to be included in the content of teaching foreign languages as extra
linguistic tools possessing a huge cognitive, artistic and impacting potential.

However, in spite of the merits of the studies examined, it remains unclear how to provide any
students, and students of high schools in paticular, the ability of emotional expression of thoughts
based on both verbal and nonverbal concepts in any spontaneous situation of speech communication.
In other words, the psychological and didactic side of the issue of teaching high schoolers
a foreign-language emotional speech remains unresolved in the existing school pedagogical theory
and practice.

Our statement is based on the fact that the goals of teaching emotional speech are not even set
up in the foreign language education curricula for students of secondary schools. And the skills
of emotionally verbal behavior are not transferred from a native language into a foreign language
by at least three reasons:

1) students do not know the types of existing emotions;

2) students do not know the language and speech material for their expression;

3) students do not know how to express their emotions in spontaneously arising situations of verbal
communication by means of a foreign language. This leads to the fact that foreign language teaching
of today's youth who want to communicate actively with their foreign friends continues to be formal,
educational, and low-motivated.

In this regard, the purpose of the work is to present one of the possible solutions to the indicated
linguo-didactic problem and in this way try to minimise three above-mentioned difficulties in the
process of teaching English emotional speech.

Results. 1. Minimisation of the first difficulty. Acquaintance of students with the types of existing
emotions and their linguistic expression. Emotions are defined as a special form of the reflection
of the surrounding world by the human’s psyche. This form manifests itself in biologically conditioned
experiences that push a person to express them in both verbal and extra linguistic ways. Moreover,
in some cases, a person exhibits propulsive activity, and in others — inhibitory (Mizherikov, 1998).

There is a difference between higher and lower emotions. Higher emotions are associated
with the satisfaction or dissatisfaction of spiritual, social, moral, cognitive, aesthetic needs: pleasure,
anger, irritation, resentment, enthusiasm, interest. Lower ones are associated with the satisfaction
or dissatisfaction of physical needs: hunger, thirst, warmth or coolness.

Any emotions arise on the basis of feelings. In their physiological meaning, feelings reflect
a person’s attitude to objects and phenomena of the surrounding reality. In contrast to emotions,
reflecting the subjective value of objects in specific circumstances, feelings emit phenomena that
have stable motivational significance. The formation of feelings is a prerequisite for the formation
of personality (Petrovsky & Yaroshevsky, 2002).

According to the theory of emotional regulation by A. Chebykin, the teacher’s sensual-emotional
transmission of the material under study and, accordingly, his students’ sensual-emotional perception,
significantly increase the productivity of the teaching process for both of its participants: for
the first group, the task of keeping the students’ attention on the subject of study is facilitated; and
for the second group, the task of remembering and assimilating emotionally perceived information
is facilitated (Chebykin, 1999).

Our psychological and pedagogical observations of the extra curriculum activity of high schoolers
have shown a surge in their sensual-emotional behavior. In the vast majority of interpersonal
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communication, they exhibit a range of different emotions, often replacing their active behavior
with a passive one and vice versa. Moreover, the verbal form of expression of emotions occurred
without difficulty as it was carried out in the native language. The culture of the emotionally verbal
interaction of high school students demonstrated in most cases their behavioral and linguistic
incorrectness.

Thus, teaching foreign-language speech in the classroom and upbringing a culture of speech
behavior of adolescents during their extra curriculum activity requires acquaintance with the most
frequently occurring types of people’s emotions, their semantic essence and the form of their
linguistic expression.

The linguistic meaning of the emotional speech component implies that language is a means
of describing things and events ... expressing certain feelings: sympathy, indignation, enthusiasm,
disappointment ...; it also serves to evoke a certain behavior expressed in pleasant and unpleasant
feelings and, finally, in certain actions ... Language is also used to evaluate something, and to draw
someone's attention to something (Klaus, 1967).

Thus, from the point of view of pragmatics, language conveys information, feelings, emotions
that shape human behavior. It is necessary to add that the transfer of information or the exchange
of information has a connotative aspect in everyday speech communication. In most cases
the thoughts, that are expressed, are coloured with feelings. They lead to the expression of relevant
emotions and a change in the physical behavior of a person. Feelings also serve as a catalyst for
thoughts and therefore are included in the intentional link of a speech act (Buchbinder, 1980).

From the point of view of semiotics, V. Buchbinder names the following functions of signs:
awareness, assessment, motivation for a response, systematization and organization. Accordingly,
speech signs are divided into classes: designators, appreizors, presscriptors, formators, and ascriptors.

Evaluation functions are performed by appreizors. With their help, both positive and negative
assessments are expressed in various types of human life. Therefore, in training, it is necessary to
provide for the selection of words and expressions of appreizors. Their constant use in the statements
of the evaluation function is necessary (Buchbinder ibid.).

Very important type of signs is expressed with presscriptors, which stimulate the initiative
adequacy, i.e. the power of persuasion. In these signs, the tendencies toward managing the communication
situation are most clearly expressed. To achieve greater persuasiveness, facial expressions and gestures,
an external manifestation of internal states including the extreme expressions of enthusiasm, anger,
despondency, etc. can be added to them (Buchbinder ibid.).

Aappreizors and presscriptors are the categories of language signs that help the language system
go beyond its information functions and enter a more complex system that has many possible states,
the choice of which is determined with the entry of this system into an even more complex system —
human participation in social activities (Leontyev, 1969).

Emotionally expressive colouring of the speech is directly related to style issues, although
it should not be identified with it completely. Its relevance to the everyday, journalistic, regional
and artistic spheres of communication is well known. Only the scientific style of speech is devoid
of these qualities. A scientific report is connected with argumentation, persuasion, and defence of one’s
position by criticizing the opponent’s point of view in connection with the discussed issue.

Thus, the emotional and speech component, on the one hand, provides the emotionality of
the perceived and reproducible foreign-language speech, and on the other hand, involves the study
of such linguistic means by which this emotionality can be expressed.

So, we offer the following psychological and linguistic content of teaching the high school students
the emotional and speech component of the foreign-language speech activity basing on: 1) the list
of emotions proposed by A. Chebykin; 2) the elements of the above-mentioned linguistic theory
of the emotional side of speech; 3) the basic linguistic level of the students’ English proficiency.
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1. The emotion of INDIFFERENCE can be expressed as follows: I do not care about all this.
So what? Yes, just no way. I don't care whatever you say. What's the difference? Neither this nor
that. Well, think about it! Does not matter! I don’t care! It does not concern me.

2. The emotion of TACTLESSNESS can be expressed as follows: This is tactless. What tactlessness!
How could it be allowed? Are you really going to leave it like that? It’s so inappropriate!

3. The emotion of GRATITUDE can be expressed as follows: I appreciate it very much. 1 am
so grateful to you. Thank you very much. Thank you, you helped me a lot. I don’t even know how
to respond such a courtesy.

4. The emotion of FEAR can be expressed as follows: I am very afraid. 1 feel worried about them.
How awful that it happens. I am afraid that this may concern me. Lord, do not bring this to happen
to me. I am scared and anxious about this.

5. The GUILT emotion can be expressed as follows: / am guilty. It’s not my fault that it happened.
Sorry, it's my fault. How can I make amends?

6. The emotion of GOODNESS can be expressed as follows: You are so kind to me. Thank you
for your kindness. Yes, I agree that everything needs to be done kindly.

7. The emotion of FRIENDSHIP can be expressed as follows: [ really appreciate your friendship.
I like being friends with you so much! Thank you for our friendship! How good that I have a friend!
Let's be friends!

8. The INTEREST emotion can be expressed as follows: I am interested. Oh, how interesting!
And I didn’t think it was so exciting! I want to know that. Please repeat, it is interesting to me. But
I still wonder how it’s happened. And what's interesting? I have already known it!

9. The emotion of CURIOSITY can be expressed as follows: I am very curious. And I’ve heard
that it is not quite the way you told me. Is it true that this event leads to disorders? Prove it! Wow,
I thought that ... Why is this happening? And why is this so, and not the otherwise?

10. The emotion of DREAM can be expressed as follows: I am a dreamer. I love to dream so much!
I know that my dreams will always come true. Let's dream together!

11. The emotion of HOPE can be expressed as follows: I still hope for a better tomorrow. 1 hope
that we will manage to complete everything. I hope that everything will be fine.

12. The emotion of MOOD can be expressed as follows: I am in such a joyful mood! I am in a low
mood. Do not annoy me, I don’t feel like speaking.

13. The emotion of RESENTMENT can be expressed as follows: I got very offended. 1 was
offended by you. I will not do it your way! Oh, come on, just because you insist! Watch your language,
otherwise I will not do it. Do not offend me, I did not mean it. Do not get offended by me, I did not
mean to offend you.

14. The emotion of INSIGHTcan be expressed as follows: I am illuminated by this idea. Eureka!
I found it out! I have got an insight from above. He is enlightened by his dream. Do not disturb
him! He is enlightened by his dream!

15. The emotion of CONDEMNATION can be expressed as follows: I condemn you. This is
awful. Shame on you! How inappropriate! You ought not to do it that way.

16. Emotion of PANIC can be expressed as follows: I do not like panic. Oh, run quickly, save
yourself! Thunderstorm and lightning! What a nightmare! Follow me! What kind of panic is this?!
Shut up! Do not scream at each other!

17. The emotion of JOY can be expressed as follows: [ feel so happy. Wow! 1 am so pleased
about all this. How lovely! Oh, class! Superb! Hooray, I got it! Hooray! I feel blissful about all this!
Can’t be the truth! Is it really so? I am glad!

18. The emotion of DISAPPOINTMENT can be expressed as follows: I am very disappointed.
And I thought it was easy. I never thought that it could be so difficult. Unfortunately, I can not do this.
I hoped for it so much, but it didn’t work out. I feel sorry for you. Do not be discouraged, we didn’t
lose. Not so interesting anymore. So what? What is so special about it?

23



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

19. The emotion of DOUBT can be expressed as follows: / am not sure. Do you really think so?
I still hesitate about it. I didn’t consider it! I am not sure about it anymore. I do not think that I will
succeed.

20. Emotion of STRESS can be expressed as follows: I am stressed out! Is it really so stressful?
Do not be surprised, he is tensed! Now after stress passes away, everything will be changed for
the better.

21. The emotion of SHAME can be expressed as follows: I am very ashamed. Sorry, sorry,
I'm terribly sorry about it, I'm so ashamed of this, I'm so sorry. Sorry, I didn’t want this. I am very
confused by this situation. I'm embarrassed to discuss this. I am embarrassed to rate this event.

22. The emotion of ATTACHMENT can be expressed as follows: I am very passionate about
it. It's so interesting! I got so involved with this problem! I think they are also engaged with the issue.
Do not bother them; they are so passionate about their task! So! Quickly, efficiently, economically
and with joy!

23. The emotion of SURPRISE can be expressed as follows: I am very surprised. Could it really
happen this way? What is it? It is not clear what caused him saying it (doing it). Why so? Strange, but
I didn’t consider it could turn out this way! Here is the tricky one! How could he manage to do it!

24. The emotion of PLEASURE can be expressed as follows: I am very pleased. Oh, how nice
it is! What a thrill! Wow! Well said! What a pleasure I got! I am happy for them! I am always pleased
to make you happy.

25. The emotion of HUMOR can be expressed as follows: Humor is a serious matter! How
ridiculous and awkward! Yes, it's just humor! Do not laugh at him, better help him! Is it funny?
Who are you laughing at — are you laughing at yourself?

The presented examples of verbal expressions of emotions are not obligatory and are not considered
to be the only way to verbalize the feelings expressed during a conversation, but they are only
a demonstration of the most typical, as it seems to us, phrases characterizing the emotions
corresponding to them.

In addition, the phrases presented in their English equivalent are quite simple in the linguistic
sense; many of them can be reproduced by the high school students on their own.

However, for their free use in speech, knowledge of all the above language tools, speech skills
of their usage in simplified training and speech practice, speech abilities of operating them in the process
of real-speech communication are required.

The linguo-didactic aspect of the acquisition of these components of the content of teaching
English in their emotionally verbal expression will be considered below.

2. Minimisation of the second difficulty. Mastering the linguistic and verbal material which
expresses the above-mentioned emotions. As it is known, the levels of mastering a new foreign-language
material are the following:

1) receptive and reproductive knowledge of the presented material;

2) receptive and reproductive lexical skills of its use in phrases and sentences;

3) linguistic abilities of its use in various forms of training and speech activities;

4) pre-speech abilities of its use in various types of speech activity with the help of verbal and visual
supports;

5) speech abilities of its use in various types of speech activity based on the diverse types of
speech situations;

6) integrated abilities of its use for solving problems of cognitive and professional nature
(Martynova, 2004).

Considering that the emotionally coloured linguo-speech material shown above does not present
any particular difficulty for high school students, let us reduce the methodological way of its mastering
to the following three components of the teaching content:
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1) receptive and reproductive knowledge of the material presented,;

2) the speech skills of its use in all types of educational and speech activities;

3) the speech abilities of its use in spontaneously arising situations due to the unforeseen circumstances.

Consider the definitions of the above-mentioned components of the teaching content and examples
of the methodological actions that ensure their mastering.

1. Foreign language knowledge is defined by us as the ability to reproduce the lexical and
grammatical material under study in its isolated form by means of native language when perceived
in foreign one (receptive knowledge) and a foreign language when perceived by its native one
(reproductive knowledge) (Martynova ibid.).

To acquire knowledge of the linguistic material under study, it is suggested to perform the following
methodological actions:

1) independent reading of words and expressions to master each type of the emotions presented,;

2) re-reading the same material by choir following the teacher;

3) writing the same words and expressions in vocabulary-books with their translation;

4) reading the sentences with the material under study to answer the questions;

5) reading sentences with gaps filling in the material under study;

6) production of sentences with the material under study using table worksheets;

7) writing and reading sentences that express a certain kind of emotions;

8) production of sentences with the material under study in the native language when they are
perceived in the foreign language (receptive knowledge);

9) production of sentences with the material under study in the foreign language while they are
perceived in the native language (reproductive knowledge).

Similar actions are performed to learn linguistic material to express all the emotions presented
above.

2. Speech skills are defined by us as the ability to use the material that students have learned
at the level of receptive and reproductive knowledge quickly and unmistakably in all kinds of training
and speech activities (Martynova ibid.).

In order to develop the speech skills of using the linguistic material under study, the following
methodical actions are proposed:

1) reading micro texts with time regulation, which should be equal to the reading time of the same
texts in the native language;

2) answering questions about the texts, under condition of silent reading;

3) reproducing the content of the texts in a written form with their further retelling;

4) creating own texts with the obligatory use of the lexical and speech material under study;

5) discussing the information perceived by the students;

6) reading the educational dialogues in roles with time regulation, which should be equal to the time
of reading the same dialogues in the native language;

7) dramatizing dialogues in roles;

8) creating and dramatizating own dialogues in roles in accordance with the examples read;

9) discussing the dialogical speech perceived by students.

3. Speech abilities are defined by us as the ability to use the material, that has been learned
at the level of receptive and reproductive skills, in a real speech communication due to multifaceted
speech situations and spontaneously occurring circumstances (Martynova ibid.).

To establish the types of speech actions for the development of such speech abilities, let us turn
to the theoretical foundations of determining the types of speech situations of emotional character.

3. Minimisation of the third difficulty. Expression of emotions in spontaneous situations of
verbal communication by means of a foreign language.
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In the methodology of teaching foreign languages, the notion “situation of speech communication”
implies circumstances that contain the subject of speech, the conditions under which it occurs,
the social connections and a personal attitude of the speakers, as well as the goals and objectives
of speech actions.

According to E. Passov, the speech situation should not be understood as a set of extra-linguistic
circumstances, but as a system of relationship between the interlocutors, reflected in their consciousness
... The situation is such a dynamic system of students’ relations, which, thanks to its reflection in
consciousness, creates a personal need for purposeful activity and nourishes this activity (Passov, 2013).

However, not all scholars believe that the training of emotional speech communication should
be carried out in the process of speech situations. A. Chebykin calls such situations emotiogenic.
In his opinion, these are the circumstances of educational activity that actualize the emotions of students
with varying strengths (Chebykin, 1999). An emotiogenic situation arises “as a result of a clash between
the real needs of students and the currently emerging opportunities for their satisfaction” (ibid.). P. Fress
and J. Piaget believe that an emotiogenic situation arises with excessive motivation in relation to
the individual’s real capabilities, that there is no emotiogenic situation as described, but a general
effect of the situation. Moreover, each person reacts depending on his/her level of the emotionality
development (Piaget, 1966). Showing the role of situationality in a human life, P. Heckhausen comes
to the conclusion that situational determinants only actualize behavior, and then it is controlled
by a motivational disposition. He emphasizes that situationally determined behavior depends on
the information taken from the current situation (Heckhausen, 1986). Therefore, in the situational
behavior, emotions are most clearly reflected. In the pedagogical process, emotional situations are
most clearly considered at the level of analysis of the so-called problematic educational situations.
A. Matyushkin considers the problematic situation as an opportunity for the subject to see and
discover new things, unknown meanings or modes of action (Matyushkin, 1970). I. Lingart regards
the problematic situation as indicative information giving the individual input data. M. Makhmutov
understands it as something incomprehensible, unknown, disturbing and surprising (Lingart, 1970;
Makhmutov, 1977). These characteristics of problematic situations are most clearly manifested
at the foreign language classes, when the teacher speaks of any upcoming work and deliberately omits
the details that are the most important for students, thereby causing them to have a natural speech
reaction to clarify them. Or, when a teacher tells with anxiety about any events that are especially
significant for a given group of students. In this case, it forces the listeners to sympathize for the content
of the information presented. This reaction is accordingly manifested in the listeners’ speech, gestures,
facial expressions. The planned in advance sensational situations cause students surprise, accompanied
either by enthusiasm or disappointment, which are manifested primarily in the students' speech,
not excluding the extra linguistic means of expression. Thus, the emotional situation differs from
the speech one because the prior is caused not by fictitious circumstances or even real ones, but with
a clearly expressed educational goal, by the very course of the educational process, the deployment
of which in actions should be unknown to the students, but well planned by the teacher. The suddenness
of the situation, meaningful to students, causes them an emotional outburst, accompanied by outwardly
unorganized speech reactions. Thus, the unexpected actions done by the teacher cause the disorganization
of speech that reflects the reality of speech behavior.

In order to achieve such foreign-language emotional real speech communication, E. Passov offers
the following three types of spontaneously arising situations:

1) informational, when the teacher provides information that is unexpected for students;

2) provocative, when the teacher provokes students to discuss and persuade the speakers in their
rightness;

3) sensational, when the teacher informs the students any sensation that causes them delight, surprise
or sadness and disappointment.
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Taking into consideration that these situations encourage students to manifest and express certain
emotions, we will call them: emotional-informational, emotional-provocative and emotional-sensational.

Let’s consider the types of methodological actions for the development of foreign language speech
abilities in the process of each of these situations.

Methodological actions for the development of speech skills in emotional-informational situations
can be as follows:

1) listening to the information presented by the teacher;

2) emotional expression of one’s attitude to the perceived material;

3) clarification of some obscure circumstances;

4) discussion of the information with each other;

5) expression of one’s decision regarding perceived material.

For example: Teacher: Attention, everybody, next Monday at five p.a. I will hold a teacher-parents
meeting. Student 1. What? Why in the middle of the term, and not at the end, as usually? Student 2.
My mother cannot be present at the meeting. She will be still working at this time. Student 3. What
are you going to speak about with our parents? Student 4. May 1 clarify? Where will the meeting be
held in our class or in the assembly hall? Student 5. Please tell me, if we may attend the meeting too?

The teacher is leaving the classroom. The students are discussing what they’ve heard. Student 6.
Hey, guys, why do you think she came up with this meeting? — Student 7. Probably she wants
to tell our parents about the incident with the guys from another class of the same year. Student 8.
It’s terrible! Imagine what happens to us! Student 9. Let's do it the following way. Some parents
will not be informed about this meeting. Student 10. No way! Everything will get even worse. She
will call them personally.

Methodological actions for the development of speech abilities in emotional-provocative situations
can be as follows:

1) listening to the information presented by the teacher;

2) expression of indignation by students;

3) statement of the arguments;

4) teacher’s agreement with the unfair student’s charges.

For example: Teacher: Guys, you wrote a test yesterday, but Olya and Sasha did not hand in their
copybooks to me. Olya: No way! I have given the notebook with the test! Teacher: No! I do not have
your notebook! Olya: Yes, I didn’t give it to you myself, but asked Natasha. Teacher: Natasha,
where is Olya's notebook with the test? Natasha: 1 gave it to you. Teacher: You are cheating!
Natasha: 1 never cheat! Why are you saying these words? Sasha: And I have given you my notebook
with the test work. Honestly, I have. Teacher. Ok, kids. Let's look for your notebooks on my desk.
Yes. Here they are. But how did they turn out to be in the register? Students: We do not know.
Fortunately, we have found the copybooks!

Methodological actions for the development of speech abilities in emotional-sensational situations
can be as follows:

1) listening to the sensational information in the teacher’s statement;

2) expression of surprise and delight or sadness and disappointment in connection with the perceived
information;

3) clarification of additional information in connection with the perceived information;

4) discussion of the information with each other.

For example: Teacher: Guys, you know, our PT teacher Stepan Vasilievich took the second
place at the winter skiing Olympiad. Student 1. Really? Wow! Well done! Student 2. Yes, 1 know
that he practices a lot. But I could not imagine that he would achieve such a result. Student 3: Why?
Student 2. We don’t have much snow in Odesa. Where does he train? Student 4: So, he was absent
almost all winter. He was in the Carpathians. Don’t you remember that he was replaced by Svetlana
Vasilievna at the lessons? Student 5: How honorable it is for our school! I am delighted!
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Conclusion and prospects for further research. Our long-term pedagogical activity has
shown that the systematic organization of communication in the process of such situations provides
the majority of students with the development of the skills of emotionally verbal communication
in a foreign language. And the achievement of the naturalness of foreign-language speech increas-
es the efficiency and motivation of the teaching process itself.

The foregoing in this article allows us to conclude that:

1) the introduction of an emotional speech component in the structure of the content of teaching
foreign languages allows us to bring the educational foreign language closer to its real speech form;

2) psychological and linguistic basis of the emotionalspeech component are linguistic-speech means
expressing the following emotions: indifference, tactlessness, gratitude, fear, guilt, kindness, friendship,
interest, curiosity, dream, hope, mood, resentment, insight, conviction, panic, joy, disappointment, doubt,
stress, shame, attachment, surprise, pleasure, humor;

3) mastering of linguistic means to express these emotions is carried out by: a) the acquisition
of receptive and reproductive knowledge of these means; b) the formation of receptive and repro-
ductive speech skills of using these means in various types of educational and speech activities;
¢) the development of the abilities of using these means in a real speech communication in the process
of emotional-informational, emotional-provocative and emotional-sensational situations.
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AHoTauis. Y cTaTTi po3KpUTO MpoodieMy GopMyBaHHs y MaiOyTHIX YYUTEIIB MOYATKOBUX KJIACIB METOIUYHOT
KOMITETEHTHOCTI. [Ipe/icTaBieHo HasiBHI BA3HAYCHHSI TOHSATTS 1 3alIPOIIOHOBAHO BJIACHE TPAKTyBaHHs1. BuokpemiieHO
CKJIa/IOBI METOJIUYHOT KOMIIETEHTHOCTI: MPe3eHTAalllifHa, IPAaKTUYHA, BAXOBHA KOMIIETEHIIi1. Bu3HaueHo etanu
(hopMyBaHHS METOAWYHOI KOMIIETEHTHOCTI MaWOyTHIX Y4YMTEJIB MOYATKOBUX KJIACiB JJs BHUKJIAJaHHS
00pa30TBOPUOTO MHUCTELTBA iHO3EMHOI0 MOBOIO: KOHTYpPHO-0OPa30TBOpUHMil e€Tal Ha OCHOBI iHIIOMOBHOTO
IMITaIifHO-MOBJIEHHEBOTO; IIPEIMETHO-00pa30TBOPUMIA €Tall Ha OCHOB1 1IHIIOMOBHOTO CBiIOMO-MOBJIEHHEBOTO;
TBOPUYO-00pa30TBOPUYMI €Tall Ha OCHOBI TBOPUO-MOBIECHHEBOTO. Ha KO)kKHOMY eTamni po3IIsIHyTO 0COOIMBOCTI
(hopMyBaHHs y MaOyTHIX YYHTEIIB MOYATKOBUX KJIACIB METOJMYHOT KOMIICTEHTHOCTI; BU3HAYEHO JIOMiHYBaJIbHUI
BUJI IHTETPOBAHOI isJIBHOCTI; HABSACHO NPUKIIAIN HABYaHHSI MOJIOALIMX IIKOJISIPIB PEAMETHOT Ta iHIIOMOBHO-
MOBJICHHEBO] AisnbHOCTEH. Beil 03HaueHi eTany mporpaMyroTh IOAANBIINN IPOIIEC 3aCBOEHHS BUY1yBaHOTO 3MICTY.
KurouoBi ci10Ba: MeTonn4Ha KOMIIETEHTHICTD, €Ty (OPMYBaHHSI METOIMYHOT KOMIIETEHTHOCTI, iHIIIOMOBHO-
MOBJICHHEBA IiSUIbHICTh, MaOYTHI BUMTEII OYATKOBHUX KJIACIB.

®pymkuHa A. JI. HannonaabHblii yHHBepcuTeT “Onecckast 0puaAnYecKas akaaeMus”

Jranbl (GOpMHPOBAHMSA METOAMYECKOHl KOMIETEHTHOCTH OyAyLIMX YuHMTeseil HayaJbHBIX KJaccOB
IJ1s1 IPeNnoJaBaHusl H300Pa3UTeIBLHOI0 HCKYCCTBA HA HHOCTPAHHOM SI3bIKe

AHHoTanus. B crarse packpbiBaercs npobiema GopMUpoBaHHs y OyIyNINX yduTeldeld HadyaJlbHBIX KIAaCCOB
METOJUYECKOW KOMIIETEHTHOCTH. [IpeacTaBieHbl CylIECTBYIOLUE ONPEAEICHUs MOHATHS U MPENJIoKeHa
COOCTBEHHAsl TPAKTOBKA. BBINENCHBI COCTAaBIAIOINE METOAUYECKOW KOMIICTEHTHOCTH: IIPE3EHTAlMOHHAS,
IpakTH4ecKas, BOCHHUTATENbHas KoMIeTeHUHH. OmpeneieHsl 3Tanbl (HOPMUPOBAHUS METOIUYECKOU
KOMIIETCHTHOCTH OyIyLIUX y4yHuTeneil HadadbHbBIX KJIAcCOB I MPETNogaBaHusI H300pa3suTEeIbHOIO UCKYCCTBA
Ha UHOCTPAHHOM S3bIKe: KOHTYPHO-U300pa3UTENbHBIM €Tall Ha OCHOBE HHOS3BIYHOTO HMHUTAIIMOHHO-PEUEBOTO;
IPEeMETHO-N300pa3UTENbHBIH eTall Ha OCHOBE HHOSA3BIYHOTO CO3HATEIIbHO-PEYEBOI0; TBOPUECKO-H300pa3UTEIbHbIN
eTar Ha OCHOBE HHOSI3bIYHOTO TBOpUYECKO-pedeBoro. Ha kax oM sTarne paccMOTpeHbI 0COOEHHOCTH (OPMUPOBAHUS
y OyIyIuX y4uTenael HadalabHBIX KJIACCOB METOAMYECKOW KOMIIETEHTHOCTH ; ONIPEAEIEH JOMUHUPY IO BUA
HHTETPUPOBAHHOM MESATEIbHOCTH; IPUBCICHBI NPHMEPhl OOYyUCHHS MIIAALIMX IIKOIBHUKOB IPEIAMETHOU
Y UHOSI3bIYHO-PEYEBOM IEATENbHOCTH. Bee yka3aHHBIE 3Talbl IPOrpaMMHUPYIOT AAJIbHEHIINN TPOLIECC YCBOSHUS
H3y4aeMOro COAECPKAHHUSA.

KiroueBble ci10Ba: MeToquyecKkas KOMICTEHTHOCTb, 3Talbl GOPMUPOBAHUSI METOJUYECKOH KOMIIETEHTHOCTH,
HMHOS3BIYHO-pEYeBast ACATCIBHOCTD, OyIyIIIie yUUTENs HadallbHBIX KIacCOB.

Frumkina A. National University “Odessa Law Academy”

Stages of developing prospective primary school teachers’ methodological competence for teaching Fine
Arts in a foreign language

Abstract. Introduction. The problem of the prospective primary school teachers’ methodological competence
development is connected with modern requirements to training teachers of new Ukrainian school and competency
component of professional training at higher educational establishments. Purpose. To determine and substantiate
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the peculiarities of forming the methodological competence of prospective primary school teachers for further
modeling the process of prospective teachers’ training for their integrated pedagogical activity. Methods. For
the aim achievement such methods of scientific research as: reviewing the studies on methodological competence
formation and psychological and pedagogical researches on planning the educational activity conducted
abroad and in Ukraine with the view to determine the quantity and essence of the stages directed at forming
the methodological competence of prospective primary school teachers have been used. Results. In the study
the stages of forming the methodological competence of prospective primary school teachers for teaching Fine
Arts in a foreign language are presented. They are the following: contour and graphic stage on the basis of
a foreign language imitative and speech approach; subject and graphic stage on the basis of a foreign language
conscious and speech approach; creative and visual stage on the basis of a foreign language creative and speech
approach. Each stage includes such links of the teaching process as: teaching objectives, elements of the major
subject, components of the teaching content, methods and means of learning, monitoring the results of the acquired
skills at each stage. The specific features of each teaching stage and the dominating kind of activity are
highlighted. The examples of teaching primary school students the subject activity and the speech activity
in a foreign language are illustrated. Conclusion. To sum up, it can be stated that the perspective model of
forming the methodological competence of future primary school teachers for teaching Fine Arts in a foreign
language can be presented as a complex structure with the definite links of teaching process and definite kinds
of dominating activity at each stage.

Key words: methodological competence, stages of developing the methodological competence, speech activity
in a foreign language, prospective primary school teachers.

IMocTanoBka mpoodiaemu. [IpobiemMa popMyBaHHS METOAMYHOT KOMIIETCHTHOCTI MaiOyTHLOTO
BUMTEIS TIOYATKOBUX KIJIACIB ITOB’s13aHA 3 HOBUMH BUMOTaMH JI0 ITiATOTOBKY BUNTEITIB HOBOT YKPaiHCHKOT
IIKOJIM T2 KOMIIETEHTHICHOIO CKJIaJ0BOIO MPOo(eciiHOT MAroTOBKY y BHIIIN 1iKoji. CyCHisIbCTBY
noTpiOHI KOHKYPEHTOCIIPOMOXKHI, BUCOKOKBalIi(hikoBaHi (axiBIy, 10 BOJOAIIOTH MpodeciiHo0
KOMITETEHTHICTIO y CBOil raiy3i, MaroTh OaskaHHS JI0 caMopearti3allii Ta CaMOPO3BUTKY B Cy4acCHUX
YMOBax i TOTOBHICTh /10 BUKOHAHHS BiAMOBiAHOI mpodeciiiHol misuibHOCTI (MiHICTEpPCTBO OCBITH
i Hayku Ykpainu, 2016), ToMy OKpiM npodeciiiHO-TIe1aroriyHoi Ta MCUXO0I0Tr iYHO-(haCHITI TATUBHOT
xomnereHTHoctel (OpymkuHa, 2019), sIKi € BaXKITMBUMHU NIepelyMOBaMH IS TOCSITHEHHS JOCKOHAJIOCTI
B TONAJbIINM MeAaroriyHiid MisUTBHOCTI, HEBIM €EMHOI0 CKJIAOBOI0 BHCTYIA€ 1 METOJUYHA
KOMIIETEHTHICTh, (DOPMYBaHHSI SIKO1 € OCHOBHOIO METOIO HAIIIOTO JI0CJTiPKEHHSI.

AHaJIi3 0CTaHHIX A0CTIKeHD i MyOuikamii. [Ipodnemy GopMyBaHHS METOIUIHOT KOMIIETEHTHOCTI
BYHUTEJIIB / BUKJI Ia4uiB JOCTI/PKYBAJIO YAMAJIO BITYM3HIHUX 1 3apyODKHUX HAyKOBIIB. Tak, 1151 mpooiema
BHCBITIIOBAIACSA B JOPOOKaxX TaKMX Y4YeHUX, K B. Anoned, O. 3yokosa, T. I'yuuna, H. Ky3pMiHa,
0. JIe6enera, T. Pynenxko, G. Akerlind, B. Birman, D. Clarke, L. Desimone, M. Garet, H. Hollingsworth,
A. Porter Ta in. Hapa3i MeTosiuHa KOMIIETEHTHICTh CaMe BUNTEINIB IIOYATKOBUX KIJIACIB IOCITIJDKYBaJIacst
JI. Anekceenko-JIemoBchkoro, JI. Apremosoro, I. Binenskoro, FO. Kocenko, K. Tkauenko. Huska
TEXHOJIOTIH (hOpMyBaHHSI METOIUYHOI KOMIIETEHTHOCTI BHKJIagada iHO3eMHOT MOBH (MoOIepaIlis,
PO3BUTOK KPUTUYHOTO MHCIJIEHHS, TEXHOJIOTS €]’ FOTeHHMEHT, METOIUYHUI 0aTTi1, Opudinr) Oyia
3alpoIOHOBaHA W aKTHBHO BIIPOBajpKyBamacsa B oOcBiTHIN mporec O. birmu. 3actocyBaHHS
KOHTEKCTHOTO MiAXOAY MijJ Yac (OpMyBaHHS METOIUYHOI KOMIIETEHTHOCTI MaHOYyTHIX y4YHUTEINiB
aHIIIIHCHKOT MOBU TOYaTKOBOi MIKONMHM mporonyBasocs O. KwmiTh; popMyBaHHS MeTOIMYHOT
KOMIIETEHTHOCTI 3 BUKOPUCTaHHSIM BiZI03aITHCY CHTYaIiiHOT Mozieni 3anpoBapkyBaiocst O. [oHuapyk;
METOJIMYHY CHUCTEMY IiJIrOTOBKM MaHOyTHHOTO BYMTENS 1HO3EMHUX MOB 13 BHUKOPHUCTAHHSIM
KOMIT IOTEpPHUX TeXHOJIOr1l po3pobus C. ABraHoB.

Buninenss paHile HEBUPIIEHUX YaCTHH 3araibHOI pooiemMu. OnMHAK HE3BKAIOUH Ha PE3YJIBTaTH
1UX 1 0araThoOX 1HIIMX HAYKOBUX JOCIIDKEHb, poOiieMa (hopMyBaHHSI METOJMYHOI KOMIIETEHTHOCTI
MalOyTHIX YYUTENIB MOYATKOBHX KJIACIB JUIsS BUKJIAJIAHHS IEBHHUX IMIPEAMETIB 1HO3EMHOIO MOBOIO
B IHTErpoOBaHii MeAarorivyHil JisTbHOCTI 3AJTUIIAETHCS aKTyaJIBHOIO 1 TOTpedy€e NeTaTbHOTO BUBUCHHS
BiZIMOBiqHO 10 noTped HoBoi ykpaiHchkoi MIKOIH.

31



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

MeTta pocmijpkeHHS — BH3HAYUTH W OOIPYHTYBaTH OCOONMBOCTI (hOpMyBaHHS METOAWYHOI
KOMITETEHTHOCTI MaliOy THIX YYHMTEIIB MOYATKOBHUX KJIACIB JJIsI TIOJANIBIIOTO MOJIEITIOBAHHS ITPOLIECY
MiATOTOBKM MaiOyTHIX yYUTENiB A0 IXHHOT iIHTErpOBAHOT MEAroriyHo1 AisTBHOCTI.

3aBgaHHsIMM € Taki: 1) cxapakrepu3yBaTy MOHSATTS “METOAMYHA KOMIIETEHTHICTh MalOy THHOTO
BYMTENS I[TOYATKOBHX KIJIACiB”; 2) BU3HAYMTH eTanu (OPMYBaHHS METOIUYHOI KOMIIETEHTHOCTI
MalOyTHIX yYHUTEINIB OYaTKOBUX KJIACiB IS BUKJIAJaHHs 00pa30TBOPYOrO MUCTEITBA 1HO3EMHOIO
MOBOI0; 3) PO3IVISIHYTH OCOOJMBOCTI KOXKHOTO erary (pOpMYBaHHS METOTUYHOI KOMIIETEHTHOCTI
MaiOyTHHOTO BYMUTEIISI MOYATKOBHUX KIIACIB.

Buxisian ocHoBHOrOo mMarepiajy. [Hrerparis, sk BUMora 00’ €IHaHHS y IijIle IEBHUX YaCTHH
a0o0 eNleMeHTIB, BBKAETHCS HEOOXITHIM JUIAKTHYHIM 32C000M, SIKUI JOTIoMarae CTBOPUTH B JTIONHHA
LUTICHY KapTHHY CBITY. [HTETpaTHBHICTh CHCTEMH METOIUYHOI OCBITH CHPSIMOBaHa Ha ()OPMYyBaHHS
METOJIMYHOT KOMIIETEHTHOCTI BuHTeNs. B. Anonbd TpakTye METONUYHY KOMIETEHTHICTh YUUTEIS
SIK “pO3TOPHYTY CUCTEMY 3HaHb 3 INTaHb KOHKPETHOI TOOY/IOBY BUKIIAIAHHS Ti€l Y1 1HIIOT AUCIUATLTIHA
(Anoned, 1998, c. 119). O. JlebeneBa BU3HAYa€ METOJUYHY KOMIIETEHTHICTD SIK ‘‘3HaHHS B Taiy3i
JUIAKTUKH, METOJVKH HaBYaHHS IPEIMETY, YMIHHS JIOTIYHO OOIPYHTOBAaHO KOHCTPYIOBATH
HaBYAJILHHUI IPOLIEC [Tl KOHKPETHOT AUAAKTUYHOT CUTYAIli] 3 ypaxyBaHHs IICHXOIOTIYHUX MEXaHI3MiB
3acBoeHHs” (JIeGenena, 2007, c. 7). O. 3yOKoB BBaXKae, 0 METOIUYHA KOMITETCHTHICT — I1€ “‘CHCTEMHE
YTBOPEHHS, KOMITOHEHTAMHU SIKOTO € 3HAHHS1, BMiHHSI, HABUUKH II€/Iarora B raTy3i METOJMKU Ha OCHOBI
ONTHUMAJILHOTO ITOEHAHHS METOIIB MeAaroriyHol aisutbHocTi” (3yokoB, 2007, c. 5). O. biruu Hanae
BJIACHE BU3HAYEHHS METOJIMYHOI KOMIIETEHTHOCTI CaMe BUMTEJISI IHO3EMHOI MOBH, TiJI IKOIO pO3yMi€
“CYKYIHICTh METOAMYHHUX 3HAHb, HABMYOK 1 BMiHb Ta IHJAMBIIHUX, CY0 €KTHUX W OCOOMCTICHUX
SIKOCTEH, siKa (DYHKIIIOHYE SIK 3[aTHICTh POEKTYBATH, aJallTyBaTH, OPraHi30BYBaTH, BMOTUBOBYBATH,
JIOCIIJKYBaTH i KOHTPOJIOBAaTH HaBYAJIbHUM, Mi3HABAIBLHUN, BUXOBHUH 1 PO3BUBAIOUUIT aCTIEKTH
IHIIOMOBHO{ OCBITH MOJIOALIMX HIKOJSPIB y KJIACHIH 1 TO3aKIaCHIN poOOTi 3 iHO3€MHOT MOBH Yepe3
i min yac crinkyBanHs 3 yunsmu” (birug, 2006, c. 12-13).

Mmu po3yMiEMO METOAMYHY KOMIIETEHTHICTh MalOy THIX YUMTEIiB OYAaTKOBUX KJIACiB SIK 3/1aTHICTh
BOJIOZITH METOIMYHHIM araparoM Mpea’ sIBIICHHS 1 akTHBi3allii 0a30BUX 3HAHb 3 IEBHOTO MPEAMETa,
a B HAIIOMy BHIAJKy, i€ i Hepenaya IUX 3HAHb IIKOJISIpaM 1HO3EMHOI MOBOIO. J[oCSTHEHHS
METOIUYHOI KOMIETEHTHOCTI MOMJIMBO LUIIXOM (OPMYBaHHS TaKMX il CKJIaJOBHX, SK-OT:
MIPEe3eHTAaIiHOT, NPAKTUYHOT i BUXOBHOI KOMITETEHITIH.

Tpezenmayitina komnemenyisi BKIIOYAE BMIHHS BUUTENSI MOTHBYBAaTH BUBYEHHS KOXKHOT YACTHHH
Marepiaty, 1o IiyIIrae 3aCBOEHHIO, IEMOHCTPYBATH HOTO 1 OSICHIOBATH CIIOCOOU JIil 3 HUM, IIePEBIpATH
PO3YMIHHS CIPHUHHSATOTO YYHAMH 3MicTy. [IpH 11bOMY BCi 1 /1ii BUKOHYIOTHCSI iIHO3EMHOIO MOBOIO.

Tpaxmuyna komnemenyis BKITIOYa€ BMIHHS BAKOHAHHS iH 32 3pa3KOM 1 TBOPYi BMiHHSI BUKOHAHHS
THX camux Jiit. [Ipy npoMy sIK Tiepii, Tak i IpyTi 37iHCHIOIOTHCS B IXHBOMY iHIIOMOBHOMY CYITPOBOJIL.

Buxosna xomnemenyis BKIIOHaE OpraHi3aliifHO-IENaroriyHi BMiHHA H yMiHHS BUPIIICHHS
KOH(TIKTHHX CUTYaIlif, TOMY 1110 BUXOBHHH IIPOLIEC SIK B HOTO OpraHi3al[ifHOMY acIieKTi, TaK i B acTieKTi
BUPIIIEHHS KOH(IIIKTHUX CUTYalliif TOBUHEH MaTH MiCIie MPOTITOM YChOTO NEPioay BUBYEHHS 3MICTY
npeMeTa IHO3EMHOI0 MOBOIO.

3momnentoeMo Tmporec (GopMyBaHHS y MaHOyTHIX YYHTENIB IOYATKOBHX KJIAciB METOAMYHOT
KOMIIETEHTHOCTI Ha ypoKax 00pa30TBOpPYOro MHUCTELTBA. 3BEpPHEMO yBary Ha Te, IO HpoIiec
MOJICJTFOBaHHS B HAIINH pOOOTI MOYMHAETHCS 3 BU3HAYCHHSI €TalliB OpraHi3allii HABYAIbHOT JisTTbHOCTI
BUMTEIIIB 3 HABYAHHSI HIKOJISIPIB OCHOBHOTO IIPEIMETa iIHO3eMHOI0 MOBOKO. Takuii OYaToK MOZIEITFOBAHHST
00TpyHTOBY€ETHCS P. MapTHHOBOXO HEOOX1IHICTIO BBEACHHS B HOTO MPOIIEC OpPraHi3alliifHOro OJI0KY,
CHiBBITHOCUTHCS 3 €TallaMd HaBUaHHS, SKI BU3HAYAIOTHCS 3a JIOMIHYBaJbHUM BHIOM HaBYAIBHOI
nisutbHOCTI (MapThiHOBa, 2019). BusHavyaroun eranu HaBYajIbHOL MisNIBHOCTI, BpaXy€eMO BiK Y4HIB,
IXHIi MmonepeIHii HaBYaIbHUMN JOCBI, 3MICT TOCIIIXKYBAHOTO MaTepiany B YaCTUHAX HOTO JIOTiYHOT
MOCITIZIOBHOCTI ¥ B3a€MO3B's13Ky. Bce 11e ciryryBaTuMe OCHOBOIO JJIsi BUCYHEHHSI 1TJIel HaBYAHHS,
sIKi, 30€piratouu CBOIO JOMIHYBaIbHY (DYHKIIIIO B TPOrpaMyBaHHI BCIX MOJABIIHNX il HaBYaIbHOT
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JUSUTBHOCTI, TOBUHHI BUXOOUTH 3 Teopil moeramHoro gopmysanHst po3ymoBux i I1. ['anpnepina
(Tanbnepun, 1966), a Takok Ncuxo(]i3i0NOriYHUX OCHOB Yy MOCIIIOBHOCTI 3aCBOEHHS OY/Ib-SIKOTO
smicty (Torrance, 1988).

HapuanpHa AisUTBHICTE YUUTEIST 00pa30TBOPUOTO MHUCTEITBA IHO3EMHOIO MOBOIO TIepeioauac Tpu
eranu. /{711 BU3HAUSHHs iXHIX Ha3B i CyTi 3BEPHEMOCS JI0 TAaHUX TICUXOJIOTO-IIEAATrOT i YHHX JIOCIIIKEHb
3 IUIaHYyBaHHS HAaBYAJILHO-TIENArOTiYHOT IisSUIBHOCTI; MIOJO IEAarorivyHoi HayKd — JI0 OETAaITHOTO
3MIACHEHHS MeAaroriyHuX A0oCimKeHb. I1iq eTanamu gocmimkenns, 3a 0. babaHChKUM, Ma€eThCs
Ha yBa3i MOCIIiI0OBHE BUKOHAHHSI IIEBHUX OIEpalliil JOCIiAHOT poOOTH, POCYBaHHS SIKUMH Ja€ 3MOTY
CTBOPHTH I[UTICHE YSIBICHHS PO ITOCTiIpKyBaHui 00’ ext (babdanckuii, 1982, c. 145). V ncuxonorii
eramy, 3a K. [lnatoHoBUM, — IIe MOCHIZOBHUM pPyX BiJ OIHI€T PO3yMORBOI Omeparii IO iHIIOT.
30Kpema, eTany Mi3HAHHS MOYKHa pO3TalllyBaTH B TaKHW CIOCIO: SBHUINA, IO BiOOPaXyrOTHCS, —
BIIYYTTsI, IO BUHUKAIOTb, — CIIPUMMAHHS, 110 BiIOYBA€THCS, — YSIBIICHHSI, II0 BAHUKAIOTb, — IIOHSTTS,
10 (POPMYIOTHCS, — MHECJICHHS, 1110 BiIOYyBa€ThCS, — BITOOPaKEHHS CYTi, III0 BUHUKAE Y CBIIOMOCTI
monuHM. Bee 1ie 1 € mecuxomoropHoro AisuibHicTIO ([Ttatonos & Tomy6es, 1977).

B ocHoBy Teopii moerarnHoro ¢opmyBanHs po3ymoBux aii I1. ambnepina moknaneHo inero
PO TIPUHIUIIOBY CIUIBHICTh BHYTPIIIHBOI i 30BHINIHBOT MisTIBHOCTI JIFOAWHH, 3TiHO 3 SIKOIO
PO3YMOBHIA PO3BUTOK, SIK 1 3aCBOEHHS 3HaHb, (HOPMYBAHHS HABUYOK i PO3BUTOK BMiHb, BiJI0yBa€ThCS
LUIIXOM 1HTEpIopu3allii, TOOTO IUIIXOM MOETAITHOTO NEPEXOy 30BHILTHBOI AiSUIBHOCTI (MaTepiaibHOT)
y BHYTpIIIHIA po3ymMoBui Iu1aH. [Iporiec HaBYaHHS BHOYHIOBYETHCS HAa OCHOBI ICHXOJOTTYHHX
3aKOHOMIPHOCTEl HaBUaHHS; BiH OpraHi30BaHUI y (OpMi MEBHUX €TaIliB 3aCBOEHHS MaTepiaiy:
TIOTIepe/THE O3HAWOMIICHHS 3 €0 — ofiepkaHHs iH(pOpMaLlii y BUIVISAAL Pi3HUX MarepiajlbHUX 00’ €KTIB —
TIPOMOBJISTHHSI BIOJIOC 3aCBOIOBAHO1 /Iii, 200 eTart 30BHIIIHBOTO MOBJICHHSI, — IPOMOBIISIHHSI BAKOHYBAHO1
Iii camoMy co0i, abo eTart BHYTPIIIHEOrO MOBJICHHSI, — IPOMOBJISIHHSI [Tii, 110 BUKOHYBaacsi, 00 eTar
aBTomatuuHoi 1ii (I"amenepun, 1966).

HapuanbHuii nponec Mae OyayBaTHCs y BUIVISAI EBHUX AWAAKTHYHHUX OXUHHIL (HaBYaJIbHA
TeMa, yPOK), KOJKHa 3 SIKMX Mae CBOI I[iJIi Ta 3aBAaHHs 1 nependayae KOpUryBaHHs 3MiCTy HaBYaHHSI.
[ini Ta ycminmme (popMyBaHHS 3HaHb JOCATAIOTHCS IUISIXOM IPABHIBHOTO BUOOPY METOIIB, 3aC001B
i ¢opM HaBuaHHsA. BHUXoIsiuu 3 1bOTO, TaKy MOOYAOBY HAaBYAJIBHOTO MPOIECY MOXKHA BBaKaTH
noetarnHoto (Frumkina et al., 2020).

HapuaHHst iHO3EMHHX MOB TaKOXX BiJIOyBa€ThCsi Ha OCHOBI Horo moeramHoi nmoOymoBu. Tak,
P. MapTrHOBa BU3Ha4asla €Tany HaBYaHHS 32 JOMiHYBAJIBHUM BUIOM JISUTBHOCTI. 3 OISy Ha Te,
110 BUBYEHHSI IHO3EMHOI MOBH TIOBUHHO TIOUMHATHCS 13 3aCBOEHHS anlapary apTUKYJISII], BABYCHHS
MIpaBWJI 03ByYyBaHHs OyKB, OyKBOCIIONYY€Hb, a TAKOX CJIiB, IO CKJIAIal0ThCs 3 HUX, YUeHa Ha3Basa
e eman gponemuunum. 11 Ha3Ba Takok 0OYMOBITIOETHCS 1 TUM, IO BiJI0Ip JIEKCUYHOTO, TPAMATUIHOTO
1, BIITIOBITHO, MOBHOTO MaTepiajly 3aJIeXKHTh BT TOCHTIIHKyBaHOT (QOHETUKH. SIKIITO JIs1 BUPAKEHHS
JIYMKHU TIOTpiOHAa MOBHA OJUHHILS, NPAaBUIA YHTAHHS SKOi HE BHBYAJHCS, BOHA HE BBOAUTHCS
B CJIOBHHKOBHH 3amnac y4HiB. Llel mpoiec BiqTepMiHOBYETHCS B Yaci 10 THX Mip, MOKU BiIIOBIIHIHA
(oHEeTHMYHMI Marepiall He CTae MPeAMETOM BUBUEHHS. B Takuii ciocid GoHeTHYHMIA eTan HaBIaHHS
MIOCTYNOBO TPaHC(OPMYETHCS B TEMATHYHUH.

Ha memamuunomy emani npobiaeMu 3 TEXHIKOIO YHTaHHS i MHChbMa BiICYTHI. bynb-ske cioBo
JUIsl SIK HAaWTIOBHIIIOTO PO3KPUTTSI 3MICTy TEMH YHMTAEThCS ab0 3a MpaBWilaMH, a00 3a 3HaKaMH
(hOHETUYHOT TPAHCKPHIILIiT, @ MUIIETHCS TAKOK 200 3a MpaBHIaMH, a00 3a JOIIOMOTOI0 BUKOPHCTAHHS
Metony opdorpadiunoro npomorisanus ([Imaxorauk, 1992). BinmoBigHo 10 IFOTO METORY Y4HI
3aram'siITOBYIOTh J1BA BapiaHTH Ba)KKUX JUIS HAlMCAHHS CIiB: (POHETHYHUH (SK CIOBO 3BYYHTb)
i opdorpadiynuii (K c1oBO mUmeThes). Lle 1ae 3Mory Ha TeMaTHYHOMY €Tarli CKOHIIGHTPYBATH yBary
YYHIB Ha JliTepaTypHiil ()opMi BUKJIaLy MOBH 1 BBOJUTH B MOBY PI3HOMAaHITHI CTHJIICTUYHI SIBUIIA TaKi,
SIK CHHOHIMH, aHTOHIMH, MeTa(opH, TinepOoJIu, MOPIBHIHHS. Y MIpy TaKOro PO3LUINPEHHS CJIOBHUKOBOTO
3aIracy y4HiB BIOCKOHAJICHHS iXHBOT KYJIETYPH MOBJICHHS, 3a0€3MeUCHHSI 11 Pi3HOTEMATHYHUM 3MICTOM,
TEMaTHYHUH eTal HaBYaHHs TPaHC(HOPMYEThCS B IHTEIPOBAHUI.
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Ha inmezpoearomy emani iHIOMOBHE MOBJICHHSI Y4YHIB HACTUIBKU PO3IIMPEHE, 1110 BOHH MOXYTh
MOYMHATH KOPHUCTYBATHCS 1HO3EMHOIO MOBOIO SIK 3ac000M HaOyTTsl 3HaHb 3 IHIIMX MPEIMETIB.
Be3yMoBHO, TakuMu ITpeMeTaMy Ha ITOYaTKy MaloTh OyTH I'yMaHITapHi, HECKIIa (Hi JIsl IX CMHUCIIOBOTO
BUBYEHHS 1 B 3B'A3Ky 3 UM He MOTPEeOYyIOTh BUKOPHCTAHHS CKJIAAHUX TEXHIYHUX TEPMiHIB
1 HUI3bKOYAaCTOTHUX MOBHHX 3BOPOTIB.

LIi Tpu BcTanoBneHi P. MapTHHOBOIO eTany NpOTiKaroTh B TOCIIIOBHOCTI HaBYaHHSI iIHIIOMOBHOI
MOBJICHHEBOT TISITBHOCTI BiJT YCBITOMIICHHS Ti JIIHIBICTHYHOI CTPYKTYPH JI0 PO3IIUPESHHS MOYKITUBOCTEH
IHIIOMOBHOTO MOBHOTO MOTEHI[iasy y4HiB. CTOCOBHO TEMH HAIIOTO JOCIHIKEHHS TaKHH IUIX
PO3BUTKY iHIIOMOBHUX MOBJIEHHEBUX YMiHb HEMPUHAHATHUHN TS NIEPIIOKIACHUKIB, SIKi HE BOJIOIIIOTH
JIOCTATHIM JIIHTBICTUYHHUM JIOCBI/ZIOM HaBiTh pigHOi MOBHU. Jlaleko He BCi 3 HUX BMIiIOTh YHTATH
1 ITUCATH PiAHOIO MOBOIO; BOHHU HE B 3M031 YCBIJIOMUTH CKJIaJTHI MOBHI 3aKOHOMIPHOCTI P1IHOT MOBH
1 B)Ke THM Olbliie iHo3eMHOi. ToMy IS HUX €IMHO MOXJTUBHH IIUITX HABYAHHS TOBOPIHHS IIOJISTae
B IIPOCITyXOBYBaHHI MOBJICHHsI BUMTEINS 1 B foro imitanii yaasmu. CeMaHTH3aIis iXHIX MOBHHX [l
MOKE 3MIMCHIOBATHCS JIUIIIE 33 JOITOMOTOK0 €KCTPATiHIBICTHYHHX 3aC001B 200 IISMITHOTO MepeKIary
HaBaXXUUX IJIsI PO3YMIHHS MOBHHX 3pa3KiB. 3 OISy Ha Te, M0 OOpaHWH HaMHU IpPEIMET
JUTst IHTerpattii 00pa30TBOPUYOro MUCTEITBA — ONU3BKUH 1 IKaBHI 32 3MIiCTOM JUISl AMTHHU 1 ependadace
Oararopa3oBe OBTOPEHHS OAHOTHITHUX ITPOCTUX 00Pa30TBOPYMX Mil, iXHIH 1HIIOMOBHHI CYIIPOBiA
CTa€ IJIKOM peabHUM.

3i cKa3aHOTO OUEBHIIHO, IO HepuiUM emanom HaBYaHHS 1HO3EMHOT MOBH YUHIB € IMimayiliHo-
Mo6HuUl, TK OCHOBA HABYAaHHSI 00pa30TBOPYOI MisIbHOCTI. J{iis BU3HAYEeHHS 11 JOMiHyBaJILHOTO BHIY
3 TIOYaTKy HaBYaHHsS 0OpPa30TBOPYOTO MUCTEITBA 3BEPHEMOCS JI0 PE3YNbTATIB JOCHTIPKEHb TaKUX
yuenux, sk JI. Aurorosa (2001), T. bensien (1983), 1. I'miuckka (1978), E. 3ab6emina (2000), T. Komapora
(1994), B. Kysiu (1984), JI. IToctonorosa (1977), H. Poctosues (1980), H. Coxonprrkosa (1997),
E. lopoxos (1988), T. IlInukanora (1988). Anaii3 iXHiX poOiT IToKa3ag, 10 HABYaAHHS MaJTIOBAHHS
MIOYMHAETHCS 13 300pakeHHs] MPOCTHX PI3HOKOILOPOBUX JIiHIA Ta X 3'€JHaHHS B T€OMETPHYHI
¢irypu, o yMOBHO BBa)KaeMO AisiMH | pIiBHS CKJIQIHOCTI; MaJIIOBaHHS T€OMETPUYHUX Qiryp
1 ix po3dapOoByBanHs oniBIsIMHE 1 papbamu — nisimu 11 piBHS cKITaAHOCTI; 300paskeHHS IPEAMETIB,
IO CKJIAJaroThCS 3 €JIEMEHTIB TeOMETPUYHMX (iryp, KOJIbOPIB, POCIHH 1 iX po3dapOoByBaHHS
omiBLsIMH 1 papOamu, — misimu 11 piBHS CKIaAHOCTI; KOHTYpHE 300payKeHHS TBApUH 3 TX OJATBIITNM
po3dapOyBanusm — nissmMu 1Y piBHA ckitagHOCTi. OTKE, B OCHOBI BCi€T Ii€T MPEIMETHOT NiSIIBHOCTI
JIe)KaTh KOHTYpHO-HAPHCHI JIii, 1110 MOBHICTIO BiJAINOBiga€ mporpami 00pa3oTBOPYOr0 MUCTELITBA
JUTSl IOYATKOBHX KJaciB. TakuM YMHOM, pO3IIISIHYTUH nepuiuil eman HaB4aHHS Ha3UBa€MO KOHTYPHO-
00pa30TBOPYMM; a B CBOEMY IHTETPOBAHOMY BU3HAYEHHI — KOHMYPHO-00pA30MEOPYUM HA OCHOGI
IHUWOMOBHO20 IMIMAYIlIHO-MOBHO20 emany.

Buxonsun 3 Toro, 110 B CBOil iHO3eMHiH MOBI Ha IIEPIIOMY €Talli IIKOJISIPi HAKOTUYYIOTh 3HAYHUN
00CST MOBHUX OJIWHHUIL HE TUIBKW JUISi PO3BUTKY CBOIX ayAWTHBHUX YMiHb, & U JUIS PO3BHUTKY
PENPONYKTUBHUX YMiHb, BiJIOyBa€Thcs 3apOJKCHHS (DIEKCMBHOI MOBH. 3a BH3HAYCHHSM
C. PyGiHmTeiina, 1100 piHOT MOBH Y4YHIB II€ TIPOSIBIISIETHCS B IEPILIOMY CAMOCTIHHOMY 3'€/JHAHHI
JIEKCUKH BIJIOBIJHO /O TNPaBWJ BiJIMIHKOBOTO 3aKIHYEHHS; JI€CITIB BIAMOBIIHO 1O MpPaBUII
X BiIMiHIOBaHHS1; IPUKMETHHUKIB BiIIOBITHO JI0 MPABHJI X BUIIIOTO Ta HAHBUIIIOTO CTYIIEHIB, a TAKOX
Ppi3HHX caMoCTiifHuX cioBoTBOpiB (PyOunmTeiiH, 2010, c. 402).

[lomo aHrmificbkoi MOBH 11 (uieKCUBHA (hOpMa TMPOSBISETHCS B CAMOCTIHHOMY HOPMaTHBHOMY
TOE/THAHHI JIEKCEM 3 PI3HHX, ayie 0araropa3oBO IOBTOPIOBAHMX MOBHHX 3BOpOTiB. Hampukiam,
SIKIIIO Ha MEPIIOMY €Talli HaBYaHHS y4Hi Oararo pasiB noBToproBanu: “I am drawing. I am drawing
a line. I am drawing a red line. I am drawing a long red line”’, a Takox He3aJIeXKHO Bif 1i€i (pasu uyam
Bunurenst: “Sit still. Sit down. Sit and look at me”, 1 BOHM Ha Li}i MiZICTaBl HOYMHAIOTH CAMOCTIIHO
BUMOBJIATH (bpasu turty: ‘I am sitting. I am sitting at the desk and drawing a line”’, 3Ha4NTh, BOHU TOTOBI
JI0 YCBIZIOMJICHOTO 3aCBOEHHST IHO3EMHOT MOBH 32 THIIOM ()JIEKCUBHO1, 1Tpo 1Ky ToBopuB C. PyOiHIITEHH.
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@pymrkina A. JI. Erami GpopMyBaHHS METOAMYHOI KOMIIETEHTHOCTI MaiiOyTHIX Y4HUTENIB MOYATKOBUX KJIaciB
JULSL BUKJI3IaHHs 00pa30TBOPYOr0 MHUCTELTBA iHO3eMHOIO MOBOIO

['0510BHOIO XapaKTEPHCTHKOI OCMHCIEHOTO BUBYEHHS 1HO3€MHOI MOBH € PO3yMiHHSI 3HAUEHHSI
KOKHOI JIEKCUYHOI OIMHHMILI, COCOOIB ii o€ JHaHHS 3 1HIIMMU JJIsl YTBOPEHHS CJIOBOCIONYYEHb;
PO3YMIHHSI TPaMaTUYHKX MPABUII CIIOJIyYESHHSI CJTiB B PI3HOTUITHUX HPOIO3UIISIX Y HUX MOCTYIIOBO
YCKJIAIHIOIOTHCS TpaMaTudHi ¢opmu. HeoOXiTHICTH OCMHUCIICEHOTO BUBUCHHS 1HO3€MHOI MOBHU
oOrpyHTOBYyBanacsi B AociipkeHHAX rcuxoioriB (JI. Burorcekuit (1999), H. XKunkin (1958),
A. Jleontnen (2000), 1. Pymsanesa (2004), A. Coxkomnos (2007)), numaktie (P. MaptunoBa (2004),
B. Penpko (2006)), meroauctiB (O. biruu (2006), A. Muponto6os (1982), B. IInaxornux (1992),
O. Tapuaononbebkuit (2005), C. Harinos (1986), A. Ilykiun (2004)). IIpudomy Bci BOHM BBaXKau,
IO ITPUHIIMI YCBIIOMIIEHOCT] Ma€ pealli3oByBaTHCS 3 MIEPUINX YPOKIB IHO3EMHOT MOBH. Y HaIlIOMY
BUITaIKy Llel MpuHIMT OyJie TpaHc(hOpMyBaTUCs 3 IHTYITHBHO-MOBHOTO HaBYaHHS B CB1IOMO-MOBHY
nisutbHicTh. CaMa [s IISUTBHICTB Iepef0avacThesl Uil YCKIaIHEHHS B 3B'SI3KY 3 YCKJIaJHEHHSIM
HaBYAJIBbHOI JISUTBHOCTI 32 OCHOBHUM IIPEMETOM.

3a nannmu pociimxens yuenux (JI. Auronosa (2001), E. 3abernina (2000), T. Komaposa (1994),
B. Kyzin (1984), H. PocroBues (1980), E. Ilopoxos (1988), T. llInukanosa (1988)), konTypHO-
00pa30TBOpYMI €Tan HaBYaHHS YCKJIAJHIOETHCS 00'€MHUM 300pa)KEHHSM SIK OKPEMHX MpPEIMETIB
(HaBKOJIMIITHIX TPEMETIB, IPEAMETIB MEOJIiB, IPEIMETIB KMBOT IIPUPOIN ), TaK 1 300paKEHHSIM TaKUX
MPEMETIB Y THITOBUX JUISl HUX MICIAX (JIMCTS Ha JIepeBi, NMTallKa Ha T, KBiTKa y Ba3i). [Ipu ipomy
00pa30TBOpYA MISUTBHICT HA Opy2omMy emani PEKOMEHIYETHCS BUIIICHA3BAaHUMHU BUCHUMH Ha OCHOBI
3paska 0e3 foro Oyab-skux 3MmiH. Lleli eran 3a TOMiHYBaJIbHUM BUIOM HOTO HisUTbHOCTI HA3UBAETHCS
MIPEAMETHO-00Pa30TBOPYHM, a B CBOEMY IHTETPOBAHOMY BH3HAUYCHHI — npeoMemHo-00pazomeopuum
HA OCHOBI THULOMOBHO20 C8IOOMO-MOBHO20 emany.

BiamnoBinHO 10 BUMOT MporpamMy HaBYaHHS MOJIOJIINX HIKOJSIPIB 00pa30TBOPYOr0 MUCTELTBA
JIOMiHYBaJIbHUM BHJIOM TIPEAMETHOI AisTbHOCTI € TBopya. Came BOHA BH3HAYAE CYTHICTh IHIIOMOBHO-
MOBJICHHEBOT JisJTLHOCTI Ha TPETHOMY OCTaHHBOMY €Talli HaBYaHHs, SIKa TEX € TBOpUOI0. bynb-ska
TBOpYA JiSUTBHICTh I'PYHTYETHCSI HA TBOPUYOMY MHCJIECHHI, TOMY IO IPOAYKT TBOPYOCTi CHOYATKY
CTBOPIOETHCSL y CBIZOMOCTI JIIOJMHU, a IOTIM BTITIOETHCS B PEANbHUN MpPEIMET i peanbHo-
MOBJIEHHEBHUH croci0 #oro omucy. Came MOHSATTS TBOPYOTO MHCIIEHHS BH3Hauyayocs Oararbma
Buenumu. Tak, k. T'indopn (T'undopa, 1969) i E. Toppenc (Torrance, 1988) nos's3yBamu TBOpUe
MHUCJIEHHSI 31 CTBOPEHHSIM a00 BiIKPUTTSIM 4Oroch HoBoro. 11]06 miKpecauTH, 1110 B MpOoLECi TBOPYOTo
MHUCIICHHSI 00/lyMY€THCSI SIKaCh PaHillle HEBiZIOMa Jisl, BOHH BUKOPHCTOBYBAIM TEPMIH “KPEaTUBHICTB .
VY nociimkennsnx Jl. borossieHncrkoi (2002), B. JIpyxunina (2008), E. Ineina (2009), 1. Jlepaepa
(1980), A. Martomkuna (2008), A. Tlonomaprosa (1988) kpeaTnBHICTh pO3IIISIIAETHCS SIK TPOOIEMa
CTBOPEHHS YOTOCh MPOAYKTHBHOTO HA BiIMiHY BiJl pEMPOIYKTUBHOIO, TOOTO BIIACHOTO HA BiIMiHY
BiJl HACJTi/TyBaJIbHOTO.

Iepiogy MOIOAIIOrO MIKLIBHOTO BIiKY BiJIBOAWUTHCS BArOMa POJIb Y PO3BUTKY TBOPYOTO MUCIICHHS,
TOMY IO B II€H )KUTTEBUIA 11epioa y AiTel (POPMYETHCS BIIACHE CIIPUHHATTS HABKOJIUIITHBOT IHCHOCTI.
JlutrHa Brieplie YCBIJIOMITIOE CBOIO COLIaNIbHY POJIb, OCOOIMBOCTI BIIHOCHHH MiX JIFOJIbMU, Y Hel
MIPOSBJSIETBCS OLIIHHE YCBIJOMJICHHS CBOiX HABYaJAbHUX i i BYMHKIB. OcOOIMBA TBOPYICTH
MPOSIBIISIETBCSL Y JITe MOJIOIIOTO IIKIIBHOTO BiKy Ha YpOKax MY3WKH, Mpaii i MaloBaHHS.
Ha ocranHpOMy BOHU NPHIYMYIOTHh (DaHTACTU4HI CIOKETH: KIT B KaIleJIfoci, codauka 3a mapToro,
COHEYKO Ha COHEUKY 3 MapacoibKOIO TOIIO. Take TBOpYE MUCIIEHHS pPealizyeThcsl B IXHINA TBOPYIH
00pa3oTBOpUiil AisuTbHOCTI. IlepenyMOBOIO I TBOPYOI AISUTBHOCTI € J1aOLIBHICTH MHUCIICHHS,
KPUTHUYHICTB, 3AaTHICTH J0 00'€JHAHHS OHATH, IIUTICHICTh CIIPHHHATTS HETPAIUIIIHHOTO 00'€THAHHS
enemenTiB (['oHuapenko, 2011, c. 450).

Buxomstun 3 JociipkeHHS TBOPYOI MisSUIBHOCTI MOJIOJIIUX IIKOJISIPIB, 30KpeMa pe3yJIbTaTiB
JIOCITIKEHHS 3 HABYaHHsI 00pa30TBOPYOTO MHUCTELTBA, TBOPYICTh Y PO3BUTKY BMiHb 00Pa30TBOPYOTO
MHCTEITBA MOJIO/UIMX IIKOJISIPIB MPOSIBIIIETHCS B MAITIOBAaHHI: 1) HABKOJIMIIHIX TIPEAMETIB, ITPEIMETIB
MeOJIiB, IPEIMETIB KHBOI IPUPOAX 3 HE3BMYAHHHMU TBOPYMMH €JIEMEHTAMH, HAPUKIAN, CMi
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3 GUEHYMUMU HIJICKAMU Ul OPHAMEHMOM, MEMmeIuKU He36UHAliH020 3a0apeienns; 2) CIOKETHHX
MAJTIOHKIB Ha OCHOBI CEOXKCTHUX CHTYaIlill, HAIIPUKIIAI, Oimu Oidcams nio HAGIC 8 36'3KYy 3 2p030i0;
cobaka padie cocnodapegiy 3) HETPaULIITHAX B3a€MO3B'SI3KIB PI3HUX IPEIMETIB; 11€ MOXKYTh OyTH
Ka3KOBI IEPCOHAXI B Pi3HUX (DAHTACTHYHHX CUTYALSIX, HANPUKIIAM, OLI0UKA | 3AUYUK MAHYIOONDb
6 X0p0800i; nopocsi 6yoye 6yOUHOUOK.

SIK ITFOCTPYIOTH IPUKIIa M, BOHU BUMAratoTh HECTaHIAPTHOTO MUCJICHHS, & BiITAK HECTAaHAAPTHUX
TBOPYHX JIii, SIKi, B CBOIO YEPrY, CIIOHYKAIOTh YUHIB JI0 MPOIYKYBaHHS HETHIIOBOI MOBHOI KOMYHIKAIlii.
Bona nposiBiisieTbest B: 1) He0OXiJHOCTI BBEICHHS B MOBY JIOIATKOBOT, HEBIJIOMOI JIEKCHKU: *‘GuUeHYmi
Hioicku — twisted legs ”, “opnamenm — ornament”, “nezeuuatine 3a6apenenns —unusual coloration”;
2) HeOOXiTHOCTI BBEICHHS B MOBY HEBIJIOMHX BHpa3iB, HANPHWKIAN, ‘‘culvHa epoza — heavy
thunderstorm”, “nponusnuili oow — it is raining cats and dogs”’, “xosamucs nio nasic — hide under
the shed”; 3) mpoayKyBaHHI HE3BUYaWHHX 3a 3MICTOM TEKCTIB MOHOJIOTIYHOIO 1 JiajOriqHOTO
XapakTepy 1 NpoBeAeHHI He3BMUaHUX 3a 3MicToM Oecin. Hampuknan, eosx nanas na 6younovok
3aUYUKA, 3aU4UK 0A8 B0BKOBL MOPKEUHY I 6MIK, 606K HANAS HA OYOUHOHOK OUIOYKY, DIIOUKA 0ald B06KY
20piwKY [ 6MEKIA;, 806K HANAE HA OYOUHOUOK KOMUKA, KOMUK 0d8 606KO8L MONIOKA [ 6miK. Bci sonu
NpoABUNU XUMPICMb I GPAMYBATUCH.

OTxe, 32 JOMIHYBILHUM BUJIOM TIPEIMETHOT JTISUTBHOCTI mpemill ocmanHiti eman Ha3UBa€ThCs
MEOPY0-00paA30MEOPUUM, 32 JOMIHYBAILHHM BHJIOM IHIIOMOBHOI MOBIIEHHEBOI IiSUTBHOCTI el
eTan JIOUIEHO Ha3BaTH ME0pY0-MOGIEHHEBUM, & B HOTO IHTErPOBAHOMY BU3HAUYEHHI — L€ MBOPUO-
06pazomeopuull eman Ha OCHOBI THUOMOBHO20 MBOPHO-MOBLEHHEBO20 emAan).

BucHOBKH i mepcrneKTHBH NOJANBIINX PO3BiAOK. TakuM YHHOM, METOIMYHA KOMIIETEHTHICTh
MaiOyTHHOTO BYMTEIISI IOYATKOBUX KJIACIB PO3YMIETHCS SIK HOTO 31aTHICTh BOJIOMITH METOIUYHHM
arapaToM npej’sIBJICHHS i akTHBi3alil 0a30BUX 3HAHb 3 IEBHOTO NPEIMETa, a B HALLIOMY BHIIQJIKY,
1Ie ¥ nmepeiaya UX 3HaHb IIKOJIAPaM 1HO3EMHOIO MOBOIO. JIOCSATHEHHSI METOIMYHOI KOMIIETEHTHOCTI
MOYJIMBO NIISIXOM (DOpMYBaHHS TaKuX il CKJIAJOBUX, K MPE3CHTAIIIHOI, MPAKTUYIHOT I BUXOBHOL
koMneTeHw . Etanamu (hopMyBaHHs METOIMYHOT KOMIIETEHTHOCTI MaiiOy THHOTO BUUTEIISI TOYATKOBUX
KJIaciB JJIsl HABYaHHS 00pPa30TBOPUOrO MUCTELTBA IHO3EMHOIO MOBOIO € KOHTYpPHO-00pa30TBOPUYHIA
eTar Ha OCHOBI 1HIIIOMOBHOT'O IMiTalliiiHO-MOBIIEHHEBOTO; IPEIMETHO-00PA30TBOPUHI €Tal Ha OCHOBI
IHIIIOMOBHOTO CBiJIOMO-MOBJICHHEBOTO; TBOPYO-00Pa30TBOPUMIA €Tall Ha OCHOBI TBOPUO-MOBJICHHEBOTO,
KOKHUH 3 SIKUX BKIIIOYAE TaKi JJAHKW HaBUaHHS, SK HOTO LI, €JIEMEHTH IpeMeTa HaBYaHHS,
KOMITOHEHTH IXHBOTO 3MICTy, METO/IM 1 3aCO0HM 3aCBOEHHS, a TAKOXX KOHTPOJIb Pe3yJIbTaTiB HAOyTHX
yYMiHb Ha TIEBHOMY €TaIli.

Monens (GopMyBaHHS METOIUYHOI KOMIIETEHTHOCTI MaiHOyTHBOTO BYMTENSl IS HABYAHHS
MOJIOJIIIHX HIKOJISIPIB 00pa30TBOPUOTO MUCTELTBA IHO3EMHOIO MOBOIO € KOMILJIEKCHOIO CTPYKTYPOIO
3 MEBHUMHU JIAaHKAMH IPOIECY HABYAHHA 1 31 crenu(iuHAMHU BUIAMH IiSJIBHOCTI BiAIOBITHO
JI0 KOYKHOTO BHIIIE3rafjanoro erairy. OOrpyHTyBaHHsI CTPYKTYpH Iepe0adyBaHOT MO Ta IIPOIEeC
TAKOTO MOJICJIOBaHHS 1 CKJIaIaTUME MEPCIIEKTUBH HAIIKMX TOJANIBIINX PO3BIIOK.
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Anortaunis. CTaTTio MPUCBAYCHO CYYaCHUM IiZAXO0AaM O HaBYaHHS 1HO3EMHHUX MOB Yy 3aKJIaJlaX BHIIOi OCBITH
Ta 00paHO 3 HUX MEPCINeKTUBHI I GOopMyBaHHS y MailOyTHIX yYHTEINiB IOYATKOBOI IIKOJIM AHITIOMOBHOL
HaBYaJIbHO-CTPATEriYHOT KOMIIETEHTHOCTI. BU3Ha4YeHo Taki miaxoau momo ii popMyBaHHS: KOMIIETEHTHICHUH,
piBHEBHUH, KOMYHIKaTUBHO-AisTIbHICHUHN, JIIHTBOCOIIOKYIBTYPHHH, KOTHITUBHUH, pedeKcuBHUNA. Po3misiHyTO
IXHIO CyTHICTb 1 peai3allilo B OCBITHbOMY MPOLIECi Y 3aKiIaax BUIIOT OCBITH. BU3HaueHI MMiaX0a1 MatoTh OyTH
MIOKJIAJICHI B OCHOBY T€OPETHYHOTO PO3pOOICHHS KOHIEMIil popMyBaHHSA y MailOyTHIX yYUTeNiB IOYaTKOBOI
LIKOJIM QHIJIOMOBHOT HaBYQJIbBHO-CTPATETiYHOI KOMIIETEHTHOCTI 1 MPAKTHYHOI peatizalii y BIANOBIAHINA METOMUIII.
Kiro4oBi cjioBa: MaitOyTHI BUMTEII OYATKOBOT IIKOJIM, HABYAJILHO-CTPATETIYHA KOMIICTCHTHICTh, iIHO3EMHA MOBa,
MAXOAM 10 HABYAHHS.

Konoron E. C. KueBckuii HallHoHaJIbHbIi{ JHHIBUCTHYeCKUI yHUBepcuTeT, HanuoHna bHbIH YHUBepCUTET
“Yepuuropckuii kouieruym” umenu T.I. IlleBuenko

CoBpeMeHHbIEe MOAX0AbI K (P)OPMHPOBAHMIO Y OYAYIUMX Y4YMTe/eii HAYaJIbHOW LIKOJbI AaHIIUICKOMI
yueOHO-cTpaTern4eckoil KOMIeTeHTHOCTH

AHHoTanus. CTaThsl MOCBSILICHA NOAXOAaM K OOYYEHHMIO WHOCTPAaHHBIM S3bIKAM B 3aBEACHHAX BBICIIECTO
00pa3oBaHus U 0TOOPY U3 HUX NMEPCHEKTUBHUX I GOpMHUPOBaHMA y OyAYIINX YUUTENICH HadalbHOM LIKOJIBI
AHIIOA3BIYHON YUeOHO-CTpaTernieckoi KOMIEeTeHTHOCTH. OnpeeneHs! CIeAyoIne COBPEMEHHBIE MOIXO/B! K ee
(opMUPOBAaHNIO: KOMIIETEHTHOCTHBIH, yPOBHEBBIH, KOMMYHHKATHBHO-IEATEIbHOCTHBIH, IMHTBOCOLIOKYIIETY PHBIH,
KOTHUTHBHBIH, pe(UICKCUBHBIA. PaccMOTpeHa MX CYIIHOCTh M peanu3aius B 00pa3oBaTeNbHOM IIpoliecce
B 3aBEJICHUSIX BBICIIETO 00pa3oBaHusi. O003HaYEHHBIE TIOIXO/bI AOJDKHBI OBITH MOJOXKEHBI B OCHOBY TEOPETHUECKON
pa3paboTKy KOHLENUUH (HOPMUPOBAHUSA y OyAyIIMX ydHTeJIel HadaJbHOH INKOJIBI aHIIOA3BIYHOHN ydeOHO-
CTPATErn4eCKON KOMIETEHTHOCTH U MPAKTUYECKOH peanu3aly B COOTBETCTBYIOIIEH METOAUKE.

KaroueBble ciioBa: Oyaymuue yduTess HadaJdbHOH IIKOJBI, y4eOHO-CTpaTeruyeckas KOMIETEHTHOCTb,
HMHOCTPAHHBIH A3bIK, TOAXOABI K 00YUCHUIO.

Konotop O. Kyiv National Linguistic University, T.H. Shevchenko National University “Chernihiv
Collehium”

Modern Approaches to prospective primary school teachers’ strategic competence development.
Abstract. Introduction. In the system of modern national education the conceptual bases are constantly being
formed, the content of foreign language teaching in higher education institutions is being updated and changed.
In today's requirements for the foreign language training of students of Bachelor Degree of Non-Linguistic
Higher Education Institutions the role of the ability to obtain information from different sources, to absorb,
supplement and evaluate it, to apply different ways of cognitive and creative activity is increasing. CEFR (2018)
identifies strategic competence as a key element to develop communicative competence. Thus, the development
of strategic competence is of a great importance for students. Purpose. To determine the modern tendencies
of approaches to teaching future primary school teachers of English strategic competence. Methods. To achieve
the stated aim current research works have been summarized and analyzed. Results. The analysis helped to single
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out the modern tendencies of the research. The modern tendencies of scientific and methodological study
of strategic competence of prospective primary school teachers development are outlined. The following modern
approaches to its formation are defined: competency-based approach, level-based approach, the action-oriented
approach, linguo-socio-cultural approach, cognitive and reflexive approaches. According to outlined in the scientific
paper modern tendencies the development of strategic competence for the foreign language training of students
of Bachelor Degree of Non-Linguistic Higher Education Institutions must be performed. Conclusion. The defined
modern trends will be put into the theoretical development of the concept of prospective primary school teachers
of English strategic competence development and practical implementation in the appropriate methodology,
which is a prospect for our further scientific exploration.

Key words: prospective primary school teachers, strategic competence, foreign language, approaches to teaching.

IMocranoBka npodjemn. Y cucteMi Cy4acHOi HalliOHAJIBHOT OCBITH ()OPMYIOTHCS KOHLIETITYaIbHi
3acaji, OHOBJIFOETHCS 1 3MIHIOEThCS 3MICT HaBUaHH: iHO3eMHOi MoBH (IM) y 3akianax BUIIOI OCBITH
(3BO). BaxxiinBe 3HaueHHS HAJA€THCS 3aCTOCYBAHHIO CYYaCHUX MIIXOIB JI0 OCBITHBOTO ITPOIIECY,
SIKi CIIPSIMOBaHI Ha TIPAKTUYHE ONaHyBaHHs (haxOBUX 3HaHb 1 (popMyBaHHs HaBUUOK. J{11s e(heKTHBHOTO
(¢opMyBaHHS y MalOyTHIX YYHMTENIB II0YATKOBOI HIKOJHM aHIJIOMOBHOI HAaBYaJIbHO-CTPATET14HOT
kxomnereHTHOCTI (HCTK) HeoOXimHO po3mIsHYTH CydacHi miaxoAu 10 HaB4aHHS IM B 1mimomy,
AHITIHCHKOT 30KpeMa, y PYCIIi SIKMX 3MIHCHIOBATUMETHCS TIPOIIEC iHIIIOMOBHOT ITiTOTOBKU MaliOyTHHOTO
BYUTEJIS [TOYATKOBOT IIIKOJIH.

AHaJti3 ocTaHHIX gocaiTxKens i mydmikaniii. [Ipoonemu peanizauii miaxoxiB 1o HaBuaHHsg IM
B OCBITHBOMY IIPOILIEC] TIOCTIHHO NepedyBatoTh y HAYKOBOMY (POKyCi, iX yIPOBaPKEHHSIM 3aiMaInCs:
0. B. biruy, H. ®. bopucko, H. [, l'anbepkoBa, 1. I1. 3anopoxkHa, 1. O. 3umuss, J1. 5. 3ens, H. B. Maiiep,
A. K. Mapxkoga, C. 1O. Hikonaega, O. O. [TapumikoBa, B. I. Pensko, B. B. Cagonora, I'. K. Cenesko,
H. K. Cxnspenko, O. b. Taprononscbkuii, 1O. I'. Taryp, B. B. Uepnunr, A. M. llykin, R. Barnett,
G. Brown, Ch. Brumfit, L. Darling-Hammond, M. Eraut, T. Hyland. R. Mendenhall, E. L. Low,
P. G. Taylor, J. Joseph, & J.C. Atienza, J. Raven, D. Nunan, S. Savignon, D. Shandler,
J. Stephenson Ta iH.

Mera cTarTi — BU3HaYUTH e()eKTUBHI METOAMYHI ITiIX0/U 10 POPMYBaHHS y MAHOYTHIX yIHUTEIIiB
noyarkoBoi mkonu anrtomoBHoi HCTK.

OcHOBHI pe3ybTaTn qociKeHHs. J[0 MpiopuTeTHUX MiIXOMIB, Y MEKaxX SIKHUX 3/1iHCHIOETHCS
HauyaHHs IM y cyuacHux 3BO Ykpainu, BiIHOCHMO KOMIIETEHTHICHUI, pIBHEBUI, KOMyHIKaTUBHO-
JUSITBHICHHM, JIIHTBOCOLOKYJIETYPHUI, KOTHITUBHUH, peIeKCHBHUIA ITinxoau. Posrsiaemo peanizariiro
nporecy (GopMyBaHHS y MaHOYTHIX Y4HTENiB rmo4yaTkoBoi Imkonu aHnriomoBHoi HCTK y mexax
KOKHOTO 13 BH3HAQUEHUX METOJMYHMX MiAxofiB. [lifxix g0 HaBUaHHS PO3MISAAETHCS B METOMUIII
sK 0a3WCHA KaTeropis, sika BH3Haua€ CTPATeril0 HaBYaHHS MOBU Ta BUOIp METOAy HaBYaHHS,
[0 peai3ye 1o crparerio (Asumos, 2009, c. 200).

Komnemenmuicmuuii nioxio. OCHOBHHUM pE3YyJIbTaTOM Cy4acHOI BHINNOI OCBITH Ma€ CTaTu
HeE cHCTeMa 3HaHb, YMiHb 1 HABMYOK, a 3/1aTHICTh BUITyCKHUKA 3BO 3HaX0AUTH NpaBUIIbHI PillIEHHS
1 JIATH B KOHKPETHIH JKUTTEBINl CHTyallii, yMiHHS 3aCTOCOBYBaTH CBOi 3HaHHsS B HE3HAHOMHUX
CHUTyallisIX, BUOYIOBYBaTH KOMYHIKAIil0 3 IHIIMMH JIIOABMH, @ B MaiOyTHbOMY i mpodeciiiHux
cutyamigx. Y 1boMy 3B’S3Ky pealtizallis KOMIIETCHTHICHOTO minxony B HardanHi IM y 3BO, sxuii
nepeadadae CIpsSMOBAaHICTh OCBITHBOTO Mpolecy Ha (OpMyBaHHS 1 PO3BUTOK KIIOUOBUX
KOMITETEHTHOCTEH 0co0HCTOCTI, HaOyBae 0COOIMBOT aKTyaIbHOCTI.

Ha nymxy nocmimuukiB, B YkpaiHi iCHye TpW TIpynu IODISIB HayKOBIIB Ha peani3amilo
KOMIIETEHTHICHOTO ITiIXOy B OCBITi: 1) KOMITETEHTHICHHIT MiIXi/1 € IEBHOIO MOZIOIO HA KOMITETEHTHICTh
(TepMiHM “KOMITETEHIsI” 1 “KOMIIETEHTHICTh € JaHUHOIO €BPONEHCHKIN MO, 0e3 SIKUX MOXHa
001iTHCS, BUKOPUCTOBYIOUH iXHI KJIACHYHI HPOTOTUIHN — “PiBEHB ITiTOTOBIECHOCT] BUITYCKHUKA”,
“HaBYAJIbHI BMIHHS TOIIO); 2) KOMIIETCHTHICHHUIH IMiJXiJ HE € aOCOMIOTHO HOBUM IS BITYU3HAHOL
OCBITH (Opi€HTAIlisl OCBITH Ha CICIliaJlbHI Ta Ha KOMIUICKCHI CIIOCOOM HaBYaJIbHOI MISUIBHOCTI
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Bke Oyna ommcana B podborax M. Ckarkina, 1. Jleprepa, B. Kpaescrkoro, M. IllenpoBuiipkoro
Ta iH.); 3) KOMIIETEHTHICHHH ITiIX1]l € OJJHI€I0 3 OCHOB OHOBJIEHHS OCBITH (HOBI TEPMIHU 03HAYAIOTh
HarpsM pO3BUTKY (abo MomepHi3allii) OCBITH, 1 IO LI HOBU3HA JOIIOMOXKE aKTyali3yBaTH OCBITY.
AJpke “KOMITETeHIs” 1 “KOMIIETEHTHICTh” IMUPOKO BUKOPHCTOBYIOTHCS TSl ONHCY JKUTTEMISIIHOCTI
JIFOJIMHY 1 03HAYAIOTh BUCOKY SIKICTb i1 mpodeciiiHoi aisuibHOCTI) (ABmeHIoK, 2014, c. 50-51).

Ha ocHOBI npoBeieHOT0 KOHTEHT-aHali3y TepMina “komnerenTHicTHHN miaxix” O. B. Uybapyk
3’sICyBaB, 110 KOMITETEHTHICTHUH MIJIX1/l BU3HAYAETHCSl HAYKOBLISIMU SIK HOBA TIapaaurma (GpopMyBaHHS
MeIaroriYHuX KajpiB, IO rependadyae BKIIOUEHHS B CHCTEMY KOMILIEKCHOI CTaHAapTH3aLil IKOCTi
BUIIOT OCBITH TakuX HOBOYTBOPEHb, SIK KOHKYPEHTOCIIPOMOXKHICTh 1 KOHKYpPEHTO3/IaTHICTB;
MOCTYIIOBA TIePEOpiEHTAllisl JOMIHYBaJIbHOI OCBITHBOI MAPaJIUTMU 3 MEPEBAKAIOUOI0 TPAHCIIALIEIO
3HaHb 1 (opMyBaHHS HAaBHYOK O CTBOPEHHS YMOB JUIS OBOJIOJIHHSI KOMILIEKCOM KOMITETEHIIIH;
HaJIaHHS [lepeBary He MoiHGOPMOBaHOCTI y4HsI, @ HOTO BMIHHIO BUPILTYBaTH ITPOOIEMH; IPIOPUTETHA
opieHTallist Ha LTI (BEKTOPU) OCBITH, SIKUMU € HAy41yBaHICTh, CAMOBH3HAYECHHSI (CaMOJIeTepMiHaIlis),
caMmoaKTyali3allisi, Collianialis, pO3BUTOK 1HANBITyaIbHOCTI; CHCTEMa XapaKTePUCTHK MPaIliBHUKA,
SIKi 3a0€31e4yI0Th MOXJIMBICTh €()EKTHBHO BHPIIIYBaTH HE TIJIKH aKTyallbHI, a W IMOTEHIiHHI
npodeciiini 3aBnanus (Uydapyk).

Ha gymxy H. M. ABIIEHIOK, KOMIETEHTHICHUH MiAXiA Ja€ 3MOTY NMEperTH y BHUIIINH OCBITI
BiJ1 11 OpieHTalil HA BINTBOPEHHSI 3HAHHS JI0 3aCTOCYBaHHS 1 OpraHizallii 3HaHHs; MOKIACTH B OCHOBY
CTpAarerilo MiJBUIIEHHS THYYKOCTI Ha KOPHUCTH PO3IIMPEHHS MOXKIJIMBOCTI MpaleBIallTyBaHHS;
MOCTABUTH 32 OCHOBY MIXKJIMUCIUILIIHAPHO-IHTETPOBaHi BUMOTH JIO PE3yJIbTaTy OCBITHBOTO IIPOIIECY;
OpIEHTYBATH [iSUTGHICTh BUIYCKHUKIB Ha pO3MaiTicTh Npo(decidiHUX 1 JKUTTEBHX CHUTYyallil
(ABmreHtok, 2014, c. 21).

BBakaeMo, 1110 B pycili KOMIIETEHTHICHOTO IIIXOAy Y MaifOyTHIX YYUTENIB TOYaTKOBOI HIKOJIH
Mae OyTu copMoBaHa mnpodeciiiHa KOMIETEHTHICTD, K4 HaacTh MOXKIMBICTD IMICTIS 3aKiHUCHHS
HaBuaHHA y 3BO 3aiiHsaTi MaiOyTHIM (axiBIsIM HaJIe)KHE MICIIC HA Cy4aCHOMY PHHKY IIparfi.
Y mporteci GaxoBoi MiATOTOBKA BUUTEIIB TOYATKOBOT IIKOJIM B KOHTEKCTI KOMITCTEHTHICHOTO IMiIXOY
yBara IoBHHHA aKIIEHTYBAaTHCSl HA NMPAKTHYHIN CKJIaJOBiil OCBITH, 110 Iepeadadac BUKOPUCTAHHS
3HaHb y BUPILICHHI Pi3HUX MPOQECIHHUX CUTYyallil, sIKi BAHUKAIOTh Y (haxoBiil JisUTbHOCTI.

Pisnesuti nioxio. BukopucTaHHS MOHATTS “pIBHEBMH WiAXiA~ y HOPMATHBHO-NPaBOBUX
1 KOHIENTYaJbHUX JIOKyMEHTaX, y MOCTIKEHHSX HAyKOBIIIB CBiJUUTb, IO BiH YK€ JIaBHO CTaB
peatiero cydacHoOi OCBITH Ta aKTHBHO peai3yeThCs B OCBITHbOMY mporeci y BiTum3asanux 3BO,
OCKIJIbKM BUPIIICHHS 3aBIaHb, SKi MMOCTAIOTH IEPe]] CYYaCHOK0 BHIIOK IIKOJIOI0, HMOTPEOYIOTH
ICTOTHOTO TIOCHJIEHHSI CAMOCTIHHOT 1 ITPOyKTUBHOI TiSTIBHOCTI TUX, XTO HABYAETHCS, PO3BUTKY TXHIX
OCOOMCTICHUX AKOCTEH 1 TBOpYMX 3Mi0HOCTEH 1 BIAMOBIAHO IO IBOTO MOCTIHHOTO 00’€KTHBHOTO
OLIIHIOBAaHHS, BU3HAUYEHHI 00’ €KTIB, KPUTEPIiB, MapaMeTpiB BOJOAIHHS 1 3aCO0IB KOHTPOIIO PiBHS
c(hOpMOBAHOCTI BiIMOBIIHMX KOMYHIKATUBHHX KOMIETeHTHOcTei. IIpoBeneHnii Hamu aHaii3
YHUCJIEHHUX JIOKyMEHTIB 1 HayKOBHMX Mpallb IM0Ka3aB HAsABHICTh BEJMKOI KiILKOCTI OMKCIB PiBHIB
BooninHs IM, are, sik Bkasye B. B. Uephuy, ix He yHi(pikoBaHO Hi B KIJIBKOCTI PiBHIB, Hi B KTbKICHOMY
Ta SIKICHOMY HaITOBHEHHI JECKPHIITOPIB i JeckpunTopHux mmkan (Yepaum, 2015 c. 74).

Ilin pieaem BosominHsa MoBow E. I. AzimMoB Ta A. M. IIlykiH po3yMiOTh TaKy KaTeropiro
METOJUKH, SIKa XapaKTepU3ye CTYIiHb JOCATHYTOIO CTYIEHTaMH SK CTyHiHb C(popMOBaHOCTI
MOBHUX YMiHb Ta HABUYOK Y TOTO, XTO KOPHCTYEThCS MOBOIO (A3uMoB, 2009, c. 326). donaroun
1o BuzHadeHHs B. B. CadoHoBoo crpareriunuii acrekrt, mix piBHeM BojofiHHA IM y Hamomy
JIOCIIJPKEHHI PO3YMIEMO CIIEIiajibHO BHAUICHUH piBEHb KOMYHIKaTHBHOTO BOJOMIHHS IM, sikomy
MpUTaMaHHI TOYHO BH3HAY€HI XapaKTEPUCTUKH MOBHOI, MOBIIEHHEBOI, COIIOKYJIBTYPHOI
Ta cmpameziyHoi TIOBEIIHKA JIFOIMHU, 10 JIA€ MOXJIUBICTh OJHO3HAYHO BHPI3HITH HOTO 3-TIOMiX
IHIIUX PiBHIB BONOAIHHS IM sIK 3aCO00M CITIJIKYBaHHS, Ta BU3HAYUTH PIBEHb Y MEXKaxX KOHKPETHOT
MeTonuuHoi 1X kinacudikarii (Cadonora, 2004, c. 63).
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L. T1. 3amopoxHa BiMidae, 110 3aNPOBAHKEHHS B MTPAKTHKY BUKJIAJAHHS €BPONEHCHKOT MIKAIH
piBHIB BonoxiHHst IM nae 3Mory, mo-nepiue, yHiiKyBaTH Ta CTaHAaPTU3YBaTH LTI HABYAHHST; TIO-APYTE,
3a0e3MEYNTH THYYKICTh 1 BapiaTHMBHICTh HABYAHHS BINITOBIMHO JO HAIlIOHAJIBHHUX, PEriOHATBHUX
YH MICIICBHX TIOTPED; MO-TPETe, YHI(IKyBaTH OLIHKY PE3YJIBTaTiB HABYAHHS; [TO-UCTBEPTE, 3a0C3MCUHUTH
MPO30PICTh Y BU3HAU€HHI JOCSTHEHb KOPUCTYBA4yiB MOBHM Ha MiXXHAapOJHOMY piBHI 3 METOIO
3a0e3MeueHHs] MOJKJIMBOCTI CIIIBIpalll y rary3i MOBHOI ocBiTH (3amopoxHa, 2012, c. 60).

Komynixamusno-oisinonicnuil nioxio. ®opMyBaHHs y MaWOYTHIX YUHUTENIB ITOYATKOBOT IIKOJIA
anrmiomoBHoi HCTK mepenbavae akThBHY HaBUalIbHO-II3HABAJBHY MisUIBHICTH 1 Mae Oa3yBaTHCh
Ha 3aca/iaX KOMYHIKaTHBHO-AisIbHICHOTO (0COOMCTICTHO-IISUTBHICTHOTO) MiIX0Ay. 3 ypaxyBaHHIM
LBOTO MiJXOAYy, HAJAOUd OCOOMCTICHOTO CMHCIY, caM IIPOLEC HAaBYAHHS CTa€ OCOOMCTICHUM,
110 3HAYHO CTUMYJIIO€ 1 aKTHBI3y€ BHYTPIIIHIH HOTEHITIAT CTYACHTA. Y KOMYHIKaTHBHO-isUTbHICHOMY
MiIXO/l ICHYIOTh Ba HOTO B3a€MOIIOB’SI3aHUX CKIQAHUKU — AiSUIBHICHHH Ta KOMYHIKaTHBHUI.
JisumpHicHUHN Tinxin 0a3yeThesl Ha KOHIIENITYaIbHUX MOJOXKEHHSX Teopil AisSIbHOCTI.

O. b. birnu Bu3Ha4ae 0cOOMCTICHO-AISUTBHICHUH MIAXI1J SIK €IHICTH OCOOUCTICHOTO 1 AiSUTEHICHOTO
CKJIaJIHUKIB, X04a BiIMiUa€, 10 TAaKUH ITOJIIJI € YMOBHHM 1 IIPOBEJICHUH CYTO 3 THOCTUYHOIO METOIO.
OO0uBa CKIaHUKY ITiAX0y B3a€MOIIOB’sI3aHi, OCKUIBKH CTY/ICHT € BOJIHOYAC aKTHBHUM Cy0’€KTOM
HABYAJILHOI Ta IHIIOMOBHOI MOBJICHHEBOI MISUTBHOCTI, SIKI MOPSA 3 1HIIMMH BUIAMH TiSUTEHOCTI
BU3HAYaIOTh HOT0 0COOMCTICHUH 1 misubHICHUH po3BUTOK (birmy, 2010, c. 5).

3a O. b. Biruu ocoducricHui CKIIaTHHAK MiAXOIy Nepeadadae, o B HEHTPI IMPOoIecy 1HIIOMOBHOI
OCBITH TIepeOyBae camMa OCOOHUCTICTh — CTYACHT — WOTO MOTHBH i ITiTi oBOJIOMiHHA IM (JiHis
0COOHUCTICHOTO PO3BUTKY) Ta HOTr0 HEMOBTOPHUI MCHUXOJOTIYHUI CKJIaJ — KOTHITHBHI IPOIECH
1 eMOLIIITHO-BOJTLOBI SIKOCTI (JTiHIS IHTENEKTYaJIBHOTO i eMOIIHHO-BOIEOBOTO po3BUTKY) (Birma 2010,
c. 6; birny, 2014, c. 13). Buxoasuu 3 iHTEpeCiB CTyJEHTa, HOro piBHS C(OPMOBAHOCTI iIHIIOMOBHOT
KOMYHIKaTUBHOI KOMITETEHTHOCTI, BUKJIa/Ia4 BU3HaUa€ HaBYaJIbHY METY 3aHSTTS, CIIPSIMOBYE 1 KOpUT'Y€E
BECh OCBITHIH IPOIIEC 3 METOIO BCEOIYHOTO PO3BUTKY OCOOMCTOCTI CTYCHTA. Y paMKaXx IIi€l CKIIaT0BOT
0COOUCTICHO-KOMYHIKaTUBHOTO MIIXOY METa KOKHOTO 3aHATTS (POPMYETHCS 3 MO3HIIT KOKHOTO
cy0’eKTa HaBYaHHS 1 BCi€T TPy B LILIIOMY.

Y Mexax KOXKHOI JIiHIT PO3BUTKY 0COOUCTICHO-IisuTbHICHOTrO po3BuTKy O. b. biruu okpecnuna
MIPIOPUTETHI CKJIAIHUKU PO3BUTKY OCOOMCTOCTI B mpomeci iHmomMoBHOI ocBity (biruu, 2010, c. 6;
biruy, 2014, c. 14). O. M. MertbonkiHa 00’€KTaMi 0COOUCTICHOTO PO3BUTKY CTY/ICHTIB BU3HAUa€
MOTHBHU Y4iHHS, KOTHITHBHI ITPOIIECH, 3a/isiHi B Tporeci oBoioniHHsA IM, Ta eMoIiiiHO-BOIBOBI
SIKOCTI; 00’ €KTaMHU JTisUTbHICHOTO PO3BUTKY — 3HAHHS, HABUYKH W YMIHHS, SIKi CKJI[IA0Th POQeCiiiHO
OpiEHTOBaHy KOMITETEHIIIO Ta KOMIeTeHito B yuiHHI (MeTbonkina, 2010, c. 115), Ta miakpecimoe,
o ctyaeHT 3BO € akTHBHUM Ccy0’€KTOM JIBOX Pi3HOBHUJIIB HisIBHOCTI: MTPOQECiHHO OPIEHTOBAHOTO
YYiHHSA (K CHCTEMaTHYHOTO HAOyTTsl 3HAHb Ta OBOJIOJIHHS BMIHHSMY i HABHYKaMH, HEOOXiTHUMHU
JUIs 3A1MCHEHHS MaiOyTHBOT (axoBoi JiSUIBHOCTI) Ta iHIIOMOBHOI MOBJIEHHEBOI IisUIBHOCTI
(Merboskina, 2010, c. 114).

VY Mexax misuibHicHOTo ckiaaauka migxony O. b. birna Haromnomye, o ocoOHCTICTh € BOAHOYAC
Cy0’€KTOM JIBOX BHJIB JisTTBHOCTI, SIKi € IPOBIJHUMH B IIPOIIECi 11 iHIIOMOBHOI OCBITH: HABYAIBHOT
JisUTBHOCTI (JIiHIS JISUTBHICHOTO PO3BUTKY) Ta IHIIOMOBHOI MOBJICHHEBOI IISUIBHOCTI (JIiHIS
KOMYHIKaTHBHOTO PO3BHTKY). ¥ CBOIO Uepry, HaB4aJbHa HisIbHICTh YM HABYaHHS € JBOCTOPOHHIM
MIPOLIECOM, SIKMH CKJIQAAETHCS 3 JISIIBHOCTI YUHS — YUIHHS — Ta 3 JiSJIbHOCTI BUNTEISI — HABYAHHS
(birmy, 2010, c. 6).

B ymMmoBax ocoOucTticHO-IisuTbHICHOTO Miaxony B ¢opmyBaHHi aHrioMoBHoi HCTK craButhCs
1l BUKOHYETHCS TOJIOBHE 3aBJIaHHS Cy4acHOI OCBITH — CTBOPEHHS YMOB /ISl PO3BUTKY F'aPMOHIYHOT,
MOPAaJBHO I0CKOHAJIOT, COIialbHO aKTUBHOI Yepe3 aKTUBI3allif0 BHYTPIIIHIX pe3epBiB, MpoeciiiHo
KOMIIETEHTHOI Ta 3J]aTHOi J0 CaMOpPO3BUTKY OCOOMCTOCTI, a OTKE, 1 KOHKYpPEHTOCHPOMOXKHOT
Ha PUHKY IIpari.
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Jlineeocoyioxynemypruti nioxio. CydacHi BUMOTH JIO IHIIIOMOBHOI MPAKTUYHOI ITiITOTOBKH
MalOyTHIX YYHMTENIB II0YaTKOBOI MIKOJU HE OOMEXKYIOTHCS JOCKOHAJIUM BUBUEHHSM 1i sIK 3aCO0y
crniskyBaHHs. [IpiopureTHOrO 3HaUeHHs1 HaOyBae 3aIyueHHs JI0 mpolecy BUBUeHHS IM Kynbsrypu
KpaiHu Ta Hapoay, MOBa SIKOTO BHBYAEeThCs. CydacHa BHIIA ITKOJIA Ma€ 3a0e3MEUUTH MOXKIIUBICTD
(opMyBaHHS 0araTOMOBHOI OCOOMCTOCTI, SIKa Ma€ MOBary He JIMIIE JI0 BIACHUX HalllOHAIBHUX
Tpamuiii, a i 3 po3yMiHHAM ¥ TOJNEPAHTHICTIO CTaBUTHCS A0 IHIIUX KYJIBTYp, BiJI3HAYa€THCS
YMIHHSIM JKUTH 1 B3a€EMOJIISITH B PI3HUX KYJIBTYPHHX CUCTEMaX, IIOEJHYBATH B COO1 IIIHHOCTI PiAHOT
Ta IHIIOMOBHOI KYJIBTYp 1 TOTOBa /10 MiXKKYJIBTYpHOT KomyHikatii. C. I. Tep-MunacoBa Harosouye,
110 JuIst 3a0e31edeH s e()eKTHBHOTO CIUIKYBaHHS MiXK TIPEICTABHUKAMH PI3HUX KYJIBTYP HEJOCTaTHBO
TIO/IOJIATH JIMIIIE MOBHUM 0ap’ep, apke IS 1[OTO MOTPIOHO TaKoX IMOA0JIaTH O0ap’ep KyJIbTYpHHHA
(Tep-Mumnacosa, 2008, c. 8-10). Tomy dbopMyBaHHS Yy MalHOyTHIX YYHUTENIB MOYATKOBOI IITKOJIU
anmomMoBHoi HCTK y pycni JiHTBOCOIIOKYJIBTYPHOTO MIJIXOAY B YMOBaxX MDKKYJIBTYPHOTO
CHLUTKYBaHHS € aKTyaJIbHUM.

JiHrBoCOMIOKYNBTYpHHH MiAXix 0Oa3yeTbcs Ha peaizalii NPUHIUITY TiaJiory KyJbTyp.
1O. 1. [TaccoBuM BHIiJIEHO TaKi aCIIEKTH TiajloTy KYJIBTYpP: COLIOJIOTTYHUI acTieKT, SIKKi rependadace
PO3YMiHHS CITUIBHOCTI, 3aJIEKHOCTI OIHI€T KYJIBTYPH BiJI 1HIIOT; COLIOKYJIBTYPHHI aCTIEKT, PHU SKOMY
KO)KHa CTOPOHA CITIJIKYBaHHS HaOyBa€ COLIIOKYJIBTYPHOIO CTaTyCy Cy0’€KTa; aKCIONOTIYHUIHA acIIeKT,
SIKUH 3a0e31euye po3yMiHHS HIHHOCTEH Yy»Koi KyJIBTYpH 1 [TOBaru 10 HUX; IICUXOJIOTIYHHH acTIeKT,
SIKU TO3HAYa€e B3a€EMOPO3YMIHHS, SIKE BEZIE 10 KOOPAUHAIIIi, CIIIBPOOITHHUIITBA, EMOLIIHHOTO KOHTaKTy
(ITaccos 2003).

OCHOBHOIO MeTOI0 HaBuaHHS [IM CTyAeHTIB I'yMaHiTapHUX CIeLialbHOCTeH € (hOpMyBaHHs
0COOMCTOCTI SIK CY0’€KTa Miaory KyasTyp. i peamizariii i€l METH CTYICHTH MIOBHHHI PO3yMITH,
[0 KOKHA KYJIBTypa Ma€ MpaBo Ha iCHYBaHHS 1 MO)ke OyTH OIiHEHA JIMIIE 3 MO3MII il BJaCHUX
LIHHOCTEH 1 HOpPM; pO3yMITH ce0e y SIKOCTI MOJIKYJABTYPHUX Cy0’€KTIB, OIHOYACHO MPUHAIEIKHUX
JI0 LILIOTO PsIy TUIY 1 BUIIB KYJIETYp; BU3HAYATH CBOE MICII€ y CIIEKTpI KYJBTYp, Oa4UTH 1 pO3yMiTH
CBOIO POJIb, 3HAYYIIICTH 1 (DYHKIIIO B TIIOOAJBHUX 3arajbHOJIONCHKUX MPOIecax; CTABUTH cebde
Ha Miclle iHIIUX, BUSBIISITH IHILIaTUBY Ha BCTAHOBJIEHHS 1 MIATPUMKY MIXKKYJIBTYPHOTO KOHTAKTY
y JyCi MUpY B KOHTEKCTI J1aJIOTy KYJIBTyp; BUCTYNATU KyJIBTYPHO-ICTOPHYHUMH Cy0’€KTaMH PiHOT
KpaiHH, perioHy, MicTa; OpaTH akTHBHY IOCHJIBHY y4YacTh B JisIX MPOTH KyJbTYPHOI HEPIBHOCTI,
KyJBTYpHOI IMCKPUMIHAIIi1, KyIBTYpHOTO BaHIaIli3My i KynbTypHoi arpecii (Cucoes, 2000).

Koenimuenuii nioxio. BukopucTaHHs KOMYHIKaTUBHO-KOTHITUBHOTO IMiAXOAY 10 HaBuaHHS IM
00yMOBJIEHO BUMOTaMH CHOTOJICHHS IIIOJI0 OpraHi3alii ocBiTHROrO mponecy y 3BO BiamosigHO
JI0 TTi3HAaBAJILHUX 0COONIMBOCTEH Ta yrojo0anb ocoducrocti cryaenta. E. I Azimos Ta A. M. Il{ykin
PO3IISAAI0TH KOTHITUBHHM ITiIX1/T SIK TAKHH, 10 IPYHTYETHCS Ha MOJOKEHHSIX KOTHITUBHOT IICHXOMIOT 1T
i mepebayae y mporeci HaB4aHHs ONOpPY Ha MPUHIIKIT CBIZIOMOCTI, BpaXyBaHHS Pi3HUX KOTHITUBHUX
CTHJIIB, XapaKTEPHUX ISl YUYHIB KOHKPETHOI I'pYyIH, Ta HAaBYaJbHHUX CTpATEriil, SKUMU BOHH
ociyroBytoThest (Azumos, 2009, c. 96).

B ymoBax cyTTe€BOro 0OMEKEeHHs ayAMTOPHOI 1 301IBIIEHHSI CaMOCTIHHOI POOOTH CTYNEHTIB
Lel Mmigxig Hajgae BHKIAJadeBi Oararo repeBar, HAHTOJOBHIIIA 3 SKHX — I€ IHTEHCH]IiKaiis
Ta ONTHUMI3allisl OCBITHROTO mpouecy. OmHI€0 13 MPIOPUTETHUX LJIeH 1HIIOMOBHOI MPaKTHYHOL
I ITOTOBKH MaHOYTHIX YYUTEIIIB TIOYATKOBOI LIKOJIHK € JOPMYBAHHSI ITi3HABATLHO TBOPUYOI 0COOUCTOCTI,
110 BOJIOJI€ BUCOKHM PiBHEM IHIIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI, 31aTHA 0 CIPHUHHSTTS
i mepesadi pisHOMaHITHOI iH(opMarii. BBaxkaemo, 1110 1€l mpouec Ma€e BiiOyBaTUCs 3 ypaxyBaHHIM
TIOJIOKEHb KOTHITHBHO-KOMYHIKaTHBHOTO Tixony. KOrHITHBHHIA aclIeKT CIIPSMOBaHUH Ha PO3BUTOK
Mi3HABAJILHOTO IHTEpPECY CTYAEHTIB y mpoueci HaBdaHHS IM Ta IXHE yCBiIOMIJIEHE CTaBICHHS
1o onanyBaHHs IM siK mepeayMoBH yCHIIIHOT MPOgeciiiHOi AisIIBHOCTI B MOJANBLUIOMY JKHTTI,
a KOMYHIKaTUBHHH ITiIX1]] CHPSIMOBaHUI Ha OBOJIOJIIHHS HUMHU MOBJICHHEBUMH HaBHYKaMHU ITiJ] 4ac
3IIHCHEHHS IHIIOMOBHOT KOMYHIKaITii.
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Peghnexcusnuii nioxio. TOIOBHOIO METOI CydacHOi BHIIIOI MEAArorivyHOi OCBITH € PO3BUTOK
y cTylaeHTa OakaHHS W YMIHHS BYMTHCS YIPOJAOBXK YChOTO XKHUTTA y MOAAJNBLIINA MpodeciidHii
JUSUTBHOCTI, CHCTEMHO JOIIOBHIOIOUY ¥ 30aradyiouy 3HaHHS i yMiHHS, HaOyTi y Mpolieci HaBYaHHS
B 3BO. Bucoki BuMoru no npogeciiHoi KOMIIETEHTHOCTI BUMTENSI HOBOI YKPAiHCHKOI IIKOJIH
B Cy4YacCHHMX YMOBax IepeadadyaroTh HasSBHICTh HE JIMIIE DIMOOKMX 3HAaHb 3 MpeIMeTa HaBYaHHS,
asie ¥ 31aTHOCTI 10 caMoaHai3y i ynockoHajeHHs! TpodeciiiHol MaiicTepHOCTI BIIPOIOBXK KHUTTSL.
Tomy B mporneci HaBuanHs B 3BO MaiiOyTHI y4uTeNi MOYAaTKOBOI MIKOJIM NMOBHUHHI HAaBUUTHCS
OpIEHTYBATHCS B MOTOIII iH(pOPMAIlii, CAMOCTIHHO TONIOBHIOBATH CBOI 3HAHHS, BUSBJISATA TBOPYHMA
TIJIXi]1 10 pO3B’sI3aHHsT HAaBYAJILHO-ITI3HABAJIbHUX 3aBJaHb. Came peduieKcis i € OMHUM 13 BaXKIIMBUX
KOMITOHEHTIB Cy4acHOTO OCBITHBOT'O TIPOIIECY, & TAKOK CUCTEMHHUM (pakTOpoM HeNepepBHOI OCBITH,
ToMy popMyBaHHSs pepIIeKCUBHHIX YMiHb SIK CKJIaJIOBHX 1HIIIOMOBHOT KOMYHIKaTHBHOT KOMIIETEHTHOCTI
HaOyBa€ BEJIMKOTO 3HAUCHHS Y MPAKTUYHIH 1HITOMOBHIH MiATOTOBI MaHOYTHIX YUUTETiB OYATKOBOL
IITKOJTH, OCKLIBKHM BOHA BUKOHYE POJIb PEryIIATOpa MpodeciiiHOT MisIbHOCTI Meaarora, “BUBLIbHSIE”
HOTOo CBIOMICTB ITiji YaC BUKOHAHHS BXe “‘BiIIPallbOBaHUX  OIepaliil y CTaHIApTHUX CUTYalisxX
cniskyBaHHs IM Ta crangapTHux npogeciiiaux cutyanisx y uinomy (Uepnuu, 2015, c. 104).

B. B. UepHum 3a3Hayae, MI0 Cy4acHi HayKOBII, PO3POOIISIIOMH MOMJIMBOCTI 3allPOBaPKEHHS
pedIIEeKCUBHOTO MMiIXOMY O OCBITHBOTO IMPOIIECY, PO3TIAAAIOTE peIeKCio K METy 1 K 3aci0
miaroroku Bumutens (Uepaum, 2015, ¢. 119). 1. I1. 3agopoxHa pediekcito TpakTye sSK Iporec
MOJIEITIOBaHHSI CTY/IEHTAMH JIiif CTOCOBHO HaBYAJIbHO-ITI3HABAJILHUX 3aBIaHb, CTPATETii JOCSITHEHHS
HaBYAJIBHUX LJIEH; TOIIYK aJbTepHATUBHUX pPillleHb, aHaTi3 e(EeKTUBHOCTI BIACHOI AisIIBHOCTI,
CaMOKOHTPOJIb Ta CaMOOIHKY (3amopoxHa, 2012, ¢. 54).

JI. B. SIxoBneBa, nocimipKyrouu siBule peduiekcii, 3a3Hadae, 1110 Mpolec HaB4aHHS y MejaroriYHoOMy
3BO mae Oytu cnpsiMOBaHUM Ha ()OPMYBaHHS TOTOBHOCTI CTYJEHTIB JIO BHSBY II€AarorivaHoi
peduexcii. JIoCTiTHUII XapaKTePHU3YE 10 TOTOBHICTD SIK CUCTEMHY, COIIIATbHO-TICHXOJIOTTYHY SIKICTh
0COOMCTOCTI MAOYTHHOTO BUKTENS, 10 Mepedadae OCMUCIICHHS MPOLECY Ta Pe3YJBTariB MeIaroriyHol
JSUTBHOCTI, HAOyTTsI BMIHHS aHANI3yBaTH M yCyBaTH HEJOJIKW 3aJUIs1 3a0€3MeYeHHs ITiABUIICHHS
€(eKTUBHOCTI PO3B’sI3aHHS TBOPYMX IIEAArOriYHNX 3aBlaHb, BAOKPEMIIFOIOUH TaKi CKIIa0Bi peduiekci,
SIK CaMOOIIIHKa, CAMOBHXOBaHHsI, caMoocBiTa (SIkomiesa, 1991).

BaxumBuM y mponeci peduiekcii € BuUXOBaHHS pe(IEKCHBHOI KyJIbTypU MaiOyTHHOTO
BUMTEJS TOYATKOBOi INKONHW. PedrekcuBHa KynbTypa — i€ IHTETparuBHA SIKICTb OCOOHMCTOCTI,
IO BKJIIOYAa€ CaMOaHaji3, CaMOOIIHKY, CaMOIIPOEKTYBAHHsS, CaMmopealliallifo, CaMOKOHTPOIIb,
CaMOPO3BUTOK CITyXadiB 3 METOIO PO3KPHUTTSA IXHBOTO OCOOMCTICHOTO Ta MENAroriYHOTO TOTCHINATY
(AnenueHkoBa, 2016, c. 8).

Pesynsrarom hopMyBaHHsS y MaiOyTHIX YUUTENiB II04aTKoBOI mikoau anriomMoBHoi HCTK mae
cTaTy 0COOUCTICHUH 1 IpodeciiiHIiA pO3BUTOK, C(hOPMOBAHA TOTOBHICTH JI0 MOCTIHHOT pe(uIeKCUBHOI
JISUTBHOCTI, aHANI3y, IHTEpIpETallii BIaCHHUX JIOCSTHEHB, L0 BIIPOAOBXK XKUTTS CIIpUsiTUME (POpMYBaHHIO
BIIACHUX PeQIIEKCHMBHUX CTparerid i ciIyryBaTUMe MIAIPYHTSAM JUIsl IMOCTIHHOTO mpogeciiHoro
3pOCTaHHS 1 CAMOB/IOCKOHAJICHHSL.

BucHOBKH i mepcneKTHBH NMOJAJBINUX HAYKOBHX Po3Bigok. Omusia CydacHHX HayKOBUX
JIOCITIJKEHb JIaB HaM 3MOT'y 00paTH epCIeKTUBHI Miaxoau 10 (opMyBaHHs y MallOyTHIX y4UTeiB
MOYaTKOBOT mIKoiu anrtoMoBHOI HCTK: koMIieTeHTHICHUTH, pIBHEBHUH, KOMYHIKaTHBHO-TisIbHICHHI,
JIHTBOCOIIOKYJIBTYPHUH, KOTHITUBHUH, peduiekcuBHUN. BusHaueni Bumie miaxomu OyayTh
TIOKJIaJICHI B OCHOBY TEOPETHYHOTO PO3POOJIEHHs KOHIENIIii (hopMyBaHHs y MailOyTHIX yYUTENiB
novarkoBoi 1mkony aHroMoBHOi HCTK: oOrpyHTyBaHHI i ormuci Mozeni BiAmOBiAHOTO HaBYaHHS,
(bopMyIntOBaHHI LN Ta CTPYKTYypH 1 3MICTY, IPHHLMIIB, METOIB 1 3aCO0IB KOHCTPYIOBAHHS
Ta opraHizailii BiIIOBIIHOTO MPOIIECY 3 YpaxyBaHHSIM OIHUCAHUX HAMH IIIXO/IB, IO i € MEPCIIEKTUBOIO
HAIIMX ITOJAJBIINX HAYKOBUX PO3BIIOK.

44



Konomon O. C. CyuyacHi miaxonu 10 GopMyBaHHs y MaiiOyTHIX YYUTENiB OYaTKOBOT IIKOJIN
AHIJIOMOBHOI HaBYAJIbHO-CTPATEIr1YHOI KOMIETEHTHOCTIL

JIITEPATYPA

Asgmrertok, H. M., Jlecsaros, T. M., [lsiuenko, JI. M., Tloctpuray, H. O., IlyxoBcbka, JI. I1., Cymuma, O. B.
(2014). Komnemenmuicnuili nioxio 0o niocomosku nedazozie y 3apyOidcHux KpaiHax: meopisi
ma npaxmuka [Monorpadis]. Kiposorpan: Imexc-JIT]I.

Asumos, 3. I, Hlykun, A. H (2009). Hosbiil crosape memoouteckux mepmMuro8 1 ROHsmuil (meopust
u npaxmuxa ooyuenus szvikam) Mocksa: UKAP.

AnenuenkoBa, A. B. (2016). Pazeumue peghnexcusnoti Kynivmypol ciywamenei 8 npoyecce
00nOTHUMeENbHO20 npogeccuonanbrHozo oopasosanus (Kanaumarckas auccepraiys). OpioBcKuit
rocynapctBeHHbI yHUBepcuteT umeHu M.C. Typrenesa, Open, Poccuiickas @enepanusi.

biruy, O. B. (2010). Ocobucmicho-disibHicHutl po36Umox MOI0OUI020 WKOAPA HA YPOYL THO3EMHOT
mosu [MoHorpadis]. Kuis: Bimon.

Biruy, O. b., Bonommuosa, M. M., I'masynos, M. C. ta in. (2014). Cyuachuti cmyoenm y Konmekcmi
0COOUCMICHO-0ISILHICHO20 NIOX00Y. 34 PEe3YIbMAmamu HAYKOBO-MEMOOUYHUX OO0CHIONCEHD.
Kuis: Bun. nearp KHJTY.

3anopoxHa, L. I1. (2012). Teopemuxo-memoouuni 3acadu opeanizayii camocmitinol pobomu MabymHix
VUUMENE 3 080JI00IHHSL AH2TIOMOBHOI0 KOMYHIKAmusHo komnemenyicto (JJOKTOpchKa mucepTartis).
KuiBchkuii HallioHABHAM JIIHTBICTHYHUH yHiBepcuTeT, KuiB, YkpaiHa.

Mersonkina, O. M. (2010). OcoOuCTICHO-TisUTbHICHNI PO3BUTOK CTYJEHTa-MUTHHKA B KYPCi HABYAIBHOT
JUCIUITTIHA “THO3eMHA MOBA”. BUKIAOaHHs MO8 Y BULUX HABHAIbHUX 3aKaadax ocgimu, 17, 110-116.

Iaccos, E. U. (2003). Kommynukamusnoe uhosi3bluHoe 00pazoeanue; 20mosum K OUaniozy KyJavmyp.
Mumnck: Jlexcuc.

Cadonosa, B. B. (2004). KommyHuxamusnas KomnemeHyust: COBpemerHble ROOX0ObL K MHO20YPOGHEEOMY
onucanuio 8 memoouyeckux yensx. Mocksa: EBporikona.

Cricoes, II. B. (2000). Obyuenue yuwawuxcsi cOYUOKYILMYDHBIM CMPAMeSusiM CpeoCcmeamu
unocmpannoeo szvika. B H. A. lllaposa (Pen.), Akmyanvnoie npobnemot 5361k06020 00pazo8anusi
6 Poccuu ¢ XXI eexe. Marepuaisl MeXIyHapOIHOW HAay4YHO-METOANYECKOH KOH(pEepeHINH
(cc. 35-36). Boponex: U3narensctro BI'Y.

Tep-Munacosa, C. I. (2008). Boiina u mup szeixoé u kynemyp. Mocksa: CiioBo Sloco.

UYepnw, B. B. (2015). Teopemuko-memoouuni 3acadu gpopmysanst y MauOymHix yuumenie npogecitino
OpieHmMoBanoi anenomosnoi komnemenyii y 206opinni (JlokTopchka maucepraitis). KuiBchkuit
HalliOHANBHUH JTIHrBiCTHYHUN yHiBepcuteT, KuiB, YkpaiHa.

Uyb6apyk, O. B. Teopemuueckue ochogvl passumusi npogeccuoHaIbHOU KOMREMEeHMHOCMmU
yuumenei @uuonoeuueckoeo npoguns. B3sto us: https://www.narodnaosvita.kiev.ua/
Narodna_osvita/ vupysku/16/statti/chubaruk.htm

SxoBnesa, JI. B. (1991). @opmuposarue comosnocmu 6yoyuye2o yuumeiis K ne0azo2udecKkoli pepuekcuu.
(ABTOpehepar KaHAMIATCKOM auccepranuu). MOCKOBCKUN TOCYAapCTBEHHBIA YHHBEPCUTET
uM. M.B. JlomonocoBa, Mocksa, Poccuiickast ®eneparus.

REFERENCES

Avshenyuk, N. M., Desyatov, T. M., Dyachenko, L. M., Postryhach, N. O., Pukhovska, L. P.,
Sulyma, O. V. (2014). Kompetentnisnyy pidkhid do pidhotovky pedahohiv u zarubizhnykh
krayinakh: teoriya ta praktyka : monohrafiya. Kirovohrad: Imeks-LTD.

Azimov Je. G., Shhukin A. N. (2009) Novyj slova rmetodicheskih terminov i ponjatij (teorija i praktika
obuchenija jazykam) Moskva: IKAR.

Alenchenkova, A. V. (2016). Razvitiye refleksivnoy kul'tury slushateley v protsesse dopolnitel'nogo
professionalnogo obrazovaniya (Kandidatskaya disertatsiya). Orlovskiy gosudarstvennyy
universitet imeni I.S. Turgeneva, Orel, Rossiyskaya Federatsiya.

45



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

Bihych, O. B., Voloshynova, M. M., Hlazunov, M. S. Ta in. (2014). Suchasnyy student u konteksti
osobystisno-diyalnisnoho pidkhodu: za rezultatamy naukovo-metodychnykh doslidzhen.
Kyyiv: Vyd. tsentr KNLU.

Bihych, O. B. (2010). Osobystisno-diyalnisnyy rozvytok molodshoho shkolyara na urotsi inozemnoyi
movy [monohrafiya]. Kyiv: Vipol.

Zadorozhna, 1. P. (2012). Teoretyko-metodychni zasady orhanyzatsyy Samostiynoyi roboty
maybutnikh uchyteliv z ovolodinnya anhlomovnomu komunikativnoyu kompetentsiyeyu (Doktorska
dysertatsiya). Kyyivskyy natsionalnyy linhvistychnyy universytet, Kyyiv, Ukrayina.

Metolkina, O. M. (2010). Osobystisno-diyalnisnyy rozvytok studenta-mytnyka v kursi navchalnoyi
dystsypliny “Inozemna mova”. Vykladannya mov u vyshchykh navchalnykh zakladakh osvity,
17, 110-116.

Passov, E. Y. (2003). Kommunykatyvnoe ynoyazychnoe obrazovanye: hotovym k dyalo hukultur.
Mynsk: Leksys, 2003.

Safonova, V. V. (2004). Kommunykatyvna kompetentsyya: sovremennye podkhody k mnohourovnevomu
opysanyyu v metodycheskykh tselyakh. Moskva: Evroshkola.

Sysoev, P. V. (2000). Obuchenye uchashchykhsya sotsyokulturnym stratehyyam sredstvam
ynostrannoho yazyka. V V. N. Sharova (Red.), Aktualnye problemy yazykovoho obrazovanyya
v Rossyy v XXI veke. Materialy mezhdunarodnoj nauchno-metodicheskoj konferencii (S. 35-36).
Voronezh: izdatel'stvo VHU.

Ter-Minasova, S. G. (2008). Voyna i miryazykov i kul'tur. Moskva: Slovo Sloco.

Chernysh, V. V. (2015). Teoretyko-metodychni zasady formuvannya u maybutnikh uchyteliv profesiyno
oriyentovanoyi anhlomovnoyi kompetentsiyi u hovorinni (Doktorska dysertatsiya). Kyyivskyy
natsionalnyy linhvistychnyy universytet, Kyyiv, Ukrayina.

Chubaruk, O. V. Teoreticheskiye osnovy razvitiya professional'noy kompetentnosti uchiteley
filologicheskogo profilya. Vzyato iz: https://www.narodnaosvita.kiev.ua/Narodna osvita/
vupysku/ 16/statti/chubaruk.htm

Yakovleva, L. V. (1991). Formyrovanye hotovnosty budushcheho uchytelya k pedahohycheskoy
refleksyy. (Avtoreferat kandydat-skoy dyssertatsyy). Moskovskyy hosudarstvennyy unyvversytet
ym. M. V. Lomonosova, Moskva, Rossyyskaya Federatsyya.

46



Rusnak D. L'enseignement integre de la langue et de la culture des futurs enseignants de FLE
avec support sur le dessin d'humour

IHTEIT'POBAHE HABUYAHHS MOBU U KYJIbTYPHA

VIK 378.091.64:811.133.1-051]:316.77
DOI: https://doi.org/10.32589/2412-9283.33.2020.221679

L’ENSEIGNEMENT INTEGRE DE LA LANGUE ET DE LA CULTURE
DES FUTURS ENSEIGNANTS DE FLE AVEC SUPPORT
SUR LE DESSIN D’HUMOUR

Rusnak D.
dianarousnak@gmail.com
Universitée Nationale Yuriy Fedkovitch de Thervivtsi
Jata nanxomxenns 11.11.2020. PexomengoBano no apyky 11.12.2020.

Pycnak /1. A. UepHiBeubkuii HanionabHuii yHiBepcurer imeni FOpis ®@enbpkoBuya

InTerpoBaHe HaBYaHHA MOBHM Ta KYJBTYPH Maii0yTHiX yduTesiB (ppaHIy3bKOI MOBH 3 OHEepPTAM
HA TYMOPUCTHYHMII MAJIIOHOK

Anorauis. IloctaHoBka npo6jeMu. Y CTaTTi po3NIANAETHCS MUTAHHS IHTETPOBAHOTO HABYAHHS MOBH
Ta KyJIbTypHu MaiOyTHiX yuuTeniB (paHIly3pK0oi MOBH 3 ONEPTAM HAa T'YMOPHCTHUHHN MaioHOK. IIpumHnmm
IHTErpPOBAaHOTO HABYAHHSA MOBM Ta KYJIBTYPH BUCTYIa€ KIIOYOBHM y HABYaHHI 1HO3EMHHX MOB y KOHTEKCTI
KYJBTYPOJOTIYHOTO Ta MIKKYJIBTYPHOTO MigxoxaiB. Mera cTaTTi — ONHUCATH TYMOPUCTHYHUNH MAaJIOHOK
SK aBTEHTHUYHUN JOKYMEHT, SIKUH J1a€ 3MOTY IO€HATH HABYAHHSI MOBH Ta KyIbTYPU Ha 3aHATTAX 3 IPAKTUKU
YCHOTO Ta NMHCEMHOTO MOBJIEHHS Ha Pi3HHX CTymeHsAX HaBdaHHS y 3BO. JlocmimxeHHs BUKOPUCTOBYE JaHi
rayry3ei coIioorii, ICUXOMOTi], COLIONIHIBICTUKH i €THOKYJIBTYPOJIOTii, & TAKOX 3HAHHS METOIUKH IHTETPOBAHOTO
(opMyBaHHS JIHI'BICTHYHOT, MOBJICHHEBOI Ta COLIOKYJIBTYPHOT KOMIETCHTHOCTEH. Pe3yJibTaTH J0C/IiKeHHs.
Hacamnepen, y po0oTi po3nisgaeTscs poib 1 Miclie TyMopy B npoueci GpopMyBaHHSA y MaOyTHIX yUHUTEIiB
(paHIy3bK01 MOBH JIIHTBOCOIIIOKY/IBTYPHOI KOMIIETEHTHOCTI. BHOKpeMIoeTbecs 0COONMMUBHUIL CTAaTyC TyMOpY
y (paHIy3bKOMY CYCHIIBCTBI, IO BifoOpa)kae Croci® »HUTTsA, 3BUYKH, MOBEAIHKY Ta MCHTAJITET HApOMIY.
VY crarTi BUALICHO Pi3Hi TUIH TYMOPUCTUYHOTO MAJIFOHKA SIK aBTCHTUYHOTO MEIIMHOTO JOKYMEHTA, 10 TIPEICTABIISIE
cydacHy KyasTypy ®Ppanuii. 3-moMik HUX KapuKaTypHUH IOPTPET, TyMOPUCTUYHUH MaTIOHOK, T'YMOPUCTHYHA
pexJiamMa Ta TyMOPUCTUYHUH KoMike. ONMCaHO COLIOKYNbTYpPHHMIA, COIIOIIHIBICTUYHHM Ta COLIIONParMaTHIHUI
aCHEeKTH T'YMOPHCTUYHOTO MATIOHKA 3 METOIO HOr0 BUKOPUCTAHHS [UTs IIapaJIe/IbHOTO HaBYaHH MOBH Ta KyJIBTypH
Ha 3aHATTAX 3 IPAKTUKU YCHOTO Ta MMCEMHOTO MOBJICHHS. HanpHKiHIl 3anpoNOHOBAHO BUKOPUCTAHHS CEMIOTHYHOTO
IiAXOAY [0 MPOIieCy BUBYCHHS I'yMOPHCTHYHOIO MATIOHKA PI3HUX THIIIB 3 METOIO HABUYAHHS MOBH Ta KYJIBTYpH
MaiOyTHIX BUMTENIB (PpaHIly3pK0i MOBH. AHAJi3 TYMOPUCTHYHOTO MATIOHKY Ha TPHOX PIBHAX — IKOHIYHOMY,
JIHTBICTUYHOMY Ta CUMBOJIIYHOMY — CIIPHSIE€ KPALIOMy PO3YMiHHIO ()eHOMEHIB IHOMOBHO{ KyJIBTYPH Ta BUXOBYE
Y CTY[ACHTIB KpUTHYHE MUCIICHHS. BHCHOBKH. Y TYMOPHUCTHYHOMY MaJIIOHKY BUKOPHUCTOBYIOThCS Pi3Hi KYJIBTYpHI
KOJIH, CaMe TOMY BiH € IPEKPACHUM 3aCO00M iHTETrpOBaHOIO HABYAHHS MOBH Ta Ky/IbTYPHU Ha 3aHATTSX 3 IPAKTUKU
YCHOTO Ta IMMCEMHOTO MOBJICHHA. Y MOAAJBUIOMY HAIll HAyKOBHH iHTepec Oyne CpsMOBaHO Ha Mifg0ip 1HIIKX
TYMOPUCTHUYHHMX AOKYMEHTIB, SK ONOp y IpoIeci OJHOYACHOro (OpMyBaHHS JIIHI'BOCOLIOKYIBTYpPHOI
Ta KOMYHIKaTHBHOI KOMIICTEHTHOCTEH.

Kuro4oBi cji0Ba: JIiHrBOCOIIOKYJIBTYpHAa KOMIIETCHTHICTh, TYMOPHCTHYHUM MaJIlOHOK, MallOyTHIH y4uTemb,
(dpaHIy3bKa MOBa.

Pycunak JI. A. UepHoBULIKHIi HAMOHANBHBIHA YHUBepcuTeT uMeHn Opus ®@enbkoBuya
HHTerpupoBaHHoe o0ydyeHHe SI3bIKY U KYJAbType OyAyLIMX yuyuTeJeii ()paHIy3cKOMY S3BIKY € ONOPOii
HA IOMOPHCTHYECKUH PUCYHOK

AHHOTanus. B cratee paccMaTpuBaeTcs BOIPOC HCIOIb30BaHNS FOMOPHCTHYECKOTO PUCYHKA KaK OMOPHI IS
HMHTETPUPOBAHHOTO (DOPMHUPOBAHUS Y CTYCHTOB JIMHIBOCOLMOKY/IBTYPHON M KOMMYHHKAaTHBHON KOMITETCHTHOCTEH.
OnucaHbl 0COOCHHOCTH (PAHIY3CKOTO FOMOpa KaK 3JIEMEHTa KYJIbTYypbl, €r0 POJIb U MECTO B IMpOLEecce
MapaJiIeIbHOT0 00yUeHHUS A3BIKY U KYJIbType OyAyIIuX yduTeNeil BO BpeMs ayAUTOPHBIX 3aHATHH. BriieneHsl
Ppa3HbIe TUIIbI FOMOPUCTUUECKUX PUCYHKOB, CPEIN KOTOPBIX KAPUKATYyPHBIN NOPTPET, OMOPUCTUYECKUI PUCYHOK,
IOMOPHCTUYECKast peKIaMa U FOMOPHCTHYECKUH KOMHKC. [IpoaHann3upoBaHbl pa3Hble FOMOPUCTHYECKHE PUCYHKH,
KOTOpPbIe 0TOOpaXxaroT peajabHble KOMMYHUKATHBHBIA CUTyallul B XKHU3HU coBpeMeHHOI dpannun. Onucassl
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COLIMOJIMHTBUCTUYECKHU, COLMOKYJIBTYPHBIH U COLUONPArMaTnYeCKUi aCleKThl OMOPUCTHYECKUX PUCYHKOB,
KOTOPBIE TIO3BOJISIIOT OOBEANHUTD 00yUCHUE KYJIbTYpe ¢ 00ydeHHUEM TpaMMaTHKe, JIEKCUKE, YCHOM / MHChbMEHHOH
peun. B mpouecce n3ydeHus OMOPUCTHYECKOTO PUCYHKA MPEUIOKEHO UCIOIB30BaTh CEMUOTHYIECKUI TOAXO],
KOTOPBIH IpearonaraeT aHaIu3 H300paxeHUsI Ha HKOHWYECKOM, IMHTBUCTHYECKOM U CUMBOJIMYECKOM YPOBHSX.
JlaHHast METOIMKA CIIOCOOCTBYET JIydIIeMy IIOHUMaHHIO JMHIBOCOLMOKYIBTYpHOHM HH(OpMAIK FOMOPHUCTHIECKOTO
pHCYHKa, a Takxke (POPMUPOBAHUIO Y CTYACHTOB KPUTHUECKOTO MBIIUICHHUS.

KnroueBble cj10Ba: THHIBOCOIMOKYIBTYpPHAS KOMIICTEHTHOCTh, OMOPHCTHYECKUI PUCYHOK, OyIy Uil yUUTETb,
(bpaHIy3CKHUH A3BIK.

Rusnak D. The National University Yuri Fedkovitch of Chernivtsi

Integrated teaching language and culture to prospective French teachers based on humorous drawing
Abstract. The article discusses the issue of using a humorous drawing as a support for the integrated developing
of students' linguistic, sociocultural and communicative competencies. The features of French humor as an element
of a culture, its role and place in the process of concurrent teaching the language and culture to prospective teachers
in the classroom are described. Different types of humorous drawings are distinguished, including a cartoon
portrait, a humorous drawing, a series of drawings and a humorous comic strip. Various humorous drawings
are analyzed, which reflect the real communicative situations of their life in modern France. The sociolinguistic,
sociocultural and sociopragmatic aspects of humorous drawings, which allow you to combine the teaching of
culture with teaching grammar, vocabulary, oral / written speech, have been described. It is suggested to use
a semiotic approach, which involves the analysis of the image at the iconic, linguistic and symbolic levels in
the process of studying humorous drawing. This technique contributes to a better understanding of the linguistic
and sociocultural information of a humorous drawing, as well as the students' critical thinking development.
Key words: cultural competence; humorous drawing; prospective teacher; French.

La problématique. L’enseignement / apprentissage intégré de la langue et de la culture est un des
principes clés dans la didactique de frangais langue étrangére (FLE). A I’école supérieure comme
a I’école secondaire, ’enseignement de la culture est associé a celui de la langue qu’on étudie.
Comme le souligne Ch. Puren, la compétence culturelle est I’'une des deux composantes principales
avec celle langagicre de toutes les configurations didactiques (Puren, 2012). La communication et la
culture sont deux aspects interdépendants de la langue et la découverte de la culture doit étre
étroitement liée a la découverte de la langue étudiée.

Par conséquent, enseigner une langue étrangére aujourd’hui présuppose 1I’ouverture a une autre
culture dans toutes ses dimensions, a la culture de la vie au quotidien d’une société ainsi qu’ a la
Culture-civilisation avec un grand “ C ” (Demougin, 2010). Et si I’enseignement de cette derniére
a 1’école supérieure ne fait 1’objet d’étude que lors des cours de civilisation en 4i¢me année,
I’enseignement / apprentissage de la culture des situations du quotidien (moeurs, us et coutumes,
modes de vie, croyances, valeurs et représentations partagées etc.) se fait tout au long de parcours
d’apprentissage, d’une maniére implicite ou explicite, pendant des cours de langue et d’expression
pratiques. Grace a toutes sortes de documents médiatiques le professeur de FLE peut rendre cette
culture accessible aux étudiants de tous les niveaux d’apprentissage, méme dés le plus bas (Bigych
& Rusnak, 2020).

Dans nos recherches précédentes portant sur le développement de la compétence interculturelle
des futurs enseignants de FLE nous avons défini le contenu culturel a mettre en place aux cours
de langue et d’expression pratiques (Rusnak, 2019). Rappelons ici qu’il s’agit des composantes d’une
compétence de communication interculturelle telles que la composante (ethno)socioculturelle
(phénomeénes de la société, valeurs et représentations partagées, modes de vie etc.), la composante
sociolinguistique (diverses éléments linguistiques fonctionnant dans une société : régles de politesse,
formules d’adresse, proverbes et sagesses populaires, expressions idiomatiques, registres et dialectes
etc.), la composante sociopragmatique (les régles et les normes d’emploi des structures linguistiques,
leurs fonctions dans le langage etc).

C’est vrai qu’a I’heure actuelle il n’est plus a savoir comment faire intégrer I’enseignement de
la culture en classe de FLE, en revanche, comment rendre cet enseignement le plus efficace possible
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reste a étudier. De plus, la question de sélection de documents médiatiques qui contribueraient au mieux
a un tel enseignement des futurs enseignants de FLE dés le début de leur parcours d’apprentissage
suscite un intérét particulier des didacticiens des langues-cultures.

L’analyse des derniéres recherches. L’analyse des ouvrages didactiques des derniéres années
témoigne de I’intérét croissant aux documents médiatiques en classe de langue. Citons en exemple
les recherches de N. R. Grintchenko (2019) et de S. P. Korjeva (2019) qui présentent 1’enseignement
intégré de I’audion et de la culture anglophone avec support sur les documents vidéo. Pour sa part,
A. S. Batcheeva (2017) étudie I’exploitation des podcasts au cours de I’enseignement de 1’audition
et de la culture allemandes. N. V. Osadtcha (2015) propose les critéres de sélection de textes pour
la compréhension écrite aux cours de civilisation anglophone. Dans les travaux de M. A. Bajina
(2017) et I. O. Olifer (2107) est considéré 1’acquisition intégrée des compétences socioculturelle
et langagiére frangaises en premiére et deuxiéme années d’apprentissage a 1’école supérieure. Lors
de nos recherches précédentes, nous nous sommes intéressées a la publicité comme porteuse riche
d’informations culturelles (Rusnak, 2018) ainsi qu’a sa didactisation aux cours de FLE pratiques
(Rusnak, 2019).

Le but de notre recherche actuelle est d’examiner le dessin humoristique moderne en tant que
document authentique qui contribuerait a 1’enseignement intégré de la langue et de la culture frangaises.
Premiérement, nous déterminerons le rdle et la place de I’humour dans 1’enseignement (inter)culturel
des futurs enseignants de FLE. En second lieu, nous étudierons les types de dessins humoristiques
a exploiter aux cours de langue et d’expression pratiques pour I’enseignement integré de la langue
et de la culture. Finalement, nous proposerons un parcours d’apprentissage integré de la langue et de
la culture avec support sur différents types de dessins humoristiques.

Notre recherche se basera sur les connaissances dans les domaines de la sociolinguistique,
de I'anthropologie, de la sociologie et de I’ethnologie, ainsi que de la didactique des langues-cultures,
en particulier, sur la connaissance des mécanismes didactiques de I'acquisition intégrée des
compétences linguistque, langagiére et culturelle. Le corpus de notre travail feront les dessins
humoristiques d’ Adrien Réné tirés de son blog personnel ainsi qu d’autres images d’humour auxquelles
il y a un acces libre sur Internet.

Les résultats essentiels de la recherche. Dans le dictionnaire Larousse 1’humour est défini
comme “une forme d’esprit qui cherche a mettre en valeur avec drdlerie le caractére ridicule, insolite
ou absurde de certains aspects de la réalité, qui dissimule sous un air séricux une raillerie caustique ”
(Larousse, 2001, p. 519). A son tour, la satire est présentée comme “ pamphlet, discours, écrit, dessin
qui s’attaque aux moeurs publiques ou privées, ou qui tourne quelqu’un ou quelque chose en ridicule
(Larousse, 2001, p. 918).

Pour J-C. Gardes, ’humour et la satire sont étroitement liés a la culture, aux normes sociaux
d’une communauté. “ L’humour, la satire, le rire sont incontestablement des attitudes fondées sur
des codes sociaux, des normes communicationnelles différentes selon les cultures dans lesquelles
elles prennent naissance ” (Gardes, 2002, p. 64). Il est clair qu’en France comme dans un tout autre
pays, I’humour a pour objectif de présenter et de dévoiler la réalité sociale. L’auteur souligne que
pour les Frangais il est difficile de distinguer I’humour de la satire qui vont souvent en pair. Il faut
dire qu’en France il n’y a pas de sujets tabous pour le rire. Comme le constate K-H.Dammer, ““ I’humour
béte et méchant teinté de scatologie et de pornographie fait partie malgré tout en France des modes
d’expression satiriques l1égitimes ” (Gardes, 2002, p. 67).

De son c6té, M. Canto-Sperber accentue que I’humour et, en particulier, la caricature dépendent
des conditions particuliéres. “ La caricature est une description de la réalité, mais une description
déformée, le caricaturiste n’est pas souvent responsable du sens que le lecteur y comprend.
Les caricatures représentent trés souvent la réalité par des stéréotypes, c'est-a-dire des représentations
convenues. Le dessinateur n'est pas le responsable de ces stéréotypes : c'est le lecteur qui interpréte
(Canto-Sperber, 2020).
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Les études sociologiques témoignent d’un caractére social de I’humour ou du rire. Par exemple,
on constate que “ I’on rit de choses différentes d’une génération a I’autre; que le rire peut réunir comme
il peut exclure ; qu’il y a un humour li¢ a ’appartenance de classe ; que I’humour des femmes n’est
pas tout a fait celui des hommes ; que les traits d’humour différent d’un métier a 1’autre ; que rire
de la religion, du sexe, de la santé, du racisme ou de la politique ne se partage pas avec tout le monde
(Cantorovitch, 2002, p. 44).

A son tour, Louis Porcher définit I’humour comme “ universel singulier ”, ¢’est-a-dire comme
“un ingrédient qui produit partout les mémes effets mais a chaque fois selon des modalités singulieres
(par lesquelles d’ailleurs les natifs se reconnaissent entre eux) et, par conséquent, fixe 1’étrangeté
de I’étranger. Dans ces conditions, I’interculturel se pose comme une condition générale de toute
entreprise pédagogique de I’humour ” (Porcher, 2002, p.49).

Intégrer I’humour au cours de FLE n’a que des avantages. Vu son caractére social, on peut
présenter aux étudiants les situations de la vie réelle qui font I’objet de rire dans un certain moment
d’ou la valeur socioculturelle des documents humoristiques.

Evidemment, le document humoristique le plus utilisable en classe de la langue et de la culture
et le dessin qui existe sous diverses formes : dessin humoristique ou dessin d humour, image dréle,
dessin de presse ou caricature, le portrait fantaisiste ou caricatural; I'histoire dréle en une ou plusieurs
scenes; I'affiche publicitaire humoristique, bande dessinée humoristique l’interprétation en images
des expressions toutes faites (Guyon, 2002). L’ intérét pédagogique de ce document médiatique repose
sur son appartenance a la culture partagée par tous les individus d’une société, car, pour comprendre
I’implicite de I’image il faut connaitre les phénomenes de la réalité. Le texte qui accompagne souvent
I’image fait I"'usage d’une langue vivante présentant ainsi un intérét sociolinguistique et sociopragmatique
aux cours de FLE.

Par exemple, /’Image [ illustre une citation “ L homme est un loup pour [’homme ”, ce qui veut
dire que les hommes sont hostiles 1’un a ’autre.

L’Image 2 présente une expression imagée “ tenir les mains loin de ” au sens direct. ““ Si vous avez
bu, tenez vos mains loin du volant ”, ce qui veut dire qu’il ne faut pas conduire sous 1’alcool.

Deux canes sur I’/mage 3 illustrent des expressions figées *“ un froid de canard > et “ un chair
de poule ”, ce qui veut dire “ trés froid .

Exploiter ces dessins d’humour aux cours de langue pratiques permettra de lier I’enseignement
de la langue (du vocabulaire) a celui de I'imaginaire frangais (citation, expression imagée et expressions
idiomatiques).

ROGER LE LHOMME EST UN LOUP POUR LHOMHE .
CHASSEUR

Fozgre)
AME,

Sur I’Image 4 nous voyons le portrait caricatural du coutirier francais Karl Lagerfeld habillé
d’un gilet jaune dont il dit “ C’est jaune, c’est moche, c’est voyant...Et ¢a peut vous emmerder tout
un pays.” 1l est a noter que ce dessin d’humour a un double intérét : d’une part, il fait référence a une
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publicité célebre de la Sécurité routiére de 1998 ou le fameux couturier présentait le gilet jaune qui
peut sauver la vie. D’autre part, le dessin fait allusion au mouvement de gilets jaunes en 2018 —
2019 dans toute la France qui protestaient contre la politique du président Emanuel Marcon.
La phrase ““ ¢a peut vous emmerder tout un pays ” fait allusion aux dégats (cafés et batiments ruinés,
incendies etc) qui accompagnaient les protestations prévues au début paisibles.

L’intérét didactique de ce dessin en cours de FLE consiste en son lien de 1’enseignement
linguistique et sociolinguistique (mots familiers moche ; emmerder) ainsi que la découverte de la culture
contemporaine (personnage célebre ; le mouvement des gilets jaunes en France).

Le deuxieme portrait caricatural présente un ancien président Nicolas Sarkozy (2007-2012) en train
de donner les promesses auxquelles personne ne croit) (/mage 5). En habit de Pére Noel (qui croit
au Pere Noel ?) il promet le plein emploi, une Europe forte, de résoudre la crise financiere, la sécurité
pour tous. Le commentaire du chien “ ¢a fait une belle lurette qu’on n’y croit plus au Péere Noel ”
témoigne du méfiance du peuple aux promesses du président sortant.

Aux cours de langue, son intérét sociolinguistique consiste dans 1’expression figée “ une bonne
lurette ” (= trés longtemps) et son intérét socioculturel est dans la situation de la vie politique
et économique du pays (présidence de Nicolas Sarcozy révélant des problémes économiques
et politiques auxquels font référence les promesses du président).

Le portrait plus récent présente le premier ministre frangais Edouard Philippe (juillet 2020 —
novembre 2020) proposant de lutter contre la crise économique. Le dessinateur se moque de sa politique
économique ou pour supprimer la dette de I’Etat il va prendre un nouveau crédit (= une nouvelle dette)
(Image 6). Ce dessin fait aussi référence a la vie politique et économique de la France présentant

la culture contemporaine du pays.
JOBBIR Wose ¢

DETEPE POLITIQUE  ECONOM{GUE!

GRACE L INVESTISSEMENT,.,
CEST POURQUOI,,,

NOUS AUONS PRENDRE.
UN NOWEAU CREDIT..,

Image 4 Image 5

Les thématiques socioculturelles du dessin humoristique autour de 1’environnement quotidien
et le monde imaginaire permettent d’impliquer I’apprenant & des situations de communication variées
de la vie réelle. Par exemple, les situations autour du Covid 19 révélent les problémes rencontrés
par les Frangais dont les dessinateurs se sont inspirés pour en faire rire.

Ainsi, le dessinateur Andrien Réné (2019) rigole du manque de gels hydroalcooliques en présentant
une femme qui rentre du magasin sans ce produit. Pour ne pas rentrer les mains vides, elle a acheté
du lubrifiant qui ne sert a rien dans cette situation (/mage 7).

En revanche, I’lhomme est rentré du supermarché sans les produits alimentaires qu’il a oublié
d’acheter car il a pris tout le nécessaire contre le Coronavirus : le gel désinfectant, du savon, des gants,
du papier de toilette, mais il a oublié “ la bouffe ” (mot familier qui signifie “ le repas ) (Image 8).

Encore une situation liée au confinement pendant la pandémie du Coronavirus : I’homme doit
rester a I’hdtel car tous les avions sont bloqués. La contradiction entre ses paroles “ Quelle tristesse ”
et ’image d’un homme content qui se repose dans la piscine fait I’objet du rire de ’auteur (Image 9).
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Utiliser ces dessins droles aux cours de FLE contribuera a ’enseignement intégré de 1’expression
orale et de la culture contemporaine (situations de la vie quotidienne liées au Covid 19).

RESTRICTIONS

MINCE ,
J’Ai OLBLIE
LA BOUFFE,

CHERi JE SUIS RENTREE
iL_N'Y AVAT PLUS DE
GEL HYDROALCOOLIQUE,

5/ DU COUP J'Ai
PRIS DU LUBRIFiANT;

Image 7 Image 8

Pour faire rire de la mode d’étre vegan, 1’auteur présente une scéne au restaurant ou les clients
complimentent le chef-cuisinier. “ Bravo chef ! Ce gratin de légumes était tres réussi. Quelle est votre
recette 7’ A quoi le chef répond qu’il a préparé ce gratin vegan sur la graisse de canard : “J ai fait toit
revenir dans de la graisse de canard > (Image 10 ) Le dessinateur se moque des gens qui choisissent
de ne pas manger de repas d’origine animale tout en aimant leur goit. Ce dessin peut aussi étre
exploité aux cours de langue et d’expression pratiques au sujet “ Repas, alimentation ” tout en faisant
appel aux modes de vie des Frangais.

MERCi POUR LE RETOUR !
ET BiEN MON AMi JE VAIS
VOUS LE DIRE. JE FAIS TOUT
REVENIR DANS DE (A

GRAiISSE DE CANARD.

BRAVO CHEF [
CE GRATIN VEGAN DE
LEGUMES ETAT TRES REUSSi
QUEL EST VOTRE

SECRET?

AR 25/01/2020

Image 10

Les dessins suivants parlent de problémes du monde du travail. Pendant 1’entretien d’embauche
I’employeur s’émerveille du CV du candidat, par contre, son age est un obstacle pour I’embaucher.
“ Votre CV est tres intéressant, mais votre dge est un frein a cette embauche ”, ce qui reléve le probléme
de I’embauche des seniors en France.

Le mots familer ““ embauche ” qui signifie “ travail ” présente une dimension sociolinguistique
et la phrase du candidat ““ Et si j ‘avais eu 20 ans, vous m’auriez engagé ? ” présente une dimension
sociopragmatique par la phrase illustarnt I’emploi du Conditionnel passé dans le contexte
communicationnel. Ce dessin drole peut étre utilisé lors de I’enseignement du sujet “ Le travail,
I’entretien d’embauche ” aux cours d’expression orale ainsi que témoigner de 1’emploi des temps
aux cours de grammaire pratique.

Le dessin rigolo présente un employé en télétravail devant deux écrans : 1’un qui est plus petit
est connecté au patron qui surveille le travail de son salari€, et I’autre, plus grand, derriére le premier,
avec un jeu vidéo fait allusion a ce que le salari¢ joue au lieu de travailler tout en affirmat qu’il travaille
autant qu’au bureau : “ Pourtant, on travaille autant qu’au bureau . (Image 12). Ce dessin fait référence
a la culture contemporaine et peut aussi étre exploité dans le cadre du théme “ Le travail, les conditions
du travail .
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NE PAS CONFONDRE AGE ET EXPERIENCE LES PATRONS FRANCAIS
TELETRAVAIL EMETTENT DES DOUTES

POURTANT ON TRAVAILLE
AUTANT OU’AU BUREAU !

VOTRE CV EST TRES
INTERESSANT MAiS VOTRE.

AGE EST UN FREIN
A CETTE EMBAUCHE .

PARCE QUE Si J’AVAiS
20 ANS VOUS MAURIEZ
ENGAGE 7

Image 11 Image 12

Qu’est-ce qu 'un bon enseignant ? Une réponse a cette question illustre une histoire dréle en plusieurs
scenes (Image 13) publiée sur le site BIEN ENSEIGNER (https://www.bienenseigner.com/). Elle
présente une situation dans la classe ou les éléves se moquent de leur copain qui n’est pas comme
les autres : il est chauve. Comment remédier a ce probléme ? L’enseignant décide de se raser le crane
pour étre pareil a son éléve, du coup, faire arréter les moqueries et apprendre de la tolérence a sa classe.
Ce dessin en plusieurs scénes sans texte linguisrique peut étre déclencheur aux productions orale
ou écrite des édudiants tout en faisant appel aux activités formatrices et a leur domaine professionnel
“ Enseignement, métier d’enseignant ™.

Le dessin de presse (ou la caricature) en plusieurs scénes (Image 14) nous met encore en situation
du confinement due au Covid 19. Publiée en mars 2020 dans la Libération, il parle des difficultés
du premier confiment rigoureux, en particulier, pour des personnes pauvres qui étaient obligées
de partager un petit appartement ce qui provoquait des violences domestiques. Ici, les enfants sont
les premiéres victimes, puis la femme, ensuite I'animal de compagnie, et enfin I'homme lui-méme...
L’ironie est qu’ a la télé on dit “ C’est évident, ce qui a sauvé des millions de vie, ¢ ’est le confinement ™.
D’une part, le confinement a stoppé le virus en sauvant des vies humaines, mais d’autre part,
dans certaines conditions il a provoqué des violences domestiques, des divorces et méme la mort
(Canto-Sperber, 2020).

Lors de cours d’expression orale on peut parler des conditions de logement en France, du confinement
lié¢ au Covid, des violences domestiques. Ce dessin fait référence a la culture contemporaine frangaise
(conditions de vie, relations en famille, la pandémie du Covid).
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Les violences éducatives sont 1’objet de rire sur I’/mage 5. La maitresse gronde 1’¢éléve qui
ne comprend pas la matiére. “ Mais comment faut-il que je te parle pour que tu comprennes ce que
Jedis 71?7, crie-t-elle. “ Moins fort” , répond 1’¢éléve. Ce dessin drole fait appel aux situations de classe
et dévoile le probléme de I’éducation. L’emploi du Subjonctif dans le contexte a une dimension
sociopragmatique de la compétence culturelle et peut servir de référence aux cours de grammaire.

D’autre part, le travail des profs qui les rend nerveux est illustré dans le dessin dréle qui
présente un prof chez le médecin (Image 16). A peine a-t-il dit qu’il était prof : *“ Vous savez, je suis
profet je ... ” que le médecin lui a prescrit des calmants : ““ Parfait ! Des anti-dépresseurs pour six
mois ! ”. On peut étudier ce dessin lors du sujet “ Chez le médecin > intégrant la culture contemporaine
du domaine social.

Mais COMMENT raur-ic
QUE JE TE PARLE POUR QuE
TU (OHIPRENNES cE
Que e pis ¥

VOilA DOCTEUR,
TE Svis PrRoOE

PAAAARFATT,
DES ANTI -
OEPRESSEURS

Image 15 Image 16

Or, révélateur de la culture contemporaine et de I’'maginaire frangais, le dessin d’humour permet
d’identifier la France d’aujourd’hui, de faire découvrir la réalité, les modes de vie et les mentalités
du peuple frangais.

D’un point de vue métholologique, lier les contenus culturels et le développement de compétences
linguistique et langagiére peut se faire selon les étapes du travail avec les images. Prenant en compte
nos récherches dans ce domaine, nous proposons d’adopter I’approche sémiotique de I’image
de R. Bartes : décoder I’'image aux niveaux iconique, linguistique et symbolique (birnu & Pychak,
2019, p. 170; Rusnak, 2019, p. 106).

Ainsi, nous proposons de distinguer trois étapes du travail avec le dessin d’humour :
1) la description de ’image (niveau iconique), 2) la compréhension du texte de 1’image (niveau
linguistique, sociolinguistique et sociopragmatique) et 3) ’interprétation de I’image, notamment,
de la situation culturelle a laquelle fait référence le dessin humoristique. Ces étapes du travail sont
tout a fait abordable avec diverses types de dessin d’humour: portrait caricatural, dessin dréle,
caricature, dessin en plusieurs scenes ou bande dessinée humoristiques etc.

Les questions du niveau iconique se rapportent a la description de 1’image et au décodage de son
sens dénoté. A cette étape il faut décrire ce qu’on y voit.

Les questions du niveau linguistique ont pour but de comprendre le texte qui accompagne le dessin,
d’en repérer et expliquer les éléments sociolinguistiques/ sociopragmatiques.

Les questions du niveau symbolique doivent étre orientées a 1 interprétation de la situation
de communication ayant référence a une situation de la vie réelle. A cette étape, il faut identifier
le référent et 1’élément d’encodage (le personnage, les endroits, les symboles, le réle du personnage
évoqué etc ). L’objectif de cette étape est d’exprimer les idées suggérées par le dessin. De plus,
on peut comparer la situation évoquée avec celle de son pays natal (objectif interculturel).
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En guise de conclusion notons que le dessin d’humour est un document authentique par exellence
permettant de faire intégrer la culture aux cours de langue et d’expression pratiques. Une véritable
encyclopédie illustrée de la culture frangaise, il permet d’identifier la France contemporaine, de faire
le jugement sur le présent, d’initier aux diverses codes culturels, de faire découvrir d’autres réalités
et modes de vie et, par conséquant, d’éduquer les étudiants a 1’altérité.

La perspective des recherches ultérieures consiste dans le choix d’autres documents humoristiques
qui contribueraient a I’enseignement integré de la langue et de la culture des futurs enseignants
de FLE pendant les cours de langue et d’expression pratiques a tous les niveaux de leur parcours
d’apprentissage.
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Abstract. The major concern of higher education institutions nowadays is to consider how to design new
instructional approaches to developing interconnected professional and foreign language competence of students
majoring in accounting. The detailed analysis of the present-day scientific works proves that content and language
integrated learning (CLIL) is considered one of the widely-spread approaches in achieving this aim. In the present
paper, the author tries to confirm this idea concerning training future Ukrainian accountants and draws on examining
the effect of CLIL syllabus at Odesa Trade and Economics institute of Kiev National Trade and Economics
University and Odessa National University of Economics. The programme included integrated learning a foreign
language and “Macroeconomics” as a major subject. The programme duration was 4 months. A total of 108
students majoring in accounting participated in the programme of integrated learning. After the completion of
the programme the students' professional knowledge and foreign language proficiency were assessed and their
feedback collected and analyzed. Data were obtained from multiple sources, including interviews, pre-and-post
assessment tests of language and professional proficiency. Results indicated significant advantages of CLIL
regarding future accountants’ competence in a foreign language and a major subject.

Key words: content and language integrated learning (CLIL), foreign language proficiency, professional
proficiency, future accountants.

Bonnap C. B. ®opmyBanHs npodeciiiHoi koMneTeHTHOCTI Mai0yTHIX (paxiBLiB 3 OyXrajarepcbKoro 00Ky
3ac000M iHTErpOBAHOI0 HABYAHHSA

Auorauist. Bemyn. CyyacHuii eTan po3BUTKY CyCIIBCTBA XapaKTePU3Y€EThCsl CTPIMKUAM 301UIBIICHHSIM KiTBKOCTI
iHpoOpMarii B 6araTbox rary3sx 3HaHb, a TAKOK PO3BUTKOM HOBHX HAyKOBHX HalpsAMiB. 3a0€3MEUUTH CTYICHTIB
HOBHMH 3HaHHSMHU B Taly3sX, 10 BUHUKAIOTh, 1 IPH I[bOMY HE YIIEMHUTH IXHill iHTepeC y BUBUCHHI OCHOBHHUX
JIMICLIUIIIH, SIKi BXKE BXOIATh B HABYAJIbHI IPOTPaMH, € HEPEIbHIM Yepe3 HEMOXIIMBOCTI 30UTBIIIEHHS HABYAIBHOTO
HaBaHTa)XeHHA. ToMy IUIIX BUPILIEHHS TaKOi CYEPEedHOCTI MK 3pOCTAIOYMMHU OTOKaMH iH(opMariii, 000B'I3k0Boi
JUTSL TTI3HAHHS MOJIOZJIIO, 1 OpakoM Yacy Ha ii 3aCBOEHHS, MOXKHA 3HAWTH B MPOIIEC] 3TUTTS CYMIKHUX raiay3en
3HaHb B €IMHY MPEIMETHY LUTICHICTh. 3 OISy Ha IIe Memoro poOoTH € GopMyBaHHs MPodeciiiHOT KOMIIETEHTHOCTI
YKpalHCHKUX CTYAEHTIB 3aCO00M iHTETPOBAHOTO HaBYaHHA. 1 HOCATHEHHS HA3BaHOT METH BUKOPHUCTOBYBAJIHCSL:
Memoo0 BUBUCHHS Ta aHaJli3y HAYKOBOI JITepaTypH 3a TEMOIO JOCIIKEHHS Ta Mem o0 MOJCIIOBAaHHS IPOLIECY
HaBYaHHA MalOyTHIX (haxiBIIiB 3 OyXraiTepchkoro 00Ky 3ac000M IPeAMETHO-MOBHOTO 1HTETPOBAHOTO HAaBYaHHSL.
Pe3ynvmamu npoBeeHOTO JOCTiIKEHHS Al HaM 3MOT'Y BU3HA4YUTH [IEBHI cTparterii 3 popMyBaHHA podeciitHoi
KOMIIETCHTHOCTI MallOyTHiX (haxiBIliB 3 OyXranTepchbKkoro o0Iiky, a came: 1) BUBUSHHS 3MiCTy (paxoBOro Mpeamera
3AIHCHIOETHCS JIMIIIE IHO3EMHOO MOBOIO, aJIe 3 MOMKJIMBICTIO IPOJIOBKYBATH CIUIKYBaHHA 3 BUKJIAadeM 3a TEMOIO,
1[0 BUBYAETHCS, 32 JOMOMOTOI0 OH-JIaH 4aTy (€AUHOI YMOBOIO € CIIKYBaHHS TUIbKU aHIIIHCHKOIO MOBOIO);
2) cTyAeHTaM IPOIOHYIOThCS Pi3HI BepCil 0HOTO i TOro caMoro aHNIiHChKOro NpodeciifHoro TeKcTy (afanToBaHa
Bepcisd, HaMiBaJalTOBaHA BEpCisi Ta aBTCHTUYHA BEpCis) 3aJIeXKHO BiA PIBHSA 3HAHHS 1HO3EMHOI MOBH;
3) mpodeciiiHi aBTEHTUYHI TEKCTH 3a TEMOIO JIEKIIi1, K1 BiniOpaHi 3 pi3HUX CKOHOMIYHHX [KEPEIT, PEKOMEHIYIOThCS
JUTSE CAMOCTIMHOTO BUBUCHHS CTYACHTAMHU 1 IX CTUCIOTO OOTOBOPEHHS i1 Yac 3aHATh; 4) 000B’SI3KOBE CTUCIIES
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MIOBTOPEHHS YCiX YaCTHH MaTepiaiy (K mpodeciiiHux, Tak i JIHrBiCTUYHUX) Y IPOIIeCi BUBYCHHS MOAIBIINX
TeM; 5) poboTa 3 eleKTPOHHUMHU KecaMu sIK TPaKTHYHE 3aCTOCYBaHHS HAO0yTHUX 3HaHb. MU IIAIIIN 6UCHOBKIS,
1[0 BMNPOBAPKCHHS MPEIMETHO-MOBHOTO 1HTEPOBAHOIO HABUAHHS MiABHUILYE €PEKTHBHICTH i MOTHBALiIO
HABYAJILHOTO MPOLECY 1 cripusie GopMyBaHHIO MPO(eciiiHOT KOMIIETEHTHOCTI Ta IHIIOMOBHHMX YMiHb MaiOyTHiX
(axiBLiB 0OJIKOBOT CIIPABH.

KurouoBi ciioBa: npeaMeTHO-MOBHE IHTErpOBaHE HABYaHHS, BOJOAIHHS 1HO3EMHOIO MOBOIO, MpodeciiiHa
MaicTepHicTh, MaitOyTHI (axiBui 3 OyXraaTepchbkoro ooOmiky.

Boanap C. B. Onecckuii TOProBo-3koHoMu4YecKuii HHCTUTYT KHEBCKOro HAMOHAJIBLHOIO TOProBO-
IKOHOMHYECKOT0 YHHBEPCUTETA

®opMupoBaHue IMNpodeccHOHANIBHOH KOMIETEHTHOCTH Oyaymiux OyXrajTepoB HOCPeACTBOM
UHTErPHPOBAHHOIO 00y4YeHHsI

AHHoTanus. B cratbe packpbiBaercs npooiema GopMupoBaHus MPO(HECCHOHATBHON KOMIETEHTHOCTH OYIyIITHX
CIenHaNuCTOB B chepe yuyera U ayauTa MOCPEACTBOM IPEIMETHO-SI3bIKOBOTO HHTETPUPOBAHHOTO O0YyUEHHS.
CoBpeMeHHbII TaIl Pa3BUTHsI OOIIECTBA XapaKTePHU3YeTCs CTPEMHUTEIBHBIM IPUTOKOM HH(OPMALK BO MHOTHUX
paHee CyILIECTBYIOLIMX OOJACTAX 3HAHWil, a TaK)Ke pa3BUTHEM HOBBIX HayuHbIX HampaBieHuil. ObecrnednTh
CTY/ICHTOB 3HAHMSIMHU O HOBBIX OTKPBITHSIX BO BHOBb BO3HHKAE€MbIX OTPACIISX HAYKH, TEXHUKH U IPOM3BO/ICTBA
HE TPEICTAaBIIETCS PeabHBIM M3-32 HEBO3MOXKHOCTH yBEJIHUYCHHUS yueOHOU Harpysku. IlosTomy pemeHue
poOIeMbl IPEATIATacTCs B CIMSHUN CMEXHBIX 001acTeil 3HaHUS B €IMHYIO0 IIPEIMETHYIO LIEIOCTHOCTD, 8 IMEHHO
HMHOCTPAHHBIH SA3bIK U IPeIMeT NPo(ecCHOHATEHON HAIIPaBIEeHHOCTH (B HAILIEM CIIy4ae, IPeIMeT MO CIEUaIbHOCTH
“OxoHoMHEKa”). OTIpeeIeHbl OCHOBHBIE CTPATETHH, KOTOPBIE CIIEAYEeT yUUTHIBATh IPH HHTCTPUPOBAHHOM O0Y4YEHUH
OyIyIMX CIICIHATHCTOB B chepe yuera u ayauTa. [IpeacraBieHsl pe3yabTaThl SKCIEPUMEHTAIBHOTO O0yYEHHS.
KiroueBble cji0Ba: MpeaMETHO-SI3bIKOBOE HHTETPUPOBAHHOE OOyUYCHHE, BIIaJCHHE MHOCTPAHHBIM S3BIKOM,
npo(eCCHOHATBHOE MAaCTePCTBO, OyAyIIME CIEIMATUCTHI B cepe yueTa U ayauTa.

Introduction (problem statement). The rapid integration of Ukraine into the European Union,
expansion of international cooperation, increasing contacts with the representatives of the other
countries in economic sphere have brought to the idea of renovating the requirements to the professional
training of future economists who are supposed to speak a foreign language at the advanced level
to be competitive at the world labour market. The State Education Development Programme of Ukraine
until 2021 and National State Education Standards of higher education emphasize that graduates
obtaining business and commerce degrees must have generic and professional competences along
with a foreign language competence to communicate effectively in a professional domain.

To find appropriate ways to solve this problem, we focused our attention on the content and language
integrated learning (CLIL) as an effective training approach which is widely accepted in the western
countries nowadays. According to Tarnopolsky (2012), "integration" is a process that ensures parallel
acquisition of knowledge from certain non-linguistic disciplines together with the acquisition of
the target language and the skills of communicating in it (p. 73). The term content and language
integrated learning was introduced by Marsh (2002) who stated that every kind of language learning
in which a target language is also used for teaching students non-linguistic content could be called CLIL
(p. 15). Its dual-focused character is considered to be a challenge both for teachers and students
as it represents a combination of learning a major subject context and a foreign language (Leshchenko
& Halatsyn, 2018, p. 17). CLIL includes the subject specific vocabulary, grammatical structures
and functional expressions needed for gaining knowledge of a curricular subject and communicating
ideas (Bentley, 2010).

The analysis of recent research and publications. Different aspects of CLIL have been
researched lately: genre-based pedagogy to facilitate students’ learning of content knowledge and
academic literacy (Yuen & Heeseon, 2018); initiation-response-feedback approach as a technique
to ensure meaningful communication (Campuzano, 2018); use of 3D multi-user virtual environment
as Open stimulator which entails a tour of the students' avatars on a virtual island (Fokides & Zampouli,
2017); technology-enhanced content and language integrated learning, in particular, use of Wikispaces
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and Knowledge Forum as virtual collective knowledge construction spaces (Zhao & Lei, 2017) and use
of wiki tools in out-of-class and in-class activities and collaborative learning within the subject of
Social Science (Froldova & Simonova, 2016).

The challenge of teaching professionally oriented oral and written communication in English
using integrated approach has also inspired Ukrainian scholars who explored the subject in a number
of works. They have investigated the application of CLIL while acquiring the knowledge of such
non-linguistic disciplines as: “Engineering Technology” (Popel, 2015), “High math” (Lazorenko, 2016);
“Pharmacy” (Horpinich, 2014); “Basics of economics” (Bodnar, 2016); “Navigation” (Primina, 2017).
However, it didn’t solve all the problems and unfortunately, didn’t come into the mass education
in Ukraine.

Thus, the purpose of our study is to examine the implementation of CLIL for training future
accountants in Ukrainian tertiary schools and to determine the strategies of its effective application
in the process of training. In the research, the following methods were applied: the comparison and
system analysis of psychological, pedagogical, methodological sources; education process monitoring;
modelling of the education process within the concept of CLIL; experimental training of students
majoring in accounting; the data processing. Thus, the relevance of the research is based on the needs
to train students majoring in accounting, who will be able to communicate fluently in English on
the professional topics.

The results of the study. The conducted research was carried out in Ukraine in two state higher
education institutions (Odesa Trade and Economics Institute and Odesa National University of
Economics) at the accounting faculties. The 2nd-year students, who had the initial levels B1-B2 of
the English language proficiency according to the Common European Framework of Reference for
Languages and gave a written consent to participate in the research, joined the experimental course.
Overall, 108 students of specialty 071 “Accounting and Taxation” were enrolled.

The research was based on the author’s CLIL course for the 2nd-year students created on the basis
of the major subject “Macroeconomics”. It embraced lecture material, which consisted of such themes
as: “Introduction to macroeconomics; Output and income; Inflation and deflation; Monetary policy,
Accounting by types of economic activity, Accounting policy of the enterprise”; the terminological
vocabulary given in various lexical combinations and linguistic environments with the examples from
the “Financial Times”; accounting information presented in interactive schemes, tables, diagrams;
authentic accounting documents, statements; electronic cases which help to activate professional
knowledge and to develop oral skills in English; tasks for students’ reasoning, idea interpreting,
brainstorming. The texts of the lectures were constructed in such a way that the terminological
vocabulary was constantly repeated from text to text ensuring its multiple use, that is considered
obligatory according to Martynova’s (2017) theory of complete mastering the linguistic material.
The textual material gradually increased in volume, including both new information and information
from the previous theme. Such organization of the material helped the students to understand
the interconnection between the parts of the professional material and master the linguistic material.

The research data were collected using the following measurement instruments: interviewing,
pre- and post- course assessment which included the measurement of the students’ language and
professional proficiency. The following criteria of the measurement according to the aim of
the research were chosen: 1) linguistic — to check general language skills and occupational language
skills; 2) professional — to check subject matter theoretical knowledge and subject matter practical skills.
The indicators of assessment criteria of students’ skills were measured by the means of 100 scores
according to the ECTS scale that uses gradation of A, B, C, D, E, F.

The pre- and post-course tests had a similar structure during all stages of the assessment and
similar professional and linguistic content for both groups: EG (experimental group) and CG
(control group). The pre-course tests were held at the beginning of the academic year (in September),
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the post-course tests were held at the end of the semester (in December) during class time and consisted
of 2 parts: tests on language proficiency and assignments on subject matter (theoretical knowledge
and practical skills). The data were analysed using Microsoft Excel 2010. The pre-tests consisted
of 5 topics which the students had learned the previous year according to their university curriculum:
“Economy and economics”, “Financial institutions”, “Globalization in Business”, “History of companies”,
“Competition in business”. The language proficiency was verified by means of lexical testing based
on the learned material (economic terms / notions, terminological phrases / sentences, sociocultural
items). The tasks were: to match, to fill in the gaps, to choose the correct variant, to give own variant
to the question. The professional proficiency was verified by means of doing the professional assignments
in English. The tasks were: to choose the correct definition of the economic phenomena, explain
the accounting notions, answer the subject questions, solve economic problems, fill in the statements.

The CLIL course lasted one semester (2018-2019) and had 56 hours of in-class activities along
with 50 hours of self-study. The classes were held 2 times a week. All students were divided into
two groups: EG which studied according to the CLIL programme and CG which learned ESP and
major subjects (in Ukrainian) according to the specialty training curriculum. Both groups consisted
of 54 students each. In the CG groups, two teachers (a lecturer in economics and an English teacher)
provided the educational process. In the EG, the CLIL classes were held according to the curriculum
of the major subject (lectures and seminars) in English. One teacher who was provided with
the corresponding teaching materials (the author‘s CLIL course) and methodological guidelines how
to conduct effective CLIL, developed by Martynova, Bodnar (2017) conducted these classes.
The programme requirements for the students of the second course were identical for both groups.

The research was based on the following teaching strategies: 1) subject content learning was
done only in a foreign language but with the opportunity to continue communicating with the teacher
on the topic under study by means of on-line chatting in case of some misunderstanding of the material
(the only condition was communication in English); 2) some versions of one and the same English
professional text (adapted version, semi-adapted version and authentic version) were offered to
the students; 3) professional authentic texts on the theme taken from different economic sources were
recommended for students’ independent reading; 4) compulsory revision of all parts of the material
(both professional and linguistic) in the process of learning the subsequent topics; 5) work with
electronic cases as a practical application of the obtained knowledge.

The experimental study was performed according to the University timetable and included
the following. The lectures in the subject were conducted in English. At the beginning of each lecture
future accountants got acquainted with the main professional linguistic material which was planned
to be in the lecture. The English lecturer presented the key economic concepts, demonstrated the words
usage in different professional environments, compiled a semantic concept map. This step is proved
by the words of Cenoz (2015) who indicates that the language of the subject content should be
accessible and understandable to provide mutual interaction. The introductory lecture was adapted
to the level of students in a foreign language. To make the lecture material more available to the students,
the lecturer accompanied his speech with Multimedia Presentation Software — Slide Dog to integrate
sound, images, videos and animations to create memorable images of new professional items and
engage students into the interactive learning process. Besides, during the lecture the students could
send SMS text messaging to the lecturer with the questions arisen, the lecturer viewed these text
messages on a computer screen, while he was giving a lecture, and paid more attention to that part
of the material which turned to be unclear to the students.

At the next lecture a semi-adapted version of the lecture material with new information and
partly with the revision of the previous one was presented. There was the distribution of handouts
to the students to facilitate interaction during the lecturing process. These handouts provided
the professional material for students to reflect upon, analyse, and discuss some points together
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in an interactive way. The mini-cases to solve were offered to the students to apply the ideas of
the lecture into practice. At the end of the class, to check if the students achieved the learning objectives,
they got the task to write the new items they learned.

A-recorded authentic version of the lecture from London Business School was offered to the students
as a self-study out-of-class work. After it they could discuss it in English with the lecturer by means
of on-line chatting in case of some questions arising. The access to it was given through a University
electronic library, web-based resources. The following parts of work were conducted identically.
The main condition was compulsory revision of the professional material in the process of learning
the subsequent topics. It was done in the way of questioning, furnishing with quizzes and short answers,
solving mini-cases, presenting review slide-shows. At the seminars the students worked with topical
electronic cases based on the authentic documentation of the enterprises as a practical application
of the obtained language and professional knowledge, discussed disputable questions proving own
points of view with the facts from the lecture material, analysing authentic articles taken out of different
economic sources to compare the information, had meetings in English with the representatives of
the Ukrainian accounting structure and foreign guests.

At the end of the semester the post-course test was conducted to measure the students’ achievement.
The pre-course assessment showed the following results. According to the linguistic criterion:
1) the average indicator of the level of general language skills in the students of the control group
was 70 points (D) according to the ECTS scale, and the average indicator of the level of the general
language skills in the students of the experimental group was 71 points (D); 2) an average indicator
of the level of the occupational language skills in the students of the control group was 65 points (E);
an average indicator of the level of the occupational language skills in the students of the experimental
group was the same — 65 points (E).

According to the professional criterion: 1) the average indicator of the level of subject matter
theoretical knowledge in the students of the control group was 64 points (E), and the average indicator
of the level of the subject matter theoretical knowledge in the students of the experimental group was
63 points (E); 2) the average indicator of the level of the subject matter practical skills in the students
of the control group was 60 points (E), and the average indicator of the level of the subject matter
practical skills in the students of the experimental group was 61 points (E).

The post-course assessment conducted after the completion of CLIL programme showed
the following results. According to the linguistic criterion: 1) the average indicator of level of general
language skills in the students of the control group was 74 points (remained at level D), while
the average indicator of the level of the general language skills in the students of the experimental group
was 80 points (increased to C); 2) the average indicator of the level of the occupational language skills
in the students of the control group was 69 points (increased to D), while the average indicator of
the level of the occupational language skills in the students of the experimental group was 76 points
(increased to C).

According to the professional criterion: 1) the average indicator of the level of subject matter
theoretical knowledge in the students of the control group was 68 points (increased to D), while
the average indicator of the level of subject matter theoretical knowledge in the students of
the experimental group was 78 points (increased to C); 2) the average indicator of the level of subject
matter practical skills in the students of the control group was 65 points (remained at level E), while
the average indicator of the level of the subject matter practical skills in the students of the experimental
group was 75 points (increased to level C).

Table 1 shows the results of the tests before and after the course.
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Table 1
Pre-and post-course assessment results
Groups Criteria
Linguistic Professional
General Occupational Subject matter Subject matter
language language theoretical knowledge practical skills
pre post pre post pre post pre post

EG 71 80 65 76 63 78 61 75
CG 70 74 65 69 64 68 60 65

From table 1 it can be seen that the students of the EG demonstrated higher levels of language
and professional proficiency than the students of the CG. The level of the general language skills
increased by 9 % in the EG and only by 4 % in the CG; the level of the occupational language skills
increased by 11 % in the EG and by 4 % in the CG; the level of subject matter theoretical knowledge
increased by 15 % in the EG and 4 % in the CG; the level of subject matter practical skills increased
by 14 % in the EG and 5 % in the CG. The percentage increase is shown in Table 2.

Table 2
Percentage increase of language proficiency and professional proficiency
Groups Percentage increase
Linguistic Professional
General Occupational | Subject matter Subject matter
language language theoretical knowledge practical skills
EG 9 11 15 14
CG 4 4 4 5

At the end of the semester, the interviewing of EG students concerning their attitude to the CLIL
programme was conducted. 95 % of students positively evaluated this approach (55 % emphasised that
they improved both language proficiency and professional knowledge; 23 % stated that they started
to understand the subject content much better; 9 % said that they could easily make a professional
report in English; 8 % answered that they had already used English while interacting with foreign
colleagues) and 5 % showed an indifferent attitude. Thus, the conducted interviewing also confirmed
the idea of introducing the CLIL programmes into the tertiary educational process.

Discussion. The discussion focuses on advantages and drawbacks of integrated learning in
the University educational environment, the necessity of CLIL programme application in the Ukrainian
universities and the strategies of effective content and language integrated learning.

The number of authors identified both advantages and disadvantages of CLIL. The most distinctive
advantages are connected with: raising learner linguistic competence and confidence; increasing
vocabulary learning skills and grammatical awareness; developing risk-taking and problem-solving
skills in learners and teaching to learn through the foreign language (Coyle, 2007, p. 104-105); improving
language performance in the target language without devoting extra time to teaching efforts (Karimi,
Lotfi, & Biria, 2017); increasing students’ motivation to learning foreign languages and reflections
on their professional experience (Lasagabaster, 2017); developing students’ target language
communication skills mostly subconsciously through their learning in the target language the content
matter from the majoring subjects (Tarnopolsky, 2012); developing learners' cognitive flexibility,
communication skills, meaningful interaction, skills for working life and intercultural awareness,
and thus enhancing students’ international academic mobility and employability for the labour market
(Yang, 2017). It should be also noted that CLIL saves time within the overall curriculum. If content
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and language are learnt and taught in integration and not in isolation the time available for the teaching/
learning process of a content subject and a foreign language doubles; length of study time both for
language and content subject can thus be reduced considerably, and as a consequence, more languages
can be introduced into the curriculum (Wolff, 2003, p. 2). All these advantages testify that CLIL
approach is of great help for developing students’ professional and foreign language competences.

However, there are certain disadvantages, such as: real communication is not feasible in a classroom,
and teacher-student interaction in CLIL education is very similar to parent-child interaction; a great
focus is made on the content disregarding the language component of this approach (Campuzano,
2018); the possible decrease in the level of the subject matter is due to the oversimplification of
the language because of the lack of learners’ linguistic ability in the foreign language (Gonzalez,
2013); students lack basic words and expressions in English used in content subjects (Xiao, 2016);
only the learners who have a high level of language proficiency feel satisfaction with the CLIL
approach, the others experience discomfort trying to learn a subject-matter content in a foreign
language (Yang, 2016).

In this research work the author tried to take into account the above-mentioned advantages
and drawbacks and to develop the strategies which could be appropriate for Ukrainian students
majoring in accounting. Firstly, the main drawback outlined by many scholars was connected with
a “lack of professional terminology in English used in content subjects” (Xiao, 2016) or
“oversimplification of the language” (Gonzalez, 2013) or “discomfort of trying to learn a subject
content in a foreign language” (Yang, 2016), that’s why the first part of every lecture was devoted
to developing professional linguistic skills before starting work with the subject lecture material.
Moreover, a compulsory revision of all the linguistic material under study was involved in the process
of learning the subsequent themes and the text complexity was gradually increasing from an adapted
version to semi-adapted version and later to authentic version. Secondly, not to have “parent-child
interaction” (Campuzano, 2018), the students had interactive lectures where communication occurred
in both directions and the students had an opportunity to be active participants in the learning
process. Thirdly, to develop not only English listening comprehension skills (Dallinger, et al., 2016),
the students had a self-study work during which they read various accounting texts on the theme
under consideration taken from different authentic economic sources. Thus they developed English
reading skills and got professional knowledge. Fourthly, the work with electronic cases had to prove
that focus of learning was made not only on “the content disregarding the language component”
(Campuzano, 2018) but on a foreign language too, using it for a practical application of the obtained
knowledge while working with cases. Besides, the use of slide shows during the whole process
of learning invested substantially into the CLIL by engaging the students into the interactive
memorising process.

All these strategies had their way in the author’s CLIL course on Macroeconomics presented
in English which helped the students majoring in accounting develop communicative competences
in professional interaction, eliminate the gap between language learning and major subjects, acquire
the capacity to use every language unit in its maximum possible linguistic and professional
environments, develop four language skills needed for future economists. Thus, we completely
agree both with Bicknell, who posed a rhetoric question “Why we should teach Business English
traditionally if CLIL can do it much more efficiently?” (2009, p.7), and with Dallinger, et al (2016)
who, using a figure of speech, said that this method can kill two birds with one stone.

Conclusion and prospects for further research. The detailed analysis of scientific literature
shows that CLIL has become an integral part of modern educational tendencies both in Ukraine and
in the world, offering a wide range of possibilities for students. Such method opens up a new horizon
for improving the Ukrainian education system and attention to diversity, as it provides resources
and teaching aids with enormous potential for enhancing non-linguistic students’ training.
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The analysis of the results of our study allowed us to single out some teaching strategies which
showed the effectiveness of the CLIL programme introduction into training future accountants,
namely: learning subject content in a foreign language and discussing it with the teacher by means
of on-line chatting; using some versions of the English professional text (adapted version, semi-adapted
version and authentic version); reading professional authentic texts on the theme taken from different
economic sources to compare them; compulsory revising parts of the material (both professional
and linguistic) in the process of learning the subsequent topics; working with electronic cases
as a practical application of the obtained professional and linguistic knowledge. Through these
strategies all the students were involved in professional activities in English and got an opportunity
to proceed from training communication to a real business discourse.

We see the perspectives of our future research in exploring the process of CLIL implementation
in Ukrainian high schools as a means of intensification of the teaching process.
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AHoTanisi. CTaTTIO IPUCBSYCHO ACTATIbHOMY aHaJi3y KeC-TeXHOIOTil GopMyBaHHS y MaOyTHIX MapKeTOJIOTiB
AQHIJIOMOBHOI JICKCUYHOI KOMIIETEHTHOCT1 B IIOBOMY IHCHMi. BHCBITIEHO MOHATTA aHIIOMOBHOI JIEKCHYHOI
KOMIIETEHTHOCTI B JiIOBOMY IIMChMi Maii0yTHIX MapKeToJoriB. PO3IIsHYTO CTPYKTypy KelC-TeXHOJIOT], eTanu
1i peamizanii, BUOHM KEHCIB 1 CYKYIHICTh METOMIB, Ki BUKOPHCTOBYIOTHCS B MEXaX 3aCTOCYBAaHHS KeliCc-TeXHOMOT1i.
BianmosinHo 10 (opMyBaHHS JOCTIIKYBaHOI KOMIIETEGHTHOCTI BiZiOpaHO BHIM KEHCIB 1 METOIU aHaIi3y.
3anponoHOBaHO CTPYKTYPY HOETanHoI peanizarii keic-TexHooril mpu (popMyBaHHI y MaifOyTHIX MapKeTOJIOTiB
AHIVIOMOBHOI JIEKCHYHOI KOMIIETCHTHOCT] B A1IOBOMY IHCHMI.

Ki11040Bi cj10Ba: KeHC-TEXHOJIOT IS, JIEKCHYHA KOMIIETCHTHICTb, IIJI0BE MUCbMO, MaHOyTHI MapKeTOJIOTH, METOTU
aHaJlizy, eTanu pealizalii KeHCc-TeXHOJIOTI .

Yepuas-Kiumosen U.10. JIbBoBckHii HaIMOHAIBHBIN YHHBepcuTeT uMeHn MBana dpaHko
Keiic-TexHosorust popmMupoBaHus y Oy1yLIUX CeHATUCTOB 10 MAPKETUHTY AHIVIOA3BIYHOIL 1eKkcHyecKoi
KOMIIETEHTHOCTH B 1€J10BOM IUCbMe

AunHoTanusi. CTaThs MOCBAIICHA ACTAIBHOMY aHAIIM3Y KSHC-TEXHOIOTUH (hOPMUPOBaHUS Y OyIyIIUX MapKETOIOTOB
AHIVIOA3BIYHOMN JIEKCUUECKOM KOMIIETEHTHOCTH B JIEJIOBOM MUCBHME. PaCKpBITO MOHSTHE aHIIOA3BIYHOM JIEKCHUECKOM
KOMIIETCHTHOCTH B JICTIOBOM IHCbME OYIyIIIHX MapKeTOIOroB. PaccMoTpeHa CTpyKTypa Keiic-TeXHOIOTHH, 3TaIlbl
eé peann3anyun, BUIbl KCHCOB U COBOKYITHOCTb METOZOB, UCIOJIb3YEMBIX B paMKaX IPUMEHCHUA KEHC-TEXHOJIOTHH.
B cootBercTBHE ¢ hopMUpOBaHUEM HCCIEAYEMON KOMIIETEHTHO CTH OTOOPaHbI BUIBI KEHCOB M METOABI aHAIN3A.
[IpennoxkeHa CTpyKTypa MO3TAMHOM peallu3aliy KeHC-TEeXHOIOTHHU MPU (POPMUPOBAHUH Y OyAyIIUX MAPKETOIIOTOB
AHTJIONA3BIYHOM JICKCMYCCKON KOMIIETCHTHOCTH B JCJIOBOM ITMCBbME.

KnroueBble cj10Ba: Kelic-TeXHONOT U, JIEKCUYECKasi KOMIIETEHTHOCTB, 1eI0OBOE ITUCEMO, OyayIie MapKeTOIOTH,
METOIbI aHAJIN3a, ATAIbl PEAIU3ALUN KEHC-TEXHOJIOTHH.

Chorna-Klymovets I. Ivan Franko National University of Lviv

Case-technology in prospective marketologists’ English lexical competence in business writing development
Abstract. Introduction. Researches in the field of methodology of teaching foreign languages have shown
that beyond different elaborated methodological concepts for specific communicative competence formation
the area of lexical competence in business writing for prospective marketers still has some questions to be solved.
One of the crucial is the investigation of effective mode for the abovementioned competence formation. Purpose.
To accomplish the detailed analysis of case-technology as a means of formation of English lexical competence
in business written communication of prospective marketologists; to determine the concept of the investigated
competence; to identify the features and the structure of case-technology; to provide types of “cases” and a set
of methods, used within case-technology implementation; to substantiate the efficacy and value of case-technology
as a mode for formation of English lexical competence in business writing of prospective marketologists. Methods.
Reviewing the scientific investigations on English communicative competence formation, in particular on problems
of situational education and effective teaching technologies conducted either in Ukraine or abroad. Results.
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On the basis of formerly accomplished research, the definition of English lexical competence in business written
communication of prospective marketologists has been determined as a combination of knowledge, skills and
ability of proper usage of professionally oriented lexical units in accordance with the communicative situation.
Furthermore, using lexical skills for recognizing speech patterns of business writing, correct design of its structure
and style, inclusively with the accuracy of own utterances in the course of business writting. According to the structure
of case-technology, types and sizes of cases, stages of case-technology implementation, a set of methods used
within the framework of case-technology application and the distinction of our investigation, the specific types
of cases and methods of analysis have been selected. By the framework division the structured cases and “pioneer”
cases have been defined; by the size — compressed cases and mini-cases have been chosen. The application of method
of analysis of situation, case method or incident method and role-play method have been selected as the most
effective. The structure of phased implementation of case-technology during the formation of the English lexical
competence in business written communication of prospective marketers has been proposed. Within the limits
of investigation three main stages of case-technology implementation are suggested. Therefore, on each of
the stages lecturer and students have their own part of work to do. Conclusion. Therefore, the efficacy of case-
technology as a means of formation of the English lexical competence in business writing of prospective
marketologists consists in the presented structure of phased case-technology implementation. The value of
the provided investigation and proposed structure of case-technology implementation lies in student’s
advancement of their professional skills in business communication on the basis of artificially manufactured
natural communicative situations.

Key words: case-technology, lexical competence, business writing, prospective marketers, methods of analysis,
stages of case technology implementation.

IMocranoBka nmpodaemu. B yMoBax cTpiMKOTO pO3BUTKY HOBITHIX TEXHOJIOTIH Ta ypOaHizamii
CBITOBOT PUHKOBOI MOJITUKH 30UIBIIYIOTHCS BUMOTH JI0 MPOQECiHHUX SKOCTEH 3100yBadiB BUIIOT
OCBITH, 30KpeMa MaiOyTHIX (axiBIIiB 3 MAPKETUHTY. 3-TIOMi>K OCHOBHUX BHUMOT JI0 KBaTi(hiKOBaHUX
npodecioHasiB BIACHOI CIIPaBU € BMIHHS SIKICHO KOMYHIKYBaTH B J1JIOBOMY CEpEIOBHIII MOBOIO
I00ANTBHOTO CIUIKYBaHHS (aHIIIMCHKOIO), SIK YCHO, TaK W y MCeMHiH ¢opmi. BinTak, mocrae norpeda
B YIOCKOHaJIEHHI MeTOAuKH (OpMYyBaHHs y MaiOyTHiX (axiBI[iB 3 MapKETHHTY aHIJIOMOBHOI
JIEKCUYHOT KOMIIETEHTHOCTI B JJIOBOMY HHCBHMI IIIJISIXOM 3aCTOCYBaHHS €()EKTUBHHX METOJIIB
1 TEXHOJIOT1/ HaBYaHHSL.

AHaJTi3 ocTaHHIX AocaiTKenb Ta myomikamiii. HaykoBum po3Bigkam y cdepi 3acTocyBaHHs
e(pEeKTUBHUX TEXHOJIOTiH HaBYaHHS Ta MPOOJIEM CHUTYaliiHOTO HaBYaHHS IPUCBSIUEHO YHUMAJIO
JIOCIIJKEHb. 3-TIOMIXK HUX € ¥ Ipani BITYM3HSHHX 1 3apyODKHUX YUYEHHX-METOIMCTIB, TAKHX SK:
O. Honropyxos, B. €pemeeBa, O. Kysnenosa, f. Omensuenko, M. Ilnotaukos, O. CugopeHko,
O. Yepnsasckas, B. Uy0a, O. Spomrenko Ta inmmx. [Tonpu cXoxicTh TEMaTUKU JOCIIIKSHb iICHY€E
HU3Ka AediHilii keiic-TeXHOIOTii.

[enaroriyHy TEXHOJOTiI0O MOXKHA JETEPMIHYBaTH SK CIIELIaIbHO 3MOJEIBOBAHHI IPOIIEC
YIIOCKOHAJIEHHS! Ta 3aCBOEHHS 3HAHb, YMiHb 1 HABUUOK I1iJ] 4aC OpraHi30BaHOI HABYAIBHOI AisUIHOCTI
CTY/CHTIB 3 METOIO IOCSTHEHHS KiHIIeBOI MeTH HaBuaHHs (B. €pemeesa, 2002). 3rimHo i3 111e OIHIE0
JTyMKOIO HayKOBIIIB, IIHHICTh BJIaCHE KeHC-TEXHOJIOTI] MONATae y BUCBITIICHH] TPAKTUYHOT MPOOIeMH
W axTyaji3alii KOMIUIEKCY 3HaHb, SIKUHA aKTHBI3Yy€ThCS B MPOLECi BUPIIIEHHS NEBHOI MpoOiIeMH,
a BiJITaK, KeHC-TeXHOJIOT 1S TOEAHYE: . . .HaBIAIIbHY, QHAIITUYHY 1 BAXOBHY JIISUTBHICTB, 1110 OE3YMOBHO
€ IisUTbHUM 1 e(heKTUBHIM B peajti3allii CydacHHX 3aBIaHb cucTeMu ocBiTH (OMensaeHKo). OKpeCITooun
KeIC-TEXHOJOTIIO SIK Cy4acHy TEXHOJIOTi0 mpodeciiiHo opieHToBaHOro HapuaHHs, O. Jfonropykos
neTepMiHyBaB “‘case study” sSK KOHKPETHI CKOHCTPYHOBaHI HaBYajbHI CHUTYyallil, OCHOBA SKUX
CKJIAZIAETHCS 13 MAKCUMAIBHO aJallTOBAHUX JI0 TIPUPOAHUX CUTYalliil. ABTOp BBaXkae, IO MiJ yac
TaKOTO HaBYAIBLHOTO MPOLIECY CTYJICHTH TPEHYIOTHCS Y BMiHHI aHaIi3yBaTH 3MOJIENIbOBAHI CUTYAIIil
Ta po3B’s3yBaTH NMOCTABIICHI Mepe]] HUMU 3aBJaHHsI.

[HO3eMHI JKepesIa BUOKPEMITIOIOTH IIe O/IHY IepeBary Kelc-TEeXHOJIOTIT B MeXax J10CHiPKEHHSI
MEBHUX CUTYallil, 30KpeMa BHKOPHCTAHHS Ii€i TEXHOJIOTIT HaBYaHHs Ja€ JOCIIAHUKAM 3MOTY
30CEpEeUTHCh HA KOHKPETHHX 1 IiKaBUX BHUMaaKax. KeHc-TeXHOIoTist TOCITiIKEHHS MOYKE OXOILIIOBATH
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SIK IHTEHIIiI0 TECTYBaHHsI TEOPii 3 THIIOBOI CIPaBH, TaK i 3aCTOCOBYBATUChH Y MEYaX KOHKPETHOI TEMH,
sIka BXOJIUTB B KOJIO iHTEpeCiB cTyaeHTa. OCHOBHUMH MPUHIMIIAMH 3aCTOCYBaHHS TaKOI TEXHOJIOT1T
€ PETENBHICTh IOCII/PKEHHS], AETATBHICTb | CHCTEMAaTHYHICTh 3aIHCIB i aKTyaJIbHICTh 00paHOi TEeMATHUKH
nmociimkenns (Cypmin, 2005; Shuttleworth, 2008).

Merta crarTi — JeTanbHUN aHaJi3 KeWc-TeXHOOoril (popMyBaHHSI y MaiOyTHIX MapKeTOJIOriB
AHIJIOMOBHOT JIEKCHYHOT KOMIIETEHTHOCTI B JIJIOBOMY ITUCHMI. BiIMOBITHO 10 METH, BCTAHOBIIEHO TaKi
3aBIAHHS AOCTiIKEHHs: 1) PO3KPUTH CYTHICTh IOHSTTS aHIJIOMOBHOT JIEKCHYHOT KOMITETEHTHOCTI
B JUIOBOMY IHMChbMI MalOyTHIX MapKeTOJNIOTIB; 2) PO3IISTHYTH OCOOJIMBOCTI W CTPYKTypy Kekc-
TEXHOJIOTIT; 3) BUCBITIINTU BHIM “KEWCIB” 1 CYKYIHICTh METOIB, SIKi BAKOPUCTOBYIOTHCS B Ke¥ic-
TEXHOJIOT11; 4) OOIPYHTYBATH LIHHICTB 1 €(DEKTUBHICTH 3aCTOCYBAHHS KeHC-TEXHOJIOTi (popMyBaHHS
JIOCITI)KYyBaHOT KOMITETEHTHOCT!I.

MeTonu AOCTIIUKEHHS: TCOPSTUUHUHN aHAI3 JHKEPEIT 3 MPOOJIEMAaTHKHU TOCITIPKECHHS, 30KpeMa
BITYM3HSHUX 1 3apYODKHUX PKEpe 13 METOJIMKH HaBYaHHS IHO3EMHHUX MOB, JTIHTBICTHUKH Ta ITe/JarOTiKH.

OcCHOBHi pe3yJbTaTu AOCTIIKeHHsI. AHIVIOMOBHY JIEKCHYHY KOMIIETEHTHICTh B JiJIOBOMY
MUCHbMI MaOyTHIX MapKeTOJIOTiB MOKHA OXapaKTepH3yBaTH SIK YMiHHs 3400yBadiB BUILOI OCBITH
CaMOCTIHHO 0OMpPATH KOPEKTHI JIKCHYHI OMUHHMIT JUIS 3MIHCHEHHS TIJIOBOTO IIMCEMHOTO CITUTKYBaHHS
Ta 0OPMIIATH MHUCHMOBY KOMYHIKaIlit0 O(iliiHO-AIJIOBOTO CTHIIIO, OCHOBHUM HAIIPSIMKOM SIKOTO
€ TIO3UTUBHA PE3yIIBTATUBHICTB Bif peaizarii cnisikyBanss (HopHaa, 2017). JlociimKyroun 0coOIHBOCTI
(opMyBaHHS aHIIIOMOBHOI JIEKCHYHOI KOMIIETEHTHOCTI B JIJIOBOMY MHUCEMHOMY CITUIKYBaHHI
MaiOyTHIX MapKeTOJIOTiB, MH 3aIllPOIIOHYBAJIM Take BU3HAYECHHS: “Ie IIO€JHAHHS 3HAHb, HABUYOK
1 37aTHOCTI JI0 KOPEKTHOTO B)KMBaHHS ()aXOBO OPIEHTOBAHMX JIEKCHYHHX OJIUHHUIb BiJIOBIJIHO
JI0 KOMYHIKaTUBHOI CHTYallii 3 JeKCHYHUMHU HABUYKaMH Ta BMIHHSIMH PO3Ii3HABaHHS MOBJICHHEBUX
MOJIeNIei III0OBOTO MHChMa, KOPEKTHOTO O(OPMIIEHHS CTPYKTYPH, CTHJIIO Ta BIIACHUX BHCJIOBIIOBAHb
ITiJT Yac 3MIHCHEHHS qTOBOro muceMHoro criykyanus” (Hopha, 2017).

Ha ocHoBi aHaizy 0coOIMBOCTEH (OPMYBaHHS BHUIIIE3a3HAYCHOI KOMIIETEHTHOCTI BBAKAEMO
3a HeOoOXiIHE PO3MISIHYTH TEXHOJIOTIT Ta MeTox (JOPMYBaHHS TaKOi KOMIIETEHTHOCTI. TexXHOMOTis
HaBYaHHSI CKJIAAETHCSI i3 CHCTEMHOI CYKYITHOCTI €()eKTUBHUX aKTHBHHUX UM IHTEPAKTHBHUX METOIIB
HaBYaHHS, METOIO SIKMX € JOCATHEHHsI Liiel HaBuanbHoro nporiecy (TexHomnorii HaBuanHs). Merton
HaBYAHHS € JICIIO BY)KYUM ITOHSTTSIM, OCKLIBKY MOJISTAE Y CIIUIBbHIM poOOTi BUKIIaAaya i CTyIeHTa,
TICHO TOB'S3aHUH 13 TPUHIUIIAMU, (OPMaMH Ta 3MICTOM HaBYAJILHOTO IPOLECY, IMiAOHPAETHCS
3 OEPTSIM Ha JUCHUILTIHY, sIKa BUKJIAIAETHCSI, Ta MeTY i1 BuKiaaanus (MeTtoiu, 3aco0u HaBUaHH).
Mertoz i TEXHOJIOTIsI HaBYaHHS 30Cepe/PKEHHI Ha BIIOCKOHAJIEHH] HABYAIILHOTO MPOLIECY Ta HOITHOIeHHI
3HaHp 3700yBaviB BUILOi OCBITH 3 METOIO JOCATHEHHS MaKCHMAJIbHOI pEe3yJbTaTUBHOCTI Bif iX
3aCTOCYBaHHS. BiATak My IiHNLIM BUCHOBKY, LIO I J[Ba IOHSTTS MEBHUM YMHOM KOPEIIOIOTH
MK co0or0. OJHaK, MOIIPU CXOXKICTh METOY Ta TEXHOJIOTIT y JOCATHEHHI KiHIIEBOi METH HABYaHHS
CTYJEHTIB, BBOKAEMO, II0 B KOHTEKCTi (OPMYyBaHHS IOCIiIKyBaHOI HAMH KOMIIETEHTHOCTI,
3aCTOCYBaHHS TEXHOJIOTI1, 30KpeMa KeHC-TEeXHOJIOT1i, Oy/ie TOUIBHIIIIM.

Keiic-TexHonoris 30cepe/pkye yBary CTyICHTIB Ha BUBYEHHI 1HO3EMHOI MOBH B MeXax
MEeBHOI IITYYHO 3MOJENBOBAHOI Ta MaKCHMaJbHO aJlalTOBaHOI JO PealbHOi MOBHOI CHTYyallii,
a BiZITaK YMOXJTUBIIIOE KOMYHIKaTUBHE BUPILIIEHHS 3aBIaHHs Kpi3b MpU3My aHaiizy. Onuparouuch
Ha Te, 110 JIJIOBE NHCEMHE CITUIKYBaHHS MaiOyTHiX (haXiBIliB 3 MAPKETHHTY BiIOyBa€ThCS B paMKax
JIOBUX BIHOCHH 1 B JCHIO OOMEXKEHOMY IMPOCTOPI CBITYy Oi3HECY Ta BiIIOBITHO peai3yeThCs
B MEKax JITHIBOCOLIIOKYJIETYPHHUX MPaBUIT i HOPM TaKOro CIUJIKyBaHHSI, 3aCTOCYBaHHSI KEHC-TEXHOIOT i
HaOyBae 0COOJIMBOT aKTyalbHOCTI B KOHTEKCTI (popMyBaHHS y MaliOyTHIX MapKeTOJIOTiB aHIJIOMOBHOI
JIEKCUYHOI KOMITETEHTHOCTI B JIIJIOBOMY MHCHMI.

3-IIOMi’X KJIIOYOBHX XapaKTEpUCTHUK, mputaManHuX “Case study”, BHOKPEMIIIOIOTHCSL:

— 00OB’SI3KOBICTh HAsIBHOCTI MOJIENI CHUCTEMH (COIIaIbHOI YM E€KOHOMIYHOI), aKTyaJbHOI
Ha CHOTOIHINIHIN IEHb;
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— BOKJIMBICTD KOJIEKTUBHOTO MOJIEITIOBAHHS CIIOCOOIB BUPIIICHHS IEBHUX BU3HAYEHHX 3aB/IaHb;

— HEeOOXi/IHICTh HasIBHOCTI KUIBKOX aJIFTEPHATUBHUX PIllIEHb IEBHUX 3aB/IaHb;

— O/IHO3HAYHICTh METH y NMPHUHHSTTI pillleHb IOJI0 BUPINIEHHS KOHKPETHOTO 3aBIaHHS;

— KoJIeTialibHA CUCTEMHICTD IIiJI Yac OLIHIOBAHHS HaBYaIbHOI MisSIHOCTI,

— YIIpaBJIiHHSA €MOIIHHOI aTMOC(eporo B KOJIEKTHBI 3100yBauiB BUIIOI ocBiTH (Jomropykos).

OKpiM KITIOUOBUX XapaKTEPUCTHK i AediHiniil, yYCHUMH-METOAUCTAMH BU3HAYEHO CTPYKTYPY
KEMC-TEXHOJIONTI, 1110 CKJIaJacThes 13:

— CaMOCTIHOTO 300y Ta ITiATOTOBKHU CTYIEHTaMH MaTepiajliB i3 MonepeIHb0 BU3HAYEHOTO KEHCy;

— IHAMBIAYaJILHOIO aHAJI3y MTPOOIEMHOT CUTYallii, 0a3yl0YHCh Ha TEMATHUIIi TOCTABICHOTO 3aBIaHHS;

— KOJIEKTUBHOTO OOTOBOPEHHS KEHCY B HEBEIIMKUX IPyIiax Ta poOOTH HaJl HOTO TEMAaTHKOIO B MEXaX
BU3HAYEHOI IPyIH;

— JUCKYCis 10 Keiicy, OOrOBOPEHHS! MOXIIMBHX HOTO BUpIIIEHb 1 BiJOBIIHUX pE3yJIbTaTiB
y LIUPOKOMY KOJIi Y4aCHHUKIB;

— IPOEKTHA IHAMBIMTyaIbHA/TPyIOBa poOOTa HAJ BHUPINICHHSIM KEHCY 3 METOI 3aCTOCYBaHHS
ToTepeIHb0  0OrOBOPEHOTO0 TEOPETHYHOTO BHpimIeHHs npobiemMu Ha mpaktuuli (Kysnemosa,
[TnotHukoB & YepHssckast, 2014).

3 omeprsiM Ha 0coOIMBOCTI (hOpMyBaHHSI y MaiOyTHIX (axiBILiB 3 MapKETUHTY aHIJIOMOBHOI
JIEKCUYHOT KOMIIETEHTHOCTI B JIJIOBOMY IIMCHMI 3 BUILIE3a3HAYEHOTO MIEPEITIKY CTPYKTYPHHX CKIIaTHUKIB
KeC-TeXHONOTii BUIUIIEMO HEOOXITHI CTPYKTYpHI KOMITIOHEHTH, SIKi 3aCTOCOBYIOTBCS B MeKax
JIOCITI)KyBaHOT KOMITETEHTHOCT!I:

— CaMOCTIiHy MIiATOTOBKY CTYIEHTaMH MaTepialiiB MO 3a3qalieTilb 3aJaHOMy Keicy, 30KpeMa
(haxoBO OpIEHTOBAHUX JIEKCHYHUX OJMHUIIb JIJIOBOTO MOBJICHHS, 3pa3KiB JIJIOBOTO MUChMa Ta IXHIX
CTPYKTYD IS TIOJIAJIBIIIOTO KOHCTPYIOBAaHHS BUPIIIEHHS MPOOJIEeMHOT KOMYHIKaTHBHOI CUTYaIlil;

— IHIUBITyabHOTO/TPYIIOBOTO aHaJIi3y TEMATUKHU KeHCy, 3BayKalody Ha MONEPEIHbO BH3HAYEHI
MUTaHHSA Ta TpoOJieMH, SKi MOTPeOyIOTh BUPILIEHHS, 3 JOTPUMAaHHIM OCHOBHUX XapaKTEPHUCTHK,
TIpaBUJI i ETHIHUX HOPM JIUTOBOTO IMMMCEMHOTO CITLIKYBAHHS Ta BiATIOBIJHUM JIEKCHYHUM HAIIOBHEHHSIM
TAKOTO CIUIKYBaHHS;

— 31iHCHEHHS CaMOCTIHHOI ITPOEKTHOT POOOTH CTYIEHTAMH 3 METOIO KOMYHIKATHBHOTO BUPIIICHHS
Mpo0JIeMH KOHKPETHOTO KeHCy IILISIXOM CTBOPEHHS 3pa3Ka JiJI0BOro MMchbMa (HapHUKIIa/l, HallnCaHHsI
JIJIOBOTO JIUCTA JUIS BUPIIIEHHS KOH(IIIKTHOI CUTYyamii Y1 HENOPO3YMiHHS MiX HiANPUEMCTBAMH
i3 JIOTPUMAaHHSIM JIIHTBOCOLIOKYJIETYPHHX OOMEXEHb TAKOTO CIIUIKYBAHHS Ta 3aCTOCYBaHHSIM JIEKCHYHHX
OJMHHMIIH BiIIOBITHOTO HABAHTAXKCHHS).

Sk 3a3Ha4alOTh HAYKOBIII, KEHC-TEXHOJIOTIS JOCIIKEHHSI € IPYHTOBHIIIUM BUBYEHHSM MEBHOT
cUTyallil, a He JIMIIe MHUPOKOMACIITAOHHM CTATUCTUYHUM ODISAoM mpobnemu. Lle TexHomoris,
sIka 3aCTOCOBYETBCS 3 METOIO IIEPETBOPEHHSI HIMPOKOT ChepH T0CIIPKEHHS Ha BY3bKOCIIEIiTi30BaHy
JIETKO JIOCIiKyBaHy TeMy. [lorpu Te, 1o kelic He 3a0e3neuye po3KpUTTSI CyTHOCTI EBHUX HAYKOBUX
MUTaHb Ta HE BHpIllye INOOaTbHI HAyKOBI MpOOJeMHU, TaKWi 3acid HaBYaHHS CYNPOBOIKYE
CTY/ICHTIB HasIBHICTIO BKa31BOK Ta CIPUSIE MOAAIBIIOMY KOHCTPYIOBAaHHIO HAOIMKEHHX 0 PEeaTbHUAX
KOMYHIKaTHBHUX MOJICJIEH, 8 TAaKOXK (POPMYJIFOBAHHIO TIlIOTE3 y MEKaxX TEMAaTHKU Ta MPOOIEMaTHKA
npeamera (Ketic-rexnomorist; Yopra, 2017; Spomrenko, 2015; Shuttleworth, 2008).

OKpiM CKOHCTPYHOBaHUX aJAITUBHUX CUTYaIlill BATOMHMH KeC-TEXHOJIOTi TAKOX € Ti CKJIaTHAKH,
a camMe CyKYITHICTh METOJIB aHaji3y, SIKi 3aCTOCOBYIOTBCS ITiJi Yac BHUPIIICHHS MEBHUX INTYYHO
3MOJIENIbOBAHUX CHUTYalid. 3-IOMIK METOIB aHaJIi3y, SIKi pealli3yloThCsl B MeXKax KeHC-TEeXHOJIOT1],
nocmiaauky (Muxaitnosa, 1999; Shuttleworth, 2008) BHOKpeMITIOIOTh METONT aHAI3Y CHTYaIlii; METOI
IHIIMJGHTY; METO/ po300py AIJIOBOI KOPECIIOHIEHIIIT; METO/| MPOEKTYBaHHS y (opMi I'pu; METOA
POJILOBOT T'PpU; METO JJUCKYCIi.

CyTHICTh METOMly aHAJII3y CUTYallill CKIIaaeThCs i3 IETATBHOTO TOCIIIKSHHS TPOOJIEMH 3a1aHOT
CHUTYyalii, aHajii3y crocoOiB 11 BUpillIeHHs Ta BUOOPY HAHONITHMAIIBHIIIOTO i3 MOXKJIMBUX BHUPIIIEHb
i€l cuTyarrii.
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Meroy iHuMeHTY, 200 METOJ] BUIMA/IKY TOJISrae y CaMOCTIHHOMY MOIIYKY CTYIEHTOM HEOOX1THOT
JUTsl pO3B’sI3aHHS IEBHOI cutyarlii indopmarii. [Ipyn npoMy cTyaeHTH iHAMBIAYaIbHO ONPAabOBYIOTH
3HAHJICHI aHi, MOJCIIIOIOTh OCOOUCTY TMO3HINI0, OOMPAOTh JOIIIBHUN, HA TXHIO AYMKY, METOM
BUPILIEHHS 33/IaHOT CHTYallii, (POPMYJITIOIOTH CBOT BUCHOBKH I1[0/I0 BUPIIIIEHHS [IOCTABICHOTO 3aBIaHHS
Ta MalOTh MOXJTUBICTH OIIMPATHCh HA BXKE 3allPONOHOBaHI MOJEJI BUPILICHHS 3aJaHUX CUTYaIlil.

[Ipu BukopHcTaHHI MeTOAy PO30OpY IIIOBOI KOPECHOHAEHIIT CTYJEHTH BUKOPHCTOBYIOTH
3azasnerias opopMIIEHHH MaKeT TOKYMEHTIB 13 CIIMCKOM IUTaHb TIEBHOT TEMATHKY, SIKi IOTIOMaratoTh
CTyAEHTaM BH3HAUUTHUChH i3 HEOOXIIHOW M iH(opMalliero s BUPIIIEHHS cUTyamii Ta 3iHCHUTH
aHaii3 wiei indopmarii a1t IPUHHATTS KiHIEBOTO PillIeHHSL.

[poexryBanHs y hopMi rpr 3aCTOCOBYETHCS IJIs HAJIAHHS CTYJICHTaM MOKJIMBOCTI CKOHCTPYIOBATH
TIPOEKT YU MOJIEJb, 5IKa, Ha TXHIO JIyMKY, BIIOCKOHAJIMTH HassBHE BUPILIIEHHS CUTYaIlil 200 K 3aporoHye
aIbTepHATUBHUN Ta e()EKTUBHIIINK CIIOCIO PO3B’sI3aHHS 3aBaHHS.

Merton ponboBOi (CUTYaTHBHO-POJILOBOi) TPH CIIPHUSE BIOCKOHAIEHHIO Y CTYJCHTIB HaBUYOK
IMITpOBi3allii Ta pO3BUTKY iXHBOI KPEaTUBHOCTI, OCKUIBKM CTYAEHTHU TFOTYIOTh CUTYAIIIi 13 PO3IOALIIOM
poJieli y4acHHKIB (ayTUTOPHO, O€3 MIATOTOBKH), I1iJ1 Yac SKoi 3100yBayi BUIIOT OCBITH JEMOHCTPYIOTh
CBOIO TO3UIIIIO IIIOJI0 MEBHOT CUTYAIIil, a TAKOXK BiMIOBIIHY MOBEIIHKY Ta peakilii, IKi mepeadadyae
BU3HA4Y€Ha POJIb yYacHHKA.

ITix wac 3acTtocyBaHHS METONy IHMCKYCil CTYyIEHTH aKTHUBHO OOTOBOPIOIOTH KOHKDPETHY
po0JIeMy UM CHTYaIli0, CITOCOOM BUPIIIICHHS ITOCTABICHOTO ITEPEe/] HUMH 3aBIaHH:, 0OMIHIOIOThCS
JTlyMKaMH Ta JIOCBIJIOM, BCTYIIAIOTh y CYIIEpEUKy a0o 7K MPUIMAIOTh TOUKY 30py KOJIET Ta HaMararoThCst
JUATH KOHCEHCYCY MIOI0 ONTUMAIBHOTO BUPIIEHHS MPOOIEMHU.

OTxe, OepydH 3a OCHOBY BH3Ha4YeHI HaykoBIsIMH (JlonropykoB; Muxaiiinora, 1999; Shuttleworth,
2008) meToau aHai3y, AKi peai3yroThCs B MEKaX KeHC-TEXHOJIOTI, Ta 3 OMePTAM Ha 0COOIHUBOCTI
(dbopMyBaHHS y MalOyTHIX MapKeTOJIOTiB aHIIOMOBHOI JIEKCUYHOI KOMIIETCHTHOCTI B I1JIOBOMY
MUCHMi, BB)KAEMO, IO B KOHTEKCTi JOCIII)KyBaHOI KOMIIETEHTHOCTI B paMKaxX KeHC-TEeXHOJOTIi
3aCTOCOBYETHCS TaKa CYKYITHICTh METOJIB aHali3y: METOJ aHali3y CHUTYaIliif, METO/ BHUIIAIKIB YX
IHIIMJICHTY, METOJ| POJIbOBOT TPH.

PosmistHeMo 1ie ofHy Kitacudikaliito METOIB, sIKi pealTli3yloThes B KeHC-TeXHOJIOTI. 3a JaHuMu
nociipkens . KoBabuyk, KeHC-TEXHOIOT 110 MOYKHA PO3IIISIATH Y KOHTEKCTI JIBOX OCHOBHHX METOJIIB:
“case method” (Meron curyaniit) Ta “incident method” (meron Bunankis) (Psiders, 2014; Kopansuyk,
2003). JTocmiTHUIIS TAKOK BU3HAYMIIA HU3KY YMHHUKIB, 32 SIKUMH BJIaCHE i PI3HATHCS 111 1B METOIH:

— BI/IIOBIIHO JI0 PO3MIpy: METOJI BUIAZIKYy MAaKCUMYM CSIT'a€ OIHIET CTOPIHKH JIPyKOBAHOTO TEKCTY
A4 ¢opmary, y TOH 4ac sIK METOJ CUTYaIliii MOXke 3aiiMaTH KijbKa JECSATKIB UM COTEHb CTOPIHOK
JIPYKOBAHOTO TEKCTY TaKOro X (opMary;

— BIAMOBIIHO JIO JUKEPEIBHOI 0a3u: MPH BUKOPUCTAHHI METOMY BHIIAJIKIB HEMA€E YiTKOT BUMOTU
I[0JI0 OITKUCY PEKOMEHIOBAHOI JIITEPaTypH UM 1HITUX 1HGOPMAIIIHHUX PKEpPEIT, BOTHOYAC ITPU METO.I
CHUTYyaIiil HEOOXiJJHOIO € HAassBHICTh 0a3M JONATKOBHUX JDKEPEN 3 MPOOIEMaTHKH JI0CHiPKEHHS;

— BIZIMOBITHO JI0 ONHUCY KEHCYy: METOJ BHIAJIKIB IIEPEBAKHO 3aCTOCOBYETHCS JISI BUCBITIICHHS
Ha0yTOro 0coOMCTOro JOCBiAY ITij Yac BUPILIEHHS KeiCy, Y TOH Yac sik METOJ| CUTYalliil, 3a3BU4aii,
OITUCY€ peajbHi JOKYMEHTH, (DaKTH Ta MOIEpeHbO peati3oBaHi TEOPETUUHI Teopii Ha MPaKTHYHOMY
oJTi JOCIIKEHD;

— BI/ITIOBI/THO JI0 OITMCY 3aBAaHHS KeHCy: ITi/l Yac BUKOPHCTaHHS METO/Y BUITaIKiB OITMC 3aBIaHHS
TIOJIAETHCS CTYJIEHTaM Ha 3aHSTTI BIAMOBIHOI TEMAaTHKH OE3M0CEPEAHBO TIEpe]T BlIacHe OOTOBOPEHHSIM,
aHaJIi30M Ta BUPILICHHSIM Keicy, BOMHOYAC MiJ Yac BUKOPUCTAHHS METOAY CUTYallill CTYAEHTH
TIOTIepEeTHHO 3HAHOMJIATHCSI 13 OTIMCOM 3aBIaHHS (32 KiIbKa JIHIB 10 0OTOBOPEHHSI KEWCY Ha 3aHSITTI)
Ta aHANI3YIOTh BIANMOBIAHY iH(OPMAIIiIO 3a31aJeTiab;

— BI/ITIOBI/THO JI0 aHaJIi3y KeliCy Ha 3aHATTI: IPU 3aCTOCYBaHHI METO/ly BUIIAJIKIB CTYIEHTH MalOTh
MOJKJTMBICTh OTPUMATH IT/IKa3KH, TOJATKOBI pO3’ICHEHHSI i 1H(OpMAIIifo 1010 TPOOJIEMHIX MOMEHTIB
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Keiicy, y TOW 4ac sIK NMpHU METOJi CHUTyalill CTyAEHTH IMpPAIOIOTh JIMIIE i3 IMOJaHOK0 3a3/aJeTib
iHpopMaliero, 6e3 MOKJIMBOCTI OTPUMAHHS JOAATKOBUX IMiJKA30K YU BIATIOBIZCH Ha 3alMTaHHSI,
SIKI MOXKYTh BUHHKHYTH ITiJ] 9ac po3B’si3anHs keicy (Psoers, 2014; KoBansuayk, 2003).

OTxe, B KOHTEKCTI (OpMyBaHHS Yy MaiOyTHIX MapKeTOJIOTIB aHIJIOMOBHOI JIEKCHUYHOI
KOMIIETEHTHOCTI B JILJIOBOMY IUCHMI JIOLIEHIM € BUKOPUCTAHHSI He JIUIIE TONepPeaHbO Bi1iOpaHux
METOJIIB aHaJi3y, a i peaizamii Keic-TeXHONOTIi B Mexax MeTony Bumankis (“incident method”).
[No3ask, came meroxn BuIajkiB, 3amponoHoBanuii I. KoBampuyk (2003), BignoBigae BUMOram
PO3pO0IICHOT HAMY TTICKCTEMHU BIIPAB 1 3aBJaHb 010 aHATI3y 0COOMCTOrO JJOCBIY ITifl Yac 0OpOOICHHS
(haxoBO OPIEHTOBAHUX JAHUX JUISl YCIILTHOTO BUPILICHHS 3aJJaHIX KOMYHIKaTHBHHUX KEHCIB y 3pa3Kax
ninoBoro nrcemuoro MosieHHs (Koanmbuyk, 2003; Yopna, 2017).

3 omnepTsM Ha MoMepeIHbO 3/IHCHEHUH aHai3 KOMIIOHEHTIB (CYKYITHOCTI METO/IB), SIKi BXOIAThH
JIO CKJIay KeHC-TeXHOJIOT 1T, pO3IITHEMO CTPYKTYPY KeliciB. OTxe, 3a CTPYKTYPHHUM ITOIIJIOM ICHYIOTh
CTPYKTYpOBaHi KEHCH, KeWCH-HAPHUCH, HECTPYKTYPOBaHi BEJIUKI KEHCH 1 “NepIIoBiAKprBadi” KEHCH.

CTpyKTypOBaHOMY KEHCy MpUTaMaHHI YiTKICTh 1 KOHKPETHICTh JaHUX BiAOBIIHOI TEMAaTHKH,
JIAKOHIYHICTB 1H(OPMAITT 10 3a/1aHii CUTYaIlii Ta, 3a3BUYaii, 00MEXeHa KITbKICTh BAPiaHTIB BUPIIIICHHS
KeHcy.

Jlnst keliciB-HapuCIiB XapaKTEpPHUM € KiIbKa CTOPIHOK iH(opMauii mo keiicy i3 moiarkamw,
sIKI MICTSITh OCHOBHI ITOHATTSI Ta KJTFOUOBI ITOJIOXKEHHS 3 MPOOJIEMAaTHKHU Kekicy. BapiaHTu piltieHHs Keticy
0a3yI0ThCsI HA OCHOBI 3[IHCHEHOTO CTYJIEHTaMH aHaJIi3y ofaHoi iHpopMarlii Ta IXHIX 0COOUCTHX 3HAHB.

Y HecTpyKTYpOBaHHX BEJIMKHX KeHcax iHpopmallist 3aiiMae BEINKY KUIbKICTh CTOPIHOK, 30KpeMa
Yepe3 JeTai30BaHUH OIHC IOTUYHUX JI0 IIPOOIIEMaTHKH Kelcy TaHnX. Taki KeHCH € JeIIo 3aruly TAHUMH,
OCKUIBKH 1H(OpMaIlii 110 3a/1aHiii cutyarlii Hanro 6arato. OCHOBHUM 3aBAaHHSM CTYAEHTIB IIpU poOOTI
3 TaKMMH KeficaMu € 3[IaTHICTh BUSBUTU HEOOXIJHY /ISl HUX iH(OPMAIIiI0 Ta BUOKPEMHUTH 3aiBY
BIJITIOBIJTHO JI0 TEMATHKHU KCHCY.

V keiicax “niepmoBiKpuBadax’’ OCHOBHMM 3aBJIaHHSIM € OCOOHMCTa KPEaTHBHICTh 1 HECTAHAAPTHICTh
BUIIEHHS OCTABJICHOTO TIEPE/I CTYACHTaMU 3aBlaHHs keiicy. OOcsT Takoro kelicy HeoOMexeHHH
1 MOXKe 3aiiMarTy, B iHAWBIAyaJIbHOMY MOPSIIIKY, Pi3HY KUIBKICTh CTOPIHOK.

OKpiM CTPYKTYpH, KEHCH TaKOXK BIIPI3HSIOTHCS 32 po3MipoM. TpauIiiiHO BHOKPEMITIOIOTh ITOBHI,
crucni i minikericu (XKemizusk, 2012; Ketic-rexnororis; Muxaitnosa, 1999; Cunopenko, Uy6a, 2001).

[ToBHi keiicu oxommototk 20-30 cTOpiHOK ApyKoBaHOTO TeKCTy. Ha poboTy 3 TakuMu kelicamu
CTyAEHTaM, 3a3BHYal, BUIUIAIOTH KUTbKA JHIB IO TIPAKTHYHOTO 3aHSTTSL.

Crucii Kelicu TpaJulidiHO MaloTh 00csAT 2-5 CTOPIHOK ApYKOBaHOTO TekcTy. Pobora 3 mumu
KelicaMu BiZIOyBa€ThCS HA 3aHSITTI 13 3aTyYEeHHSIM CTY/IEHTIB JI0 AMCKYCIH 010 €(DEeKTHBHOTO BUPIIIICHHS
npoOJieMu Kewcy.

MiHikecH MarOTh MiHIMAJIEHU OOCST, SIKMH MOKE CATaTH PO3MIpY OZIHi€T TEMAaTHYHOI Bi3yaIbHOI
OITOpH YW OIHI€] YACTHHU CTOPIHKH JIPYKOBAHOTO TEKCTy. CTyIEHTH MpAIIOI0Th HAJl BUPILIEHHIM
TaKUX KeiCiB Ha MPaKTUYHUX 3aHATTAX, KOJIEKTHBHO OOTOBOPIOIOYN MOMIIMBI PILlIEHHSI IIPOOIEMH
(OKemniznsik, 2012; Keiic-texHomnorist; Muxaitiosa, 1999; Cunopenko & Uyoa, 2001; Shuttleworth, 2008).

OTxe, B mporieci popMyBaHHsI Y MaiiOyTHIX (axXiBILIiB 3 MapKETHHTY aHIJIOMOBHOI JIEKCUYHOT
KOMITETEHTHOCTI B IJIOBOMY ITHCHMi €(DeKTHBHUMH € CTPYKTYPOBaHI KEHCH Ta KelCH “TiepIIoBiIKprBaYi”’,
a TaKOXX CTHUCJI M MIHIKEHCH, OCKUIBKM caMme Taki KeMcH HaHITOBHIIIE BiIIIOBIAIOTE KIIOYOBUM
XapaKTePUCTUKAM CTBOPESHHSI 3pa3KiB IJIOBOT KOMYHIKAIIIT i3 BiIIIOBITHUM JICKCHUHMM HATIOBHEHHSIM.

3aHATTSI 3 BUKOPHCTAHHIM KEHC-TEXHOIIOT i, 3a3BUUak, CKIIaJa€ThCsl 3 TPHOX €TamiB: 1) miAroToBYmiA
eTan — BUKJIaJa4 KOHCTPYIO€ KeiC BiMOBIIHO IO aKTyaJbHOI TEMH, CKJIAJA€ CIIMCOK 3allUTaHb
Ta 0(hOpMITIOE TOATKOBI JaHi MO Kekcy; 2) 03HAHOMIIIOBAILHUH eTal — CTYACHTH 3HAHOMIIATHCS
3 KelicoM, HOTr0 OCHOBHOIO IPOOJIEMOI0, 0OTOBOPIOIOTH Keic, 3aiiMalOThCS MOIIYKOM HEOOXI1THUX
JUISl AOTO BUPIILIEHHS MaTepialliB, YKIaIaloTh BOKAOYJSIp KJIFOUOBHUX HOHSTH ISl PillICHHS 3aBJIaHHS;
3) ocHOBHHMI (aHATITHYHMI) €Tall — Ha OCHOBI MO/IAHKX TAaHUX CTYJACHTH Oe3I10CepETHBO MPAIIOI0Th
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HaJ KeicoM, 30KkpeMa (POpMYIIOIOTh KIIIOUOBY MPOOIEMY, BUIUISIOTH OCHOBU Ii BUHUKHEHHS,
MOJIENIOIOTh BapiaHTH BUPIIIEHHS Keiicy i 00MpaloTh ONTUMAJIbHUI BapiaHT y MeXaxX O4iKyBaHUX
BiJl BUpIILIEHHsI KEHCY PEe3yNbTaTiB, IUIaHYIOTh XiJ] BUPIIIEHHS KEHCy Ta BiAMOBIIHI IIOKPOKOBI Iii
(OKemniznsk, 2012; Kopanbuyk, 2003; Muxaitnosa, 1999; Cunopenko & Uyoda, 2001).

OTKe, CTPYKTypa IoeTanHoi peajizamii Kelic-TexXHooril B Mexax (OpMyBaHHs y MalOyTHIX
MapKETOJIOTiB aHIJIOMOBHOT JIEKCHYHOT KOMITETEHTHOCTI B IUTIOBOMY ITMCEMHOMY CITUIKYBAaHHI OXOILITIOE
TPH eTaru, KOKEH 3 SIKUX BiJIIOBIAa€ 32 KOHKPETHI Jil CTY/IEHTIB Ta BUKJIaa4a.

1. TTepmmii erar (1M AroToBYMiT) — BUKJIaAa4d OOMpa€ TUIT KeHCY BiITOBIIHOI TEMATHKH 33 CTPYKTYPOIO
(cTpyKTYpOBaHUH, Kec “TIiepHIoBiAKpUBaY’”’) Ta pO3MipoM (CTUCIIUIA YH MiHi), (HOPMYITIOE OCHOBHY
po0IeMy Ta MofieiIoe (haXOBO OPIEHTOBAHY CUTYAIIil0, sika OTpeOye BUpIlIeHHs. Takok BUKIIagaq
YKIIaJIa€ AOJATKOBI 3aBOAaHHS JUIl CAMOCTIHHOTO aHaJI3y CTYIEHTAaMH Ba)KIMBHUX JUIS BUPILICHHS
Keiicy Marepiaib.

2. lpyruii eran (03HaHOMITIOBAIEHHI) — CTYIEHTH 03HAHOMITIOIOTHCS 3 KEWCOM, TUCKYTYIOTh IIOJI0
Horo mpoOieMHu, iHAWBITYATBHO 3aWMAIOThCS MONTYKOM HEOOXiTHUX JTaHUX BIAMOBIIHOI TEMAaTHKH,
CaMOCTIHHO JOOUPAIOTh JIGKCHYHI OMHHMIT, XapaKTepHI JUIs 3pa3ka AJIOBOrO MHChMa, SKUM BIIacHe
1 BUPIIIyBaTUMETHCSI KEHC.

3. Tperiit eran (OCHOBHHMIT) — ONUPAIOYKCH HA TIOIEPETHHO OTPUMAHE Ta BUKOHAHE JIOIAaTKOBE
3aBJaHHA Ta 3AIMCHEHY CAMOCTIHHY POOOTY, CTYICHTH IHAUBITyaIbHO 0()OPMITIOIOTH 3pa3KH ALI0BOT
MTICEMHOT KOMYHIKaIlii, SKUMH BUPILIYIOTh POOJIEeMy KEHCy, Ta IeMOHCTPYIOTh 3aCBOEHI HABUYKH
i BMiHHSI O()OpPMIIEHHS JIJIOBOi KOPECHOH/IEHIIIT 3 ypaxyBaHHIM HOPM 1 MPaBUJj, KOMITO3HIIHHNX
1 eTHYHHUX 0CcOOMMBOCTEN (PAXOBO OPIEHTOBAHOIO TUIOBOTO CHUIKYBAaHHS Ta OCOOIMBOCTI JIEKCHYHOTO
HAMOBHEHHS JIIJIOBOTO MHCHMA.

lomo MeroniB aHaiizy, SIKUMH Oyzie BHpILIYBaTUCh Keic, TO Ha OyIb-IKOMY i3 TPhOX €TaIliB
BUKJIajiad 3J1HCHIOE Takuii BUOIp B 1HAMBIqyaJlbHOMY NOpPsiAKy. OnHaK, Y KOHTEKCTI ()OpMyBaHHS
y MalOyTHIX MapKETOJIOTIB aHITIOMOBHOT JIECKCHUYHOI KOMIICTCHTHOCTI B JIJIOBOMY ITUCBMI CXHJIIEMOCH
JI0 BHOOpY METO/IIB BUKJIaladaMy Ha repiioMy etarti (y pasi BUpILIEHHS Keiicy METOZIOM pObOBOI IPH),
a CTyJICHTaMH — Ha TPEThOMY eTali (y pa3i CaMOCTIHHOTO BUPIIIICHHS KeHCY METOIOM iHIMICHTY TOIIIO).

BucHoBKH i mepcreKTHBH MOAANBIINX PO3BiT0OK. TakuM YMHOM, KeHC-TEXHOJIOTIS, SIK 1 OyIb-SIKUiA
METOJI Y TEXHOJIOTIsl HABYaHHS, MOYKE BUKJIMKATH TI€BHI IMCKYCIT II0/10 CBOET €(heKTUBHOCTI, Ha KIITAJT
HEJIOCTOBIPHOCTI PE3YJIbTaTiB TAKOTO HEBEIIMKOTO 32 PO3MIpOM JociimkeHHs. O/IHaK, TTOMpY HassBHY
HU3KY CYNEPEYHOCTEH BBAKAEMO 3aCTOCYBAHHS KEHC-TEXHOJIOTI] ONTUMAIBHUM 1 pe3yJIbTaTHBHIM
st popMyBaHHS y MalOyTHIX (haXiBIiB 3 MapKETHHI'Y aHIJIOMOBHOT JIEKCHYHOI KOMITCTEHTHOCTI
B JIJIOBOMY NHCHbMi. Taka TEXHOIOTIsI € TOCHTB THYYKOIO IiJ] Yac JOCHiPKEHb TIEBHOTO ITUTAHHS i 1a€
3MOT'Y IPUHECTH HOBI I HECTIOAIBaHI pe3yNbTaTH, sKi, B CBOIO Yepry, MOXYTh CIIPOBOKYBaTH HOBI
JIOCITIJPKEHHS BIJITIOBIIHOT TeMaTHKHU. BifTak, CTyA€HTH MatoTh MOXJIHBICTh IPOSIBUTH KPEATHBHUIH
MiAXiA 10 BUpPIMIEHHS KOH(MIIKTHUX CUTYyallif, pO3BHHYTH OCOOHUCTICHI W mpodeciiiHi skocTi
Ta 3MOJIENIOBAaTH HEOOXiJHI MaOyTHHOMY (DaxiBIF0O 3 MAPKETUHI'Y HABUYKH W YMIHHS JIJIOBOTO
MIMChMa 3 OTIEPTSIM Ha MAKCUMAIILHO HAaOJVKEH] 10 TPUPOJHUX KOMYHIKaTUBHI CUTYAIlii, [0 MOXYTh
BUHUKHYTH y IXHBOMY TPO(eciiiHOMY MUCEMHOMY CIILIKYBaHHi. [IepCrieKTHBH MOAaIbIINX HayKOBUX
PO3BIIOK MONATAIOTH Y JACTaIbHOMY aHaJIi3i KeHC-TeXHOJIOTIT IJIs CaMOCTiHHOT poOoTH 3100yBaviB
BUIIIOi OCBITH 3 METOIO IIABHUIIEHHS PiBHS IXHBOI BMOTHBOBAHOCTI IO BUBUEHHS Pi3HHUX aCIEKTiB
1HO3eMHOT MOBH.
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Abstract. To know English today is absolutely necessary for every educated person. An essential place
in teaching foreign languages is occupied by language schools. They are also becoming more and more popular
in Transcarpathia, including Berehove. The main purpose of the present article is to investigate the language
school in Berehove to find out the learners’ and the teachers’ opinion about the “START Language Centre”.
Findings reveal that students of the language centre are more motivated to learn foreign languages than children
in ordinary state-supported schools. In addition, results prove that teachers have excellent opportunities to pursue
professional development.

Key words: foreign language learning in Transcarpathia, language schools, “START” Language Centre,
motivation.

Bapansb K. A., I'yeTi L. 1. 3akapnarcbkuii yropebkuii inctutyT iM. @epenna Pakoui 11., Beperose
BuBuenHs inozeMHuX MOB y beperosi: 10cBia oHi€i MOBHOT IIKOJIH

AHoTauisi. Bcmyn. Y cydacHOMY CBITI aHIJIiiChbKa MOBa CTajla HAMBAXIMBILIOI MOBOIO B MOJITHII, HaYII,
TOPTiBNi Ta KynbTypHHX KoHTakTax. Ilonax 300 MuIbHOHIB Jrofedl pO3MOBISAIOTH AHDIIHCHKOIO SIK PITHOIO.
CporoHi abCOMIOTHO KOXKHIN OCBIYEHi1H JIIOAMHI He0OX1MHO 3HAaTH aHIIIHCBKY MOBY. BaxkiiBe Miclie y BUBUEHHI
1HO3EMHHX MOB 3aiiMalOTh MOBHI LIKOJH. Y Cy4YaCHOMY CYCIIJIbCTBI CTBOPEHO MOBHI LIIKOJIM Ta MOBHI LICHTPH,
K1 IOTIOMAraroTh JIOIAM BHBYaTH MOBY Ta OBOJIOZITH HEt0. MOBHI LIKOJIM IPONOHYIOTh Pi3Hi KYpCH IJIs BUBUCHHS
iHO3eMHHMX MOB. BOHHM cTaloTh Bce OLIBLI MOMYSIPHUMHE 1 Ha 3akapnarTi, 30KpeMa y MmicTi beperoBo. Mema.
Mera cTarTi— JOCIiIUTH METOIM HaBYaHHs y MOBHIl Ko B MicTi beperoso, BpaxkeHHs Ta JyMKH Tpo MoBHUIM
Hentp “START” y nitel, siKi TaM HABYAIOTHCS, T4 Y BUMTEIIB, SIKi TaM NpaioroTh. Memoou. I1ia yac mociipKeHHs
Oyny BUKOPUCTAHI KiJIbKICHI Ta SIKICHI MeTOmM aHani3y. Pezynomamu. Pe3ynbraTi OOCTIHKEHHS MTOKA3aiH,
1[0 Y4HI MOBHOTO IIEHTPY OiJbIll MOTHBOBaHI O BUBUCHHS IHO3EMHHUX MOB, HDK JITH Y 3BUYaHHUX IIKOJIAX,
AKi MIATPUMYIOTECS IepxKaBolo. ToMy BUMTEINIAM NMPOCTillle JOTPUMYBATHCA JUCLUILIIHM B Kiaci. Pe3ynsraru
JIOCTIKEHHS TTOKa3ally, 1[0 BYUTEJI MAIOTh BiIMiHHI MOXJIMBOCTI AJs npodeciiiHoro po3BUTKY. Bucnogxu.
Heo0xiHO MpoBeCTH MOAAIIBIII JOCTIKSHHS I OTPUMAaHHS IIUOIION0 PO3YyMIHHS CTAaBJICHHS YUHIB Ta BUMTEIIB
10 MOBHO{ mkoiu. Bapro Oyino 6 mocmianTH i AyMKH OaThKiB IpO MOBHY HIKomy. IlomanpmiuMm HanmpsMKOM
JIOCIIiKEHHS TAKOK MOXKE CTaTH BUBUCHHS Pe3yJIbTaTiB yCIILTHOCTI Y4HIB, JOCSITHYTHX YCHiXiB HAa MIXKHapOIHUX
icnHTax 3 iIHO3eMHHUX MOB, IO JaJI0 O MOXK/IMBICTh BU3HAYUTH €(EKTUBHICTE POOOTH MOBHOTO LIEHTPY.
KurouoBi ciioBa: BUBUGHHS 1HO3EMHHMX MOB Ha 3akapnarri, MOBHI mmikoiu, MoBHuH I1eHTp “START”,
MOTHBAILIS.

Bapans K. A., I'yeru U. U. 3akapnarckuii Benrepckuii uHCTUTYT HM. Depenna Pakoun 11., Beperoso

H3y4yeHne HHOCTPAHHBIX A3bIKOB B beperose: onbIT 0AHOM SI3bIKOBOM LIKOJIbI

AHHoOTauMs. 3HATh AHMIMHCKUN CErofHs a0CONIOTHO HEOOXOAMMO KaXkKIOMYy OOpa30BaHHOMY 4YEIIOBEKY.
Baxxnoe mecTo B o6yqem«m WHOCTPAHHBIM A3bIKaM 3aHUMArOT A3BIKOBBIC IIKOJIBI. OHH TaK)Xe CTAHOBSITCS BCE
OoJiee MOMYIAPHBIMU M Ha 3akapraTbe, B TOM 4ucie B ropoae beperoBo. OcHOBHas IeNib JAaHHOW CTAaTbU —
HCCIICO0BaTh METOAbI MMPETIOAABaHNU UHOCTPAHHBIX S3BIKOB B JIMHTBUCTUYCCKOM IIKOJIE B ropoac BepCFOBO,
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M3yYUTh MHEHHE ydammxcs W yuutened o S3pikoBom llentpe “START”. PesymbraThl moKa3bIBaloT,
YTO y4Yalluecs S3bIKOBOTO IIGHTpa OoJjiee 3aWHTEPECOBAHbI B HM3yUYCHHUM HHOCTPAHHBIX SI3BIKOB, YeM JCTH
B OOBIYHBIX TOCYAAPCTBEHHBIX IIKONIaX. Kpome Toro, pe3yasTaThl JOKa3bIBAIOT, YTO Y YUUTEJICH €CTh IPEKPACHbIS
BO3MOXHOCTH AJIS1 NPO(QECCUOHATBHOTO Pa3BUTHSI.

KuroueBble cJioBa: M3y4YeHHE MHOCTPAHHBIX SI3BIKOB Ha 3aKapmnarbe, SI3bIKOBBIC IIKOJbBI, SI3BIKOBOH LICHTP
“START”, moTuBaIus.

Introduction (problem statement). Learning a foreign language is not an easy issue. It is a long
process that takes much time and efforts. Nowadays it is especially important to know foreign
languages. Some people learn languages because they need them for their work, others travel
abroad, for the third category of people studying languages is a hobby. Everyone, who knows foreign
languages can speak to people from other countries, read works by foreign writers in the original,
which makes their worldview wider. It is not surprising that many intellectuals and well-educated
people are polyglots.

Nowadays English has become the world’s most important language in politics, science, trade
and cultural relations. Over 300 million people speak it as a mother tongue. To know English today
is absolutely necessary for every educated person, for every qualified specialist. The English language
is a global language. It is the language of the great literature. It is the language of William Shakespeare,
Jonathan Swift, Walter Scott, Charles Dickens and others. The great German poet Goethe once said,
“Who knows no foreign language, does not know his own one.” That is why in order to understand
oneself and one’s environment one has to study and master foreign languages. “Multilingualism
is a mandate in today’s world. If you want to be part of the 21st century, you need to have the
communicative skills and multilingualism to be able to function in this world today and tomorrow”
(Jong, 2020).

English language schools and courses are represented in the market today. The level of teaching
varies, as well as the goals of teaching. In order not to be mistaken and to understand exactly how
to choose the right English courses, learners should clearly set priorities and determine for themselves
what goals they pursue and what they expect from studying. To begin with, people can learn a foreign
language on their own, at school, university, with a tutor, at language schools or abroad. If a person
is busy with studying or working, and needs a foreign language for general development or professional
development, then the best option might be to study it at a language school in a learning community.

First of all, beginners need to make sure that there is a state license for the right of the language
school. Next they need to find out about this educational centre in more detail, how long courses last,
where they are, the duration of future study, the size of groups in class, what document is issued
after graduation and most importantly — who teaches the courses, what their qualifications are, what
methodology and what tutorials they use in the teaching process.

Basic training is sufficient for travel purposes, but it will clearly not be sufficient if the person
is planning to get a job or education in an English-speaking country. In the case that the career is
entirely tied to English and the learner is interested in the maximum effect of studying, he or she
can immediately place in the last places in the list of priorities such selection criteria as distance of
courses or cost. The use of language in the work is also not equivalent. Some employees of foreign
companies or joint ventures conduct business correspondence, and prepare documentation, or working
materials. They need a thorough knowledge of grammar.

Other specialists are in business negotiations, perform simultaneous interpretation. Broad
vocabulary and communication skills are important to them. There are positions in which a person
needs knowledge of the language, close to the knowledge of its native speaker in a particular field
of business. Obviously, quality training cannot be cheap. It will not be difficult for this person to travel
a few extra miles from his or her home or office. However, these parameters cannot be completely
ruled out, since for many students they play an important role.
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Usually, in language schools:

* special methods are applied in teaching, which are worked out and balanced;

» skilled methodologists and educators with extensive experience work;

* classes are held in well-equipped classrooms;

» modern audio, video equipment, presentation equipment, modern technologies are used.

Stability of the institution is also important, as serious training will take not 2-3 months but
several years. A foreign language teaching license is not always required. It is definitely necessary
if the learners’ plans include obtaining a national or international certificate after completing a foreign
language course, i.e. teachers must be eligible to take the TOEFL or IELTS exams, or other standard
international language exams.

The process of language learning came a long way in the past years, but there is certainly a lot
further for it to go. An essential place in teaching foreign languages is occupied by language schools.
In modern society language schools, or language centres are created to help people to study and
master languages. These language schools offer different courses, which focus on foreign language
teaching. They are also becoming more and more popular in Transcarpathia, including our home
town Berehove.

The article gives a detailed analysis of functioning of the “START Language Centre”. With the help
of an empirical piece of research through questionnaires, pupils of the “START Language Centre”
were tested to find out how they like learning at the language centre. Teachers were also included
in the research. Questionnaires were prepared beforehand in Hungarian, the mother tongue of
the respondents, in order to get insights into the situation.

Before starting the research, the following hypotheses were delineated:

1. The pupils at the language centre are more motivated than the pupils in the state school.

2. It is easier for teachers to keep discipline at the language centre, because they are motivated
to learn.

3. Teachers can pursue professional development only at local training courses.

Based on the hypotheses, the below main research questions were formulated:

1. Where are children more motivated to learn foreign/second languages: in state-supported
schools or at the language centre?

2. Where is it easier to keep discipline: in state-supported schools or at the language centre?
Why?

3. What possibilities are there for the teachers at the language centre to develop professionally?

The analysis of recent research and publications. Game is a natural means for children
to understand the world around them. Therefore, it should be part and parcel of their learning,
including the learning of foreign languages (FrydrychovaKlimova, 2014). Intonation, gestures, facial
expressions, actions and circumstances all help pupils to tell what the unknown words and phrases
probably mean. By understanding the message in this way pupils start to understand the language
(Halliwell, 1992). The key to a successful language game is that the rules are clear, the ultimate goal
is well defined and the game must be fun. All the pupils may wish to play games purely for fun.
Teachers need to consider which games to use, when to use them, how to link them up with the syllabus,
textbook or programme and how, more specifically, different games will benefit students in different
ways (Khan, 1996).

In Vygotsky’s view, the most important moment in child’s development is that in which the child
begins to use the language not only as a social communication system but also as a tool for controlling
their own actions and cognitive processes (Vygotsky, 1962). This kind of teaching makes the learning
of the material easier. Different useful games are included in the learning process. Pupils usually
work is small groups and in pairs. It helps them to memorize the material better. Working in small
groups is a good chance to get to know each other closer. A group usually consists of 5-8 pupils.
Pupils can make new friends while learning together.
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Motivation is another crucial aspect during the learning process. Ilona Huszti proved in her
research, that motivation always helps pupils to do their best (Huszti, 2010). Educational psychologists
commonly refer to two types of motivation: extrinsic/instrumental and intrinsic/integrative. Extrinsic
motivation is the drive to do or learn something for an external reward, such as good school grades.
Intrinsic motivation is the drive to do or learn something for its own sake (Nunan, 2011).

During her research, Ilona Huszti interviewed 47 English teachers in Transcarpathia about
the level of language knowledge in English in Hungarian schools. Based on the respondents’ answers,
the researcher has drawn these conclusions: the most effective teacher of English is the teacher
whose high level of language skills is coupled with excellent methodological skills; the teacher's
fluency in the language is a good example for the students, motivating them to learn more diligently
in order to achieve the set goal; the better the teacher knows English, the better the work they can
do in the field of teaching, the higher the results they can achieve with their students (Huszti, 2017).
Also, intonation of the educators plays an important role during the learning process (Hires, 2005).

Undoubtedly, English is one of the most important subjects in the school curriculum (Huszti &
Kacsur, 2016). Pupils study the English language from Class 2 of primary school (Barany, Huszti
& Fabian, 2011). In the ordinary Ukrainian state-supported school, English is taught in large classes.
This means that the class can only be divided into two groups with a class size of 28 children.
The number of students in a class that does not exceed 27 does not break down into groups. This
results in the creation of large classes. However, work in such groups is far from effective, as there
is little time to deal with students separately (Huszti, 2005; Maté, 2017). Based on the research by
Réka Maté, the state schools lack proper material for language learning. The classes contain a lot
of pupils, that makes effective language learning difficult (Maté, 2017).

The purpose of the study was to investigate the language school in our own locality, in Berehove.
Through questionnaires we intended to get insights into how pupils were studying the English language
at the “START Language Centre” in Berehove. In addition, teachers of the language centre were
also asked about their ways and attitudes, as well as perspectives of teaching English at the language
centre under analysis.

The results of the study. The situation of the people living in Transcarpathia is unique, as people
of different nationalities have been living together during centuries (“START Language Centre”,
2020). During this time, people have been able to draw on each other’s customs and traditions,
thereby enriching their own community and personality. However, knowledge of different foreign
languages is essential to build relationships and take advantage of opportunities.

Therefore, a language school was established in Berehove. With this language centre for children,
teachers want to provide children with the possibility of gaining multilingualism. The practice and
benefits of this are well known to the people of Transcarpathia, as many absorb multilingualism
“with the mother’s milk”, which is the basis for their curiosity, tolerance and love for other cultures
(“START Language Centre”, 2020).

Characteristics of the language centre:

— It offers courses, which are organized for children aged 4 to 14 in English, German, and Ukrainian.

— Teachers deal with children in small groups (4-9 people).

— Teachers work with the best syllabi available today.

— Teachers prepare interesting activities and also tasks which develop the knowledge of children.

— Teachers always try to make the lessons more exciting with interactive whiteboards and audio
materials.

— Teachers use modern textbooks by leading publishers from the target language countries
(Oxford, Cambridge, Hueber and others).

— The aim of the language school is to give a good basic knowledge of the English language, as well
as that of German and Ukrainian (“START Language Centre”, 2020).
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The aim of the language centre is to help children discover the beauty of learning a language.
In a playful and cheerful atmosphere, the teachers pass on knowledge that can be easily acquired
in childhood. It is the heart of the qualified educators that the child will have a good time acquiring
and developing solid foundations (“START Language Centre”, 2020). Educators work on the basis
of professionally selected, excellent curricula that allow children to learn the vocabulary used
in everyday situations. At the same time, the goal of the language centre is to prepare children for
taking and passing international language exams.

The participants of the research were the pupils aged 7-12 (in school Classes 1-6) of the “START
Language Centre” in Berehove. It was an empirical piece of research. The pupils were asked to fill
in a questionnaire prepared beforehand. In this way, 23 pupils were asked in total. Both genders
(males and females) were represented by the respondents. The pupils were willing to participate
in the research.

There were also five other participants of the research. These were five teachers, who are working
at the language centre. Their age range was between 34 and 40 years. The number of years of foreign
language teaching experience ranged between 13 and 17. The participants were females. The teachers
were asked to fill in the questionnaire prepared beforehand. (See Figure 1)

Pupils
10

e O ek

Class 1 Class 2 Class 3 Class 4 Class 5 Class 6

M Pupils
teachers 5
pupils 23

Figure 1. Number of participants

The first instrument that helped with the empirical research was a questionnaire for language
learners. The questionnaire was based on questions about English language learning. It consisted
of 13 questions. There were closed-ended and open-ended questions. The pupils’ task was to share their
thoughts and opinions. There was a space left after each question for the pupils to express their own
points of view. The questionnaire was prepared in Hungarian, the mother tongue of the children.
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The second instrument was a questionnaire for language teachers. This questionnaire intended
to collect data about teachers’ ways, attitudes and future perspectives of teaching the English language.
The purpose of the questionnaire was to find out how teachers feel about teaching English, and how
they perceive their own perspectives in teaching English while working at a non-state governed language
school. It contained 25 questions. There were closed-ended and open-ended questions.

Both questionnaires were anonymous.

The research was conducted in spring, 2019 at “START Language Centre” in Berehove, Zakarpatska
oblast. The research took place in the institution successfully. The management of the institution
and the parents of children agreed to the pupils’ participating in the research. At the language centre
the research was conducted without any specific issues that would disturb the process of the learning/
researching. In total, 23 pupils and five teachers were successfully surveyed during the procedure.

Most of the pupils find the English language very important. Pupils like the English lessons
at the language centre very much. They study foreign or second languages like English, German
and Ukrainian.

Children have been learning at the language centre for different lengths of time. Most of the
participants have been learning at the language centre for one year (seven children), six children replied
that they had been learning at the centre for two years, four children replied that they had been
learning at the centre for three years, while another four admitted for them the length of studying was
only one month. There was one child who had studied at the centre for five years, another one for
five months, and the last child who participated in the research had started attending the centre only
two weeks before the questionnaire was administered.

The Diagram (Figure 2) summarizes the reasons why children like studying at the language
centre.

Why is it good to learn at language center?

M learn new
things

M teachers are
polite and good

can make new
friends

H like to play
games

Figure 2. The reason why pupils like the language centre

Pupils like the language centre because they can learn a lot of new things in English, the teachers
are good, polite and cheerful, the material is taught in a playful way, which makes the lessons more
exciting, pupils can make new friends and learn together, and also, they enjoy the interesting and
useful lessons.

The children were asked why they liked the lessons at the language centre. Their answers
are summarized in the Diagram (Figure 3).
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Do you find the lessons interesting in the language
center?Why?

M enjoy the lessons

B enrich the
vocabulary

material is
explainedin
playful way

Figure 3. The lessons at the language centre

Children mainly enjoy the lessons at the centre (10 replies). They also believe that it is a positive
feature that they can enrich their target language vocabulary (eight replies), while five children also
emphasized that they liked that the material was always explained by the teachers in a playful way.

Concerning the size of the study group at the language centre, there were 21 pupils, whose English
group contained from six to eight pupils. There were two pupils whose Ukrainian group contained
five pupils.

The number of weekly hours at the language centre was usually two (fifteen children gave this
answer), while eight children replied that they had one English and one Ukrainian lesson a week.

Children were asked to compare their school foreign language (FL) teacher and their language
centre FL teacher. They gave mainly the same answers. There was one pupil who thought that there
was no difference between the two teachers. The other 22 pupils liked the teacher at the language
centre better than the teacher at school. The teachers at the language centre were known by the children
to be polite and pay a lot of attention to all pupils. The teacher at the language centre explained
the material better, than the teacher in the school.

For Question 9 (Do you work in pairs?) all of the pupils had the same answers. All of the pupils
worked in pairs. For Question 10 (Do you work in small groups?) all of the pupils replied in the same
way. All of the pupils worked in small groups. For Question 11 (What kind of learning do you prefer
better: working in pairs or working in small groups? Why?) pupils answered differently. There were
20 pupils who liked working in smaller groups. These pupils could get acquainted with each other
better. They always helped each other and they found this kind of work exciting. There were
two pupils who did not like working in groups or pairs, because they competed with each other and
they also argued much. There was only one pupil who found both kinds of work interesting.
(See Figure 4)

When asked about what they liked most in the English lessons, children gave various answers.
They enjoyed the lesson very much, therefore they liked practically everything: reading in English,
learning new words, using the target language, writing in English, singing, working in the work-
book, playing, and listening to the tape recorder and doing listening tasks.
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What kind of learning do you prefer better: working in

pairs or working in small groups?
M like working in small

groups

B do not like working
in groups or pairs

both kinds of work
interesting

Figure 4. Working in groups or in pairs

Children were requested to express their dislikes about the language centre, if any. There were
19 pupils who claimed they liked everything and did not observe any deficiencies. However, four
children were of different opinion. They considered that 45 minutes for a lesson was not enough
for them. One child found it problematic to study in a group, they rather preferred to study alone.

Five teachers participated in the research, all working at the “START Language Centre” for two
to six years. All the teachers were female, their age range being 34 to 40 years. Their general teaching
experience constituted 13 to 17 years. Two teachers had a BA degree as their academic qualification,
two teachers had an MA degree and one teacher had the Specialist degree. Four teachers worked at state
schools beside the language centre. Their weekly hours ranged between 9 and 20 at the state schools,
while at the language centre this range was between 4 and 9 weekly hours. One teacher did not work
at a state school. She is the owner and manager of the language centre. Table 1 summarizes the data
on teacher participants.

Table 1
Teacher participant data

Teacher 1 | Teacher 2 Teacher 3 | Teacher 4 | Teacher 5
Age 37 40 34 36 38
Gender F F F F F
general 16 17 13 13 15
Teaching
experience | at language 6 2 3 2 2
centre
Academic qualification BA Specialist MA BA MA
in state 0 19 9 19 20
Weekly school
hours at language 6 6 6 9 4
centre

In the following, the teachers’ answers to the questions in the teacher questionnaire are
synthesized.
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The language school is an excellent opportunity to develop professionally, as teachers are
encouraged to and have the freedom to try innovative teaching methods for better learning of
students. Teachers pursued professional development by doing teacher training courses, mainly
locally (meeting and learning from home and foreign experts) and often in the United Kingdom.
Teacher 1 admitted that the professional development activities have a positive impact on the teacher’s
career growth at the centre.

Teachers believed that the pupils at the language centre can also highly develop their personalities
and their language skills during the lessons. They said that at the language centre the curriculum
is not as limited as in the state school. Teachers have a lot of time for teaching different interesting
topics that the pupils enjoy learning.

Teachers stated that they try to create a calm atmosphere for children. The pupils like singing
and reading during the lessons, which are always well-structured. Children usually work in small
groups, the material is taught in a playful way and the teacher can choose her method of teaching.
In this they are helped by the facilities of the language centre that are all up-to-date and meet all
the modern requirements. The centre has the latest equipment for language teaching (including good
textbooks and interactive teaching materials by Oxford University Press and Cambridge University
Press or HueberVerlag). Teacher 4 also added that in the state schools the textbooks are not appropriate
for language learning. Teachers do not have a separate room for conducting English lessons, while
at the language centre lessons are conducted in specially equipped classrooms.

It is the modern equipment that the teachers see the main difference in between state schools
and the language centre. The centre has the best grammar books developed for pupils of different ages
by the leading publishers in the UK and Germany. Another difference between state schools and
the language centre mentioned by Teacher 1 and Teacher 2 was that it is easier to maintain discipline
at the language centre than in a state school. They base this claim on the assumption that the students
at the language centre are more motivated than in the state school. This is also a direct reason why
they achieve better results in language learning.

Motivating children to learn a foreign language is a central issue at the language centre. Teacher
3 mentioned that she always explains to pupils how important it is to know foreign languages.
Teacher 1 admitted that sometimes there is a need to encourage children to learn English and attend
the language centre, because the children are not always self-confident. It is crucial to make them
believe they can do it, and they are good enough to learn a language. Teacher 2 added that teachers
have to show pupils that if they work hard, it will be better and better. It is a long process, but everybody
can do it. Furthermore, Teacher 5 emphasized the importance of teacher motivation saying that if
the pupils see that the teacher is motivated, the children will be also motivated and more attentive.

The teachers are always in touch with the parents of their pupils at the language centre. At the end
of every term at the centre there are parent-teacher conferences where the teachers communicate
with the parents about the progress of their children in studying English.

They also discuss the children’s attitude to doing homework. Teacher 4 said that there are children
who sometimes do not do their homework. In this case, she does not give any small presents to such
pupils. Teacher 1 claimed that for homework she usually gives tasks like learning new vocabulary only,
and no other tiresome exercises. If she found a pupil who had not done the homework, as a ‘punishment’,
such a child could not get an extra point at the lesson. This meant a real ‘punishment’ for the child
because when they collected five extra points they were awarded a little present.

Teacher 1 mentioned that the main aim of the language centre is to directly prepare pupils for
taking international language exams appropriate for their age and proficiency level like the Key
English Test (KET) or the Preliminary English Test (PET). Therefore all the teacher-participants
recommend the language centre to anyone who would like to develop their language skills with the help
of the latest teaching methods in a supporting and encouraging environment.
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Teacher 5 was the only teacher who mentioned a problem emerging at the language centre. She
said that the only weak point of the language centre was that there were some pupils who did not
attend the lessons regularly. However, teachers were trying to solve this problem.

The attitude of the teacher toward the pupils and the subject plays a very important role during
the teaching process. There are pupils who love the subject because the teacher in the language centre
is kind and polite. Teachers have to appear to like all the pupils equally. Children learning a foreign
language or any other subject need to know that the teacher likes them. In the state schools not all
the teachers are friendly according to the answers of the pupils. All the pupils enjoy English lessons
very much. Most of the students have been attending the language centre for 3-5 years. The lessons
are held in a playful way and are very exciting for the young learners.

The pupils like using all four language skills (reading, writing, listening and speaking). The learners
of the language centre like reading, learning new words, communicating and writing in the target
language, singing and playing useful games in English and doing exercises from the workbook during
the lessons. There is nothing in the language centre what pupils do not like.

Teachers use innovative methods of teaching. The language centre has the latest equipment,
what is necessary for a good language school (good books, interactive materials with the proper
electronic devices: interactive board and CD player). Teaching English due to its global nature has
a strongly developed methodology and offers free access to a huge variety of educational materials
online (Henkel, 2014).

Sometimes there are difficulties which teachers face in the language centre. There are cases
when pupils are not prepared for the lessons. In such a situation the pupil is punished in the form
of not obtaining a ‘present’ for doing well. Not doing the homework deprives pupils of the possibility
to obtain a little present, which pupils like to get very much. Every half year all the teachers talk
to the parents of the children in general and about their progress in English classes at parent-teacher
conferences.

The knowledge of the English language is very important nowadays. In Ukraine during the Soviet
era, teaching different foreign languages (e.g. English, German or Spanish) was not paid much
attention to. It was believed that knowing and speaking Russian as a world language was enough
for the nation. After the collapse of Soviet empire the situation changed. More and more people
realized the importance of learning the English language (Huszti, 2017). It can be seen that the role
of English within a nation’s daily life is influenced by geographical, historical, cultural and political
factors (Broughton, Brumfit, Flavell, Hill, &Pincas, 1980). According to the answers of the teachers,
the language centre has good perspectives in Berehove. Hopefully, it will grow because more and
more people realize the importance of learning languages.

The teachers of the language centre are trying to create a perfect atmosphere for learners, to make
the learning process effective. The teachers motivate the pupils at the language centre, because
the pupils are not always self-confident.

Teachers can see differences in results achieved by pupils of the language centre and pupils
at average state schools during a certain period of time. At the language centre, more attention is paid
to the learners. The learners at the language centre are more motivated and therefore they achieve
better results. Learners usually work in small groups and in pairs, which contain of 5-8 pupils. In this
way, it is easier to maintain discipline at the language centre than in a state school.

Teachers observe a significant difference between the language centre and a state school concerning
equipment and teaching material. The lack of material, or proper textbooks is a huge problem in
the state schools. In the schools of Transcarpathia, learners have access to English, a foreign language
only in the classroom, the focus is more on communication (Huszti, Fabian & Baranyné Komari,
2009). Not all of the students have the opportunity to buy the best and most modern textbooks. Not all
the pupils find studying interesting or useful.
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One of the main aims of the language centre is to prepare its pupils for taking and passing
international language exams. However, whether this aim is achieved or not, can only be stated after
the first pupils obtain their language examination results.

Pupils also study the German and Ukrainian languages apart from English. Language learners
living in a heterogeneous environment and having contact in their everyday life with more than
one language learn foreign languages more easily (Fabian, 2009). It helps them to improve their
communication skills and to enrich their vocabulary.

For the teacher, methods prescribe what materials and activities should be used, how they should
be used and what the role of the teacher should be. For learners, methods prescribe what approach
to learning the learner should take and what roles the learner should adopt in the classroom. The most
popular is the audiolingual method, because it advises that pupils should be taught a language directly,
without using the pupils’ native language to explain new words or grammar in the target language.

Communicative competence in the target language is more demanded now than ever before not
only on the pupils’ part, but also on the teachers’ part (Saaed, 2013). Teachers have high level of
education (BA, Specialist and MA degrees). They regularly do in-service training courses, where they
can get acquainted with the latest methods of teaching English for young learners. In addition, they
practise their own language skills with native speaker trainers.

Conclusion and prospects for further research. The article dealt with the role of language
schools in teaching and mastering the English language in the Transcarpathian region, in particular
in Berehove.

Nowadays there are many opportunities for learning languages. In addition to school lessons,
students can learn languages online, with tutors in private lessons or in language schools. Language
schools and centres established in Transcarpathia offer different courses for learning foreign
languages. The “START Language Centre” was opened four years ago in Berehove. The peculiarity
of the language centre is that there are students of primary school age. Teachers at the language centre
have a high level of knowledge and are highly qualified with proper teaching experience. They are
trained annually in relevant courses, particularly in the UK, where they can get acquainted with
the latest methods of teaching English. Research findings have proven that pupils like visiting
the “START Language Centre”. According to the survey results, it is revealed that most pupils are
motivated to learn a foreign language.

Motivation plays an important role in the learning process. If the child is successful in the lesson,
he or she is rewarded with a gift. Some students learn only because they love the teacher’s personality.
Teachers always try to create a pleasant atmosphere for students, to make the learning process more
interesting and fun. Teachers use innovative methods in teaching English. Educational games are
applied during the learning process by using an interactive whiteboard. Pupils usually work in small
groups or in pairs. Pupils develop their communication skills while working in small groups or in pairs.
Another advantage is that teachers pay more attention to each learner. The language centre offers
high quality books that are suitable for study. It is also worth pointing out that the teachers at the language
centre develop textbooks for their pupils to use during the classes.

The compilers of the textbooks draw on the European experience of preparation for the language
exam at different levels. The language centre focuses primarily on preparing students for language
exams, textbooks, workbooks and guidelines for teachers have been created according to European
standards for teaching foreign languages. The staff believe that the “START Language Centre” will
have great perspectives in the future in Berehove. Priorities of the language centre include:

e modern European methods of teaching foreign languages,

o the use of modern textbooks and workbooks,

e use of modern equipment,

e students’ motivation for learning,
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e a small group teaching (5 or 6 students per group).

The research allows us to draw the following conclusions:

— students are motivated by their parents and teachers to attend classes at the language centre
every week;

—modern European methods encourage children to learn foreign languages (in particular, the usage
of games and projects during the lessons, working in small groups, the usage of modern textbooks,
the usage of modern technical equipment);

— a cosy interior and pleasant atmosphere attract children to visit the language centre;

— the teacher’s personality is one of the main motivating factors.

Our initial hypotheses were only partially supported. Research results proved that pupils at
the language centre are more motivated than the pupils in the state school. In addition, it turned out
that it is easier for teachers to keep discipline at the language centre, because the pupils are motivated
to learn. However, our third hypothesis was refuted in that teachers at the “START Language Centre”
both at local in-service teacher training courses and abroad, mainly in the UK.

The findings of the research seem to suggest that language schools and language centres are
a trendy and reliable option for those who want to learn a foreign language in a community. Further
research is needed to gain a deeper understanding of the attitudes of students and teachers towards
the language school. Parents’ opinions about the language school should also be explored. A further
area of research may also be the study of the results of student performance and achievement in
international exams in foreign languages, which would determine the effectiveness of the language
centre.
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Buruy O. b. KueBckuii HAMOHANBHBIN JUHIBUCTHYECKHI YHUBEPCUTET

DJleKTUBHBbIC YYeOHble TUCHUIIMHBI Kypca METOAMKHU s OyAyLIUMX IpemnojaBaTeseil HHOCTPAHHBIX
SI3bIKOB

AHHoOTanus. B craTbe onucaHa TEXHOJIOTHUs KOHCTPYUPOBAHUS COAECPKAHUS IEKTUBHBIX TUCLMILINH Kypca
METOINKH OOyUeHHMS HHOCTPAHHBIM f3bIKAM M KyJIBTypaM, IIPENOAaBacMbIX CTYACHTAM MAarucTpaTypbl —
OyAyLIMM IIperoaaBaTeIsiM HHOCTPAHHBIX S3bIKOB.

KuroueBble ¢j10Ba: MarucTparypa, MHOCTPAHHbBIE SA3bIKH, NEKTUBHbBIE AUCLUIUINHBI.

Bigych O. Kyiv National Linguistic University

Methodology elective academic courses for prospective foreign language lecturers

Abstract. The technology of designing the content of some methodology elective courses for teaching foreign
languages and cultures that are taught by MA students — prospective foreign language lecturers.

Key words: master's degree, foreign languages, elective courses.

IMocTanoBka nmpodaemu. [Tosa y 2016 porti HOBoi criemianbHOCTI 014 CepenHs OCBiTA TaTy3i 3HAHb
01 Ocgita/ Ilenarorika nependadaia OHORICHHS CHCTEMH (DOPMYBAHHSI y CTYZICHTIB MATiCTPaTypy METOIUYIHOL
KOMIIETEHTHOCTI BHKJIaJada IHO3eMHOI MOBHM B KOHTEKCTI CyYacHHX TEHIEHIIH Horo QaxoBoi
IHIIIOMOBHOT OCBITH. 3-TTOMi>X HABYAILHUX JUCLUILTIH, SIKi BUKJIAIA0THCS Ha JIPyroMy (MaricTepChKoMy)
PiBHI, BaroMe Micle MoCiIaloTh MpogeciitHo OpiEHTOBaHI BHUOIPKOBI JMCLMILTIHY, 30KpeMa 3 Kypcy
METO/IMKH HABYaHHS iHO3EMHOI MOBH 1 KyJIBTYPH.

AHai3 ocTaHHIX ociimkenb i myoaikamiii. Husky BuHOIpKOBHX HaBYalIbHUX JUCIUILIIH
3 KypCy METOJMKU HaBYaHHS IHO3EMHUX MOB 1 KYJIBTYP, sIKi BUKJIA/IAIOThCS CTYIEHTaM MaricTparypu
B KuiBchkoMy HallioHaJIbHOMY JIHTBICTHYHOMY YHIBEpCHTETI, 30KpeMa “‘CydacHi TEeXHONIOT1i HaBIaHHSI
iHO3eMHHMX MOB 1 KynbTyp” W “IHHOBawiiiHI MiIXOAM 1O HABYAHHS IHO3EMHHX MOB 1 KYJIbTYp”,
METOIMYHO 3a0€3eUeHO TaKMMH 3ac00aM1 HaBYaHHS, SIK aBTOPCHKHUH OCBITHIH CalT (PEXUM TOCTYITY
www.bigich.knlu.edu.ua.014.02) i HaB4YaJbHUI MOCIOHHMK JUII CaMOCTIHfHOT POOOTH CTYNEHTIB
(birmy, 2018).
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CepegHs ocgita 014

Bu6bipkosi ducyunniHu

"CyyacHi mexHonoaii "lHHo8ayilHI nidxodu
HagYaHHA [HO3eMHUX MO8 i Kynemyp" do Has4YaHHSA iHO3eMHUX MO8 | Kynemyp"
/
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[pakTU4HI 3aHATTA MpakTU4HI 3aHATTA

Bim O. b.TMociBH1K Ans camMOCTIHOT poboTU CTYAEHTIE MaricTRaTypu 3 BUBIPKOBIX AMCLIMNNIH
«CyyacHi TexHoNorii HaBYaHHA IHO3EHIX MOB | KyNbTyp» i1 «IHHOBaLjliHi Niaxoay A0 HaBYaHHS IHO3EMHMX MOB | KynsTyp», 2018

Merta crarTi — OnHMcaTu TEXHOJOTII0 KOHCTPYIOBAHHS 3MICTy BUOIPKOBHX JUCIHILIIH 3 KypCy
METOJIMKH HaBYaHHs 1HO3EMHUX MOB 1 KYJBTYp, SKi BHKJIAIAIOThCS CTYAEHTAM MaricTparypu
y KuiBchbkoMy HallioHaJIbHOMY JIIHI'BICTHYHOMY YHIBEpPCHTETI

Buxsiax ocHOBHOT0 MaTepiaiy. BHOipkoBi TUCIIMILIIHY 3 Kypcy METOJJMKH HABUAHHS 1HO3EMHHUX
MOB 1 KYJIBTYp, SIK 00OB’SI3KOBI HaBYaJIbHI JUCHUILTIHA 32 BHOOPOM CTYJIEHTIB, BUKOHYIOTh HU3KY
GyHKIHA: 1) CIYTyIOTh CBOEPITHOI “HANOYI0BOI” (haxoBOI AMCHUILTIHU “MeToanka HaBYaHHS
1HO3eMHOT MOBH 1 KYJBTYPH B €BPOIEHCHKOMY KOHTEKCTI B 3aKjajax BHILIOi OCBITH’, siKa Yepes
JIOTIOBHEHHS CTAa€ MOMTUOJICHO0, 2) PO3BUBAIOTH 3MICT (haXOBOI TUCIHUILTIHU “MeTomuka HaBYaHHS
iHO3eMHOT MOBH 1 KYJIBTYPH B €BPOIIEHCHKOMY KOHTEKCTI B 3aKJIaax BHIIOI OCBITH, 3) CIIPHUSIOTH
3aJI0BOJICHHIO ITI3HABAJILHUX IHTEPECIB CTYAEHTIB MaricTparypu — MalOyTHIX BHUKJIaJIadiB
IHO3EMHHX MOB.

3a Tunonorielo BUOIPKOBHUX JAWCIHMILIIH, npornoHoBaHowo [. A. Porosoro (Porosa), BuOipkoBi
JUCLUILTIHU 3 KYPCY METOIMKY HAaBYaHHS iHO3EMHHX MOB 1 KYJIBTYD € MPEAMETHUMH BUOIPKOBUMHU
JUCLUILTIHAMH, 3aBJIaHHSI IKUX — MOTIHOICHHS H PO3MIMPEHHS IPEIMETHHX, 30KPEMa METOIMIHUX
3HaHb, i YIOCKOHAJICHHS] METOIMYHUX HaBUYOK SIK CKJIA/JHUKIB METOJIMYHOT KOMIIETEHTHOCTI BUKJIaada
1HO3eMHOT MOBH.

PesynbraruBHICTh BHOIPKOBMX IMCHUUILTIH JOCATAETHCS 32 YMOBH, IO CTYACHTH MaroTh
MOXJIMBICTh X cBimoMoro BuOOpy. [l oOIpyHTYyBaHHSI CBOrO0 BHOOPY CTYAEHTH MalOTh YiTKO
YCBIZIOMJTIOBATH CBOi METOJIMYHI IHTEpeCH i IUIaHW, MOBHHHI MaTW MOMIIUBICTH IIONEPEIHBO
O03HAOMHTHCH 31 3MICTOM, 30KpeMa KOPOTKHMH aHOTAIisIMH, ITPOITOHOBAHMX BUOIPKOBHX JMCIUILTIH,
a TakoXX TXHIMU MPE3EHTALISIMH, TiATOTOBIEHUMH BUKJIaauaMH.

OCHOBHOIO OCOOJNHMBICTIO BUOIPKOBUX IUCHHUIUTIH € IXHS BapiaTHBHICTH, IO HANAE CTYIACHTY
MOKJIMBICTB BUIBHOTO BHOOPY 1HAMBITYaJIbHOI OCBITHBOT TPAEKTOPIT 3 IEPCIIEKTHBOIO HOr0 MOAAIBIIONO
METOJIMYHOTO PO3BHUTKY.

“MeTonuKa HaBYaHHS 1HO3EMHOI MOB 1 KYJBTYp” € HAaBYAJIGHOIO AWCIMILTIHOIO 3 MPOBIAHIM
CKJIaJIHUKOM ‘‘CITIOCOOM AisTIbHOCTI”. B KOHTEKCTi KOMIIETEHTHICHOTO ITiIXO/Iy CaMe JI0CBiJ TBOPYOi
JUSUTBHOCTI CTYJCHTIB — MaifOyTHIX BHKJIaJa4iB iIHO3€MHHX MOB — CIYTY€E IPOBIIHUM CKJIaJHUKOM
KOHCTPYIOBAaHHsI 3MIiCTy BHOIPKOBHX IMCLUILUIIH, OCKUIBKM 4epe3 HaOyTTs CTYJEHTOM JOCBixLy
PO3BUBAETHCS HOTO I[IHHICHE CTaBJIEHHS JI0 00’ €KTIB CBITY, 30KpeMa 10 mpodecii. CBimomuii BUOIp
MaiOyTHBOI OCBITHBO-TIPOeCiiHOT TpaeKTOpii CPSIMOBAaHMI Ha (POPMYBAHHSI CTaBICHHS 10 Mpodecii.
CopMoBaHwii JOCBIA TBOPUOI MisTIbHOCTI YMOMKUITHBITIOE (hOPMYBaHHS EMOLIHHO-IIIHHICHOTO CTABJICHHS
CTYICHTIB 110 mpodecii BUKIIaada iHO3EMHOT MOBH, SIK€ BU3HAYA€ TXHIO TOTOBHICTH IO BUPILICHHS
npodeciiiHux mpo0ieM i 3aBJaHb. Y TaKUi COCiO TOCBiM TBOPUYOI MisIBHOCTI CTYACHTIB 1 TOCBIA
TXHBOTO EMOMIHO-IIHHICHOTO CTaBJIEHHS JI0 MPOQECii CIYTyIOTh MAIPyHTSIM (DOpPMYyBaHHSI METOMIHOL
KOMITETEHTHOCTI BUKJIa/1a4a i1HO3€MHOT MOBH.
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KoHcTpyroBaHHs 3MicTy BHOIPKOBUX TUCHUILIIH 3 KYpCY METOJIMKHA HaBUYAHHS 1HO3EMHHX MOB
1 KyNeTyp mepeadadae po3poOiieHHs i JeTai3amio CHCTEMH METOIMYHHUX 3HAHb CTYJCHTIB, IXHBOTO
JIOCBIY MPAKTHYHOI i TBOPUOI MisTIBHOCTI, IHHICHOTO CTABJICHHS 10 00’ €KTIB CBITY Ta BU3HAYCHHS
B3a€MO3B’SI3KIB MDDK HUMHU 3aJulsl 3a0e3medeHHs IUTICHOCTI ¥ IiIecHpsiMOBAaHOCTI BUOIPKOBOT
JUCLUILTIHU. TeXHOIOTisl KOHCTPYIOBAHHS 3MICTY BUOIPKOBHX JUCIHILTIH € MisSUTBHICTIO BUKJIaa4a
LIOJI0 BHPIIIEHHS 3aBIaHb 1 JIOCSITHEHHs Pe3yNbTaTiB Ha KOXXHOMY 3 €TalliB: aHAJiTUYHOMY,
KOHCTPYKTHBHOMY, OI[IHIOBJILHOMY i €Tarli eKCIIepTH3H.

Ha ananiTHuHOMY eTari BUKIIaiad BUBYAE OCBITHI 3alIMTH CTYJCHTIB, BU3HAYa€ METy BUOIPKOBOI
HaBYAIILHOI IMCLUILTIHH, BCTAHOBIIIOE B3a€MO3B SI3KHM MK 3MicTOM (paxoBoi AucuuILIiHY “MeTtonuka
HaBYaHHS 1HO3€MHOI MOBH 1 KYJBTYPHU B €BPOIEHCHKOMY KOHTEKCTiI B 3aKjajax BHUIIOI OCBITH
W MOXJIMBOCTSIMH BHOIPKOBOI JMCIHUIUTIHY, YHACTIJOK YOTO YKJIAJA€ IMOSCHIOBAJIBHY 3aIHCKY
Ta (OPMYITIOE METY ¥ 3aBIaHHS BHOIPKOBOT AUCITUILIIHH.

Ha KOHCTPYKTHBHOMY eTami BHKJIajad po3poO0Jisse 3MiCT BHOIPKOBOI MUCIMILIIHM: BHU3HAYAE
1 lepepaxoBye ii IPOBiHI MOHATTA, 00Mpae GOPMU OpraHizallii 3aHsATh, YKIIAIAE CITUCOK JHKEped,
30KpeMa eJIeKTPOHHHX, PO3po0JIsie (hOHI TBOPUHMX 3aBaHb, YKIAIAE€ TEMATUKY METOIUYHUX ITPOEKTIB
TOWIO. YHACHIIOK BUOKPEMITIOIOTHCS OCHOBHI MOHSTTS BUOIPKOBOI MTUCIMILTIHHU, 3IHCHIOETHCS
TEeMaTU4He TJIaHyBaHHS, YKJIaIa€ThCsl KOHTEHT JIEKI[iH 1 pO3pOOISIOTHCS TUIAaHU MIPAKTUYHUX 3aHSTh,
YKIIAIAI0THCS / TOOMPatOThCs 3aBAaHHS ISl 1HIUBIIyalbHOI pOOOTH CTYJIEHTa i TBOPYI 3aBJaHHS.

OriHIOBaIbHUH eTarl nependadae BU3HAYSHHS )OPM i METOIIB OI[IHIOBAaHHS PE3YJBTaTHBHOCTI
3aCBOEHHS CTyAEHTaMH 3MICTy BUOIpKOBOI AMCIMILTIHU. Bukinanay po3pobisie GpopmMu MoTOUHOrO,
MIPOMIKHOTO 1 TiJICYMKOBOI'O KOHTPOJTIO, OKPECIIIOE BUMOTH JI0 Pe3yNbTaTiB 3aCBOEHHS BUOIPKOBOT
MarepialliB Ta KpUTEpii OLIHIOBaHHS 3aCBOEHHS 3MICTy BUOIPKOBOI AMCIMILTIHH.

Eran excniepTu3u MOKJIMKAHUA BU3HAYUTH SIKICTh CKOHCTPYHOBAHOI IPOTrpaMu BHOIPKOBOI
JWCIMILTIHA T2 BCTAHOBUTH BiZINIOBITHICTB 3MICTY ii porpamu (paXxoBHUM IUJIAM i TOTpeOaM CTYJICHTIB.
Bukitagad fiarHocTye BIUIMB 3MicCTy BUOIPKOBOT TUCHMILIIHM Ha aKaJeMivHi i TBOpYI TOCATHEHHS
CTYACHTIB Ta aHKETYE iX 3a/JIs8 BUSIBJICHHS CTYNEHS TXHBOI 3a7J0BOJIEHOCTI 3MICTOM BHOIpKOBOI
IUCLUILIIHY.

KpurepisiMmu pe3yasTaTUBHOCTI TEXHOJIOTIT KOHCTPYIOBaHHS 3MICTy BHOIPKOBOI IUCHUILIIHU
CIIyTYIOTh OCOOMCTICHO-CMHUCIIOBE CTaBJIEHHs CTYJECHTa N0 ii 3MiCTy, C()OPMOBaHICTh CIIOCOOIB
Mi3HaHHS Ta C()OPMOBAHICTh TOCBIAY TBOPYOI MisSUTBHOCTI CTY/ICHTA.

[Toka3HUKaMH pe3yJIBTaTUBHOCTI TEXHOJIOTIT KOHCTPYIOBAaHHS 3MICTy BHOIPKOBOT HUCHHUILIIHUA
3a KpUTEPiEM 0COOMCTICHO-CMHCIIOBOTO CTaBIEHHS CTyIEHTa JI0 11 3MICTy € HOTo iHTepec A0 3MicTy
(baxoBoi pucuurutiny “MeTovKa HaB4aHHSI iIHO3EMHOT MOBH 1 KYJIBTYPH B €BPOIIEHCHKOMY KOHTEKCTI
B 3aKJIa/laX BHUIIOI OCBITH”, OOTPYHTYBaHHS CBOrO MpogeciHHOro BUOOPY, Pi3HOBUAM HABYAIHHOI
TISUTBHOCTI, B IKMX CTYACHT OpaB y4acTh.

[TokazHUKaMH pe3yJIBTaTUBHOCTI TEXHOJIOTIT KOHCTPYIOBAaHHS 3MICTy BHOIPKOBOT TUCHHUILIIHU
3a KpUTepieM C(HOPMOBAHOCTI y CTYACHTIB CIOCOOIB IMi3HAHHS € HU3Ka BMiHb: YKJIAJaTH IUIaH
JIOCITIIDKEHHSI, aHAITI3YBaTH JXKEpera, BU3Ha4YaTH po0ieMy Ta (popMyITIOBATH ii, apryMEHTYBaTH TOUKY
30pY, BUKOPHCTOBYBATH 3MICT PI3HUX HABUYATBHHUX IUCLUUILIIH IPU BUPIIIEHHI OAHIET MPOOIEeMH.

[Toka3HUKaM¥ pe3yJBTaTUBHOCTI TEXHOJIOTIT KOHCTPYIOBAaHHS 3MICTy BUOIPKOBOT TUCHHUILIIHUA
3a KpHUTepieM cOpMOBAHOCTI y CTYAEHTIB JOCBiJy TBOPYOI HisZIBHOCTI € BMIHHSI IIPOIOHYBATH
JIeKiJIbKa CII0CO0IB BUPIIIEHHS OHOTO 3aBIaHHs / MPOoOIeMH, BMiHHS IPOIIOHYBaTH 0OrOBOpEHHS /
JIOKa3 y HeTpaIuLiiHIN JIOTil, BMIHHS TUIAaHYBaTH i OPraHi30BYBaTH J10CTiPKEHHSI.

Y BHOIpPKOBHX HABYAJIBHUX MUCIUILIIHAX “[HHOBAIiMHI MiIXOAW 10 HABYAHHS 1HO3EMHHUX MOB
1 KyneTyp”, “Cy4acHi TEXHOJOTIi HaBYaHHS IHO3EMHUX MOB 1 KynbTyp” Ta “EjexkTpoHHi 3acodu
HaBYaHHS IHO3EMHHX MOB 1 KyJIBTYp”” KOHKPETH3YIOThCS TaKi CKJIaHUKY CHCTEMH HaBYaHHS 1IHO3EMHUX
MOB 1 KyJBTYp y 3aKJaJli BUIOi OCBITH, 5K MiIXOIAM IO HABYaHHS, TEXHOJOTII i 3aCO0M HaBYaHHS
iHO3EMHHUX MOB 1 KYJIBTYD.
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Tak, y BUOipKOBi# JucIMILTIHI “IHHOBaLiNHI MIAXOMU 10 HABYaHHS 1HO3EMHHUX MOB 1 KYJIBTYp”
KOHKPETH3Y€EThCSl METoAMKa (popMyBaHHS Yy CTYJCHTIB 3aKia/iB BHIIOi OCBITH iHIIOMOBHOI
KOMYHIKaTUBHOI KOMITIETEHTHOCTI B KOHTEKCTI 1HHOBAIIIHHUX MIIXOMNIB 10 HABYAHHS IHO3EMHHX MOB
1 KyJbTyp. 3MICT HaBYaJIbHOI JUCIUIUTIHA PO3KPUBAETHCS B IBOX 3MICTOBUX MOIYJISIX. Y MEPIIOMY
MOJTYJTi TIPEACTABJICHO THUIIOJIOTII0 KJIACHYHKMX, CYYaCHUX H 1HHOBAIIMHUX MiAXOMIB JO HaBYAHHS
1HO3EMHHX MOB 1 KyJIBTYp. Y Opyromy MOy — pi3HOBUIM NpodeciiiHo OpieHTOBAHOTO i KyIBETypO
OpIEHTOBAHOTO MiJXOAIB A0 HABYAHHS IHO3EMHHX MOB 1 KyJIBTYP.

VY BubipxoBiii aucrumiaini “CydyacHi TexXHOJNOrii HaBYaHHS 1HO3EMHHX MOB 1 KyJIbTYyp”
KOHKPETH3Y€EThCSl METoAMKa (popMyBaHHS Yy CTYJCHTIB 3aKia/iB BHIIOi OCBITH iHIIOMOBHOI
KOMYHIKaTHBHOI KOMITETEHTHOCTI 3 BUKOPHCTaHHSM Cy4aCHHUX TEXHOJIOTiH HaBYaHHS iHO3EMHUX MOB
1 KyAbTYp. 3MICT HaBYAIBHOI TUCHUILTIHA PO3KPUBAETHCS Y TPHOX 3MICTOBHX MOIYIISIX. Y MEPIIOMY
MOJIYJTi PE/ICTABICHO TUIOJIOTIIO MEJaroriYHUX TEXHOJIOT1H, 30KpeMa TUIIH TEXHOJIOT1H HaBYaHHS
iHO3EeMHHMX MOB 1 KYJIBTYp Ha 3acajiax TYMaHHOI O0COOHMCTICHOI Opi€eHTallii Ipolecy HaBYaHHS.
Y npyroMy MoJyJli — THITH TEXHOJIOTIH HaBUYaHHS 1HO3EMHUX MOB 1 KYJIBTYp Ha 3acagax aKTHBi3amii
i iHTeHcu(pikamii HaBYAIbHOI AISUTLHOCTI Ta e€()EeKTHBHOCTI YIpaBIIHHA W OpraHizallii mporecy
HaBYaHHs. Y TPETbOMY MOJYIII — TUITH TEXHOJIOT1H HABYaHHS 1HO3EMHHUX MOB 1 KYJIETYp Ha 3acajiax
JUIaKTUYHOTO BJIOCKOHAJIEHHS W PEKOHCTPYIOBaHHS HAaBYAJBHOTO Marepialy Ta B MeXax
IBTEPHATUBHUX I1€/IarOTIYHUX TEXHOJIOTIH.

Y Takuii cnoci® CTymeHTH, OoOpaBIIX IIi ABI BUOIPKOBI IUCIMILIIH, MAalOTh MOXJIHBICTH
KOHKPETH3YBaTH METOIUYHI 3HAHHS ITPO TaKi CKJIAHUKN CUCTEMU HABYaHHS iIHO3EMHHX MOB 1 KyJIETYD
y 3aKJaj(i BUIIOI OCBITH, SIK IHHOBALiHI MIJAXOAH 0 HABYAHHS Ta CyYacHi TEXHOJIOTIi HaBYaHHSL.

Y BuOipkoBiii quciumutii “Tlcuxonoro-neaaroriyni acekT HaBYaHHs iIHO3EMHHUX MOB 1 KYJIBTYP
y 3aKJIailaX BUIIOT OCBITH” KOHKPETHU3Y€EThCS METOJMKA (DOPMYBaHHS y CTY/IEHTIB 3aKJa B BUIIOT
OCBITH IHIIIOMOBHOI KOMYHIKaTUBHOI KOMIIETEHTHOCTI B KOHTEKCTI OCOOHMCTICHO-IISUTBHICHOTO ITiIXOTY.
3MiCT HaBYAIFHOI AUCUMILTIHA PO3KPUBAETHCS B ABOX 3MICTOBUX MOAYJSIX. Y MEPIIOMY MOJYIi
MIPE/ICTaBICHO MICUXOJIOTTYHI ACTIEKTH HAaBYAHHS 1HO3EMHHUX MOB 1 KYJIBTYp, 30KpeMa TeXHOJIOTIH
IHIMBITyasi30BaHOTO ¥ AudepeHIiioBaHOTO HaBYaHHs. Y JPYroMy MOJYI — MeJaroridi acrekTr
HaBYaHHS iHO3EMHHX MOB 1 KyJIBTYp, 30KpeMa TeXHOJIOT1i iHTEPAKTUBHOTO HaBYAHHSL.

VY rtakuii cmnoci®d CTygeHTH, OOpaBIIM IO BUOIPKOBY IHMCLUUIUIIHY, MalOTh MOXJIHBICTh
KOHKPETH3yBaTH METOIWYHI 3HAHHS PO iHAMBiMYyati3oBaHe, AudepeHiiiioBane 1 iHTEpaKTUBHE
HaBYaHHS 1HO3EMHHUX MOB 1 KYJBTYp SK Cy4YacHI TEXHOJIOTil HAaBUaHHS, peayli3oBaHi B KOHTEKCTI
0COOMCTICHO-ISIBHICHOTO MiIXO.Y.

BubiproBy mucuurniiny “I'efimidikariiss HaBUaHHS IHO3€MHUX MOB 1 KyJbTYp y 3aKiIaiaX BUIIOT
OCBITH” 3aIIpOIIOHOBAHO CTYAEHTAM 3 OISy Ha Taki YnHHHKH. [lepemycim 3-momMixk cydacHUX
TEXHOJIOT1 HaBYaHHS 1HO3EMHUX MOB 1 KyJbTYp Hal3amUTaHINIMMHU SK BHKJQJaduaMH, TaKk
1 CTyICHTaMU-TIPaKTUKAHTAMH € caMe irpoBi TexHoiorii. [lo-npyre, 3ay4eHHs TPH 0 MPOLECY
HaBYaHHs 1HO3EMHOI MOBHU € OJIHIEIO 3 XapaKTEPHUX O3HAK TaKoi Cy4acHOI TEXHOJIOTi] HaBYaHHS,
sk en’toreliMeHT. [lo-Tpere, Tpanuniiina Hacranosa “Let’s play” uu “Vamos a jugar” nie He poOUTH
BIpaBy 4M 3aBJaHHs irpoBUMH. CTyIEHTH-IPAKTHKAHTH MalOTh 3HATH TPO PI3HOBUIM irop
JUTSl HABYaHHSI IHO3EMHHX MOB 1 KyJIBTYp, TIPO CTPYKTYpPY POJIBOBOI IPH, PO CKJIaJHUKH HaBYaIbHO-
KOMYHIKaTUBHOI CHUTYallii TOIIO.

VY BuOipkoBiit nucuuriini “Iefimidikanis HaBYaHHS 1IHO3EMHHUX MOB 1 KyJIBTYp y 3aKJIaiax BUILOI
OCBITH”’ KOHKPETH3YETHCSI METOJMKA (POPMYBaHHS y CTY/ICHTIB 3aKJIa/liB BUIIIOT OCBITH iHIIOMOBHOT
KOMYHIKaTHBHOI KOMIIETCHTHOCTI 3aCO00M pi3HHMX BHIIB irop. 3MiCT HAaBYQJIbHOI MUCIUILTIHA
PO3KPUBAETHCS B JIBOX 3MiCTOBHX MOIY/ISIX. Y MEPIIOMY MOJIYII MPEACTABICHO irpH JUIsl IPOBEICHHS
Ha ayJJUTOPHUX 3aHATTSX 3 1HO3EMHOI MOBH, B JIpyIOMY MOXYJNi — irpH AJIsl IPOBEICHHS IIiJ] Yac
CaMOCTIHHOI (103aayquTOpHOI) poOOTH CTYJCHTIB 3 IHO3€MHOI MOBH.
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VY rtakuii cmnoci®é CTygeHTH, OOpaBIIM IO BUOIPKOBY IHMCLUUIUIIHY, MalOTh MOXJIHBICTh
KOHKPETH3yBaTH METOJUYHI 3HAHHA INpO irpoBuil (hopMar NpPOIMOHOBAHMX BIpPaB i 3aBIaHb
Ut hOPMYBaHHSI y CTYJACHTIB IHIIOMOBHOT KOMYHIKaTHBHOI KOMIIETEHTHOCTI IiJI 4ac ayTuTOPHOT
Ta 1103aayTUTOPHOT CaMOCTIHHOT pOOOTH.

BubipkoBiit aucuumutini “EjekTpoHHI 3acO0M HaBYaHHS iHO3EMHHMX MOB 1 KYJBTYp”, B SKIi
KOHKPETH3Y€EThCSl METoAMKa (pOopMyBaHHS Yy CTYJCHTIB 3aKia/iB BHIIOi OCBITH iHIIOMOBHOI
KOMYHIKaTUBHOI KOMITETEHTHOCTI 3 BAKOPHCTAHHSIM €JIEKTPOHHHX 3aC00iB HaBUaHHS, B OaKaiaBpari
nepenyBaia BuOipkoBa muctuiuiina “CydyacHi 3aco0M HaBUYaHHS iHO3EMHOT MOBH B 3aKJIaIi CEPEIHBOL
ocBiTH”. BinnoBiHO CTy/lEeHTH Bke 3HAHOMI 13 Cy4acHHMMH 3aC00aMH HaBYaHHs 1HO3EMHOI MOBH.
3MiCT HaBYATBHOT IMCIUILTIHY “EnekTpoHHI 3ac00KM HaBYaHHSI iHO3EMHHX MOB 1 KYJIBTYP” PO3KPHBAETHCSI
Y TPbOX 3MICTOBHX MOJIYJSX. Y TEpIIOMY MOYII IPECTABICHO TUIIONIOTIIO €JIEKTPOHHUX 3aC00iB
HaBYaHHS IHO3EMHHUX MOB 1 KyJIbTyp. Y ApyromMy MOAYJi KOHKPETH3YIOTHCS €JEKTPOHHI 3aco0u
HaBYaHHS, sSIKi BUKOPHUCTOBY€E BUKJIaaau y cBOil mpodeciiiHiil AisiIbHOCTI, B TPETHOMY MOAYJI —
eJIEKTPOHHI 3aCO0M HaBYaHHS, ITPU3HAYEHI JJIsl CAMOCTIHHOT pOOOTH CTy/IeHTa.

VY rtakuii cmnoci®é CTygeHTH, OOpaBIIM IO BUOIPKOBY IHMCLUIUIIHY, MalOTh MOXJIHBICTh
KOHKPETH3YBaTH METOIMYHI 3HAHHSI [TPO eJIEKTPOHH1 3ac00M (pOpMYBaHHS! IHIIOMOBHOT KOMYHIKaTUBHOI
KOMIIETEHTHOCTI SIK Ha ayTUTOPHUX 3aHATTAX, TaK 1 ITiJl YaC CaMOCTIIHOT 1103aayTMTOPHOT POOOTH.

3 oy Ha Taki OCOONMBOCTI CydacHOTO CTYJACHTCTBA — MOKOMIHHS [ICHTCHIAIB K BaKKICTh
CrpuiiMaHHsT HUIMH HaBYaJibHOI iH(popMallii Ha ciIyX i, BiAMOBIIHO, 0OOB’SI3KOBY Bi3yali3alio
HaBYaJHHOTO Marepiaiy, 3alpOIOHOBaHO BUOIPKOBY AMCIHMILTIHY “Bi3yalibHi Oopy Ui HaBYaHHS
1HO3EMHHX MOB 1 KYJIBTYp”. 3MICT HaBUQJIbHOT IUCIUILTIHU PO3KPUBAETHCS Y TPHOX 3MICTOBUX MOJYIISX.
VY mepmomMy MOy MPEACTaBICHO TUIOJOTIIO Bi3yallbHUX ONOp, 30KpeMa LIFOCTPaTHBHI ONOpH
JUTS HABYAHHSI IHO3EMHHUX MOB 1 KYJIBTYp. Y ApyroMy Mofylti — BepOasIbHi ONOpH /ISl HABYaHHS 1HO3EMHHX
MOB 1 KyJIBTYp. Y TpeThOMY MO/l — KOMOIHOBaHi ONOPH JUIs HABYAHHS IHO3EMHUX MOB 1 KYJIBTYP.

VY rtakuii cmnoci®é CTygeHTH, OOpaBIIM [0 BUOIPKOBY IHMCLUILIIHY, MalOTh MOXJIHBICTh
KOHKPETH3yBaTH METOIMYHI 3HAHHS NP0 Bi3yasibHI onopu Juist (JOpMyBaHHS Yy CTYIACHTIB 3aKJIa/IiB
BHUIIO] OCBITH IHIIIOMOBHOI KOMYHIKaTUBHOI KOMIICTEHTHOCTI.

BUCHOBKM 1 NepCIeKTHBU MOAAJBIIMX PO3BiNOK. TakMM YHMHOM, OCyYacHEHHsS CKJIaJHHKIB
cucremu PoheCiiHO OPIEHTOBAHOI IHIIIOMOBHOT OCBITH CTYICHTIB 3aKJIaIiB BHIIOI OCBITH 3yMOBHUIIO
KOHCTPYIOBAaHHSI 3MICTYy HM3KH BHUOIPKOBHX JWCHMIUIIH 3 KypCy METOJMKH HaBYaHHS 1HO3EMHHUX
MOB 1 KYJIBTYp, L0 BUKJIAIAIOTHCS CTYICHTaM Maricrparypy — MaiOyTHIM BUKJIagadyaM iHO3EMHHX MOB:
“IHHOBaWi}HI MiJXOMY IO HABYaHHS 1HO3EMHHUX MOB 1 KyabTyp”, “CydacHi TEXHOJIOTii HaBYaHHS
1HO3eMHHX MOB 1 KyJI6Typ”, “EnexkTpoHHi 3aco0 HaBYaHHS iIHO3EMHUX MOB 1 Kynbsryp”, “Tlcuxonoro-
TIEJIaTOTi4H1 aclIeKTH HaBYaHHS 1HO3EMHHX MOB 1 KYJIBTYp Y 3akianax BHIIoi ocBiTh”, “Teiimidikarris
HaBYaHHs 1HO3EMHUX MOB 1 KYJIBTYD y 3aKJIafiaXx BHIIOI OCBiTH, “Bi3yasbHi onopu 11l HaBYaHHS
IHO3EMHHX MOB 1 KYJIBTYp”. BU3HaueHHS! MOTHBIB, IKUMH KEPYIOTHCS CTYAEHTH MaricTpaTypH, 00Upatoun
Ty 4 iHIITY BUOIPKOBY IUCLUILTIHY, i CKJIaIaTUME MIPEAMET MOAAJbIIO] HAYKOBOI PO3BIAKH.
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Awnorauisi. Jlocnimpkyroun icropiro npodeciiHoi MiAroToBKY NepeKiaaaviB y 3akiiaiaX BULIOi OCBITH, aBTOPKa
CTaTTi aHAJTI3y€E HAsBHI MIAXOAM 10 HABYAHHS MEPEKIIaTy 3 METOI0 BUOKPEMJICHHS KOJIa MUTaHb, PEICBAHTHUX
aCIMeKTy peaizalii KOHTPOIIO K CKJIaJOBO CUCTEMH BiIMOBITHOTO HABYAHHSI, 3 METOI0 BU3HAYCHHS TEOPETHUHHUX
1 IpaKTUYHUX NPoOJIeM, 0 MOoTpeOyroTh HAYKOBOTO BUPIIICHHS 3 YpaxyBaHHIM CHELU(iKd TEOPETUIHOTO
00TpyHTYBaHHS 1 pO3pOOJICHHS METOIUYHOI CUCTEMHU KOHTPOJIIO Y HaBYaHHI MalOyTHIX (his0I0TiB MUCHEMOBOTO
nepexiafy B raimy3i ocBitd. CTaTTs BUCBITIIIOE OCHOBHI CTpaTeTii Ta METOAN HAaBYaHH IIepeKiIaly Ta IPOIOHY€
AQHATITUYHUH OIVIAA 1iJIeH, BUAIB 1 OPM KOHTPOIIO B MEXaX JUPEKTUBHOTO, KOMYHIKaTHBHO-(DYHKIIIOHAJIBHOTO,
npo¢eCiiHO OPIEHTOBAHOTO, KOTHITUBHOTO Ta MCUXOJIHIBICTUYHOT0, KOJIOOOPATUBHOTO T4 KOMIIETEHTHICHOTO
MiAXOAIB A0 MiATOTOBKH MEPEKIaIadiB.

KirouoBi ciioBa: npogeciiiHa maroToBka nepeKiaaadis, MiIxoau 1O HaBYaHHS MEPEeKIIaay, peasizallis KOHT PO
Yy HaBYaHHI MEepeKIaLy.

®adpuunasn S. I. KueBckuii HaMOHANBHBIN JIMHIBUCTHYECKHIl YHHBEPCUTET

IIpo6iemMa KOHTPO/IsA B 00y4eHHH NepeBOAY: AaHAJIMTHYECKHii 0630p MOAX010B K MpodeccHOHAILHOMI
MOAr0TOBKE IepeBoIYHKOB

AnHorauus. V3y4as uctopuio npodeccHOHAIBHOW MOATOTOBKHM IEPEBOAYMKOB B By3ax, aBTOP CTaTbU
AQHAJIM3UPYET CYIIECTBYIOIIHE OIXOIbI K 00YUEHHUIO IEPEBOY C IIENIBIO BBIIEICHHUS KPyTa BOIPOCOB, PEIEBaHTHBIX
aCIeKTy OCYLIECTBICHUS KOHTPOJSI KaK COCTaBIAIOLICH CHCTEMBI COOTBETCTBYIOIIEIO OOyYEHHs, C IENIbI0
OIIPE/ICIICHUS TEOPETUUECKHUX M MPAKTUUECKHUX IP0o0IeM, TPeOYIONMX HayYHOTO PEIICHUS C YIETOM CIIeIU(PHUKH
TEOPETUUECKOr0 OOOCHOBAHUS M Pa3pabOTKM METOOMYECKOH CHUCTEMBI KOHTPOIA B 0OydeHUH OyayIiux
(UI0I0rOB MUCHMEHHOMY IIepeBOY B oOsacTi 06pa3oBanus. CTaThs OCBEIIAET OCHOBHBIEC CTPATETUH U METOIBI
o0y4eHHs NepeBOAy W IpearaeT aHAIUTH4YeCKHil 0030p menei, BUAOB U (GOpM KOHTPOJISI B paMKax
JUPEKTUBHOTO, KOMMYHHKAaTHBHO-(DYHKIIMOHAJIBHOTO, IPO(ecCHOHATBbHO OPHEHTUPOBAHHOTO, KOTHUTUBHOTO
1 NICUXOJIMHTBUCTHYECKOT0, KOJIOOOPATHUBHOTO ¥ KOMIICTEHTHOCTHOTO MTOAXO0B K MOATOTOBKE EPEBOAYHMKOB.
KuroueBble ci10Ba: npodeccroHanbHas HOATOTOBKA IEPEBOAYHMKOB, OAXO/BI K 0OYUCHHIO IEPEBOAA, PeaTn3aliys
KOHTPOJISI B 00YYECHUH NTEPEeBOAA.

Fabrychna Ya. Kyiv National Linguistic University

Assessment in translation teaching: analytical review of approaches to professional translators training
Abstract. Introduction. The development of international cooperation in the educational domain calls for greater
focus on professional translator training. In the context of internationalization of higher education, digitalization
of learning and teaching environment and implementation of new forms of educational services, the issue of
quality in translator preparation requires new insights into its meaning and theoretical re-thinking of the concept
that concerns the assessment of the students' (philologists in translation) competence of educational texts. Grounded
theorizing of the assessment system in teaching translation in the educational domain relies on the research
oncommon knowledge of scientific recognition as well as the best practice suggested by the representatives
of didactic approaches to professional translator training. Purpose & Methods. Based on the analytical review
of the existing theoretical approaches to professional translator training this paper makes an attempt to trace
the evolution of these teaching approaches with the aim to outline the issues related to the theoretical and practical
aspects of the assessment system as a key component of translation teaching which needs considering with
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the respect to the peculiarities of professional translators in the educational domain preparation. Results. The paper
deals with the main strategies and methods of translation teaching and focuses on aims and forms of assessment
within a teacher-centred approach and learner-centred ones such as communicative-functionalist (process-
centred and profession-centred), cognitive, psycholinguistic, social constructivist, task-based and competence-based
approaches to translator training. In the teacher-centred approach where it is assumed that the students learn
from the “ideal” translation provided by a teacher, the aim of the assessment is to evaluate separate components
of the linguistic competence. Within the process-centred and profession-centred approaches where the main
goal of learning is the student autonomy, the main focus is on learning objectives, feedback on students' errors,
classification of errors and the objectives of the assessment are translator's knowledge and skills while during
the adoption of cognitive and psycholinguistic approaches which aim at the development of the student translators
awareness of their role,the issues under consideration include assessment of abilities, self-assessment and self-
correction. Competence-based approaches concentrate on a great variety of aspects of assessment with respect
to the best achievements of other learner-centred approaches. Conclusion. Outlined aspects of assessment within
the approaches analysed will serve the theoretical grounds for such issues of the development of the assessment
system in teaching student philologists translation in the educational domain as aims, functions, forms, means,
objectives, criteria, validity of assessment of the translator's competence.

Key words: professional translator training, approaches to translation teaching, assessment.

IMocTaHnoBKa mpooseMu. PO3BUTOK Mi>KHAPOHOTO CITIBPOOITHHUIITBA B T'aly3i OCBITH 3yMOBIIIOE
ITi IBUIIICHHS COIIATbHOTO 3aMOBJICHHS Ha BUCOKOKBaJTi(hiKOBAHUX MEPEKIIaAadiB, 3MaTHAX BUCTYTIATH
MOCEPEIHUKAMH MIDKKYJIBTYPHOTO CIUIKYBaHHS y 3a3HaueHid cdepi colliagbHO-CKOHOMIYHOTO
KUTTS cydacHOi YKpaiHH. A B yMOBaX iHTepHalioOHali3amii BUIIOI OCBITH, IIM(POBOrO HABYAHHS
Ta BIIPOBA/PKEHHS HOBHUX ()OPM HaJaHHS OCBITHIX IOCIYr 3a JOIMOMOTOK) HOBHUX TEXHOJOTIH
Ta BIIKPUTHX OCBITHIX pecypciB sIKICHA MiJIrOTOBKA NEPEeKIIaIadiB y rajly3i OCBIiTH HaOyBae HOBOTO
3HaYEeHHSI, 10 BUKJIMKA€E HEOOX1AHICTh TEOPETUYHOTO IIEPEOCMHUCIIEHHS KOHIIETILIIi CHCTEMH KOHTPOITIO
c(hopMOBAHOCTI Y MalOyTHIX (bi10JI0TiB (haxOBOi KOMIETEHTHOCTI Y MUCHMOBOMY IEPEKJIa li TSKCTIB
OCBITHBOTO JUCKYpCY. BU3HaueHHs TEOPETUYHOTrO MiJIPYyHTS METOAWYHOT CUCTEMH KOHTPOIIIO
y HaBYaHHI MHCHMOBOTO MEpEKJaly B raily3i OCBITH MOTpeOye JOCIiKEHHS 3HaHb, 10 HaOyIH
3arajbHOTO HAyKOBOTO BU3HAHHS Ta KPAIUX IMPAKTUK OpraHiallii KOHTPOJIIO Y HaBYaHHI IIepeKIay,
3aIpOIIOHOBAHMX MPEICTABHUKAMU HASIBHUX JUAAKTHYHHUX MIAXOIB A0 mpodeciiiHol MmiAroToBKH
MepeKIIaIauiB y 3aKiIajgax BUIIOT OCBITH.

AHaJni3 ocTtaHHixX Jocaimkens i myomikaniii. [IpoGnema ¢daxoBoi miAroToBKM mpodeciiHux
nepeksafadiB MpUBEpPTae yBary Cy4acHUX JOCHITHHKIB i CIIpPHsE€ aKTHBHOMY NOUIYKY HUISIXIiB
oITUMI3allii MpoIiecy HaBYaHHS MepeKiaay. 3 METOI0 BU3HAYEHHS TEOPETUYHHX 1 PAKTUYHUX TUTaHb,
110 MOTPEOYIOTh HAYKOBOTO BUPILICHH, HAYKOBIII 3BEPTAIOTHCS JI0 iICTOPIi JOCIIPKEHb, OB’ I3aHUX
3 NMEBHUMH HAayKOBUMH TpoOiieMamMu. Po3mimsiay MUAaKTHYHUX KOHIENINH HaBYaHHS TepeKiamy
MIPUCBSYEHO HHU3KY HAyKOBHX PO3BiJOK. Tak, 30KkpemMa ommcaHoO Ta MpOaHalTi30BaHO TEOPETUYHI
IIIXOMH JI0 HaBYaHHs podeciiHuX mepekiianadis, 3apornoHoBaHo ix knacudikarito (Kelly, 2010);
PO3IVIIHYTO MOJIENi HaBYaHHS ITMCHMOBOTO IEPEKIIay, 10 3aCHOBaHI Ha 3acajax JIiHIBICTUYHOIO,
(YHKITIOHATBHOTO, TCHUXOJIHTBICTUYHOTO Ta KOTHITMBHOTO IIAXOMIB Yy IEPEKIaI03HABCTBI,
BU3HAYEHO iXHi MepeBard Ta HeJONIKY 3 MOy METOJMKH HaBYaHHS, OOIPYHTOBAHO peai3allifo
IHTETPOBAHOTO, OCOOUCTICHO-ISIBHICHOIO Ta KOMIICTCHTHICHOTO MIiAXOMIB 10 (hOpMYyBaHHS
KOMIIETEHTHOCTI Y ITMCBMOBOMY Tepekiani HaykoBux TekcTiB (Makcumenko, 2017). CyTHicTb
Cy0’€KTHO-CHHEPTeTUYHOTO, KOTHITHBHOTO Ta KOMITCTCHTHICHOTO MIAXOMIB JUIA PO3POOJICHHS
KOHIICTIII HaBYaHHS MAaricTpiB-(iJIONOTiB YCHOrO0 NHepekiaay y 30BHIIIHbOEKOHOMIUHH cdepi
PO3IISIHYTO B HayKoBOoMY JociipkeHHi H. 3inykoBoi (3inykoBa, 2018). Ictopist mocmipKeHHs! HayKoBOi
po0JIeMH KOHTPOJIIO C(hOPMOBAHOCTI MEPEKIIAAANBKOI KOMIIETCHTHOCTI 3HAMIIIIA BiTOOpaKeHHS
y nyomikanisx T. Kopons (Kopoib, 2019), B sikux aBTOpKa, CIIMPAIOYUCh Ha Pe3yJIbTaTH aHalli3y
HAayKOBHUX JDKEPEIl, pO3IVIIa€ MOXKIMBICTD aanTallii TEOPETUIHUX acIleKTiB peasizallii KOHTPOIIIO
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@abpuuna A. I TIpobieMa KOHTPOJIIO y HABYAHHI NEPEKIIALY:
AHAJITHYHUN OIS MIIXOMIB 10 MPodeciiHOT MiArOTOBKK HepeKiaadiB

Ta TECTyBaHHS 10 MOTpeO opraHizaiii KOHTPOJIIO Y HABUAHHI MepeKiIany MaiOyTHiX (ijOoNOoTiB.
TeopeTnuHi Ta MpaxTHYHI MOAENI OLIHIOBAHHS SIKOCTI MEpEKIaay MpOoaHali30BaHO y JOPOOKY
H. Isanunpkoi (IBanumbka, 2015). I[IpoTe HaMm He BimoMi poOOTH, METOIO SIKUX € aHalli3 acleKTiB
KOHTPOJIIO SIK CKIIaZI0BOT cucTeMH (haxoBoi MiATOTOBKH NMpodeciiHuX MmepeKsiaadiB y Mexax HasBHUAX
IIAXO/IB IO HABYAHHS ITEPCKITATY.

MeTta cTaTTi — IPOCTEXUTU EBOJIIOLII0 MiJXO/AIB 10 HaBYaHHS NeEpeKiiany, [IpoaHali3yBaTh
aCTIeKTH peaJTizallil KOHTPOJTIO K CKJIaJJOBOT CHCTEMH HaBYaHHS 3 METOIO TEOPETUYHOTO OOTPYyHTYBaHHS
METOJIMYHOI CHCTEMHU KOHTPOJIIO y HaBYaHHI MalOyTHIX (iJIONOTIB MMCHMOBOTO ITEPEKIIay TEKCTIB
OCBITHBOTO JTCKYPCY.

OcHOBHI pe3yJIbTaTH J0CTiIKeHH . [cTopist mpodeciiHOT MiArOTOBKH MepeKIiaiaqiB y 3aKiaiax
BUIIIOi OCBITH TIOYMHAETHCS 3 CEPeIMHU XX CTOJITTS SIK BiANOBIJb HAa 3pOCTaHHS MIXHAPOIHOTO
TIONUTY Ha KBaJTi(ikoBaHKMX (haxiBIiB 3 YCHOrO Ta MUCHMOBOTO Iepekiary. Came Tofi napajieibHO
i3 II0YaTKOM aKTUBHOTO PO3BHUTKY IEPEKIIaJO3HABCTBA 3aKIaal0ThCsl TEOPETHYHI 3aca I HAaBYaHHS
MepeKIaay, Mo 3HAXOMATh CBOE BiMOOpaXCHHS Yy PI3HOMAHITHOCTI MiIXOMIB 1O MiArOTOBKU
nepeksiaaqiB. Opi€HTYIOUHCH Ha 3aTaIbHONPHUIHSTE BU3HAYEHHS ITiAX0AY 10 HaBYaHHS (A3UMOB &
Hlykun, 2009), miaxin 0 HaBYaHHS MepeKiIaay po3nIAAEMO SIK CTPATerilo HaBYaHHS HepeKiany,
sIka BH3Haua€ BUOIp METO/IIB HABYaHHS, L0 PEaIi3yIOTh II0 CTPATETi0; SIK TOUKY 30py Ha CYTHICTb
TOrO, K Ciix (HOPMYBaTH MEPEKIATAIbKy KOMIICTCHTHICTh. [IPOCTEKUMO EBOJIOIIO IiAXO/IB
JI0 HAaBYaHHSI TIEpEKIIa Ty 3 METOI0 BHOKPEMIICHHSI KOJIa ITUTaHb, TIOB SI3aHUX 13 pealTi3ali€lo KOHTPOIIO
y HaBYaHHI epeKyIaIaqiB.

[epii MeToAMKY TiIrOTOBKY NepekiianaviB 3’ saBisitoTbes y 60-70-1i poku XX cromiTrs. Bonn
IPYHTYIOTBCS Ha JIHIBICTUYHIH Teopil nepexnaay, y IEeHTPi SKOi MOpIBHUILHUI aHaJIi3 CUCTEM MOB
1 MOHSATTS €KBIBaJICHTHOCT1 Mk TekcToM opurinany (TO) i rekctom nepexiany (TIT). V el nepiox
(opMyeThCcsl AMPEKTHBHMIA MiAXiN 10 HaBYaHHS MEpeKJaay, COpSMOBaHUN Ha repeaavy 3HaHb
BiJl BUKJaJada CTyJeHTaM. MeToJay HaBYaHHS, L0 peasi3yloTh CTPATErif0 IbOTro MiAXOMY,
nepen0ayaroTh CaMOCTiiiHE BHKOHAHHS CTYIEHTaMH MHCHMOBOTO IEPEKIany TEKCTY; MepeBipKy
BUKOHAHOTO TIepeKiIaly BHKJIaJadeM, SKUH IiJ] 4ac 3aHSTTS 3alUTye Pi3HI BapiaHTH HepeKiany
OKpEMHUX peueHb, BUIPABISE MOMWIIKH, MPOIIOHYE BIACHUH “‘ifeaJbHUI” BapiaHT,; BUKOHAHHS
CTYAEHTaMH BIpaB, CIPSIMOBAHUX Ha BJIOCKOHAJIEHHS MOBHUX 1 CTHJIICTHYHUX HaBUYOK i BMiHb
CTY/ICHTIB SIK Y BUXIJJHUX, TaK i B 1i1boBuX MoBax (House & Kiraly, 1995). KonTposns 31ilicHIOETBCS
3 OOKy BHKJIaJa4a, SIKUi, OpIEHTYIOUMCH Ha BIAcHI BpaxeHHs, ouiHioe TII 3a kputepisMu ioro
anexkBarHOcTi TO Ta MPUHHATHOCTI 3 TOYKM 30py WiMboBOI KynabTypu (Toury, 1995). O6’exTom
KOHTpOJIIO B MeEXaX AWPEKTUBHOTO IiAXOAY, SIKUi mependavyae OMaHyBaHHS IMEPEKIIAAalbKOi
MalCTEepHOCTI Ha PHUKJI/I “i1ealIbHOT0” MepeKIIaay, 3apolOHOBAHOTO BUKJIAIa4€M, BUCTYTIAIOTh
OKpeMi KOMIIOHEHTH JIiHI'BICTUYHOI KOMIIETEHTHOCTI MaWOyTHIX NepekjiajadiB y piaHii
Ta 1HO3eMHIN MOBax.

Iepexin Bix HaBYaHHSI, OPIEHTOBAHOTO HA BUKJIA/1a4a, /10 HABYAHHSI, OPIEHTOBAHOTO Ha CTYJICHTA,
BiZIOyBa€eThCs 3 MOSBOIO CKOIMOC-TEOPIl, SIKa PO3MNISAAE MEPEKIa K LIIeCHPIMOBaHY JisUTbHICTb,
MOKJIMKaHy BHUKOHYBAaTU MMOCEPETHUIBKY (PYHKIII0 MiXK NPEICTABHUKAMU PI3HUX KYIbTyp. Y el
Tiepio/] BUHUKAE KOMYHiKATHBHO-()YHKIIOHAIBLHUN MiIXix 10 HaBYaHHS MaliOyTHIX NIepeKiaaadis,
TIPEACTaBHUKH SIKOTO 30CEPEDKYIOTHCSl Ha METOMIIL ITepeKIay, po3poOieHHI HaBYaIbHUX MaTepiaiB,
PO3po0IIeHHI Ta MIaHyBaHHI HABYAIILHUX KYPCIB 1 TporpaM i roTOBKH MepeKsiaiadiB, B0 CKOHAICHHS
kBamidikarii (Kelly, 2010). CTtyneHTH BYaThCS TPaKTyBaTH 3aBIaHHS B TICPEKIIa i, BU3HAYATH THIT
1 BUJI TIepeKJIay, 3iCHIOBATH iH(OpMALIiHHMIA MOIIYK, Tonepekiananbkuiid anani3 TO, kopuctyBarucst
cTparerisimu nepekiamy, ouintoBary TI1, ananisyBaru nepexnagaupki momMuwiky (Honig & Kufimaul,
1982). Meroto HaBYaHHS NepeKiIagadiB B acleKTi KOMYHIKaTUBHO-(YHKI[IOHAIBHOTO MiJAXOLy
€ TIJrOTOBKA EKCIIEPTIB B Trajy3i MepeKkiaay; yMOBOIO HAaBUYAHHS BHCTYIIA€ aBTOHOMISI CTy/eHTa
(Holz-Manttéri, 1984), sixa mependadae HOTo 3aaydeHHS 10 BU3HAUCHHS 1HAUBITyalbHUX HABYATbHUX
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uizei (Sainz, 1994), camocrilinoro BuOopy TekcTiB st nepeknany (House, 1977/1997) tomo.
00’ exTaMu KOHTPOITIO € CKJIAI0BI MEePEeKIaaabkoi KOMICTCHTHOCTI: 3HAHHS, BMIHHS Ta 31i0HOCTI.
Cepen acriekTiB peaizanlii KOHTPOIIIO B IEHTP1 YBAary JOCTIJHUKIB — TaKi IMTaHHS: [IPaBO CTYACHTIB
3HATH CUCTEMY OL[IHIOBaHHS iXHIX IepeKyIaIiB i OTpUMYBaTH 3BOPOTHHH 3B's130K (Sainz 1994); Bindip
TEKCTIB JUIsl IOTOYHOTO 1 MiicymMKoBoro kouTpono (Kufimaul, 1995); BuzHaueHHs niieii KOHTPOITIO,
BiZIMiHHICTh KOHTPOJIIO C(HOPMOBAHOCTI MEPEKIIATAIBKOT KOMIIETCHTHOCTI BiJl KOHTPOJIIO PE3YIIBTaTIB
HaBYaHHS, BIAMIOBIIHICTH 3MICTy Ta ()OPM KOHTPOJIIO HABYAIBHUM IUISIM H eranaM (OpMyBaHHS
HABUYOK 1 BMiHb, BUMOTH JIO TECTIiB, OI[IHIOBAHHS THX, XTO 3IIMCHIOE KOHTPOJIb W OI[IHIOBAHHS
(Hatim & Mason, 1997/2005); naniiinicts i BamiaHictb TectiB (Colina, 2009). Y cBoiX Homrykax OUIsIXiB
BUDIIICHHS 3a3HAYCHUX IMUTaHb HAyKOBI[l 3BEPTAIOTHCS A0 JOCIHIKEHb 3 METOAUKU HaBYAHHS
iHO3EMHHUX MOB 1 KYJIBTYD.

KomyHikaTHBHO-(YHKIIIOHATBHUIM MiAXiJ 3HAXOAWTh IPaKTHYHE BTIJICHHS y mnpodeciiiHo
OPi€HTOBAHOMY ITiIXO/i, SIKMH IPYHTYETHCS HA CIIOCTEPEKEHHSX 32 TIPOIIECOM BUKOHAHHS MIEPEKIIa Ly
npodeCiiHUMH MepeKIagadaMy, a METOXUYHAM 3MICTOM IIOTO MiIXOMy € CHOocCiO opraHizamii
HaBYAJBbHOI JiSUTBHOCTI, SIKHA MaKCUMaJbHO HAONMKYye HOTo JI0 YMOB peaslbHOI HepeKiIafanbKoi
npaktuku (Nord, 1991). V mexax npodeciiiHo Opi€eHTOBaHOTO IMiAXOAY MOPYIIYIOThCS MUTAHHS
PO3pO0IIeHHST HaBUAILHUX TPOTpaM, OKPECIIIOIOThCS BUMOTHY JI0 OpraHi3ailii OCBITHROTO TPOLIECY,
BiZI0OPY HABYAJILHOTO MaTepially 3a MPUHIIMIIOM BiJl IPOCTOTO JIO CKJIAJHOTO, PO3pOOIICHHS BIIPAB,
MiIBUIIIEHHST MOTHUBALii CTyJeHTiB 10 HaBuaHHs. K. Hopn mpomonye kputepii BiIOOpy TEKCTiB,
cepen SIKMX aBTeHTHYHICTh, HASIBHICTh MOBHHX 1 ITEPEKJIaJallbKuX TPYIHOIIIB, 8 TAKOXK HAroJIOUIY€E
Ha HeoOXifgHoCTI Kinacugikamii nepekaananbkux noMuiok. Ha BuOip 3aco0iB KOHTPOIIIO BIUIMBAE
YCBIZIOMJICHICTB BIIMIHHOCTEH MiK LIJISIMH TIEAArOTYHOIO KOHTPOJIIO, SIKUE CLIPSIMOBaHU Ha MEPEBIPKY
TOTO, SIK CTYACHTH MOXYTh BUKOPHCTOBYBAaTH OTPUMaHI T/ YaC HaBYAHH 3HAHHS, HABUYKH Ta BMIHHSI,
abo Ha J1arHOCTHKY piBHs iX C)OPMOBAHOCTI 32Ul MOAANBIIONO PO3BUTKY W YJOCKOHAJICHHS
Ta KBaJTi(hiKalifHOTO TECTYBaHHI, SIKE IIPOBOAUTHCS POOOTOAABISIMU 3 METOIO IIIBUIKOT IEPEBIPKH
TOTO, Y Ma€ Iepekiagay HeoOXiHui HaOlp 3HaHb, HABUYOK i BMiHb JJISI OTPUMaHHS POOOTH.
B ocHOBI cucTeMH OIIHIOBAaHHSI, 3alPOIIOHOBAHOI HAYKOBIEM, JIS)KUTh IIKaja HAKOTINYYBaHHS
0aJIiB 3aJI€XKHO BiJ] KUTBKOCTI YCHIITHO BUKOHAHHX 3aB/IaHb, PIBEHb CKJIAJHOCTI SIKUX PETYITIOETHCS
BiJIMOBITHUMH 1HCTPYKIIISIMH.

[Nonanpury iHTEpHpeTaIielo KOMYHiKaTHBHO-(QYHKITIOHAIBHUH i JIX1/1 3HAXOAUTH Y CIPSIMOBaHUX
Ha Tpolec Nepekiany KOTHITHBHOMY Ta TCHXOJIHIBICTHYHOMY MifXonax OO HaBYaHHS
Ha MIOYATKOBHX €Talax MiJIT0TOBKH MepekianadiB. Ha moyarky HaB4aibHOTO KypCy BinOyBaeThCs
TIOTIepeIHIA KOHTPOJIb, 3aBIAHHSIM SKOTO € BH3HAU€HHS HEOOXiMHMX KOTHITHMBHUX 3Hi0OHOCTEH
CTYICHTIB J0 NEPEeKIaAalbKol AisTIbHOCTI, a OTPUMaHi pe3ylbTaTH € TEOPETUYHUM ITiIPYHTSIM
JUTs. OpraHizamii BiAMOBITHOTO HaBYaHHSA. METOH HaBYaHHS BHCTYIA€ YCBIAOMIICHICTH PO
nepexIiaiada, aHasli3 MOMHJIIOK PO3IIIAETHCS SIK MOTYKHUI HAaBYaJILHUHN pecypc, a epeKTHBHICTb
HaBYAHHS 3aJIEXKUTD BiJl 3aTHOCTI CTY/ICHTIB peaizyBaTH CBill IHTEPIiHT BAIbHUH, IHTEPKYJIBTYpPHUIA
Ta IHTePTeKCTyalbHUH HOTeHLianu. Jl0 OCHOBHMX METO[iB HaBUaHHS BiHOCATH MOCIiIOBHE
BUKOHAHHS IEPEKIIaay, sKe Ja€ 3MOTy 30CEepEeJUTH yBary Ha OJHOMY aclieKTi Ta ONaHyBaTH
BIZIMIOBIHY Nepekanalpky crpaterito (Gile, 1995) Ta MipKyBaHHs Brojoc 3 METOIO OCIIKESHHS
TOTO, IIO BiJIOYBAETHCS y CBIOMOCTI Nepekiaaada mif yac nepexnany (Kiraly, 1995). ®@ikcyBanus
CTYAEHTaMH TPYIHOIIIB IiJi YaC BUKOHAHHS IEPEKIaAy Ta MOJAJbIINHA aHaJi3 IMOMHJIOK MOYKHA
BiJIHECTH JI0 IHCTPYMEHTIB CAMOKOHTPOJTIO, CAMOOIIIHIOBAHHS T4 CAMOKOPEKIIi1.

CaMOKOHTPOJIb, CAMOOLIIHIOBAHHSI, B3AEMOKOHTPOJIb 1 B3AEMOOL[IHIOBAHHS — XapaKTepH1 eJIeMeHTH
CHCTEMH KOHTPOJIIO B MEXKax KOJIOOOPATUBHOTO ITiIXOY HA OCHOBI COIIaIbHOTO KOHCTPYKTHBI3MY
(Kiraly, 2000). 3MicTOBUM KOMIIOHEHTOM IILOTO IMIIXOMY € IPOEKTHI TEXHONOTII, 30KpeMa pealbHHI
MepeKIIaIallbKUI MTPOEKT, YCIIIIHICT, BUKOHAHHS SIKOTO 3aJIEKHUTh BiJj KOHCTPYKTHBHOI B3a€MOIii
CTYJIEHTIB M cO00¥0, 3 BUKJIaZiadeM, a TakoX 3 podeciiiHimu nepexiiagadamu. Ha ocHOBI podeciiito

96



@abpuuna A. I TIpobieMa KOHTPOJIIO y HABYAHHI NEPEKIIALY:
AHAJITHYHUN OIS MIIXOMIB 10 MPodeciiHOT MiArOTOBKK HepeKiaadiB

CHPSIMOBAHOT'O TMIPOEKTHOTO MMIIXOAY 3’ IBISETHCSI METO/INKA, 10 0a3y€THCS HAa CUTYaIlifHOMY aHai31
nepeksiaanpkoro 3apaanus (Vienne, 1994; Gouadec, 2003). HaBuansHuil mpomec opraHi3oByeThCS
y opmarti MalcTep-KIIaciB 3 pealbHUMH IEPEKIIaIalibKUMH 3aBIaHHIMU BiJl pealbHUX 3aMOBHHKIB,
CUTyallifHUI aHaJli3 MepeKNIaanbkoro 3aBJIaHHs 3IiIHCHIOETHCS ITiJI KEPIBHULITBOM BHKJalava,
SIKMH BIATIOBiJIa€ Ha 3allUTaHHs CTYJCHTIB 1 B TakWi Ccroci® cHpsMOBYe iX Ha HOTO BHpILICHHS.
[NpencraBHUKaMU LHOTO MIAXOY HOPYIIYIOTHCS IIUTAHHS BUKOPUCTAHHS B XOJIi peasti3allii KOHTPOIIIO
CIIOBHHKIB, NOBiTHMKIB, 3ac0o0iB IKT, Bimbopy TecToBMX MarepiaiiB, BU3HAYEHHS ONTHMAJIbHOI
KUIBKOCTI Yacy Ha BUKOHAHHS TECTY, HATIHHOCTI i 00’ €KTMBHOCTI OI[IHFOBAHHS.

IepeopieHTartis 3 Ipoliecy Ha pe3y/IsTaT HaB4aHHsI BiIOyBa€ThCsI 3 IEPEXOIOM JI0 KOMIIETEHTHICHOTO
MiX0/1y, IEPE/IBICHIKOM SIKOTO y HaBYaHHI TIEpeKIIaly BBAXKAEThCS KaHAJIChKUH TIepeKiIa03HaBelb
(Delisle, 1993). ¥ cBoiii cucTeMi HaB4aHHSI BiH TEOPETUYHO OOIPYHTOBY€E HEOOXIHICTh CTPYKTYPYBaT!
TIPOLIEC MTiATOTOBKY MEPEKIIaIadiB BIAIIOBIIHO J0 YITKO BU3HAUYSHUX HABUAIBHHX Iiiield. HaykoBelb
JIOBOJTUTb, IO CaMe TaKUH MiJXil COPHSE KPalioMy CIUJIKyBaHHIO Ta B3a€EMOJIT BUKJIA/Ia4a i CTY/ICHTIB,
3yMOBJIIO€ BUOIp METO/[IB HABUAHHSI, BIIPABJISIHHS, KOHTPOJIIO T OI[IHFOBAHHSL.

Ha Bu3HaueHHI HaBYaJPHUX MLiJIed Ta Opi€HTAlil HAa HABYAIbHI pPE3yJbTaTH IPYHTYETHCS
MpodIeMHe HABYAHHS, K¢ 3HAXOIUTHh BimoOpakeHHS y posBimkax [oncanes Jlesici I'ypramo
(Gonzalez Davies, 2005; Hurtado, 2010). OcHOBHMM 00’ €KTOM yBaru BUCTYIalOTh CHCTEMH BIIPaB,
CIpsSIMOBaHUX Ha ()OpPMYBaHHS i YIOCKOHAJEHHS SK OKPEMHX KOMIIOHEHTIB IEpeKJIaJarbKoi
KOMIIETEHTHOCTI, TaK i KOMIIETEHTHOCTI B LLIOMY, SIKa& PO3DNISAAETHCS SIK KIHIEBHH IMPOMYKT
i mobanbpHa MeTa. Y LEeHTpl yBard JOCHiHUKIB BUBEICHO MPOLEAYpHI Ta ACKJIapaTHBHI 3HAHHS.
B acrniexTi KOHTPOITIO aKIIEHTY€ETHCSI PO3POOIICHHS! KOHTPOJIFHHX 1 TECTOBHX 3aBJIaHb 3 YpaxXyBaHHIM
HaBUAJIbHMX ITiIed. OMiHIOBaHHS 3IIMCHIOETHCSA 3 BUKOPUCTAHHSAM CHUCTEMHU BiHIMaHHS 0ajiiB
BIJITIOBIZTHO J0 KUJIBKOCTI 1 XapakTepy MOMHJIOK.

VY KOHTEKCTi €BPONEWCHKOr0 MPOCTOPY BHINOi OCBITH, B SIKOMY KOMIETEHTHICHUH Miaxina
MepeTBOPHUBCS Ha (iocodiro, mo GopMye iHHOBaIINHE OaueHHS OCBITH, TOIUIBLHOO € KOHIICIIIIIS
J1. Pobincona (Robinson, 2003), ocHOBHOO ine€r0 sikoi € Te, M0 HiArOTOBKa NpogeciiiHoro
NepeKIIaiada Mae CKJIaJIaTUcCs 3 akaJeMiuHOi OCBITH Ta OCBITH 1032 MeXaMu 3aKiajy, To0To OyTu
OpIEHTOBAHOIO HAa HABYAHHS BIPOJOBX KUTTA. OCOONUBICTIO IHOTO MiAXOIY € Te, IO CTYAEHT
1 BUKJIa[a4 y Ipomeci HaBYaHHs BUCTYIAIOTh PIBHUMH ITAPTHEPAMH, KOJIETAMU, SIKi pa30M IIYKAIOTh
LUISIXM BHUPILIEHHS TIEBHOI NepeKiaianpbkoi mpodnemu. B acmekri peasizaliii KOHTPOIIO aBTOp
METOJIMKH HaIlOJISIrae Ha TOMY, L0 3aBAAHHSI TSl IOTOYHOTO KOHTPOJIIO MatoTh OyTH KOMYHIKaTHBHUMHU
Ta pO3po0IIEH] TAKUM YHHOM, II00 JOTIOMOTTH CTYJIEHTaM OTPUMATH iHPOpPMaIIilo IPOo Te, 10 BOHH
3HAIOTh 1 BMilOTh, TOOTO 3/IHCHIOBATH CAMOOIIIHKY BJIACHUX HAaBYAJHHUX IOCSTHEHb 1 pO3pOOUTH
eeKTHBHI cTparerii oTpuMaHHs iH(OpMaIlii PO Te, 4oro BOHH HE 3HAIOTH 1 He BMitoTh. Came uepe3
Te, IO PE3YJIbTaTH KOHTPOJIO 3aJIeKaTh BiJ IHIAWBIAYaIbHUX OCOOIMBOCTEH KOXKHOTO CTYyACHTA
1 MOXYTb BIIPI3HATHCS, “NpPaBHIBHUX a00 “HENpaBHJILHUX  BIJIIOBiJEH Ha 3aBIaHHS, Ha J[yMKY
nmociiaHuka, He icHye (Robinson, 2003).

CyyJacHi TeXHOJIOTIi peajti3allii KOHTPOJIO Y MiATOTOBII MPOGeCiHNX MepeKIaiadiB MOICTIOFOThHCS
B Me)aX KOMIIETEHTHICHOTO MiIX0Ay 3 YpaxyBaHHsM HaJg0aHb 0COOMCTICHO-ISUTbHICHUX ITiIXO/IB
JI0 HaBYaHHs nepekiaay. Came BOHH CIYTYIOTh METOAOJIOTTYHUM HiIPYHTSIM IS BUPIMISHHS TaKUX
MMUTaHb: TCOPSTUYHI 3acali BU3HAUCHHS [UIeH, (PyHKIIIH, BUIIB, POpM, 3aC00iB, 00’ €KTIB, HAIITHOCTI
Ta BaJIIIHOCTI KOHTPOJTIO Y HaBuaHHi nepekiany (Waddington, 2001; Campbell, Hale, 2003; Angelelli,
2009); BuMiproBaHHs1 piBHS c(OpMOBaHOCTI (haxoBOi KOMIIETEHTHOCTI B ycHOMY Iiepekutazi (Timarova,
2009; Ungoed-Thomas, 2009; Vermeiren Ta iH., 2009; 3inykoBa, 2018; OnbxoBcbka, 2018; CiMkoBa,
2018), mucemoBomy niepexunani (Koayoeit, 2013; Monamenko, 2016; Kopons, 2020), cypnonepekiiai
(Bontempo, Napier, 2009); 3aco6ie korTposro (Kunzli, 2009; Irharenko, 2017); KpuTepiiB OLIHIOBaHHS
sikocTi iepekutany (Jacobson, 2009; Eyckmans ta in., 2009; Tiselius, 2009; Kim, 2009; Hixonaera, 2010;
[epeBboptkina, 2010; Yepnosaruii, 2013); po3podneHHs iHCTpyMeHTIB oriHoBanHs (Baer, Bystrova-
MclIntyre, 2009; Williams, 2013); kracudikauii nepeknaganpkux nomuiok (Yeprosaruid, 2013).
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BucHOBKH i mepcnieKTHBH MOAAJBIINX PO3BifoK. [IpoBeneHnit aHaTITHYHNE OTJIST HAsIBHUX
TEOPETUYHHX MiJXOMIB J0 HaBYaHHs MpodeciiHuX MepekiIagadiB y 3aKiafax BHIIOI OCBITH JaB
3MOT'Y BHOKPEMHTH aCHEKTH KOHTPOIIIO SIK CKJIa[JOBOi CHCTEMU HaBYaHHS IEpPEeKIIaay, BUSHAYUTH
ixHIO crienu(iky B MeKax KOKHOTO IiJIX0/1y, y3araJlbHUTH OCHOBHI TEHJIEHIIIT peaizallii KOHTPOJIIO
Ta OIliHIOBaHHA. Pe3ynbTaTd MpPOBEIEHOTO MOCTIKEHHS CTaHYTh TEOPETUYHUM MiAIPYHTSIM
PO3pO0JIEHHS METOAMYHOI CHCTEMH KOHTPONIO Y HaBUaHHI MaiOyTHIX (iJIOJOTiB MHUCHMOBOTO
MepeKyany B raimy3i OCBITH.
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B ornszi 3anmpornoHOBaHO KOPOTKH aHai3 HAayKOBUX JOCIHIHKEHb IIOAO0 HACTABHMLITBA B rally3i HaBUAHHS
iHO3eMHHX MOB. [101aHO aHOTOBaHM# OIS BiMOBIAHMX MYOITIKALIIH Y TPOBIAHUX HAYKOBUX BUIAHHSX 3 METOAUKH
HaBYaHHS 1HO3eMHHUX MOB 3a nepioa 3 2011 poky no 2020 poky.
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Hesxunckuii rocynapcrseHHblil yuusepcuteT uMenn Hukouas Torossi; Ilpukapnarckuii HanMoHaJIbHbII
yauBepcuteTr uMeHu Bacuius Credanuka, UBano-®pankoBck

HacraBHuyecTBO B 00y4eHHU HHOCTPAHHBIM SI3bIKAM: AHHOTHPOBaHHasi Oudanorpadus

B 0030pe mpensiokeH KpaTKUi aHaIW3 HAyYHBIX MCCIEIOBAaHWH HACTABHHUYECTBA B KOHTEKCTE OOYy4YCHHS
HWHOCTPAHHBIM sA3bIKaM. IIpencTaBieH aHHOTHPOBAaHHBIN 0030p COOTBETCTBYIOIIMX MyOIHMKAILMil B BELYIIUX
Hay4HBIX U3AHUAX MO0 METOAMKE 00yUYCHHSI MHOCTPAHHBIM si3bIkaM 3a nepuoa ¢ 2011 roga mo 2020 ron.
KiroueBble cj10Ba: HaCTaBHUYECTBO, MEHTOPUHT, 00y4eHHE HHOCTPAHHBIM S3bIKaM, HCCIICAOBAHUS, HAYYHBIN

KYpPHAI.
Plotnikov Y., Goshylyk V.

Nizhyn Gogol State University; Vasyl Stefanyk Precarpathian National University, Ivano-Frankivsk
Mentoring in teaching foreign languages: annotated bibliography

This paper aims to investigate mentoring in foreign language teaching. The article systematically reviews the key
studies conducted and published from 2011 to 2020 to reveal current trends and to show best research practices.
All the analyzed publications represent the leading scientific journalsin the field of language education.

Key words: mentoring, foreign language teaching, research, scientific journal.

3a3Bu4ail HACTABHUIITBO (mentoring) y PisHUX TAITY35X JKUTTS JIFOAUHN CIPHUHAMAETHCS K TIPOILIEC,
y SIKOMY OLIBII AOCBiAYEHHWH YYUTENb HAJA€ INCHXOJIOTIYHY Ta MpOQeciiiHy MiATPUMKY MEHII
nocBigueHoMy konesi. [1ig yac Takoi IisUIbHOCTI OYIKYEThCS, 10, CHMPAIOYUCh Ha BIIACHI 3HAHHS
Ta IOCBIJ TX peajti3allii, HACTaBHHK Oyjie pO3BUBATH KOMITCTEHTHOCTI ITiTEIVIONO IULIXOM CIIPSIMYBaHHS
1 aHaIizy HOro MisUTEHOCTI, HaIaHHs TIOpa/] II0/I0 TOKPAIIeHHs NPo(eCciitHOT MPAKTHKH Ta TOJOIaHHS
TpyAHOILIB TOIIO. /loCITiKeHHS! HACTABHUIITBA HAAAI0Th YMMAJIO MiTBEPIHKEHD HOro e()eKTUBHOCTI
Ta JI03BOJISIIOTH CKJIACTH YSBIEHHS PO MUISXU Ta CHOCOOM HOro peasizalii.

Ornsin oxoruttoe 57 myOuikaniit y 28-tu xypHaiax (B cepequpomy — 2,04 crarTi Ha )KypHam),
110 iH/IEKCYIOTHCS Y HAyKOMETPHYHiN 0a3i Scopus, HajiexKarh JI0 epLIOTro KBapTHJIs 1 Oy BUIaHi
B niepion 3 2011 mo 2020 pokis. [lo yBaru Opaiuics BHIAHHS, IO HaJIEXaTh J0 Kareropii “Mosa
Ta MOBO3HaBCTO” (Language & Linguistics) 1 pUCBSYEHI MpoOieMaM MPUKIATHOT JIHTBICTHKH
Ta HaBYaHHS iHO3eMHUX MoB. CTarTi, HaapykoBaHi y 2020 poiii, BitoOpakeHO B MEPEIIiKy JIUIIC
YaCcTKOBO, OCKIJIBKH 0i0miorpadito yKIaaeHO 0 3aBEPIICHHS POKY.

Bepyuu 3a ocHOBY 00’ €KT CIIpSIMyBaHHSI HACTABHUIITBA, BULIMMO JEKUTbKa OCHOBHUX KaTeropii,
HaBKOJIO SIKMX 30CEPE/HKEHO aHaIi30BaHi HayKOBI MMyOTiKallii, a caMe HaCTABHUIITBO CTYJECHTIB 1 y4HIB,
HACTaBHMIITBO BYMTEJIB-NOYATKIBIIIB, HACTABHUITBO NPAKTUKYIOUMX YUUTENIB, HACTABHUIITBO
BUKOHABIIIB HayKOBUX pOOIT, a TakoXX B3a€MHE HAacTaBHUITBO. Ha puc. 1 HaBemeHO KiIbKiCHE
CIIIBBIIHOIIICHHS aHAJII30BaHUX IyOJiKAIliil 3T1THO 3 IIUMH KaTeropisiMu.
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B HACTaBHWLTBO BYMTENIB-NOYATKIBLIB

= nNpod. PO3BUTOK

B B3aEMHE HaCTaBHULTBO

¥ HaCTaBHULTBO CTYAEHTIB

HaCTaBHWULTBO HayK. pobiT

Puc. 1. Po3noain myOikamniii 3a kareropissMu y Mexax temu “HactaBHuUITBO”

INpaxtuuno nonoBuHa (49%) myOiikaniil IPUCBAYEHO HACTABHUIITBY B KOHTEKCTI II0YaTKOBOTO
1 mocTiitHOrO MpodeciiHOro pO3BUTKY BYMTEIIIB 1 BUKIIA[a4iB IHO3EMHUX MOB. [HIIIy BEJIMKY IpyITy
(39%) cxnamaroTh myOMiKalii MOA0 ayUTOPHOTO abo 103aayIUTOPHOIO HACTABHUIITBA CTYIEHTIB
Ta Y4HiB, BKJIIOYHO 3 HACTABHUIITBOM IIiJ] Yac HAaIlMCaHHs HAyKOBUX POOiT, e MiJIerTi HaCTaBHUKIB
(MaricrpaHTy, acripanTH ToIo) GakTUIHO € cTynenTaMu. Ha puc. 2 BijoOpaskeHO AMHAMIKY KilTbKOCTI
myOmiKaniit 3a 00paHUMHU KaTeropisiMH.

3 oy Ha MOPIBHSHO HEBENUKUH OOCIT aHaji30BaHOi 0a3M Ba)KKO POOUTH CTaTHCTHYHO
3Ha4yIli y3aranbHeHHs1. [IpoTe moMiTHa 3araibHa TEHAEHIIIS I0/I0 JIESTKOTO 301IbIIEHHS I[IKaBOCTi
JI0 TEeMH HACTABHULITBA, OYMHAIOYH 3 CEPEIMHU OCTaHHBOTO JAECSTHIITT. Hrokde mogaHo nepeniku
Ta 3araJIbHUH OIS MyOJTiKalii 3riTHO 3 OKPECICHUMH KaTeropisiMH.

HACTaBHULITBO BYMUTENIB-MOYATKIBLIB npodeciliHuii po3BUTOK
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Puc. 2. [lunamMika KiIbKOCTI ImyOJTiKamii 3a KaTteropissMu y Mexax temu “HactaBHUITBO”
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HacraBHHITBO cTyneHTIiB Ta yuHiB. HacTaBHUIITBO CTY/IEHTIB Ta Y4YHIB B YMOBaX aylIUTOPHOI
Ta I1033aayTUTOPHOT POOOTH BU3HAYAETHCS JOCHTITHUKAMU SIK O/INH 3 BATOMHX 1 KOPUCHUX IHCTPYMEHTIB
ocBiTHROTO Tporiecy. CTarTi B MeXax IIi€i Kareropii € JOCUTh Pi3HOMaHITHUMH SIK 3 TOUKH 30Dy
oprasi3arfii J0CiPKeHb, TaK 1 3 TOUKH 30pY JOCTITHUIBKOT MPoOIeMaTHKu. Tak, HU3Ka TOCIIHKCHb
choKycoBaHa Ha MpoOJIeMax cTpareriii HacTaBHUIITBA. JIOCIikeHO, K CTpaTerii iHiiamii Ta miaTpuMKQ
HACTaBHUIITBA OTIOCEPEIKOBYIOTh BILIMB aKyJILTYPaTHBHOTO CTPECY Ta MDKKYJIBTYPHOI KOMYHIKaTUBHOI
KOMIIETCHTHOCTI Ha PiBeHb 33JI0BOJICHHS aCITipaHTIB OCBITHBOO mporpamoro (Yang, Orrego Dunleavy
& Phillips, 2016). 3nilicHeHO OIS CTpATETiii HACTABHUIITBA, SIK YACTUHH IPOTPaM 3 BHBYCHHS
aHIIIIHCHKOI MOBH SIK 1HO3eMHOI B yHiBepcuteTax i konemxkax CIIA (Thompson, 2013; Dobrowolska
& Balslev, 2017). 3okpema 3’sicOBaHO, SIK HACTABHUKHU CKEPOBYIOTh HABYaHHS MaiOyTHIX yUHUTEIIB
LUIIXOM TPiaJIHIX OECi, 110 JI03BOJSFOTH BCTAHOBHUTH TICHIIIHH 3B'SI30K MiXK YYaCHHUKAMH OCBITHHOTO
MIPOIIECY 1 TIOA0JIATH PO3PHB MiXK Teopiero i mpaktukoro (Dobrowolska & Balslev, 2017).

[IpoanainizoBaHO IOTEHIliaJl HACTABHUIITBA Y KOHTEKCTI HABUAHHS aHIIMCHKOI SIK 1HO3EMHOI
(Samimy, Kim, Ah Lee & Kasai, 2011). 3 omsay Ha mornepeHe TOCITIIKEHHsI aBTOPH BKa3ylOTh
Ha Pi3Hi IUTIXY peati3allii HACTABHUIITBA Y HABYaJIbHUX KOJIEKTHBAaX, 30KpeMa CIUIbHE BUKOHAHHS
JIOCITITHAIIBKUX TPOEKTIB BHUKJIAJa4eM-MEHTOPOM 1 CTYJIEHTOM-CTapIIOKyPCHUKOM a0O0 CITIJIbHUIH
BHCTYI Ha KoH(epeHisx. Pa3oM 3 THM IiIKpeciieHo BaroMicTh popMaIbHOro ohOpMIIEHHSI Ta BU3HAHHS
Takol poOOTH Ha PiBHI CTPYKTypHOTro miapo3aity 3BO 3 MeToro ii 3apaxyBaHHs Y BUIIAII HABYATEHUX
KPE/IUTIB JUIS CTY/ICHTIB Ta YaCTHHU HABAaHTXKEHHS / IPOLEAYP MOCTIHHOTO MpodeciiiHOro po3BUTKY
IS BUKJIAJA4diB.

JlocmipkeHo okpeMi acrieKTH HacrtaBHHITBa. Tak, crartio (Laminack, 2017) 3ocepemxeno
Ha aHaJli3i MOHATTS “mentor text” (HaBYAJIbHI TEKCTH 200 TEKCTH-3pa3Ku — TEKCTH PI3HHUX THIIIB
1 JKaHpIB, HA OCHOBI SIKMX MOYKHA 3/[IICHIOBAaTH HABYaHHSI [IEBHUX ACTIEKTiB MMCEMHOTO MOBJICHHS ),
MOPIBHIOIOYHM OCOOJIMBOCTI BUKOPUCTAHHS TaKUX TEKCTIB 3 IPOLIECOM HACTABHUIITBA Y MpOIIECi
(opMyBaHHS KOMIIETEHTHOCTI B MHUCBbMi. Y Qokyci mocnimkenni (Wang, 2012) nmepeOyBanu
TIOBIZIOMJICHHSI, OTPHMAaHI CTYJeHTaMU KOJISJKY BiJ TXHIX HACTaBHUKIB Ha KaMITyCl IPO KOJIEIK
i ciM'to. [HTEpB'IO CTYAEHTIB KOJIe/)Ky IEpIIOr0 MOKOJIHHS BHUSBHIM 5 OCHOBHUX TEM TaKUX
MOBIIOMIICHB: 1) TparHeHHsS 10 aKaJeMiYyHOTO YCHiXy, 2) I[HHICTh IIKOJNH, 3) HapOLIlyBaHHS
MaiOyTHHOTO TOTEHIliany, 4) NMPUUHSATTS pillleHb, 5) MiATPUMKA  3a0XOUEHHS. 30CEepe/DKEHE
Ha JlociiPKeHO BIUTUB OCHOBHUX HaBYAIbHUX KOMYHIKaTUBHHX 3[10HOCTEN YUNTENIB, HAPUKIIA,
HeBepOabHOI Oe3nocepenHocTi (nonverbal immediacy) Ha poriec CIPUHHATTS CTyIEHTaMH iHpOpMaLii
Bixg HactaBHuka (Kerssen-Griep & Witt, 2015). IIpogeMoHCTpoBaHO €(EKTHBHICTh IPOrpaMu
JIBOMOBHHX HACTaBHUKIB /Il PO3BUTKY (HE)KOTHITUBHUX 200 MOBJIIEHHEBUX YMiHb CTYAEHTIB MEPIIAX
i crapmmx KypciB yHiBepcurety ['panaau (Icnanist) (Arco-Tirado, Fernandez-Martin & Hernandez-
Moreno, 2018). B xoHTeKcTi Teopii MO3UIIIOHYBaHHS SK aHAIITHYHOTO IHCTPYMEHTY 3’SICOBaHO,
B SIKMH CIOCIO NMPAaKTUKKA HaBYaHHS I'PAaMOTHOCTI BILUTMBAIOTH HA MO3UI[IOHYBaHHS HACTABHHKA,
a TaKoX SIK caMe HaCTaBHUKH MO3UIIIOHYIOTH cebe Ta sik X nosuiionye oroueHHs (Frankel, Fields,
Kimball-Veeder & Murphy, 2018).

Brok ananitnunmx ece sxypaainy Communication Education (tom 68, Homep 1, 2019) nprcBsiaeHO
PI3HUM acrieKTaM HACTaBHUIITBA Y BHIII OCBITI. AKIICHTOBAHO Pi3Hi aCIICKTH HACTABHUIITBA Y BUIIIIH
IIIKOJTi, 30KpeMa KOMYHIKaTUBHI CTpaTerii B3aeMOJIil HACTABHUKIB Ta IXHIX MiJICTIINX, MOICII peaTizarii
HACTaBHUIITBA, YCYHEHHs 3 IPOLECY HACTaBHHITBA IMCKPUMIHAIIMHUX MPAKTHK, BiIMIHHOCTI
MiX criocobamu 31iHiCHEHHsI HACTaBHUIITBA 3 PI3HUMHU KareropisiMu cryaenTis (Harris & Lee, 2019;
Waldeck, 2019; Phillips & Adams, 2019; Rudick & Dannels, 2019).

AXIIEHTOBaHO OCOOJIMBOCTI €-MEHTOPHHIY Ta BUKOPUCTAHHS €JIEKTPOHHHX 3ac00iB y mporieci
HacTaBHHUIITBA cTyneHTiB Ta yuHiB (Mc Call, 2011; del Rosal, Conry & Wu, 2017; O'Dowd, Sauro
& Spector Cohen, 2020). OgHuM i3 m’STH HanpsiMiB, HEOOXITHUX Ui DIMOMIOTO PO3YMIHHS
JMCTAHLITHOr0 HaBYaHHS IHO3EMHHX MOB, € JOCTIIPKEHHSI MPAKTUK HACTABHUIITBA Ta IXHBOTO BILTUBY
Ha yJacHUKIB 11poro mporecy (White, 2014). JJotudHno 10 mpoOieMu HACTABHMIITBA PO3ISHYTO

103



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

JIOCIITHHAIBKY ITPOEKTHY POOOTY MalHOyTHIX y4YHTEIiB, sSIKi OBOJIOIBAIOTh KyPCOM KOMII IOTEPHUX
TEXHOJIOT1M HaBYaHHS IHO3EMHHMX MOB Yy HiMenbkux YyHiBepcureTax (Cutrim Schmid &
Hegelheimer, 2014).
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HacraBHunTBO BuuTesiB-movarkiBuiB. Pobota 3 yuutensMu, siKi HOUYMHAIOTH MpodeciiHy
Kap’€py, € OIHUM 3 KJIIOYOBUX HAaINpsIMKIB HacTaBHUITBa B ocBiTi. EdexkruBHa mpodeciiina
coliaji3alisi BYNTETIB-ITOYATKIBIIIB MOTPEOYE MATPUMKHU Ta TOTIOMOTHY OUIBIII JOCBITYSHUX KOJICT,
0COOJMBO Yy BHIT3/IKaX BAHUKHEHHSI HEOUiKyBaHUX a0 Hamlpy)KeHHX cutyariin. HacraBHuku 31aTHi
HAJaTH BAXIIUBY MPAKTUYHY iHQOPMAIFO, IO MOXKE OYTH KOPHUCHOO IS BYMTENiB-TIOYATKIBIIIB
LIOJI0 MOAOJNAHHS MOTEHI[IHHUX TPYJHOIIIB 1 AOCATHEHHS ycCIixXy B mpodeciiHiil MisuIbHOCTI.
[HIIMME clTOBaMU, BUMTENI-MI0YATKIBIII BYaThCsl OyTH BUNTEISIMHU 3aB/ISKU JJOCBIY B3AEMOBITHOCHH
3 HACTAaBHHUKOM.

[TomiTHY KiJIBKICTH pOOIT Ha OCHOBI MEPEBAXHO SIKICHUX (qualitative) METOMIB JOCIIPKEHHS
30CepePKeHO Ha BUBUEHHI OCOOIMBOCTEN HACTaBHUIITBA BuUTeNiB-ovarkiBuiB (Karimi & Norouzi,
2017; Wang & Bale, 2019). V nepuiii cTaTTi TOCIiHKEeHHS C(HOKYCOBAHO HA 3MiHI HEIaroriqHuX
3HaHb MOJIOJIMX YYMTEINIB YHACIIIOK pOOOTH 3 TpoheciiftHIMI HaCTaBHUKAMH. Pe3ynbrary IOCHimKeHHsT
T ITBEPIPKYIOTH TIPOTHO30BaHy JYMKY II0/I0 €(hEeKTHBHOCTI HACTABHUIITBA JUISl PO3BUTKY MpodeciiiHoi
KOMIIETEHTHOCTI, y BUIJIKy 0T0 BUKOPHCTAHHS MAPAJIETIHHO 3 MMPAKTHYHOO NeIaroTiYHO0 TISUTBHICTIO.
VY npyriii cTarTi JOCIIHKEHO TPYITy KUTAHCHKUX YUUTEIIB, SIKi PAIIOIOTh B aMEPHKAHCHKHX IITKOJaX.
BusineHo BIUIMB pi3HUX TPOdeCiiiHuX 1 KYJIBTYPHUX TPAIMIIiA YYaCHUKIB OCBITHBOTO MPOIIECY, a TAKOXK
PI3HHX IIXOMAIB IO HACTaBHHUITBA Ha e(DeKTHBHICTH Horo pesynbrariB. [logaHo orisin HaykoBOi
JITEpaTypH 3 MPoOIeM HACTAaBHUIITBA Ta HABYAHHS I'PAMOTHOCTI Ha TIOYaTKOBOMY €Talli ITiJTOTOBKH
BunteniB (Hoffman et al, 2019). O6roBopeHo npodiemMu i NepCIeKTUBH LOTO HATPSMKY J0CITiIKEHb
Ut TpaHcgopMalii miIroTOBKY BUMTEINIB IUIIXOM BIIPOBa/XKEHHSI HOBUX MPAKTUK HACTABHHUIITBA.
KonextuBom pocmignukiB 31 CrnoBauunnu (Billikova et al, 2014) mpoanamizoBaHO MpPaKTHKA
HACTaBHMIITBA Y MIJITOTOBII BYMTEIIB-NIOYATKIBINB y Iill KpaiHi Ta BUSBIEHO CHJIbHI W ciaOki
CTOpPOHW HACTAaBHUIITBA SIK HABYAJILHOTO iHCTpyMeHTy. IIpoaHarmizoBaHo mpoOieMu criiBrpari
HACTaBHHKIB 1 BUMTEINIB-TIOYATKIBI[IB LIO0 BUKOPUCTAHHS BiJ€OCIIOCTEPEKEHb JUISl MOAAJIbIIOT
peduekcii # oOroBopeHHs egarorivHuX NpakTuk i npuknanis (Baecher & McCormack, 2015).

[HOTy MOCHTH YMCeNbHY TPYIY MOCIIKEHb NMPHUCBSIYEHO aHANi3y W OMKCY JOCBIIY BUHUTEIIB-
MOYATKIBIIB, /I 3-TIOMiX HHM3KH IHINIMX MPaKTHK 3rafaHo i HacTaBHUITBO. AKIIEHTOBaHO pOJb
MEHTOpIB Y (hOpMyBaHH1 y BUMTEIIB IHO3EMHHX MOB BMiHHsI IIpo¢eciiiHOl pediekcii Ha eTarri IXHOro
npodeciiinoro cranosieHHs (Playsted, 2019). 3’sicoByroun mpoOIeMHi CKIIaIO0BI MiTOTOBKH BUUTEITIB-
TOYaTKiBIlB (teacher candidates) no MPEeIMETHO-MOBHOTO IHTEIPOBAHOTO BHKJIaJaHHS, BKa3aHO
Ha HEOOXIIHICTh HACTABHUIITBA Ha TIOYaTKOBOMY eTarli Mpo(eCiiHOI TIsUTBHOCTI SIK ONHIET 3 OCHOBHUX
niepeayMoB sikicHoro Bukiaganus (Tigert & Peercy, 2018). ABTopu peKoMeH/IyIOTh yHIBEpCUTETaM
HAJIarOJUTH Ta IMATPUMYBATH 3B’SI3KH 3 BUMTENSIMHU, SKI MarOTh 3HAYHWUH JOCBIJ 1 IMOTEHIiaN
JI0 BUKOHAHHSI POJTi HACTaBHUKIB. 3’5ICOBAHO ITpo0JIeMU EPBUHHOI podeciiiHoT comiarizarii BAuTesiB
iHozemHux MoB (Hennebry-Leung, Gayton, Hu & Chen, 2019). ABTopu miIKpeCIIIO0Th HaI3BUYAHO
BaXJIMBY POJIb MPOGeCiHHOT CIITBHOTH y peaitizallii HacTaBHUITBA. OIMUCAHO TOCBI] y4acTi BUUTEIIIB
y TIporpami npoQeciiHOTO PO3BHUTKY, peasli3oBaHiil y MapTHEPCTBI MK YHIBEPCUTETOM, TPOMAJICHKOIO
oprasizamiero Ta MiCbKUM HaByanbHuUM okpyroM (del Rosal, Roman & Basaraba, 2018). Kpim
IHIIIOTO, 3a3HAYEHO, IO B MEXaxX MPOTpaMH BUUTENI OTPUMYBAIN MEHIINI OOCAT HACTAaBHUIITBA
MIOPIBHSHO 3 TPAIULITHUMH IIPOTpaMaMH, 1110 JICIIO HEraTHBHO BIUIMHYJIO Ha il KIHIEBI pe3yJIbTaTH.
[poanamni3zoBaHO MiJrOTOBKY BUNTEINIB-IOYATKIBIIIB JO HABYAHHS YATAHHS YUHIB NOYATKOBOI IITKOJIH
(Hendry, 2020, nie omHuM 3 €JIEMEHTIB TaKO] ITiITOTOBKHU € HACTABHUIITBO. 32 JJOIIOMOTO0 IHTETPOBAHMX
SIKICHMX 1 KUIBKICHHX METOMIB JOCIIPKEHO YSABJICHHS BUUTEIIB-TIOYATKIBINB aHDIIHCHKOT MOBH
OO COIATBHOT MIATPUMKH Ta IpodeciiHoi eektuBHOCTI (Brannan & Bleistein, 2012). JlociimkeHo
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JIOCBIL ITIITPUMKH BunTENiB-o4atkiBiB y [onkonsi (Kurait) (Mann & Tang, 2012). ABTopy onmucyroTh
JIOCBi IepBUHHOT TpodeciitHol comianizalii, 0COOIMBO aKIIEHTYIOYH 1HAYKI[IIO Ta HACTaBHHUIIBKY
MITPUMKY, Ky BUUTEI OTPUMYIOTH TIPOTSATOM MEPIIOrO POKY pOOOTH.

Jlesiki cTarTi po3nIIIAOTh MPOOIEMH HACTABHHUITBA Y IIHPIIOMY, IPOTPAMHOMY KOHTEKCTI.
[opieusiHO mporpamu Secondary English Post Graduate Certificate of Education mis moyarkoBoi
nieJlarorivHoi ocBiTy B bpictonecbkomy yHiBepcuteti (BeinkoOpuraHis) 3 IpOrpaMoro B YHiBEpCUTETi
Mansta (Smith & Spiteri, 2013). OcHOBHY yBary aBTOpH NPHIUISIOTH 3MICTY BiIIIOBIIHMX IpOrpaM
1 poITi IIKUIBHOTO HACTaBHHUKA Yy Takux nporpaMax. Jlx. Xomkcon (Hodgson, 2014) anamnizye 3miHu
B CHCTEMI [T0YaTKOBOI MiZITOTOBKY BUMTENiB BenmkoOpHTaHii, OIHMM 3 €IeMEHTIB SKOI € HACTABHHUIITBO.
BucnoBneHo CyMHIBM B JIOUIJIBHOCTI YPSIOBUX HOBallii Ta OYiKyBaHOMY 3MEHIICHHI 00CSTY
HACTABHHIIHKOT TOTIOMOTH.

Oxpemuii Onok myOriKamiid CKIaAaloTh TOCITIDKEHHS, 30Cepe/PKeHI Ha TEXHIYHUX 3acobax
i cepemoBHINaX HaBYaHHS, Oe3MOCEpenHbO MOB’SA3aHOTO 3 HACTABHUUTBOM. [IpoaHamnizoBaHO
HACTaBHHUIITBO Y BIPTyaJbHOMY CEPEIOBHIII Ta 3@ TOTIOMOTOI TEXHIYHHUX 3aCO0IB 3 OIIMCOM MPOLEAYD
Ta ocobnmuBocTel ix Bukopucranus (Sato & Chen, 2019), a Takox mepeBard i HEJONIKU Y4acTi
y MEHTOPCBKiH mporpami jGuiamos!, mo Oyia peaiizoBaHa B 3MilIaHoMmy (opmari (ayTuTopHO
it onnaitn) (Riley, Mufioz, Green, & Kim, 2017).
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Tigert, J. M., & Peercy, M. M. (2018). Preparing to teach both content and language: Four ESOL
teacher candidates’ experiences. TESOL Journal, 9(3), 542—556. https://doi.org/10.1002/tesj.358

Wang, W., & Bale, J. (2019). Mentoring for new secondary Chinese language teachers in the United
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HacraBunurBo BuutemiB. Takuii pi3HOBWJ HACTaBHHLTBA € E€JIEMEHTOM HEIEPEPBHOIO
npodeciiHoro po3BUTKY. MeTa HACTaBHHUIITBA BUMTEIIB-IIPAKTHKIB MOJSATa€ B TOMY, 1100 HaJaTH
iM HeoOXiHY MiATPUMKY, CYIIPOBiJI, & TAKOXK MOPaJH, IO AO3BOJIITH YIOCKOHAIUTH NPOodeciiHy
KOMITETEHTHICTh. HacTaBHUIITBO 3a3BHYail pealtizyeThcsl y KOHTEKCTI (JopMabHUX 1 HepopMaIbHUX
nporpam 1npogeciiHoro po3BUTKY BUUTEIIB, HAPHKIIA: IPOrPaMH MITPUMKH peatizallii JoCIipKeHb
IIKUTBHUME BYMTENISIMH, 3alpPONOHOBaHO1 yHiBepcuteroM iM. Cynrana KaOyca (Cyiaranar OmaH)
(Al-Maamari, Al-Aamri, Khammash & Al-Wahaibi, 2017); nporpaMu CHpHUSHHS HayKOBOMY
JIOCITITHAIIBKOMY THCHhMY BYMTENIB iHO3€MHHMX MOB, peaji3oBaHol B yHiBepcutTerax TypeddnHH
(Dikilitas & Mumford, 2016); mporpamu ciBIpari YHiBEpCUTETCHKIX MEHTOPIB 1 BANTEITIB IIOYATKOBOT
ko CiHramypy asst po3poOKy ¥ 3anpoBajKeHHsT HOBUX CTpareriii HaB4aHHs yntaHHs (Silver
& Png, 2016).

Miciie HaCTaBHHUITBA Mifl YaC PO3BUTKY BMiHb pedieKcii y JOCBITUEHUX BUUTEIIIB OIIMCAHO B CTATTI
(Munalim & Gonong, 2019). Pedmnekcist B4nTENiB 1MiJ] 4ac 3aX0iB MOCTIHHOTO MPOQeCciitHOro pO3BUTKY
€ TakoXK 00’ ekToM fociipkeHHs (Mann, Crichton & Edmett, 2020), B sikoMy rpyra TalilCbKUX BUHTENIB
3a JJONIOMOTOI0 HACTaBHHKIB pO3BHMBaNa Npo(deciiiHy KOMIETEHTHICTh LUISIXOM pPe(IICKTUBHOTO
aHaJTI3y Bi/ICO3aITHCIB BIACHUX YPOKIB i 3aHATH Kouter. 11InsxoM KoHBepcaniifHOTo aHajizy po3mIsIHYTO,
SIK TI€BHI ITPUHOMH HACTABHHIITBA CTUMYIIOIOTH peduiekcito BuuteniB (Zhang, 2014). [IpoananizoBano
BIUIMB NPUHOMIB 1 MpakTHK Ha peduiekciro BuureniB (Waring, 2013). Pesynbratn mociimKkeHHs
MIPOJIUBAIOTH CBITJIO HA OCOOJMBOCTI TOTO, IO BiIOYBA€ThCS HA PIBHI B3aEMOIIT i yac 3ycTpiden
HACTaBHHMKA 1 BYUTENS B KOHTEKCTI NMpO(ECciifHOro PpO3BUTKY BYMTEIIB 1HO3EMHOI MOBH.
BukopucroByroun mporpaMy MiATOTOBKH MEHTODIB SIK OCHOBY UIS JIOCIIKEHHSI, aKIIEHTOBAHO
TIPUHOMY Ha/IaHHS TIOpaJl i 3a1aBaHHs 32l TaHb, 10 CTUMYJIIOBAaTUMYTh Pe(IIEKCIF0 BAUTEIIB ITijl yac
pobotu 3 MmerTopoM (Smith & Lewis, 2015).

3 omepTaM Ha TPAKTUKU JOCTITHHUIBKOrO mpoekTy B Ilyepro-Puko mpoananizoBaHo AOCBiz
MIXKIMCIUILTIHAPHOTO HACTABHHUIITBA Y BHIIINA OCBITI i aKI[EHTOBAHO HEOOXIMHICTH PO3BUTKY
HACTaBHHUIILKUX MEPEXK, IO CHPUATHUMYTh MPOPeCciiHOMY PO3BHTKY BHKJIAIAUiB Ta IiIBUIIECHHIO
SIKOCT1 HayKoBHX gociimkeHb (Martinez-Roldan & Quifiones, 2016). Ha ocHOBI emMnipn4HUX JaHUX,
OTPUMaHHMX I1iJ] YaC BUKOPHCTAHHS OHJIAHH-TIPOTpaMu e-1utory B TypElbKUX YHIBEPCUTETaX, BKA3aHO
BaroMicTh HACTABHUIITBA B TPOIIECI MIATOTOBKH BUKJIa1a4iB iIHO3EMHHUX MOB JIO BUKJIaIaHHS y OHJIaHH
cepenoBuini (Adnan, 2018). Onmcano BaromMicTs NpogeCiitHUX CIUIBHOT i MOXKIMBOCTI BUKOPUCTAHHS
TeXHIYHHX 3ac00iB (Voice Thread, Todays Meet, Poll Everywhere, Blend space) nisi HACTaBHHUIITBA
(Bates, Huber & McClure, 2016).

Jocnimkeno HaOyTTst poeCiiHUX MeAaroriuHiX 3HaHb BUUTEISIMU 3aBISIKH BUKOPUCTAHHIO
MiAX0My MO HAaBYaHHS HparMaTuKd iHO3EMHOI MOBH, BIiJIOMOTO SIK “KOHIICTITyaJIbHE HaBYAHHS
nparMatuku”’ (concept-based pragmatics instruction), Ha ocHoBi Teopiii JI. C. Burorcekoro
(van Compernolle & Henery, 2015). OaauM 3 eleMEHTIB HiIXOMy € OpraHi3allil HaCTaBHUIIBKUX
3ycTpidyel 3 eKCIepTOM.
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B3aemHe HacTaBHUUTBO. llle OqHMM BapiaHTOM HACTABHHIITBA € B3a€MHE HACTABHHUIITBO
(peer-mentoring). Takuii pi3HOBH HACTABHUIITBA MA€ MICIIe, KOJIM Y TPYIIi IBOX a00 OiNIbIIIE JIFONEH,
SIKI MalOTh TEBHI CIUIbHI MPOQeciiiHi XapaKTepUCTUKK (HAPHUKIAA, BiK, MOCaJa TOLIO), KOXKEH
YYaCHUK TIepeae HITMM MIEBHUHN TOCBiJ Ta/a00 3HaHHA. [Ipu boMy Iporiec OOMiHY € OOOITEHIM,
HaBITH SIKIIO XTOCh 3 YYaCHUKIB TPyHH Mae€ OUIBIIMK JOCBiJ Ta/abo 3HAHHS Y INEBHIilM raimysi.
B3aeMHe HaCTaBHMIITBO Ma€ CBOT MEPEBary Ta HEAOIKH, IIPOTE IIJIKOM OYEBUIHO, IO BiICYTHICTH
iEpapXiYHUX CTOCYHKIB CIIPHATHME BiJKPUTIIIOMY CITUIKYBaHHIO MK YY9aCHUKaMH. 3a3HAYMMO,
[I0 B HAYKOBi# JliTeparypi MOHATTS B3a€EMHOIO HACTABHHUIITBA YaCOM BXKMBAETHCS CHHOHIMIYHO
3 TMIOHATTSAM B3a€MHOTO KOy4uHry (peer-coaching), mo B 0ararboX BHITIaJIKaX 3yMOBJIEHO 3HAYHOIO
CXOXKICTIO ITUX MPOIIECTYP.

AHai30BaHi CTarTi 1i€l KaTeropii € JOCUThH PISHOMAHITHUMH Ta CIIPSIMOBaHUMH Ha PO3B’sI3aHHS
PI3HUX TOCHIAHMIIBKUX 3aBAaHb. JIOCIIHKEHO PO3BUTOK I'PAMOTHOCTI iCTAHOMOBHHUX CTY/ICHTIB,
sIKi Opayy y4actb y 0OOB'S3KOBHX I033ayAMTOPHHUX CECisIX B3aeMHOro HacraBHuITBa (Reznicek-
Parrado, Patifio-Vega & Colombi, 2018). YHacminok mporpaMu JOCATHEHO PO3BUTOK KOMIICTEHTHOCTI
y BUKOPHCTAHHI aKaJieMi4HOT MOBH Ta MPOAHATI30BaHO POJIb BUKJIIA [a4a-0[HOMITKA 5K (pacuiitatopa
1poro nporecy. JlociipkeHo, Ik B3aeMHe HACTABHHIITBO B CEPENOBHII MalHOyTHIX yUHUTEINIB IHO3EMHUX
MOB CIIpHsi€ pO3BUTKY Ipodeciiinoi peduiekcii (Nguyen & Ngo, 2018). [yt opranizaropis nenaroriyHoi
OCBITH HAJIaHO HE JIHIIIe KOPUCHY iH(OpMAILifo, ale i TAKOXK MPOMAryeThCsi BAKOPUCTAHHS B3AaEMHOTO
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HACTaBHHMIITBA JUIs PO3BUTKY BMiHb Npodeciiinoi B3aemoii cryaentiB. Podoru (Cremin et al, 2020)
ta (Hansen-Thomas & Richins, 2015) npucBsiueHo nouryky 0coOIMBOCTEH B3aeMOIIT Ta CIIIBHOTO
BIUIMBY ABOX TPYN MEHTODIB, MIO CKJIQAAJIHMCS 3 JOCBIJUYEHHX OCBITSH. Y IEpUHIOMY BHUIAIKy
JIOCITIIPKEHO BIUIHMB Ha PE3yJIbTATH CTYICHTIB CIUTHHOI POOOTH BUMTEIIIB Ta BUK/IAJa4iB IHChMA Y MEXKax
nporpamu “‘Buureni sik mucbMeHHuku” (Teachers as Writers), a y IpyroMy — po3BUTOK TIpoheCiitHuX
KOMITETEHTHOCTEH BHACIIIOK CITUIFHOTO HACTaBHMIITBA 1]l 4aC POOOTH IPYITH BUNTEIIB iIHO3EMHOT
MOBH SIK HACTaBHUKIB 3 YUHTEISIMHU-TIPEIMETHUKAMH 3 CUIbCHKUX MIKLJI.

JlociipKeHO MOMKITMBOCTI B3a€MHOTO HABYaHHSI Ta HACTABHUIITBA CTYACHTIB ITiJ] 4aC BUKOPUCTAHHS
oHyaiH-1atgopM (Biki Ta Symbaloo EDU) i monpu 3araibHy HO3UTHBHY OILIHKY MiIKPECIEHO
HEOOXiHICTh YITKOTO TUIAaHYBaHHS Ta MOHUTOPUHTY IpoLeAyp B3aeMHOro HapuaHHs (Wang, Zou,
Wang, & Xing, 2013; Harwood, 2014). Po3kpuTo 0COOIMBOCTI KOJIAOOPATHBHOTO ITUChMa CTYICHTIB
3 BUKOPHUCTAaHHSIM TEKCTOBOTO penakTopa MS Word Ta 3’sicoBaHO MicIie B LIbOMY MPOLIEC B3AEMHOTO
nacraBauitBa (Hafner, C. A., & Yu, 2020).

Cremin, T., Myhill, D., Eyres, 1., Nash, T., Wilson, A., &Oliver, L. (2020). Teachers as writers:
learning together with others. Literacy, 54(2), 49— 59. https://doi.org/10.1111/1it.12201
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6(4), 766-776. https://doi.org/10.1002/tes;j.221

Harwood, C. (2014). Personal learning environments: Using Symbaloo EDU in learning English
for academic purposes. ESP Today, 2(2), 199-215.

Nguyen, H. T. M., & Ngo, N. T. H. (2018). Learning to reflect through peer mentoring in a TESOL
practicum. ELT Journal, 72(2), 187-198. doi: 10.1093/elt/ccx053

Reznicek-Parrado, L. M., Patico-Vega, M., & Colombi, M. C. (2018). Academic peer tutors
and academic biliteracy development in students of Spanish as a heritage language. Journal of
Spanish Language Teaching, 5(2), 152—167. https://doi.org/10.1080/23247797.2018.1538358

Wang, J., Zou, B., Wang, D., & Xing, M. (2013). Students’ perception of a wiki platform
and the impact of wiki engagement on intercultural communication. System, 41(2), 245-256.
https://doi.org/https://doi.org/10.1016/j.system.2013.04.004

HacraBHIUTBO BUKOHABIIB HAYKOBUX Po0iT. OHUM 3 TPaAMIIIHUX HAITPSMKIB HACTAaBHHUIITBA
€ JIOTIOMOT'a Y HallMCaHHi CTYJICHTaMH i acIiipaHTaMu JIOCIITHAIBKAX HayKOBUX poOiT. He3Bakaroun
Ha, 3/1aBaJIOCh OH, MPSIMOJIHIHHICTh i OJHO3HAYHICTH LOTO MPOLECY, PO3IIISLA HOTO Mifl PI3HUMHU
KyTaMH 30py J03BOJISIE BUSBUTH YacOM JIOCUTD HECTOIiBaHi oro ocobnuBocti. Hanpukinaz, Teopis
MEHTAJILHOI pealti3allii HaCTaBHUIITBA (mentoring enactment theory) parHe MOSCHUTH, IO CaMe
CIIOHYKa€ JIfoJied BCTYNaTH B HACTABHUIIbKI BIJIHOCHHHM, SIK BOHM BHCIJIOBJIOIOTH 3alliKaBJICHICThH
B iX iHILifOBaHHI i YOMY HACTaBHUIIBKI BiJIHOCHHH HiJTPUMYIOTHCS Ta TIOBTOPIOIOTHCS. B Mexax Teopii
MIPUITYCKAETHCS, 10 KIIIOYOBY POJIb B iHIIIaIllii, I ATPUMII H MOBTOPEHHI BiJHOCHH HACTAaBHUIITBA
Bijlirpae komyHixkartist. [IpoieMOHCTpOBaHO, 1110 HACTABHUKY Ta IXHi Mi/IIEIIIi MaIOTh 3arajioM CIIUIbHE
0aveHHs TOTO, SIKUMH MaroTh OyTH Iii 000X cTOpiH HacTraBHuITBa (Mansson & Myers, 2012).
3-IIOMIK TaKuX /il BUSBJICHO MIITPUMKY, 3aXHCT, YEMHICTh, (QOPMYIIFOBAHHSI IILIEH 1 HAJaHHS 3aBIaHb.
3anporroHOBaHO IHCTPYMEHT OIHKK (YHKIH HaykoBoro kepiBHHKa (Carpenter, Makhadmeh, &
Thornton, 2015). Pesynbsraru eMnipu4Hoi nepeBipKH MPOAAEMOHCTPYBAH, 110 3 OCHOBHUMH (DYHKI{ISIMU
HAyKOBOTO KepiBHHKA (Kap €pHUMH, ICHXOJIOTTYHUMH, IOCIITHUIIBKUMH, 1HTCICKTYyaIbHUMH )
CYTTEBO TOB’sI3aHi HOr0 JOCTIAHUIIbKA aKTUBHICTH, BUOIp METOMIB MOCIIIHKCHHS, aKaJIeMidYHUN
paHr i caMoe(eKTUBHICTb.

JlocnimpkeHo mpoOiIeMu B3a€EMOBITHOCHH HAcTaBHHKA Ta CTYJEHTA, SKHH BUKOHYE HayKOBE
JIOCIIJKEHHS, 3 TOYKH 30pY aHali3y IUTYyBaHb B akageMiuHoMmy nuckMi (Omizo & Hart-Davidson,
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2016). ABTOpPH TIpOIOHYIOTH KOMIT'IOTEPHI METOOU aHalli3y TEKCTY, SIKi MOXYTh ITiBUIIUTH
e(eKTHBHICTh B3a€MOJIIi HAyKOBOTO KEPiBHHMKA Ta CTYACHTA. 3MIHCHCHO BHECOK y JUCKYCIIO MPO
I ITOTOBKY HayKOBHX Auceprauiii (Bommarito, 2016), 30kpeMa JOCITiPKEHO MiIXiA 10 HACTAaBHUIITBA
BUKOHABI[IB HAyKOBUX POOIT, SIKHii Iepeadadae MeBHy KepOBaHy MisUIbHICTh Ha €Talll, 110 Iepeaye
HAMMUCAHHIO POOOTH. PO3IIAHYTHIA TPOEKT HACTABHHIITBA MAB TMOBIHHY METy: 3MIHCHUTH SIKiCHE
HAYKOBE JOCIIKSHHSI Ta CIIPUATH TPO(DEeCiHHOMY PO3BUTKY YUACHHUKIB.

Takox JOCHIPKEHO Miclle Ta poiib (pakTOopy TeHAepy B NpOLECi HACTaBHUIITBA acIlipaHTIB
(Sanchez-Martin & Seloni, 2019). ABTOpH OOIPYHTOBYIOTH MOMJIHMBOCTI “‘(DeMiHICTUYIHOTO
HACTABHUIITBA”, & TAKOX BKA3ylOTh Ha BAKJIMBICTh PE(ICKCHMBHUX METOMIB IIiJi YaC B3aEMOJIl
HACTaBHUKA 1 y4Hs. 3a3HA4nMMO, 110 B HABEJACHOMY BHIIE nociimkeHHi (Mansson & Myers, 2012)
HE BHSBJICHO CTaTHCTHYHO 3HAYYIIUX O3HAK BIUIMBY T€HIEpPY Ha MPOIlEC HACTABHHITBA ITijl Yac
KepyBaHHS HAYKOBUMH POOOTAMH.
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Mansson, D. H., & Myers, S. A. (2012). Using mentoring enactment theory to explore
the doctoral student-advisor mentoring relationship. Communication Education, 61(4), 309-334.
https://doi.org/10.1080/03634523.2012.708424

Omizo, R., & Hart-Davidson, W. (2016). Finding genre signals in academic writing. Journal of
Writing Research, 7(3), 485-509. https://doi.org/10.17239/jowr-2016.07.03.08

Sanchez-Martin, C., & Seloni, L. (2019). Transdisciplinary becoming as a gendered activity:
A reflexive study of dissertation mentoring. Journal of Second Language Writing, 43, 24-35.
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PELIEH3II

YIIEPIIE BCECBITHBO BIJOMA NNEPEKJIAJIO3HABYA
EHIUKJIONEIIA - YKPAIHCBKOIO MOBOIO

Penensis Ha EHnukimoneniro mepekiano3HaBcTa @ y 4-x tomax. T. 1:

lmep. 3 aumL. / 3a pen. Iea 'am0’e ta Jltoka Ban Jlopcnapa; 3a 3ar. pen.:
TOM1 0.A. Kanbauuenxa ta JLM. UYepuosaroro. Binnums: Hosa xuura, 2020.
551 c. (Cepis UTTU Series)

3aKopIoHHA TIepeKIIaI0o3HaBYa JTiTepaTypa Maibke He MepeKIaiacThesl y Hallliil KpaiHi, 3a BUHATKOM
OKpPEMHX CTaTell B YHIBEPCUTCTCHKUX BUIAHHSIX, THM OLIbIIE, KOJIU HACTHCS MO TaKi 3a3BUYAi BEIUKI
3a 00CSTOM KHUTH, SIK eHIUKIIoNe/Aii. BogHoYac HaykoBi €eHIMKIIONE il BUCOKOTO PiBHSI SIK CBITOBI
HaI0aHHsI 3aCITyTOBYIOTh Ha MIEPEKIIA 1 TAKK TePEeKIalaroThesl. BOHU mpr3HaueHi OyTH CIIpaBKHIMU
CKapOHMISIMU CIIELiaIbHUX 3HaHb i, 3BUYaliHO, XapaKTepU3YIOThCsl BEJIHMKOIO JOCTOBIPHICTIO,
nepeBipeHicTio (axTiB, GpyHAaMEHTAIBHICTIO 1 3MaTHICTIO BUKJIMKATH ILTIHY AMCKYCIIO, TO came
4epes e IX CIIifl epekianaTy, abu CIpusiTH HayKOBOMY PO3BUTKY B KpaiHi mepekiay.

Tomy cmig BiTati (akT BUAAHHS INEpeKIagy yKpaiHCHKOI0 MOBOIO II€PLIOTO, TOMY TaKOTO
aBropuTeTHOTO Y CBiTi, ik Handbook of Translation Studies, Tum Ounbie 1o B YkpaiHi Oysu BicyTHI
Oynb-sIKi aBTOPHUTETHI JOBIAKOBI BUJIAHHS 3 NepeKiIago3HaBcTBa. Lleil mepexsaa BUHIIIOB y CBIT
y cepii mij erizor Ta 3aBIsSKH CIPHIHHIO BeeyKpaiHCHKOT CIUIKK BUKIIAIAuiB MEPEKIIAIY SIK yiKe
JiecsiTe BUIAHHSI.

Bapro okpemo 3a3HauMTH 3HA4YHY CKIIAIHICTh I[OTO IMEPEKIaJalbKOTO MPOEKTY, OCKUIBKH,
no-mepiie, paHinie moaiOHI MacmTaOHI MPOEKTH y Hallii KpaiHi He 3[IHCHIOBAJIMCS, MO-IpYTe,
TnepeKsiaIo3HaBYa TEPMiHOJIOT IS aHIIIIHCHKOI0 MOBOO PO3BMHEHA 3HAYHO OUTBINE, HIK YKPATHCHKOIO,
TOMY TIPHPOJTHO, III0 HEMAJIO YKPAaiHCHKUX Bi/IMOBIIHUKIB aHITIICHKUX TEPMiHIB, 0COOJIMBO BiTHOCHO
HOBUX, BIJICYTHI, Ta, IIO-TPETE, yKpaiHChKa IepeKiIajo3HaBYa TEPMIHOJIOTIS OCi 1€ HEAOCTaTHBO
yHi(pikoBaHa i CTaHJapTH30BaHA, 30KpeMa i uyepe3 BiACYTHICTh TIYMayHHX a00 MepeKIaIHUX
TEPMIHOJIOTIYHUX CIIOBHHKIB.

Ha tenepimniHiii yac y cBiTi 3po0iieHO 344 mepekiiaau cTareil i€l YOTUPUTOMHOT CHITUKIIONE I,
MPEJCTABICHUX B OHJIAWHI TpUHAALATHMA MoBamu (Statistics). HaiOinblne mepekiamiB craTed
BUKOHAHO YKpaiHCBbKOI0 MOBOIO (120 crareii (ToOTO, IepekiIafieHo BECh NEPIIHi TOM BUIAHHS Ta
YacTHHA cTaTel 3 IHIIKMX TOMIB), 1 3Ha4HO MeHIe (88 crareil) (paHIly3pK0I0 MOBOKO, TOMY MOYKHA
CTBEP/KYBaTH, IO YKPATHCHKI IIepeKII1aI03HaBI BCTAHOBWIIN CBOEPIAHUI PEKOPA 3 TIepeKIIaay i€l
SHIUKIIONE]].

Bupanns nepexiaso3HaBuoi EHIMKIONEil, X04 1 y MepeKsaji, CTAHOBUTH BAXIIUBY BIXy
y 3aKpiIUieHH] B KpaiHi CTaTycy HayKu, y HallOMYy BHUI3JAKy IepeKIaJo3HaBCTBA. Take BUAAaHHS
CTHMYJIIOE TIEPEKIIaI03HAaBIIB J0 OAAIBIIOr0 PO3BUTKY IPUBEPTAE yBary HAyKOBOI MOJIOI, CIIPUSIE
yHiiKarii Ta cranIapTH3alii HepeKIag03HaBY0] TEPMIHOJIOTI, AKTUBI3y€ HAIMCAHHS Ta ITyOJKaI|ifo
HAayKOBUX CTaTell, HaBYaJbHUX MOCIOHUKIB, MIPYYHHKIB 1 JOBITHUKIB Ta 320X0UY€E 32K BUIIOT
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OCBiTH, JI¢ BHUKJIAJAETBCSA Ta JOCIIIKYETHCS MEpPEeKiaa, A0 MPOBEACHHS HAyKOBHX IHMCKYCiit
1 koH(epenirii. [lo pedi, rady3eBi CHIIMKIONEIII Ta JOBITHUKH — 1€ caMe Ti BUJAHHS, SKi TOBHHHI
MarH y cBoiii 6i0mioreni npodecionany 3 eBHOT raiysi.

Cepen aBTOpIB pelEH30BAHOTO MEPIIOr0 TOMY Taki BiJIOMI Yy CBiTi JOCHIJIHHKH TeEpEeKIIany,
sx Ammapo Yprago Anb6ip, ®abiy Anbsec, Mepi Cuen-Topu6i, Is [am6’e, Haniens 'yanex, Jlrok
BaH J{opcnap, opoti Kemi, Capa Jlagiosa, Mapians Jlenepep, Kipcren Manvk’ep, Jlxxepemi Mannet,
Kpicriana Hopa, MeBOmoran, Anemanapa Acim Posa, JIyiz ¢on ®noros, Jlebopa Ilao, Kpicrina
Hlednep Ta M.

VY 74-x cTarTAX EHIMKIONENil MPEACTaBICHO HAWBAXIIMBINI TpaHi IepeKIalo3HaBCTBA —

LR N3

KJTFOUOBI €IEMEHTH HOTO KOHIIENTYaJ IbHOT'0 Ta TEPMIHOJIOTIHHOTO anapary (“riepekian’, “aganramis’,
“aBTOIEpPEKIaN”’, “TIePEKIaT03HABCTBO”, ““TpaHcep’” TOIO0), PO3AUIM i MiAPO3NUTH ePEKIaT03HABCTRA
(icTopis mepekiary, MalIMHHNI NepeKa], PUKIIaIHE [ePEeKIIa03HaBCTBO TOWIO), TEOpii Ta MOJE]
nepekany (YCHOTO, aylioBi3yaJbHOTO, TUCEMOBOTO TOIIO), MiAXOMH 0 JOCIIKCHHS TePEKIary
(MeCKpUNTHBHUHN, NPUKJIIHUN, IHTEpIPETATUBHUHN, KOTHITHBHUH, eTHOTrpadivHui, (yHKIIIOHATBHII
TOIIO); aCTIEKTH MepeKaay (PeJIeBaHTHICTb, HOPMH, ONUHHII, CTPATeTii, MHOXKHHHICTb, BIIKPUTICTH
1 3aKPUTICTH TOIIO), 3B’ SI3KU TIEPEKIIaTy 3 IHIIHMH, TIEPEBAKHO CYMDKHIMH HayKaMH, 30KpeMa, TAKUMH,
SIK JIITEpaTypO3HABCTBO, CEMIOTHKA, TEPMiHO3HABCTBO, TEPMEHEBTHKA, CTHKA, )KyPHATICTHKA, COIIOIOTISA
TOII0, METOIU MIEPEKIIAT03HABUOTO OCIHKEHHS (KOPITYCHI, eKCIIEPUMEHTAIBHI TOIIIO ), 0COOIUBOCTI
NepeKiIaay TEeKCTiB PI3HUX KaHPIB, TUMH W BUIW Tepekyaay (MMChbMOBHI Ta YCHUH NEpeKIa,
KOMIT IOTEpPHUH TepeKiall, Taly3eBUi MepeKiaj TOI0), MUTAHHS 3aCTOCYBaHHs iHQOpMaliitHUX
TEXHOJIOTIH y TepeKiIai; HETBOPKIHT 1 MisUIbHICTh MepeKiIaiadiB-BOJIOHTEPIB; 3MICT 1 CTPYKTypa
MPOIIeCy MEepeKNIagy Ta IHCTPYMEHTH HOro MOCTIKCHHs, AKICTh Mepekianay 1 Kiacugikaris
MepeKIIaIallbKUX IIOMUIIOK, POOJIEMH METOIMKN HaBYaHHS MEPEKIIaIy TOLIO.

VY 1misioMy pelieH30BaHe BUAAHHS XapaKTEPU3Y€EThCS BHCOKOIO 1HGOPMAIlITHOIO HACHYCHICTIO,
BIZIMTOBITHICTIO ITOTPeOaM MOLITMPEHHS 3HAHb PO MEPEKIa 1 MePeKIIa03HaBCTBO Ta PO3BUTKY HAYKU
po mepekaz p3araii. Oocsar myomikamii 70BoJi Benukuii — 45,67 yM. IpyK. apk., ii nomirpadiuyaa
SIKICTh Ha JIOCTaTHROMY PiBHI: TBEpa NAJITYpKa 3 YiTKUM Au3aiiHOM, opceTHHH narmip i odceTHuMi
npyk. IlepekianeHa eHUIUKIONENis YacTKOBO KOMIIEHCYE IEBHHUI Opak sSKiCHOI JOBigKOBOT
YKpaTHCLKOMOBHOI JIiTEpaTypy 3 IMepeKiao3HaBCTBa (Y TAKMX CHTYAIisX JIAKYHH B HalllOHAJIbHIN
HayKOBiH JIiTepaTypi 3a3BU4ail 3alI0BHIOIOTHCS MEPEKIIAIHOIO JITEPaTyporo) Ta 3ade3neuye JoCTyI
CTYJICHTIB, acITlipaHTIB i BUKJIa[a4iB epekiaay (sIKi 3a Me)KaMH MPOBITHMX MEPEKIaI03HaBIMX LIEHTPIB
HE MAIOTh JIOCTaTHHO IIMOOKKX 3HAHB 3 IIEPEKIIaJO3HABCTBA) JI0 JOBOJI CHCTEMaTH30BaHOTO [PKEpeIa
3aX1THUX TEOPiii, IOIIs/IIB TAHAYKOBUX TTyMaueHb. BoHa Jja€ 3MOTy KpUTHYHO aHaTi3yBaTH BUCIIOBJICHI
MIpKyBaHHS II€PEKIaJ03HaBIIB K Y MeXax JIeKIid 1 ceMiHapiB, Tak 1 B HAyKOBUX IyOJiKamisx
i hopMyBaTH BIIACHI MIJXOAM 1O BUPIIIEHHS BiAMOBITHHUX MpoOIeM; BOHA Ja€ 3MOTY pO3IOYaTH
00rOBOpEHHS MPOOJIEM YKPATHCHKOI MepeKIa03HaBY0i TEPMIHOIOTII, SKi YIiTKO MPOSIBIISIOTHCS
B MEpEeKIaax pi3HUX CTaTel eHIMKIIONE/il 1 Ma€ MiAIITOBXHYTH YKPaiHCHKUX IEePEeKIa03HaBIIIB
JIO CTBOPEHHS BJIACHOT JIOBIIKOBOT JTiTEpaTypH, sika O BpaxoByBaJia i CBITOBHI, 1 HAIlIOHAILHUH JOCBII.

om0 mepekiaamy MEpIIOro TOMY EHITMKIIONEHIi € KijbKa MmoOa)kaHb, SIKI MAalOTh Ha METi
TIONITIIIEHHS SIKOCTI B pa3i Nepexiiay HaCTYITHUX TOMIB €HIIUKIIONE/IT Ta MOXKIIMBOTO MEPeBUAAHHS
TIEPLIOro ToMY. SIK HaM BUJIA€THCSI, 30BCIM He 3aliBUMU Oy/H O B yKpaiHCHKOMY BUJIAHHI €HIIMKIIOTIEIIi
TIpeIMETHHUHN Ta IMEHHHUH MOKKYHUKH, 10 CYTTEBO JOTIOMOIIO O YNTaYeBi OPIEHTYBATUCS B 00’ EMHOMY
(moBigKOoBOMY!) TOMI Ta NIBUKO 3HAXOAUTH MOTPiOHY 1H(OpMAITitO.

VY 6i6miorpadiyHOMY OMUCY aHOTAIlil KHUTU Ha CTOPIHII BUXIAHUX NAHHX iM’s Ta MPi3BUILE
OIIHOTO i3 CITIBpEIaKTOPiB KHUT'HM IIOMUJTKOBO 3a3HaveHi sik B3 ['ambiep (B opurinani Yves Gambier),
Tomi sk y ctarti Ha C. 310 Ta B camiii aHOTAIIIT JOBIAHKMKA JTaHO MPAaBIIBHE TPAHCKOAyBaHHS — [B ['aM0’e.

VY neskux cTarTsAx B IXHIX Ha3BaxX HasBHI JBa BapiaHTH MepeKJialy TepMiHa, 0 HEPUITYCTUMO
y IpYKOBAaHOMY BHIaHHI, Ji¢ TIEPEKIIa]] Ma€e ImomaBaTucs Oe3 BapiaHTiB. Hampukian, y mepekiani
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Ha3Bu cratTi “Descriptive Translation Studies” € qpyruii BapiaunT nepekyiaay TepMina descriptive —
“neckpunTuBHe (ormicoBe) nepekiano3HascTBo’” (C. 77), Xo4a TepMiH “NECKPUNTUBHUA B YKpaiHCHKIH
MOBI BXe JI0BOJI ycrajeHuil. Y nepekiani Ha3u crarti “Transfer and Transfer Studies” (C. 332)
sIK “niepeHoc (Tpancdep) Ta TpaHcdepHi cTyail” TaKoK HaBEICHO IPYTHH BapiaHT MepeKiIay Iepiioro
y Ha3Bi TepMiHa, X04a 3a3HAYEHHI eTall IPoIiecy NepeKiaay 3BU4aiiHo MO3HAYAEThCS B YKPATHCHKIN
MOBI TEPMIiHOM “TpaHchep”.

Iepexnan a3y crarti “Community Interpreting” Takox ImogaHo 3 ABOMa BapiaHTaMH ITEPEKIaTy
crtoBa “‘community” — “YeHu# nepexiaz At noTped rpomMasy / YCHHU nepekiian y corliaibHii chepi”
(C. 503). Tyt nepeknanady ciig 0ya0 6 3yIMMHUTHCS Ha OCTAHHBOMY BapiaHTI K Hapa3si BKe 3HAYHO
YaCTOTHIIIOMY. 3aiiBUM y miepekuiaji Ha3Bu crarti “Consecutive Interpreting” BUIa€ThCsl BAKOPHCTAHHS
cnoBa “ycuuii” — “TlocminoBuuit yeHuii nepekinan” (C. 363), OCKIIBKY HAsIBHICTD TepMiHA “TIOCIIIOBHH
BXe repeadavae, o HIeTbes Mpo YCHUN HepeKial.

Tepmin “technical translation” y Ha3Bi cTarTi HENpPaBHJILHO NEPEKIJIAICHUHN SIK ‘‘TEXHIYHHNA
nepexnan” (C. 486) — morpidHo “CrienianizoBanuii / crienianbuuii nepekian’. Lle Tunosa nommika
me 3 THX YaciB, Koiu TepMiH “technicalaid” craB mepekiamaTucs K “TexHiuHa goromora”
(MpaBWIHHO — “CrieIiaibHa / CreiaTi3oBaHa oroMora” (KOHCYJIBTAILS TOIIO), aJKe caM TepeKiaaay
BKUBA€E y MEPEKIIai CTaTTi TEpMiH “Moperni crenianizoBaHoi komyHikarii” (C. 486).

Ha C. 200 anniiickkuii TepMiH Y MHOXKHHI COTpora epeKiiaieHo YKpaiHCHbKUM BiITIOBITHUKOM
B oJHUHI “Kopryc” (mpaBuibHime Oyno 6 “kopmycu TekctiB”). Tepmin computer-aided translation
CITiJI, HA HAaIll OIS, MEPEeKIaaaTH He K “aBromatu3oBanuil nepeknan” (C. 10, 163, 215 ta in.),
a “mepexiiaj 3a J0IOMOTol0 (KOMIT IOTEPHHX) allapaTHO-POrPaMHHX 3ac00iB”.

IToMHIKOBHM € TPaHCKOAYBaHHs JISSIKUX BIIaCHHUX IMEH aBTOpIB crareid, Hanpuknax Ha C. 127
ipanzackke iM’st Siobhan cinin nepenasaru ykpaincbkoro sik [1IuBoH, a He sik Chobran, Ha C. 17 iM’s
Chiara MOMHIIKOBO MOZIaHO 3 M’sikuM 3HaKoM (Kbsipa) HaTOMICTb MPaBUIIBHOTO HAIIMCAHHS YKPATHCHKOO
MoBoro K’sipa, a Ha C. 343 y mpi3BuIlli OIHOTO i3 CHIBaBTOPIB CTATTI HE HAJPYKOBAHO OCTAHHIO
mitepy — Kockinen mogano KockiHe, a iM’st Apyroro criBaBTOpa TPaHCKOJOBAHO HEMPABUIILHO
sik OyTi, a He K moTpidHo — YTi. Ha C. 392 iM’s Ta mpi3BHIIe aBTOPa CTATTI MOTAHO HEIPABHIBHO —
Pitra Slaackenaiinen HatomicTh Pilitta SackensiineH, Ha C. 403 iM’st Ta IPi3BHIIE OIHOTO BYCHOTO
noaaHo pazoM — DadiyAnsec (o peui Ha C. 153 3Haxoaumo Bxe Padio AbBec), i TaKe K HAMCAHHS
pa3om 3yctpivaerbes Ha C. 332 y 3a3HadeHHI nepekianada ctatti — Andrii Kozachuk.

VY nmepekianax criocrepiraeTbes iHTepdepoBane (3 pociichbkoi MOBM) BKUBaHHS ITPUHMEHHHKA
“npu” y CHOJTyYeHHi 3 HACTYITHAM IMEHHHKOM Ha KITaiT “IIpu BUBYEHHI MONITUYHOTO epeknany...”
(C. 357) ta “...1mo Moxe BinOyBarucs ripu nepeknai...” (C. 196). B ykpaiHCbKkoMY MOBJICHHI Y TaKUX
BUIIaJIKax BXKUBAIOTHCS MPUMMEHHUKY “1yist”, “mijt ac”, “y pasi” abo JiernpuKMEeTHUKOBHI 3BOPOT:
VY pasi BUBYCHHS. .., BuBYarouw. ..; “.. .10 Moxe BiOyBaTUCs mig vac ...” .

Crin Oyno © HaBeCTH TOSICHEHHS! 3HaUY€HHsl PIAKOro TepMiHa “KaHiOaTiCTChbKHH mepekian’,
pxuroro Ha C. 357 (B aHDIi#CBKi# MOBI — “cannibalistic translation” — 1ie mepekiam, SKUi MopuBae
3B’SI30K 3 OPUTIHAJIOM Ta CTa€ HIOUTO TOJIOBHUM TEKCTOM YHACTIIOK Ml “meMiypra”-nepexiaaaga)
(Guldin).

VY neskux Bumagkax y mnepekinani (Hampukianm, Ha C. 198) cmocTepiraetbcs THIIOBA
iHTepdepeHIiiiHa MOMIIKa B TEpeKali aHDIiHCHKOrO NMPHUKMETHUKa linguistic y crioiaydeHHi
3 iMmeHHuKamu (y mboMy pasi 3 “data”), skuii Mae 1Ba 3HaueHHs —‘related to language” ta “related
to linguistics”, aje y meprioMy 3HaYeHHI WOTO CIIiJ Mepekianard (CTOCOBHO MOBHHUX €JIEMCHTIB
TOWIO) HE SIK “JIHrBICTUYHI 1aHi”, a SIK “MOBHI JaHi”, a y JpyroMy 3Ha4eHHI — sIK “TiHTBICTHYHHHN
(HampuKyIaa, BICHHK ab0 YHIBEpCHUTET).

IMompu BUKJIAJCHI BHUIIC 3ayBa)KCHHSA, PEICH30BaHUM nepimmii ToM “EHmukmonemii
TIEPEKIIaI03HABCTBA” y TIEPEKIIa/li YKPaiHCHKOIO MOBOIO € aKTYalIbHOIO, Ty’Ke KOPUCHOIO Ta MOTPIOHOIO
mparieto, ska, 0e3lepeyHo, MPUCITYKUThCS CIIPaBi PO3BUTKY HayKH IIPO Hepekiaa B YKpaiHi.
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I3 HeTepmiHHAM MOXXHA OYIKYBAaTH IMOSBH MEPEKIAIIB IHIIMX TPHOX TOMIB I[OTO IOIYJISPHOTO
BUJAHHS, a PENaKTOpaM Ta BCIM NEPEKIAO3HABIIM CJi MO0a)XaTH MOIAJBIIOTO ILIiIHOTO
CIIBPOOITHHUIITBA 31 CBITOBMMH I[EHTPAMH BUIAHHS MEPEKIIaT03HABYOI JTITEPATYPH.

Jlireparypa

Statistics. Retrieved from https://benjamins.com/online/hts/list/statistics.

Guldin R. Devouring the Other: cannibalism, translation and the construction of cultural identity.
Retrieved from https://www.academia.edu/2111494/Devouring_the Other cannibalism
translation_and the construction of cultural identity.

Penenzent — npodecop xadenpu Teopii Ta NpakTHKH

nepeKIIaay 3 aHniHChbKoi MOBU [HCTHTYTY

¢inororii KuiBcbkoro HaiioHaJaIbHOTO

yHiBepcutety imeHi Tapaca [lleByeHka,

JIOKTOp (DUTONOTTYHUX HAYK, Ipodecop Kapaban B.I
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Peuensia na monorpadir H. €. Imitpenko
“ABTOHOMHE HAaBYAHHS NPO(deciiiHO OPIEHTOBAHOI0 AHIVIOMOBHOI'0
CHUIKYBaHHA Mali0yTHiX yuuTesiB maremaruku” (2020)

Penien3zoBana MoHorpadist € HOBITHIM KOMIUIEKCHUM JTOCIIKEHHSM HPOOJIEMH aBTOHOMHOTO
HaBYaHHS MaiOyTHIX YUUTEINIB MaTEMAaTHKH POQECIHHO OPIEHTOBAHOTO aHIJIOMOBHOTO CITLJIKYBaHHS,
aKTyaJIbHICTh SIKOTO 3yMOBJIEHa HEOOXITHICTIO MIITOTOBKY HOBOT reHepallii Mearoris, sKi He JIUIIe
BIJIBHO BOJIOiIOTH MPO(ECIiIHO OPIEHTOBAHUM CIIUIKYBAHHSIM, a i aKTUBHO 3/iHCHIOIOTH 1HIIOMOBHY
MDKKYJIBTYpHY KOMYHIKaIli10. 3ampornoHOBaHa aBTOPKOIO KOHIIEMIIisi CTBOPEHHSI METOANYHOT CHCTEMU
aBTOHOMHOTO HaBYaHHS MPOQECIHHO OPIEHTOBAHOI'O AHIVIOMOBHOTO CHIJIKYBaHHS CIIPSIMOBaHa
Ha BJIOCKOHAJIEHHS Ipolecy (OpMyBaHHS y MaiOyTHHOTO BUMTEINS MaTeMaTHUKU mpodeciiiHo
OpiEHTOBAaHOI aHIVIOMOBHOT KOMYHIKaTHBHOI KOMIIETEHTHOCTI B MPOIIECi aBTOHOMHOTO HaBYaHHSI.
OTKe, aKTyaJIbHICTh 1 CBOEYACHICTH Ii€1 HAyKOBOT PO3BIIKM HE BUKINKAIOTh )KOJAHUX CYMHIBIB.

ABTOpKa BHSBIIAE DINOOKE 1 BCeOIUHE 3HAHHS MPOOJIEMATHKH MpeaMeTa aHai3y, icTopil Horo
BUBUEHHSI, JIOCKOHAJIO BOJIOJIIE€ CyYaCHUMH METOJaMHU JOCIIKEHHS, 0 3a0e3MeYniio BUPIIEHHS
MOCTaBJICHUX 3aBJaHb. YiTKe OaueHHs OCHOBHHX IIUIEH JI0CITiDKEHHS], BA3HAYEHHS KOHKPETHUX
MAXO/IIB, CIIPSIMOBAHMX Ha MOJOJIAHHS CYNEePEYHOCTEH MiX MOTPeOOr0 Y BUCOKOKBAII(hiKOBAaHUX
(haxiBIIIX 1 HENOCTATHIM MPAKTUYHUM PO3BUTKOM METa-HaBYaHHS (KOHIETILIT “HABYMTHUCS BIUTUCS ),
MK HEOOXITHICTIO peati3alii 0COOMCTICHO OPiEHTOBAHOTO MiAXOY B ITiITOTOBII MaiOyTHIX YUHUTEIiB
MareMaTHKH Ta BIJICYTHICTIO MEXaHi3MiB ()OpPMyBaHHS aBTOHOMHHUX IHAWBITyaJbHHX OCBITHIX
TpaekTopiii mpodeciiHOro caMOBIOCKOHAJICHHS, MK HEBIIOBIAHICTIO BUMOT JIO BHITYCKHHUKIB
BITUM3HIHUX 3aKJIa/iB BUIIOI OCBITH IIOJ0 BOJIOMIHHS 1HO3EMHOIO MOBOIO Ta HassBHOIO OPraHi3aIliero
BUBYCHHSI aHIVTIHCHKOI MOBH JIJIsI TPO(ECIHHOrO CIIIKyBaHHS B ITEIArOriYHUX 3aKJIaax BUIIOI OCBITH
VYKpaiHu yMOXITUBHIIO CTBOPEHHS CTPYHKOI apXiTEKTOHIKH MpAIli.

CTpyKTYpHUMH KOMIIOHEHTaMH MOHOTpadii € nepeaMoBa, TpH PO3/IiiIH, METOIUYHI peKOMEHIalii
010 peasti3allii aBTOHOMHOTO HaBYaHHsI MalOy THIX YYHUTEINIB MareMaTHKH MPO(eCiiiHO OpiEHTOBAHOTO
aHIJIOMOBHOTO CIIIJIKYBaHHS, BACHOBKH, CIIUCOK BUKOPHCTAHUX JDKEPEIT 1 JTOJaTKH.

Y nmepeamogi 10 MoHorpadii H. €. JIMITpeHKO 9iTKO OOIPYHTOBYE aKTyaJIbHICTH TEMH JOCITI [DKCHHS,
3MIMCHIOE aHaJi3 HayKOBOI IICHXOJIOTO-TIENAroriyHol i METOAMYHOI BITYM3HSHOI Ta 3apyOiKHOI
JTepaTypH, MPUCBIYEHOI IOCIIIKEHHIO aBTOHOMHOTO HaBYaHHSI, BU3HAYA€ KOMIUIEKC TEOPETUUHUX
1 IPaKTUYHUX 3aB/IaHb, SIKi YCHIIIHO PO3B’s3Y€ Y BIAIIOBITHUX PO3AiIax.

VY mnepmomy posaimi “Teopernyni mepenyMoBH aBTOHOMHOIO HaBYaHHS mNpodeciiiHo
OpPi€HTOBAHOI0 AHIVIOMOBHOIO CIIVIKYBAHHS Maii0yTHIX YYHTeJiB MaTeMATHKH” y3aralbHEHO
HAyKOBI YsIBJIIEHHS 3apyODKHMX 1 BITYM3HSIHHUX JOCHIJHUKIB PO CYTHICTH IIPOIIECY aBTOHOMHOTO
HaBYaHHs1, IPYHTOBHO MPOAHAI30BaHO CYYaCHHUI CTaH peai3aliii aBTOHOMHOIO HaB4aHHS MpodeciiiHo
OpIEHTOBAHOTO aHTJIOMOBHOT'O CIUTKYBaHHS, 10 JaJI0 3MOTY aBTOpIIi C(OpMyBaTH BilacHEe OadeHHs
npodeciiiHO OPiEHTOBAHOTO aHITIOMOBHOTO CITUTKYBaHHS MAHOYTHIX YUUTEITIB MATEMATHKH SIK BUIBHOTO
BOJIOZIIHHS aHITIOMOBHHUM MOBJICHHSIM, YMIHHS TOBOPUTH MTPABHJIGHO, IBHUIKO W TMHAMIYHO B IIPOLIEC]
MOHOJIOTIYHOTO 1 J1aJIOTIYHOTO MOBJICHHS, J00pEe pO3yMITH MPOCIYXaHE UM IIPOYUTAHE.

H. €. JIMiTpeHKO aKIIEHTYE yBary Ha TOMY, 11O IIPOIIEC aBTOHOMHOTO HaBYaHHs MpogeciiiHo
OpIEHTOBAHOTO AHIIOMOBHOTO CIIUIKYBAaHHS MOTPeOy€e YCBIJIOMJICHHS SIBUII MOBH i MOBJIEHHS,
BOJIOZIIHHS BCIMa CTOPOHAaMU MOBJIEHHS ((POHETUYHOFO, TPaMaTUYHOIO, JIEKCHYHOIO) i PO3BUTKY Ha LIl
OCHOBI BMiHH;I Oy/lyBaTH 3B’si3HE MOBJICHHEBE BHCJIOBIIIOBAHHS, 8 TAKOXK Tepe10ayae BI0CKOHAICHHS
BMIHb 0OMpaTH Halie(peKTHBHIIITY CTPaTerito MOBJICHHEBOI ITOBE/IIHKY, PO3BUTOK YCiX BHIiB MOBJICHHEBOT
JUSTBHOCTI (Qy/IitOBaHHSI, TOBOPIHHSI, YATAHHSI, TCbMa), YMiHb OL[IHIOBATH 1H(OpPMAILi{0, TPUBEPTATH
yBary i opraHi3oByBaTH MUCJICHHEBY HiSUTBHICTB CIIBPO3MOBHHUKA, 3[IMCHIOBATH peQIIEKCIIO ITpoLecy
CIIJIKYBaHHS, BOJIOAITH MOBJICHHEBOIO KYJIBTYPOIO.
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3Ha4YHy TEOpETHYHY W MNPaKTUYHY WLIHHICTb CTAHOBJSTH BHOKPEMJIEHI aBTOPKOIO E€Taru
aBTOHOMHOT'O HaBYaHHS NPO(eciiiHO OPIEHTOBAHOTO AHTIIOMOBHOTO CIIJIKYBaHH, 30KpeMa TaKi:
T ITOTOBYHI €Tall OpiEHTYBaHHS i KOHKPETH3allii HAaBYAILHOTO 3aB/IaHH:; BUOIp METH I BIIIITOBIHOTO
crocoOy Jii, IKuii CIIOHyKae JJ0 BUKOHAHHS 3aBIIaHHST; PETYJISLIT 3yCHITh 1 IUTaHyBaHHS CAaMOCTIHHOT
poboTH 3 BUKOHAHHS 3aBAaHHs; peuiekcii i KepyBaHHS BIACHOIO JIiSUTbHICTIO.

3-moMix MiAXOMAiB, SAKI BiANOBINAaIOTh Cy4YaCHUM OCBITHIM BUMOTaM JO IIiATOTOBKHU
MalOyTHBOTO BUMTEIISI MATEMATHKH, 320€31eUyIOTh PO3BUTOK MPOQECiiHO OPiEHTOBAHOT aHIIIOMOBHOI
KOMYHIKaTHBHOI KOMITETEHTHOCTI, & TAKOXK CIIPUSIOTH ()OPMYBaHHIO aBTOHOMIT CTYA€HTA B MPOIIECi
BUBYEHHS aHIIificbkoi MOBH, H. €. JIMITpeHKO ILJIKOM CIIYIITHO BHJIJISIE OCOOUCTICHO OPi€EHTOBAHUH,
KOMIICTCHTHICHUHM 1 KOMyHikaTuBHUI. CaMe IIi MiAXOIH JIeXKaTh B OCHOBI MOOYIOBH METOTUYHOL
CHCTEMH aBTOHOMHOTO HaBYaHH: MPodeciiiHO OpieHTOBAaHOTO aHITIOMOBHOTIO CITLIKYBaHHS MalOyTHIX
YUYHUTEIiB MaTeMaTHKH.

YV MoHorpadii BUCBITICHO OCHOBHI CTparerii aBTOHOMHOTO HaBYaHHS POQECiiiHO OpiEHTOBaHOTO
aHITIOMOBHOTO CITUJIKYBaHHSI MAaHOYTHIX YUUTENiB MaTeMaTHKH, 30KpeMa: 1) crparerii aist mofoaaHHs
MOBHHUX 1 MOBJICHHEBHX TPYIHOIIIB BOJIOAIHHS 1HO3EMHOIO MOBOIO (TIpsMi cTparerii): crparerii
3amam’sITOBYBaHHS, KOTHITHBHI CTparerii, KOMIeHcaliliHi crparerii; 2) crparerii oprasizamii
aBTOHOMHOTO HaBYaHHS NMpodeciiiHO OpIEHTOBAHOTO CHINIKYBaHHS 1HO3EMHOIO MOBOIO (HETpsIMi
cTparerii): METaKOTHITHBHI, a)eKTHBHI W comialbHi CTpaTerii, BAOKPEMJICHHS SKHX € BarOMHM
3M00YTKOM JTOCIIITHUIII.

ABTopkoro MoHorpagii IOBEIeHO, IO Ha IpOlleC aBTOHOMHOTO HAaBYaHHS MpodeciiiHo
OpIEHTOBaHOTO aHINIOMOBHOTO CIILIKYBaHHSI BIUIMBAE HU3Ka (DAKTOPIB, 110 MOUISIOTHCS Ha 3aralibHi
(CTBOpEHHSI MOBHOTO CEPE/IOBHUINA, BUKOPUCTAHHS SIKICHUX MPOQECiiiHO OpIEHTOBAHUX HABYAIHHUX
MarepiaiB, 3aCTOCYBaHHs 3HaHb 1 JOCBIly OITaHYBaHHS CIIEI[iaJIbHOCTI PiJJHOI0 MOBOIO, BpaxXyBaHHS
BHYTPIIIHIX MPOIECiB nepepolieHHs iHdopMarllii) Ta iHAUBiAyaIbHI (BiK, MOTHBALIiSI 1 CTaBIEHHS
JI0 IpeZIMETa, BpaXyBaHHs iHIIOMOBHHX 3410HOCTEH, IepeBa)KaHHs JIOTIKO-MaTeMaTHYHOTO TUITY
IHTEJIEKTY CTY/EHTIB, BpaxyBaHHs iHIMBIIyabHOTO HABYAJIFHOTO CTUITIO). ABTOPKA CIYILIHO 3ayBaXYE,
110 BpaxyBaHHs 3arajbHUX # 1HIUBITyabHUX (haKTOPIB BILUIMBY Ha MPOIEC aBTOHOMHOTO HAaBYaHHS
nipo¢eciiiHO OPIEHTOBAHOTO AHIJIOMOBHOTO CITLIKYBaHHS MAOYTHIX YUHUTEIIB MATEMAaTHKHU JOTIOMOKE
SIK y T0OOpi HaBYAJILHOTO MaTepially, TaK i B OpraHi3alii 0CBITHBOTO IIPOLIECY, CIIPHATAME ITi IBUIICHHIO
Horo eheKTHBHOCTI.

Y apyromy po3aiii “KoHmenilisi CTBOpeHHSA METOXMYHOI CHCTEMH ABTOHOMHOTO HABYAHHS
npodgeciiiHO OPIEHTOBAHOI0 AHIJIOMOBHOIO CIIIIKYBaHHSI Mali0yTHIX yYHTediB MaTeMaTUKH”
CXapaKTEepPU30BaHO CTPYKTYypY METOIWYHOI CHCTEMH IpodeciiHO Opi€HTOBAHOTO AHITIOMOBHOTO
CHLUIKYBaHHS H BU3HAYEHO, IO 0 il CKJIaJy BXOAATH TaKi KOMIIOHEHTH: IIIIbOBUH (TTIOE€HAHHS METH
W cuCTeMH 3aBJaHb, KOMIUICKCHE BHPINICHHS SIKMX 3a0e3leuye MPOrHO30BaHMM pe3yJbrar),
METOZIOJIOTIYHMI (BU3HAYAE MIIXOMH  MTPUHIMIN NOOYI0BU METOANYHOT CUCTEMH), 3MICTOBHH (OITHCYE
MIPEJIMETHUH 1 MPOIeCyaIbHUI ACIIEKTH), TEXHOJIOTIUHUN (TIependadae CyKymHICTh Jill cy0’€KTiB
OCBITHBOTO TIPOIIECY, CIPSIMOBAHUX Ha PO3BUTOK 3a3Ha4€HOT KOMIIETEHTHOCTI, & TAKOX TEXHOJIOT 11,
MeToH, GOpMH i 3acO0M HABYaHHS) Ta pe3yJbTaTUBHUN (JIiarHOCTHKa, KPUTEPIi, pe3ynbTar).

ABTOpKa YiTKO 1 OTHO3HAYHO (POPMYITIOE METY aBTOHOMHOTO HaBYaHHSI MPOQECiiiHO OPiEHTOBAHOTO
aHIJIOMOBHOTO CIUIKYBaHHS, siKa moJisirac y (opMyBaHHI il pO3BHTKY IpOQeciiiHO OpieHTOBaHOI
aHIJIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI, BU3HAYa€ KOHKPETHUH MEPEITiK 3HaHb, YMiHb | HABUYOK,
sIKi HeoOXiqHO c(hopMyBaTH y MaiOyTHBOI'O BUMTEIS MAaTeMaTHKU IS €(eKTUBHOTO 3MIHCHEHHS
aBTOHOMHOT'0 HaBYaHHS MPOQECIHHO OPIEHTOBAHOT AHTIIOMOBHOI KOMITETEHTHOCTI.

[{inkoM BMOTHBOBaHHUMHU € BHOKPEMJIEHI B MOHOTrpadii METOIWYHI MPUHIUIKA aBTOHOMHOTO
HaBYaHHS NPOQEeciiHO OPIEHTOBAHOTO AHIVIOMOBHOI'O CIIIJIKyBaHHS MaiOyTHIX y4YHTEIiB
MaTeMaTUKH, 30KpeMa IIPUHIIUIT 0COOUCTICHO OPIEHTOBAHOTO HABYAHHSI, PUHITUIT KOMYHIKaTHBHOTO
npodeciiHOTo CrpsIMyBaHHS, TPUHIUIT (OPMYBaHHS MOBJICHHEBOT KOMIIETEHTHOCTI Ta IPHHIIHIT
aBTOHOMHOT'O HaBYaHHSI.
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Ha ocHOBI po3po0iieHOT cCHCTeMH BIIPaB i 3aBIaHb s popMyBaHHS MpogeciiitHO OpieHTOBAHOT
aHIJIOMOBHOT KOMYHIKaTHBHOI KomrereHTHOCTI H. €. JIMiTpeHKO BCTaHOBMIIA, IIO OBOJIOIHHS
3MICTOM HaBUaHHS BilOYBAa€THCS HA BOX €Talax: [M0YaTKOBOMY (TIEpLIMI piK HaBYAHHS), METOIO
SIKOTO € BIIOCKOHAQJICHHSI aHIJIOMOBHOT KOMYHIKaTUBHOT KOMIIETEHTHOCTI 3 OIVISIY Ha BKIIIOYEHHS
MPEMETHOTO 3MICTy JIO COLIaJbHOTO i MpOQeciiiHO OpiEHTOBAHOTO KOHTEKCTY, i MPOCYHYTOMY
(npyruii pik HaBUaHHS), SKUM Iepe0aueH0 HaBYaHHs MPodeciiHO OPiIEHTOBAHOTO aHITIOMOBHOTO
CIUIKYBaHHS 3 ypaxyBaHHIM MaiOyTHBOI podeciiiHOT MisSITBHOCTI.

BaromuM BHECKOM y CydacHy TEOpi0 1 NpakTHKy aBTOHOMHOTO HaBUaHHS MpodeciiiHo
OpIEHTOBAHOTO AHTJIOMOBHOTO CIIJIKYBaHHS MaiOyTHIX YYMTENliB MaTeMaTHKH € po3polieHa
aBTOPKOIO KiacHu]ikallisi TAKTHYHUX HaBYAILHUX TEXHOJIOTIH, 3/1iiCHEHa 3a PI3HUMHU KPUTEPISIMHU:
3a JIOMIHAHTHUM METOJIOM 1 IIPHHIIMIIOM OpraHi3allii HaB4aHHs (Ipo0IeMHe HaBYaHHSI, KOHTEKCTHE
HaBYaHHS, IPOEKTHE HABYAHHS, HABYaHHS KPUTHYHOTO MHCIIEHHS), 332 OCHOBHUMH (popmamu
opraHizalii HaB4aJIbHOTO Iporecy (MOMY/IbHE HABYaHHSI, MPOBE/ICHHS IPAKTUYHUX 3aHSATh, OpraHi3arist
CaMOCTIHHOT HaBYaJIbHOI MiSUIBHOCTI), 32 OCHOBHMMH 3aco0aMy HaBYaHHs (MOBHE moprdotio,
pi3HOpiBHEBI MPOdECiiHO OpiEHTOBaHI TEKCTH, SJICKTPOHHUI MOCIOHHUK).

Y tpersomy po3auti “Meromuka aBTOHOMHOro (GOpMYBaHHSI Yy Mal0OyTHIX y4HTesliB
MaTeMaTuku npodeciiiHO Opi€cHTOBAHOI AHIVIOMOBHOI KOMYHIKATMBHOI KOMIIETEHTHOCTI”
JIETaJbHO PO3MIISTHYTO MOJEJb OpraHi3ailii aBTOHOMHOTO HaBYaHHS MpodeciiHO Opi€HTOBAHOTO
aHIVIOMOBHOTO CITIJIKYBaHHS, y CTPYKTYpI SIKOT BUALIEHO TP OJIOKU: 3MICTOBHH, ITPOIIECyaTbHHUMA
Ta opraHi3aniifHuil; BU3HaY€HO 0COOIMBOCTI aBTOHOMHOTO (hOpMyBaHHs POECIiHO OPIEHTOBAHOT
aHIJIOMOBHOT KOMIIETEHTHOCTI B ay/lilOBaHHi, TOBOPIHHI, YUTAHHI 1 MTUCHMI.

H. €. JIMiTpeHKO apryMeHTOBAaHO JOBOAMTBH, IO AaBTOHOMHE (opMyBaHHS INpodeciiiHo
OpiEHTOBAaHOI aHIJIOMOBHOI KOMYHIKaTHMBHOi KOMIIETEHTHOCTI MaHOyTHIX YYHTENiB MaTeMaTHKH
B ay/IilOBaHHI, TOBOPIHHI, YUTaHHI i IMCBMI Niepe10avac 1ijecpsIMOBaHe i yCBiZIOMIICHE TUIaHyBaHHS
JUSUTBHOCTI, 3JaTHICTh CAMOCTIHHO BCTaHOBIIIOBAaTH B32a€MO3B’S30K MK IONEPEAHHO BUBYCHUM
1 HOBMM HaBYAJILHUM MaTepiajioM; 31aTHICTh 3MIHCHIOBATH “MOHITOPHUHT BJIACHOTO HABYaHHS, KOHTPOJIb
BI/INIOBITHOCTI 3aBIaHHSI OTPUMAaHOMY pE3yJNbTary; 3AaTHICTb CTPYKTYypPYBaTH | IepecTpyKTypOBYBaTH
HaKOIIMYEH1 3HAHHS; THYUKICTb 1 BAPIaTUBHICTH y 3aCTOCYBaHHI HAKOTMYESHOTO KHUTTEBOTO JIOCBINY,
JIOCBiZly BUBYEHHSI iHO3EMHHX MOB, a TaKOX JIOCBily HaBUaHHS aHIJIIHCHKOT MOBH (pI3HOMaHITHHX
Croco0iB i MpUHOMIB).

Ha oco0nuBe cxBajieHHS! 3aCIIyrOBYIOTH 3alpoOINOHOBaHI B MoHoOrpadii 3pasku pi3HHX TpyIl
BIIPaB JI0 KOYKHOT'O 3 BU/IiB MOBIICHHEBOT JiSUTHHOCTI (aylilOBaHHS, YUTAHHS, TOBOPIHHS 1 MUChMA),
aBTOHOMHE BUKOHAHHSI SIKUX crpusie pOpMyBaHHIO y MaHOYTHIX yYHUTEIIB MaTeMaTuKH rpodeciitHo
OpIEHTOBAaHOI aHIJIOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI Ha HAJIEXKHOMY DPiBHI.

Yitko # J1akoHIYHO c(opMySTbOBaHI METOAWYHI PEKOMEHMAIlll i BHCHOBKU BilOOpa)KaroTh
yCi KOHIIETITYaJIbHI MOJIOKEHHSI HAYKOBOTO JIOCIIKeHHs aBTopku. J[kepenbHa 0aza MoHorpadii
Hauniuye 700 HaliMeHyBaHb, L0 MPEJCTaBIEHI MPALIMH BITYN3HIHUX 1 3apyOKHIX HAYKOBIIIB.

VY nonarkax HaBesieHO Kitacuikallii HABYaJIbHUX CTpaTeriil i NpUifoMiB TX 3aCTOCYBaHHS; aHKETH
JUTs BU3HAYEHHS TOTOBHOCTI CTYAEHTIB JI0 aBTOHOMHOTO HaBYaHHS, PiBHs iXHBOI KOMIIETEHTHOCTI
B aBTOHOMHOMY HaBYaHHI, iHIUBIIyaIbHOTO HABYAILHOTO CTHJIIO, PETIEPTyapy CTpaTeriii, a TakoX
(parMeHTH 3aHATH 1 TPEHIHTIB 3 aBTOHOMHOTO HaBYaHHSL.

PenienzoBaHe HayKOBE JI0CIIPKEHHSI XapaKTepH3y€ThCS JIOTIYHOIO CTPYHKICTIO, KOHLIENITYaJIbHOIO
IUTICHICTEO, CAMOCTIHHICTIO BUKOHAHHS 1 ITTMOOKKMM MPOHUKHEHHSAM Y CYTh JOCIDKYBAHOT IPOOJIeMH.
Bci TeopetruHi monoxxeHHs: MOHOTpadii IepeKOHIIMBO apryMEHTOBAHO, ITPOLFOCTPOBAHO CXEMATHYHUM
1 TaOMIMYHUM MarepiajioMm, 3pa3KkaMy BIPaB 1 3aBIaHb.

Monorpadis H. €. JIMiTpeHKO NpU3HaYeHa HacaMIepe U BUKJIAIaqiB 1 CTYACHTIB 3aKIajiB
BHIIO1 OCBITH, aCIIPAHTIB i JOKTOPAHTIB, a TAKOX IMPOKOTO KOJIa OCBITSIH, IKi JOCIIKYIOTh POOIeMy
aBTOHOMHOT'O HaBYaHHS NMPOQECIHHO OPIEHTOBAHOTO AHITIOMOBHOTO CITIJIKYBaHHSI.

117



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

Bes3zanepeuHoro € HaykoBa HOBH3HA MPOBEACHOTO MOCIIDKEHHS, L0 3acBiAYy€ BUCOKHI
podeCiiiHu piBeHb aBTOPKH, ii 0013HAHICTH 1 CyyacHe OaueHHs HANCKIAMHIIINX 1 HAHBaXKITUBIIINX
aCIICKTiB MCTOIUKHY HABUAHHS aHIIIHCHKOT MOBH 151 (DaxiBIliB MaTeMaTUIHOTO Mpodismto. Beaxkaro,
0 METOJMKa HABYaHHs aHDIIHCHKOI MOBH 30araTuiiacs HAayKOBOIO PO3BIJKOIO, SIKa 3aCIIyTOBYE
Ha BHCOKY OIIHKY 1 BiJIKpUBA€ HOBI MIEPCICKTHBH TS MOANBIINX HAYKOBUX JOCIIHKEHb.

Penensent —

JIOKTOp MEeIarorivHuX HayK, JTOICHT,

JekaH (hakyJIbTeTy MepeKia03HaBCTBa,

npodecop Kadeapu aHmIIHCHKOT 1

HIMEIIBKOT (hITOJIOTIT Ta MepeKIaay

imeHi ipogecopa 1. B. KopyHis

KuiBChKOTO HAIIOHAIBHOTO

JHHIBICTUYHOTO YHIBEPCUTETY JI. 5. 3ens
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Abstract. The syllabus is designed according to the requirements of the educational and scientific curriculum
“English Language and Literature (language of instruction — English)” of preparing international students
of the second (master) educational level for two years (120 ECTS) for the specialty Ne 035 “Philology” and
for the specialization Ne 035.041 “Germanic languages and literatures (translation included), first language —
English” within field of knowledge Ne 03“Humanities”(Order of the Ministry of Education and Science
of Ukraine of 20 June 2019, Ne 871).This educational and scientific syllabus includes theoretical and practical
courses in the most recent branches of linguistics and literary studies, psychological and pedagogical disciplines,
including methods of teaching English, with the focus on the issues of multiculturalism and intercultural dialogue.
It offers students to choose among two selective blocks of academic disciplines: 1) “English in Multicultural
Learning Environments” and 2) “Modern Literature of English-Speaking Countries” and compulsory teaching
practice in higher school. It also provides students with the opportunity to acquire the professional qualification
“Higher School Teacher (English language and literature)”.

Key words: theories of languages, theories of teaching, theories of learning, acquisition theories, curriculum
theories, material development theories, assessment theories, basic categories of methods of teaching foreign
languages at universities, educational documents, course books, types of curricula, intercultural methodical
competence, socio-cultural competence, intercultural communicative competence, knowledge and skills, study
skills, professional competences, experiential activities, reflection on activities as learners and as future teachers,
reflective practice, theoretical input, teaching experience, teaching practice, lesson observation, micro-teaching,
actual teaching, project work on professional issues, methodology, overall criteria, language development course,
activity-based methodology, learner-centered methodology, problem-solving and learning-by-doing activities,
learner—centered methodology, use of trainees’ life experience, the principle of modeling, listening skills,
reading skills, speaking skills, writing skills, structures, phonology, vocabulary, principles of assessment, the aims
of the assessment, formative assessment, summative assessment, innovative approaches to modern understanding
of provision (resources) for education and teaching, research publications, jigsaw method as an intensive exchange
of resources, student teacher’s learning achievements portfolio, schemes of analysis and evaluation of texts, visuals,
exercises and tasks, finding levels of communicative orientation, multimodality and reflexivity of exercises
and tasks, reflective diaries, modification of lessons from textbook thematic cycles, adaptation of authentic texts
and visuals to the teaching aims, principles of teaching materials development, development of multimodal visuals,
designing teacher’s notes for sessions, designing psychologically safe and comfortable learning environment,
creation of the course portfolio.

BupkyHn JI. B., IlonomapsoBa B. A. KuiBcbkuii HanionanbHuii ynisepeurer imeni Tapaca IlleBuenka
IIporpama HaBYaAbHOI AMCHUIIIHY ""MeToAHKAa BUK/IAJAHHS TA BUBYEHHS iHO3eMHHUX MOB Y 3aKJIajiax
BHIIOI ocBiTH"

AHorauis. [Iporpamy po3po0ieHO BiIOBIAHO 10 BUMOT OCBITHBOI Ta HAYKOBOI IPOTpaMu “AHIiiicbka MOBa
Ta JiTeparypa (MOBa BUKJAJaHHS — aHIMIHCHKA)” MiATOTOBKH 1HO3EMHHX CTYACHTIB APYroro (MaricTepchKoro)
OCBITHBOTO piBHA MpoTAroM ABox pokiB (120 ECTS) 3a cnenianshicTio Ne 035 “®Dinosnoris” Ta 3a crieniaizawieto
Ne 035.041 “T'epmaHChbKi MOBH Ta JIITEpaTypy Mepekia (BKIIOUYCHO), TIepilia MOBa — aHITIHChKa™ B MEXKax rajy3i
3HaHb Ne 03 “I'ymanitaphi Hayku™ (Haka3 MiHicTepcTBa ocBiTH 1 Hayku Ykpainu Bix 20 gepBHs 2019 p., Ne 871).
[Iporpama OXOIUTIOE TEOPETUYHI Ta MPAKTUYHI KypcH 3 OCTAHHIX Tally3eil MOBO3HABCTBA Ta JiTEpaTypO3HABCTRA,
TICUXOJIOTO-TIearOr iYHUX AUCIUILTIH, BKITIOYAI0UH METOIN BUK/IAJaHHS aHIJIHCHKOT MOBH, 3 aKIIGHTOM Ha ITUTaHHAX

119



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

MYJIBTHKYJABTYpaJTi3My Ta MDKKYJIBTYpPHOTO Aianory. CTyIeHTH MOXKYTh OOMPaTH MiXK ABOMA BUOIPKOBUMH OIIOKaMHU
HaBYATBHUX JUCLUILIIH: 1) “AHniilickka MOBa B NOJIIKYJIBTYpHOMY HaBYaJIbHOMY cepeqoBuili” Ta 2) “CydacHa
JliTepaTypa aHIJIOMOBHUX KpaiH~ Ta 000B’s3K0OBa MPAKTHKA BUKIAAaHHS Y BUILIiH mikoui. [le Haxae cryneHTam
MOXJIMBICTh 3100yTH npodeciiiny kBamidikaniro “Bukinagad BUIOT MIKOIH (aHIIIHCbKA MOBA Ta JIiTeparypa)”.
Kurouosi ciioBa:Teopii MOB, Teopii HaB4aHHS MOBaM, T€Opii BUBYEHHs MOB, TCOpii ONIaHyBaHHS MOBOIO, TEOPIi
PO3pOOKH HaBYANBHHUX MpOrpaMm, Teopii po3poOKM HaBUAIBHHMX MarepialiB, Teopii OIiHIOBaHHS, OCHOBHI
METOIM BUKJIAJaHHSA 1HO3EMHHX MOB B YHIBEpCHTETaX, HaBUQJIbHI JOKYMEHTH, HaBYaJbHI MOCIOHUKH, TUIH
HaBYQJIBHHUX MPOrpaM, MIKKYIbTypHa METOJWYHA KOMIIETEHTHICTh, COIIIOKYJbTYpPHAa KOMIIETCHTHICTB,
MIDXKKYJIbTypHA KOMYHIKaTHBHA KOMIIETEHTHICTh, 3HAHHS Ta BMiHHSI, HABUYKH, PO ECiiiHI KOMIETEHTHOCTI,
pedaekcuBHUN aHaNI3 ASUIBHOCTI YYHIB 1 yUUTeNiB, peUIeKCHUBHA IPAKTHKA, JOCBi] BUKIaJaHHS, IPAKTHKA
BUKJIaJJaHHS], CIIOCTEPEKEHHS 32 YpOKaMHU, MiKpO-HaBYaHHsI, IPOEKTHA poOoTa 3 IpodeciiiHuX MUTaHb, METOANKA,
3araljibHi KpUTepii, Kypc HaB4aHHS MOBJICHHS, METOAMKA IisUTbHICHOTO ITiIXOy, HAaBUYaHHs1, OPIEHTOBAHE HA Y4HS,
poOJIeMHE HaBYAHHS, BAKOPUCTAHHS )KUTTEBOTO TOCBI/Y CITyXadiB, PUHIIMIT MOJICIIIOBAHHS, BMIHHS ay/lIFOBaHHSI,
BMIHHS YATAHHS, MOBJICHHEB] BMiHHS, BMiHHS TTUChbMa, JOHOJIOTIsI, CIOBHUKOBUH 3arac, MPUHIIUITK OI[IHIOBAHHS,
il oliHIOBaHHS, (GOpMaTHBHE OILIHIOBAHHS, MiJCYMKOBE OLIHIOBAaHHS, iIHHOBAIIMHI MIAXOAU IO Cy4aCHOTO
PO3yMiHHS 3a0e3MeUeHHS HaBYaJIbHO-METOINYHIX PECypCiB A OCBITH Ta BUKJIAJaHHs, HAayKoB1 myOmikarii,
METOJI [PKUI'CO SIK IHTEHCUBHUI 0OMIH pecypcaMu, METOANYHE MOPTQOIIio HABYAIBHUX JOCATHEHb, CXEMHU aHAI3Y
Ta OLIHKHY TEKCTIB, Bi3yaJbHUX MaTepiaiB, BIPAB Ta 3aBJaHb, 3HAXOMKCHH PiBHIB KOMYHIKaTUBHOI OPi€HTOBAHOCTI,
MYJIBTUMOAAIBHOCTI Ta peIIEKCUBHOCTI BIIPaB Ta 3aBIaHb, pe()ICKCHBHI IIOJCHHUKH, MOAUGiKaLis YPOKiB
13 TEMATUYHUX LUKIIB MIAPYYHHUKIB, a[aNTallis] aBTCHTUYHUX TEKCTIB Ta Bi3yaJIbHIX MaTepialliB 0 [iIei HaBYaHHS,
MPUHIAIHI pO3pOOKH HaBYaJIbHHUX MarepiaiiB, po3poOka MyIbTUMOATIBHIX MaTepialiiB, 0(OPMIICHHS KOHCIIEKTIB
3aHSTh JJIS1 BUKJIaJa4uiB, CTBOPCHHS IICUXOJIOTTYHO 0€3MEeYHOro Ta KOM(pOPTHOIO HABYAIBHOTO CEPEIOBHIIA,
CTBOPEHHS MOPT(HOIIIo Kypcy.

Bupkyn JI. B., [TonomapéBa B. A. KueBckuii HaunoHaabHbli YHUBepcuTeT MMeHH Tapaca llleByenka
IIporpamma y4ye0HOii TUCHHMILIMHBI “MeToauKA NpenoJaBaHUs U U3Yy4YeHHs] HHOCTPAHHBIX SI3bIKOB B By3aX”
AHHoTanus. IIporpamMma pa3paboTraHa B COOTBETCTBHU C TpPeOOBaHUAMH Y4eOHO-HAYYHOH IpPOTrpaMMBI
“AHIIMICKUI A3BIK U TUTEpaTypa (A3bIK 00y4eHHs — aHIIUHCKHII)” HOATOTOBKH HHOCTPAHHBIX CTYICHTOB BTOPOTO
(MarucTepckoro) odpasoBarenbHOro ypoBHs Ha aBa rojaa (120 ECTS) mo cnermansroctu Ne 035 “Dunonorus”™
u no crnenuanuzanun Ne 035.041 “T'epmaHcKHe SI3BIKM M JTUTEPaTyphl (IEpEeBOJ BKJIIOUEH), MEPBBIH S3BIK —
aHrmiickuit”, oomacty 3HaHUM Ne 03 “T'ymanutapasie Hayku” (IIpuka3z MunncTepcTBa 00pa3oBaHUs U HAYKH
VYipaunsl ot 20 utons 2019 & Ne 871). Dta oOpa3oBarenbHas ¥ HayuHast POrpaMMa OXBaThIBACT TEOPETUUECKUE
1 IPAKTUYECKHE KypChl 110 HOBSHUIIINM OTpPaciIsAM JIMHIBUCTHKH U JINTEPATyPOBEACHNS, ICUXOJIOr0-TIeJarOrHueCKIM
JIUCIUIUIMHAM, BKJIFOYAst METOIbI PETIOjaBaHK sl aHIVIMHCKOTO S3bIKa, C YIIOPOM Ha BOIPOCH! MYJIBTHKYIBTypaI3Ma
U MEXKyIbTypHOro auanora. CTyaeHTaM IpenjaraeTcs BbIOpaTh OOUH M3 JBYX HM30MpaTelbHBIX OJIOKOB
aKaJeMUYCCKUX AUCIUILINH: 1) “AHIIMICKUI SI3BIK B MYJIBTUKYJIBTYpHOI cpenie o0ydenus” u 2) “CoBpeMeHHas
JIUTepaTypa aHITIOSA3BIYHBIX CTpaH” M 00sA3aTeNbHas eJarornieckas IpakTHKa B BRICIIEH MIKOIe. DTO TaKKe
JIaeT CTYJICHTaM BO3MOXXHOCTb MOJYYHTh MPOQecCHOHANbHYIO KBaupukanuio “TIpenonaBarenb BbICIICH IIKOBI
(aHDTUICKUI SI3BIK M JIUTEpaTypa)”.

KiroueBble cj10Ba: TEOpUH S3bIKOB, TEOPUU 00YUCHUS A3bIKAM, TCOPUU U3YyUCHHUS SI3BIKOB, TEOPUHU OBJIAICHUS
A3BIKOM, TEOpHUH pPa3pabOTKU YUYCOHBIX IPOrpaMM, TEOPUU pa3pabOTKHU Y4eOHBIX MarepHalioB, TEOPHH
OLICHUBAHUI, OCHOBHbIE METO/BI IIPENOIaBaHNsl HHOCTPAHHBIX S3BIKOB B YHUBEPCUTETAX, YUeOHBIC TOKYMEHTBI,
y4eOHbIe TOCOOUS, THIIBI YUEOHBIX IPOrPaMM, MEKKYIBTYypHAs METOAUIECKAsi KOMIIETEHTHOCTh, COLIMOKYIIBTYPHAs
KOMIIETCHTHOCTh, MEXKYJIbTypHas KOMMYHHMKAaTHBHAas KOMIICTGHTHOCTb, 3HAHHUS U YMEHHUS, HAaBBIKH,
npodeccuoHaIbHble KOMIIETCHTHOCTH, PE(ICKCUBHBIA aHAIM3 [AEATCIBHOCTH YYalIUXCsl WU y4YHTENei,
pedrexcuBHas IPaKTHKA, ONBITIPENONaBaHUs, IPAKTHKA MIPENoAaBaHNs, HAOIIOICHUE 32 YPOKAMHU, MUKPO-
o0yueHue, mpoekTHas padora 1o npodecCHOHaTbHBIM BOIIPOCaM,METOANKA, OOIIIEe KPUTEPHH, Kypc 00ydeHHs
peun, MeTOANKa AESTEIBHOCTHOTO MOX0/a, 00y4eH)e, OpHEHTHPOBAHHOE Ha YUEeHHKa, IpoOiIeMHoe 00yUueHue,
HCIIOJIb30BAaHHE JKU3HEHHOI'O OIbITAa CTYICHTOB, NMPHUHIMII MOJCIUPOBAHUS, YMECHUEC ayAUPOBAHUSA, YMEHUS
YTEHHS, peUeBble YMECHUSA, YMEHUE MHUChMa, (POHOJIOTHS, CIOBapHBIN 3amac, IPUHLUIBI OLIEHUBAHUS, LIEIH
OLIeHUBaHUs, (OPMATUBHOE OLICHHBAHHUE, HTOTOBOE OLICHUBAHUE, HHHOBAIIMOHHBIE IIOIXOABI K COBPEMEHHOMY
MIOHUMAHHUIO o0ecreueHus] yueOHO-METONNIYECKUX PecypcoBLIsl 00pa3oBaHUs M NPENOJaBaHUsA, HaydHBIE
myOauKkanuu, MeTox J[XKUrco Kak MHTCHCHUBHBIH OOMEH pecypcaMu, METOAMYEcKoe HOPT(HOIHO y4eOHBIX
JIOCTHXKEHHH, CXEeMBI aHAJIN3a U OLICHKH TEKCTOB, BU3YaJIbHBIX MaTepPHAIIOB, YIPAKHEHUN U 3a/1a4, HAXOXKICHUE
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YpOBHEHl KOMMYHHUKAaTHBHOWH OPHEHTHPOBAHOCTH, MYJIBTHMOAATBHOCTH U PE(IEKCHBHOCTH YNPaKHEHUI
U 3aJ1aHui, peIICKCUBHBIC THEBHUKH, MOTU(UKALINS YPOKOB M3 TEMATHUECKUX IUKIIOB YUCOHHUKOB, aJalTallUs
AYTCHTUYHBIX TCKCTOB X BU3YaJIbHbIX MAaTCPHAJIOB B COOTBETCTBUU C LCIAMHA O6y‘{CHPI5{, TIPUHIUIIBI pa3pa60TKH
y4eOHBIX MaTepHayioB, pa3paboTka MYJIBTUMOAAIBHBIX MaTepuajoB, O(OPMIICHHE KOHCIICKTOB 3aHATHUN
JUTSL TIPETOAaBaTelied, CO3JaHue IMCUXOJIOTHYeckr Oe3omacHOi M KOMGOPTHOH y4eOHO# cpenbl, co3aaHue
nopT¢oaro Kypca.

1. The aim of the discipline

a) to introduce student teachers to theories of teaching and learning foreign languages andto the content
and requirements of the main educational documents in question;

b) to teach how to provide analysis, modifications, development and piloting of the ready-made and self-made
tasks, texts, visuals, lessons, thematic cycles, course books, syllabi and curriculums and how to teach English
to university students.

2. Before the course of study the future student teachers are expected to:

1. know: English at the level of B2 and the basic categories of methodology as a science and
as a teaching discipline

2. be able to:empiricallyreflect and critically evaluatestudent teachers’ own learning and teaching
prior experienceaccording to their own existing frames of understandingmethods, techniques and
effective learning surrounding;

3.demonstrate elementary skills: of academic reading, of academic texts listening comprehension,
of rendering orally and in the written form the content of the received information from texts and
elementary visuals

3. Summary of the instructional discipline:

The instructional discipline “Methodology of teaching and learning foreign languages in higher
educational establishments™ is a component of the educational and scientific program “English Language
and Literature (language of instruction — English)” of preparing international students of the second
(master) educational level for two years (120 ECTS).

This instructional discipline is offered in the second term for the first year student teachers
who should earn 3 credits ECTC, which means 79 hours (20 hours of lectures, 20 hours of seminars,
37 hours of individual self-study work and 2 hours for the exam consultation) with the exam as the final
assessment of the course. The course term is organized into two content modules, each ends up with
a modular test paper.The discipline is aimed at forming professional pedagogic competence of
the students as future university teachers of English as a foreign language through forming their
methodological intercultural and communicative competence in expert reading the research papers,
in expert listening to audio and video texts on methods of teaching foreign languages, in teacher talk
and academic writing as well as in searching, interpreting, modifying, creating and piloting curricula,
syllabi, materials and recommendations within a transformative and integrated framework of
the received-before-the-course and newly acquired-on—the-courseknowledge and skills.

4. The objectives of the instructional discipline:

— to introduce student teachers with theories of learning and teaching foreign languages and
to demonstrate how these theories influence the content of the educational documents of global,
European and national significance

— to supply student teachers with modern approaches to interpreting research in methodology
and to taking advantage of the theoretical ideasfor evaluating, modifying, creating and piloting
ready-made and self-made programs and materials

— to develop methodological competence of student teachers with equal emphasis on its
communicative, educational, developmental, instructional, action research, diagnostic, prognostic,
design and organizational aspects

—to develop the skills of teaching university students intercultural communicative competence.
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5. Results of teaching through the discipline:

evaluation and modification of texts, tasks and
visuals, about principles of material development
and ways of piloting of new and newly
developedteaching and learning materials

1.3. Knowledge about ways of creating
presentations and rules of prepared and unprepared
teacher talk for different types of sessions in
English (manner of speech, diction, breathing
techniques etc.)

1.4. Knowledge about planning sessions in English
as a foreign language, about structure and content
of note-taking for the fragment and for the whole
session, about types of instructional and
methodological provision for the sessions, about
rules of referencing, about time management,
about requirements for conducting
microteaching sessions

1.5. Knowledge about research tools for teachers,
about principles and criteria of their usage for
session observations, for text book analysis, for
overall evaluation of instructional and
methodological provision of the English
language instructional process

1.6. Knowledge about the goals and means of
compiling a student teacher’sportfolio as the main
instrument of assessment and self-assessment of
the learning achievements as well as knowledge
about offline and online teaching and learning
reflective practice.

developing a
portfolio of
learning
achiev-ments

Results of teaching Methods of .
L Forms (and/or . Percentage in
(1. to know; 2. to be able to; 3. communication; evaluating and .
e methods and >~ |the summative
4. autonomy and responsibility) . threshold criterion .
techniques) of . evaluation
. . teaching and of.evaluatlon within the
Code Results of teaching and learning : (in case of Lo
learning ) discipline
necessity)
1 1.1. Knowledge about theories of teaching, Seminars, |Active
conceptual frameworks, popular and innovative |lectures, participation
approaches and methods, educational documents |autonomous |in session and 20
and instructional and methodological provision |studies presentation of
of foreign language teaching and learning at the projects,
university level, about methods and techniques performing
of visualization of the read and heard texts on tasks on the
methods of teaching English as a foreign language development
to create scaffolding frame for developing of method-
unprepared monologue teacher talk into fluent logical
speech a well as knowledge of the terms and their literature
definitions on methods of teaching foreign competence,
languages and of the ways of handling different developing
definitions of one and the same term, of compiling knowledge of
glossaries of terms and definitions the
1.2. Knowledge about schemes of analyzing terminology of
teaching and learning materials, about types of the course,
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Skills: Seminars |Presentations at
2.1. Ability to analyze, evaluate and present modern|and seminars, 20
educational and methodological support for teaching|lectures preparation and
English as a foreign language in higher educational presentation of
establishments projects,

2.2. Ability to design a psychologically safe and visibility, we
comfortable educational environment, to organize the continue to
cooperation of students autonomously and in pairs or compile a

in a team promoting communicative competence portfolio of
development within interactional sessions and jigsaw| resource
lecturing. course,

2.3. Ability to use methods of designing and piloting written
educational materials in professional activities and| reflective
share creative outputs works

2.4. Ability to plan and implement various types of]

educational and methodological support for sessions and

micro-sessions to develop intercultural communicative

competence of university students in English.

Communication: Conversations,
3.1. Ability to select or develop such teaching materials|Lectures, |simulation of 10
that will help organize the cooperation of student|seminars |situations, we
teachers, work effectively in a team for developing|and micro- |continue to
verbal, visual, cognitive, psychomotor and affective|teaching |compile a
literacies sessions portfolio of
3.2. Ability to pay attention to (and choose) such learning
teaching materials that will help students and teachers to achievments
be tolerant, empathetic, polite in communication

with colleagues and students, appreciate diversity and

multiculturalism, be guided in teaching ethical norms

of dialogue and cooperation with other countries

3. Ability to develop educational materials that will

help student teachers to communicate effectively in

the multicultural situations of teaching, learning and|

research; ability to analyze, evaluate, modify textbook

lessons and prepare effective presentations to promote

communicative language teaching and learning

Autonomy and responsibility: Seminars, |Oral answers
4.1. Student teacher prepares tasks, texts and visuals|autonomous |of students, 10
which help students adapt to new situations and{work, written works,
newly constructed learning environments of the|modeling |we finish
educational process and take instructional decisions. of compiling a
4.2. Student teacher prepares tasks, texts and visuals|professional |portfolio of
which help students and teachers acquire awareness|situations [learning

of the necessity of long-life learning, to deepen the achievments

received knowledge, to get new professional knowledge:
to do the in-depth study of the research publications
(linguistics, psychology, pedagogy, etc.) for self-
improvement and for the effective management of]
the foreign languages instructional process.

4.3. Student teacher prepares tasks, texts and visuals
which help students and teachers get responsible for|
their teaching and learning and achieve their intended|

goalsfollowing the requirements of professional ethics.
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7. Scheme of mark formation.

7.1 Forms of student assessment:

Oral answers, presentations, written reflective works, visualizations, analysis of programs and
textbooks, implementation of joint research and creative modification and creative projects, portfolio
compilation.

The student is admitted to the final assessment, provided that the student completes 60%
of the written work, writes 2 module tests, and scores 36 or more points for the work.

7.2 Organization of assessment (it is obligatory to indicate the order of organization of the forms
of assessment provided by the working curriculum with the indication of the approximate schedule
of assessment).

For each seminar the student scores a maximum of 5 points, then the grades are summed up and
multiplied by 12. So a maximum is 60 points.

5 points The student autonomously prepares presentations on methods, has no problems
with teacher talk according to the program requirements of a course, carries out all
tasks autonomously, writes tests and control works on 90-100%.

4 points The student almost autonomously prepares presentations, has almost no problems
with teacher talk in accordance with the program requirements of the course,
performs almost all tasks autonomously, writes tests by 75-89%.

3 points The student prepares presentations, demonstrates some problems of teacher talk in
accordance with the program requirements of the course, performs tasks, writes
tests with errors of 60-74%.

2 points The student has problems with teacher talk, which does not meet the requirements
of the level B2 program in English, or the program requirements of the course to
teacher talk, does not perform all tasks, performs tasks with errors, writes tests
with errors by 0-59%.

1 point No mark

For the first modular test the student scores a maximum of 5 points, and for the second scores a
maximum of 15 points. The first modular CD consists of a test part and an oral interview.

5 points The student easily implements the theory into practice, his/her speech skills and
abilities are in accordance with the level of B2 + and methodological knowledge,
skills and abilities are in accordance with the highest professional standards.

4 points The student makes insignificant mistakes,his/her speech skills and abilities are in
accordance with level B2 and methodological knowledge, skills and abilities in
accordance with basic professional standards.

3 points The student has difficulties in teacher talk, involves a significant number of errors
in performing practical tasks.

2 points The student embodies only sporadically the theory in practice. Demonstrates 30-
50% speech and methodological skills and abilities.

1 point The student embodies 1-2 theoretical positions in practice.

Thus, for current work — 60 points.
At the exam the student scores 40 points: 4 tasks of 10 points: two theoretical, 1 practical and
1 is reflective.
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10 points | The student freely and fully masters the theoretical material of the course, skills and
abilities using educational materials, speaking skills and abilities in accordance with level
B2, understands all key methodological terms of the course, implements theory into
practice, scores 18-20 points for the written tasks.

9 points | The student knows the material (90%), teaches logically, understands almost all
concepts, puts theory into practice, but makes minor mistakes, which he/she corrects
himself/herself.

8 points | The student knows the material (80%), teaches logically, understands 80% of
concepts, has difficulties in implementing theory into practice.

7 points | The student knows the material (70%), understands 70% of concepts, has difficulties in
implementing the theory into practice.

6 points | The student knows the material (60%), knows only the basic provisions, understands 60%
of the concepts, needs the help of a teacher during the implementation of theory into practice.
S points | The student knows the material by 50%, knows only the basic provisions, understands 50%
of the concepts, needs the help of the teacher during the implementation of theory
into practice.

4 points | The student has a rather superficial knowledge, confuses key concepts, needs
the help of a teacher during the implementation of theory into practice.

3 points | The student knows the material (30%),misinterprets key concepts, needs the help of
a teacher during the implementation of theory into practice.

2 points | The student knows the material sporadically, not systematically, misinterprets key
concepts, even with the help of a teacher makes a lot of effort to implement the theory in

practice.
1 point The student knows only a few concepts, sporadic speech.

Excellent 90-100

Good 75-89

Satisfactory 60-74

Fail 0-59
Passed 60-100

Fail 0-59

8. The structure of the basic discipline “Methodology of teaching and learning foreign languages
in higher educational establishments”.

Theme Number of hours
Lectures| Practical | Auton
training, | omous
seminars | work
Content module 1: Understandingand interpreting theories of teaching and learning English as a
foreign language for evaluating and using educational and methodological support at universities.
Topic 1. Theories of teaching foreign languages. Approaches and | 6 6
methods of English as a foreign language for managing the whole
instructional process and cooperative classroom activities and
autonomous learning. The main educational documents, their goals,
content and structure. The main functions of foreign language
teachers during before-the-classroom, in-the-classroom and outside-
the-classroom activities (Nikolayeva, 1999). Types of educational
materials (Tomlinson, 2013) in foreign language teaching and learning
and the specifics of their use by teachers and students of higher
educational establishments for teaching and learning English. Common
European framework of reference for languages: learning, teaching,
assessment and its political and educational context (2001). Three types of
curriculum design: forward, central and backward (Richards, 2014).
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Topic 2: Theories of language. Theory of multimodality (Cress, 2013).| 4 2 4
Visual literacy of teachers and students (Eilam, 2012). Evaluation of]
educational and methodological support (Grath, 2002) in English language
teaching for the specified university classroom in the digital era (Marjorie,
2011). Multimedia pedagogical presentations and the requirements to their
design and use for the input, intake and output classroom activities
(McGrath, 1997). Issues and options of online, offline and mixed teaching
and learning English as a foreign language. Language learning, teaching
and assessment: in search of plurilingual and pluricultural approach
(CEFR). Learning and acquisition (Krashen, 1981): the differentiation to
influence classroom methodologies. Visual reception and reading.

Topic 3: Theories of learning. Sociocultural theory. Theories of] 4 2 4
communicatively-oriented language learning (Lightbown, 1993) and
evaluation of educational and methodological provision in English as a
foreign language for the specified educational audience of the university.
Presentations of the comparative schemes-based analysis (Harwood, 2014)
of communicative textbooks used in university classrooms of different
countries. Common reference levels (CEFR): criteria for descriptors.
Curriculum for English language development in universities and institutes
(Nikolayeva, 2001): principles, aims, objectives, content, methodology,
assessment, practical and intercultural skills.

Topic 4: Theories of differentiation and diversification and evaluation of] 2 2
educational and methodological support in English as a foreign language
for year one syllabus: aims, objectives, topics, notions and functions,
listening, speaking, reading and writing sills, phonetics, grammar, socio-
cultural component, methodology, assessment (Nikolayeva, 2001).
CEFR (unit 8): linguistic diversification of the curriculum.

Topic 5: Theories of teaching and learning with emphasis on 2 2
interactivity and evaluation of educational and methodological support
in foreign languages for the specified university classroom. Language
use and the language user/learner (CEFR, unit 4): domains, situations,
conditions and constraints, communication themes, communicative
tasks and purposes, communicative language activities and strategies,
productiveand receptive activities and strategies, interactiveand
mediating activities and strategies, communicative language processes,
texts and activities. CEFR, unit 6): language learning and teaching.

Topic 6: Theories of reflection (Pollard, 2014) and evaluation of] 2 2
educational and methodological support in foreign languages for the
specifieduniversity classroom. Reflective diaries of student teachers.
Assessment of the level of reflexivity of exercises and tasks of course
books and teaching and learning styles of the learning community in
question. The user/learner’s competences: general competences and
communicative language competences (CEFR, unit 5).

Year two syllabus: aims, objectives, topics, notions and functions, listening,
speaking, reading and writing sills, phonetics, grammar, socio-cultural
component, methodology, assessment (Nikolayeva, 2001).

Topic 7: Portfolio as a method of mastering the resources of the taught| 2 2
course and as a method of assessing the methodological competence of]
future teachers.CEFR(units 7 and 9): tasks and their role in language
teaching, assessment. Year three and year four syllabuses for university
language students. Evaluating course books for the target audience of]
learners. Planning practical sessions of English. Note-taking and
explanatory notes on approaches, methods, principles and techniques.
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Topic 8. Requirements for the analysis, evaluation and development of] 2 2
educational materials that provide jigsaw sessions. Jigsaw reading.
Integrated skills jigsaw activities.

Topic 9. Requirements for the analysis and evaluation of courses (and 2 2
their teaching materials), which use the method of activating the reserve
capabilities of the student and student group (Kytaigorodska, 2009).
Evaluation and modification of intensive teaching methods and materials.
Creating tasks that contribute to the formation of a successful
communicative community.

Content module 2. Methods of formation of future teachers methodical competence in carrying out
the analysis, evaluation, modification of the existing educational and methodical maintenance and in
creation of new modern educational materials.

Preparation and presentation of practical tasks-projects. 2
Topic 10: Analysis of textbooks in terms of diversity of methods
and approaches, as well as teaching methods. Modification
schemes for the selected context and years of study.

Preparation and presentation of practical tasks-projects. 2 2
Topic 11: Analysis of the thematic cycles of the textbook in
terms of the general information about all components of the
coursebook, etc.). Modification schemes for the selected context
and years of study.

Preparation and presentation of practical tasks-projects. 2 2
Topic 12: Analysis of the thematic cycle of the textbook in terms
of the level of multimodality of educational material (use of]
verbal and visual material, audio, video and printed material,
etc.). Modification schemes for the selected context and years of]
study.
Preparation and presentation of practical tasks-projects. 2 2
Topic 13: Analysis of the thematic cycle of the textbook in terms
of the level of use of the principle of contextualization.
Modification schemes for the selected context and years of study.
Preparation and presentation of practical tasks-projects. 2 7
Topic 14: Analysis of the thematic cycle of the textbook in terms
of the level of gender balance. Modification of materials.
Creating gender-balanced tasks and exercises.

Creation of intensive communicatively-oriented, multimodally
presented, interactively directedreflexive exercises and tasks,
visuals and texts

Module test 2
The total amount of hours 20 20 39

The total amount of hours — 58, including lectures — 20 hours, practical classes — 20 hours,
autonomous work — 39 hours. The discipline ends with an exam.
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Bezemer, J., Kress, G. (2016). Multimodality, Learning, and Communication. A social semiotic
frame. Routledge, London and New York.

Borg, S (2006). Teacher Cognition and Language Education. Bloomsberry Publishing,

Cope, B., Kalantzis, M. (1993). The Powers of Literacy. A Genre Approach to Teaching Writing.
Critical Perspectives on Literacy and Education. London — Washington, D.C.: The Falmer Press.

128



Byrkun L., Ponomarova V. “Methodology of teaching and learning foreign languages in higher educational establishments”

Cress, Gunter. (2013). Multimodal Teaching and Learning/ by and others/. Routledge.

Eilam, Billie. (2012). Teaching, Learning and Visual Literacy. The dual role of visual representation.
NewYork: CUP.

Ellis, Nick C. (2013). Optimising the input: Frequency and Sampling in Usage-Based and Form-
Focussed Learning. The Handbook of Language Teaching, edited by Michael H. Long and Catherine
J. Doughty. Wiley-Blackwell.

Gass, Susan M. (1997). Input. Interaction, and the Second Language Learner. Michigan State
University, Lawrence Erlbaum Associates, Publishers Mahwah, New Jersy.

McGrath, 1. (2002). Materials evaluation and design for language. Edinburgh: EUP.

Harmer, Jeremy (1991).The Practice of English Language Teaching, New Ed. Longman.

Harwood, N. (2014). English Language Teaching Textbooks: Content, Consumption, Production.
Palgrave Macmillan.

Hegarty, J. (2014). On Creativity. There are no rules. Thames and Hudson, London.

Jack, C. Richards (2013).Curriculum Approaches in Language Teaching: Forward, Central, and
Backward Design. RELC Journal44(1): 5-33.

Jewitt, C., Bezemer, J., O’Hallor, K. (2016). Introducing Multimodality. Routledge, London and
New York.

Kohonen, V., Jaatinen, R., Kaikonen, P., Lehtovaara, J. (2001).Experiential Learning in Foreign
Language Education. PiersonEducationLimited. London.

Krashen, Stephen D. (1981) Second Language Acquisition and Second Language Learning. University
of Southern California. Pergamon Press Inc.

Lestik, M., &Plous, S. (2012). "Jigsaw Classroom". Missing or empty.Retrieved October 24, 2012.
URL.: https://psychology.wikia.org/wiki/Jigsaw_teaching_method.

Lightbown P. M., Spada N. (1993). How Languages Are Learned. 3rd edition. Oxford University Press.
(Oxford Handbooks for Language Teachers).

Long, M., Doughty, C. (2011). The Handbook of Language Teaching.Blackwell Publishing.

Materials Development in Language Teaching (Cambridge Language Teaching Library) (2011), CUP.

Nunan, David (1989). Designing tasks for the communicative classroom. Cambridge: Cambridge
University Press.

Pollard, A. (2014). Readings for Reflective Teaching in Schools. Bloomsbury Academic.

Richards, Jack C., Platt, H., Schmidt, M, Schmidt, R. (2002). Dictionary of Language Teaching &
Applied Linguistics. Pearson.

The Common European Framework of Reference (2001): Language Learning, Teaching.
Assessment. CUP.

Tomlinson, B. (2013). Developing Materials for Language Teaching.Bloomsberry Publishing.

Thornbury, S. (2007). The CELTA course [Certificate in English Language Teaching to Adults]/
Scott Thornburry and Peter Watkins. Cambridge: CUP.

Vai, M., Sosulski K. (2016). Essentials of Online Course Design. A Standards-Based Guide. Routledge.

Wallace, Michael J. (1991). Training foreign language teachers: a reflective approach. Cambridge
[England]; New York: Cambridge University Press.

Widdowson, H.G. (1978). Teaching Language as Communication. Oxford Oxford University Press.

Asumos, A., lllykun H, (2009). Crosape memoouueckux mepmurnos. Mocksa: U3narenscteo MKAP.

Bupkyn, JI. B. (2019). ITporpama HapuansHoi aucimrmtiay “Kypc “AHnmificbka MoBa™ y 3araJIbHOOCBITHIX
HABYAJIBHUX 3aKjIajaxX Ta MeTonuKka Horo Bukiamauus». Bichux KHJIY. Cepia Ileoacozixa
ma ncuxonoeis, 30, 173-182.

Bupkyn, JI. B. (2020). [Iporpama HaByanpHOI nucuuiutiny “HaBuanbHo-MeTonnuHe 3a0e3MeUeHHS
MpolleCy HaBUaHHS 1HO3EMHOI MOBHM Y IIKoJiaX akageMmiuHoro tumy”. Bicnux KHIIY. Cepis
Tleoazozixa ma ncuxonozis, 32, 175-187.

129



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

biruuy, O. b. (2006). Teopis i npaxmuka ¢hopmysarnts MemoOuuHoi KomMnemeHyii 64umest iHo3eMHol
Mmosu nouamxogoi wixonu. Kuis: JIeHBIT.

Bepouukuit, A. A. (1991). Axmuenoe obyuenue 6 vicuieti wikone: Konmexcmuwiii nooxoo. Mocksa:
Beicmas mkosa.

BepOunkuii, A. A. (2000). Koumexcmnoe obyuenue u cmanoglieHue HO80U 00pa308amenbHOU
napaouemot. Kykosckuit; MM "JIuHK".

Bepourkuii, A. A., [Inaronosa, T. A. (1986). @opmuposanue nosznasamensroil u npogheccuoHatbHou
Momusayuu cmydenmos. Mocksa: HaydHo-uccIe10BaTeIbCKUE iIHCTUTYT BBICIICH MIKONBL, BoirL. 3.

Buau HaBuanpHMX mpe3eHTaltii. Pexxum noctymy no mxepena: http://kukh.ho.ua/kurs/zao/lit/prez.pdf

Beirorckuii, JI.C. (1996). Iledazoeuueckas ncuxonozus. Mocksa: Ilenaroruka-IIpecc.

Tonuapenko, C. V. (1997). Vkpaincoxuit nedacoziunuil crognux. Kuis: JIn0inb.

JeprxaBuuii cTanmapt 6a30BOi Ta MOBHOT 3araibHOI cepeHbo1 OCBITH 3aTBepmkeHui [TocTaHOBOIO
KMY Bin 23 maucromana 2011 poky Ne 1392.

Urna, O. H. (2010). Cmpykmypa u cooepoicanue memoouyeckou KOMIEMeHMHOCMU YYUumes
UHOCMPanH020 A3biKa. SIpocnaBckuii neparormdeckuii BectHUK. No 1. URL: http:/vestnik.yspu.org/
releases/2010 1g/22.pdf

Kuraiiroponckas, I. A. (2009). Humerncusnoe oOyuenue uHoCmpanHbim s36IKam.: meopis u npakmuxa.
Beicmi. mik.

Kwits, O. B. (2016). @opmysarts memoouuHoi KoMnemeHmHoCmi Maibymub020 UUmeisi AHeiiucbKol
MOBU NOUAMKOB0I wKonU 3 no3uyii konmekcmuozo nioxooy. Bicauk Nel35. Cepist: Ilegaroriuni
HayKH.

KopsyHn, O. O., CaBkuna, E. A. (2018) Poab uccrnedosamensckoti KoMnemeHyuyu 6 CmpyKkmype
nPOGeCCUOHATLHO-MEMOOULECCKOU KOMNEMEHMHOCIU OYOVIUX Yuumenel UHOCIMPAHHO20 A3bIKA.
URL: https://doi.org/10.30853/filnauki.2018-6-2.50. ®unonoruueckue Hayku. Borpocs! Teoprn
u npaktuku. Tam0OoB: I'pamota, 2018. No 6(84). Y. 2.

Kop3yn, O. O., Caskuna, E. A. (2017). K eonpocy o ¢gpopmuposanuu cio8006pazosamenvHol
KOMNemeHyul y4auuxcst OCHO8HOU 00ue00paz06amenbHoOll WKobL (Ha Mamepiane aH2IUICKO20
sa3vika). Ounonorudeckue Haykd. Bonpocs! Teopun U npaktuku. Tamo6oB: I'pamota. Ne 7(73):
B3-xu., Y. 2, 197-201.

Marsega, O. A. (2018). Memoouuna komnemenmuicms MaubymHb020 GUKIAOAUA AHSTUCLKOL MOBU
SIK HeNPOGIILHOT OUCYUNIIHU. CYYACHULL CIMAH 00CTiOdceHocmi npodiievu. IHHOBAIIHA ITelarorika.
Ne 6. 65-68. URL: http: erpub.chnpu.edu.ua:8080/jspui/handle/123456789/2274.

Memoouxa nasuarnns inozemuux mog i kynomyp (2013): IligpydHuk / Koj1. aBTOPIB i KEPiBHUIITBOM
C. 1O. Hikonaesoi. Kuis: JIeHBiT.

Hikomnaesa, C. 1O. Ta in. (2001). Curriculum for English Language Development in Universities
and Institutes. Ministry of Education and Science / British Council, Kyiv.

CemenoBa, E. C. (2007). @opmuposarue npogeccuonanvroil komnemenmuocmu 0y0yuux yuumeneu
UHOCTPAHHOZ0 A3bIKA HA OCHOBE KOHMEKCMHO20 no0Xood : aBToped. IUC.. KaHJ. Nel. Hayk,
Homkap-Ona.

TuroBa OCBITHs ITporpama 3akiiajiB 3arainbHoi cepeauboi ocBitu 111 crymens (mpodinbHa cepeans
0CBiTa), sIKa po3po0IicHa Ha BUKOHAHHS 3akoHy Ykpainu «IIpo ocBiTy» i 3aTBepkeHa HAKa30M
MOH Bizx 20.04.2018 Ne 407.

epcTiok, JI .B. (2017). Cymuicms ma cmpyxmypa memooudnoi KoMnemenmHoCcmi MatiOymns020
sukiadaya-ginonoea. BicHuk UepHITIBCHKOTO HaliOHAIBHOTO TEAAarOTiYHOTO YHIBEPCHTETY.
Burm. Nel142. URL: http:/nbuv.gov.ua/UJRN/VchdpuP 2017 142 50.

130



Tpyouaninosa T. A., XKueaono O. IO., 3aspua I. C., Krasoiu B. O. Ilporpama HaB4YaJIbHOI AUCIMILIIHK “AKajeMiuHe
UCHMO aHIIIHCHLKOK MOBOK™ JUIsl IiZATOTOBKM 37100yBaYiB HAYKOBOI'O CTYIEHs JoKTopa (dinocodii B ranysi npasa

VIK 372.8
DOI: https://doi.org/10.32589/2412-9283.33.2020.221698

ITPOTI'PAMA HABYAJIBHOI JUCIHUILITHA
“AKAJIJEMIYHE IMCbMO AHINIICbKOIO MOBOIO”
JJIA ITIIAT'OTOBKU 3I0BYBAYIB HAYKOBOTI'O CTYIIEHA
JTOKTOPA ®LIOCO®II B TAJTY3I ITIPABA

TpyOuaninosa T. A., Kuragno O. 0., 3aspna 1. C., Knasaiu B. O.
tatrubchaninova@gmail.com; olena.zhygadlo@gmail.com;
izaiarna@gmail.com; victoria.klavdich@gmail.com;
Kuiscokuii nayionanvnuii ynisepcumem imeni Tapaca lllesyenxa
Jata nagxomxenns 30.11.2020. PekomenaoBano n0 apyky 27.12.2020.

Anorauis. [Iporpamy po3po0ieHo i acipaHTiB APYroro poKy HaB4aHHS 3a OCBITHbO-HAYKOBOIO ITPOTrPaMOI0
MATOTOBKY JOKTOPIB (itocodii 3i crerianbHocTi 081 “IIpaBo”. MeToro HaBYaIbHOT QUCHUILTIHY € (OPMYBaHHS
0a30BHX HABUYOK aKaJEMI9HOTO MIIChbMA aHIIIHCHKOI0 MOBOIO, SIKi IlepedauaroTh nepedpa3oByBaHHS, aHOTYBaHHS,
CTPYKTYpYBaHHS Ta CTBOPEHHS aHIVIOMOBHHUX TEKCTiB HAYKOBOTO XapakTepy, 30KpeMa, HayKOBY CTATTIO i aHOTaIli0
1o Hel. OuiKyBaHi pe3yabTaTy epen0ayaoTh BMiHHA €(eKTUBHO NPEACTABIATH CBOI HAyKOBOI HAallpallFOBaHHS
AQHIIIHCHKOI0 MOBOIO Y BITUM3HSAHHX Ta 3apyOKHUX HayKOBUX BUAAHHAX. OKpIM JEKCHYHUX 1 FpaMaTHYHUX
0CcOOIMMBOCTEH aHPY aHIIOMOBHOTO aKaJeMIYHOTO MUChMa, 3HAYHY yBary B Iporpami NpUIiICHO TUTaHHIM
akaJeMiuHoi 100poYecHOCTI i 3aco0aM 3amobiranHs miariaty. Y pobodiil mporpami Takox OKpecieHo GopMu
BUKJIaJaHHS AUCIMILTIHY, OMMCAHO METOIH M OpraHi3allilo OI[IHIOBAaHHS PE3YJIbTaTiB HABYAHHS Ta HAJIAaHO CITUCOK
PEKOMEHIOBaHHUX JKepell.

Kurouosi caoBa: crieriansHicTs 081 “IIpaBo”, cTpykTypa HaBUaIbHOT JUCIMILTIHY, CTPYKTYPHO-KOMIIO3HITiHH1
0COOMMBOCTI TEKCTIB, aKaJeMiYHUI TUCKYpC, aHOTallisl, epedpa3yBaHH.

TpyouanunoBa T. A., Kuragno E. 0., 3aspua U C., KnaBauu B. A. KueBckuii HaumoHaIbHbIi
yHusepcuteT uMeHu Tapaca llleByenko

IIporpamma y4eOHO# JHCHMILUIMHBI “AKajJeMHYeCKOe MHCbMO HA AaHIVIMIICKOM sI3bIKe” J1JIsl HOATOTOBKH
coucKaTeJiell y4eHoil cTeneHH J0KTOpa puocopuu B chepe npaBa

Annoranus. [Iporpamma pazpaboraHa ajsi aCIUPAHTOB BTOPOTO rojia 00yUueHUs MO MPOrpaMMe MOArOTOBKU
noktopoB punocoduu, cnenuansHocth 081 “IlpaBo”. Llens AUCHUIIIMHBI — GOpPMUpPOBaHUE 0a30BbIX HABBIKOB
aKaJIeMUUECKOTO MHChMA HA aHIIMHCKOM S3BIKE, KOTOPbIe BKIIOYAIOT IepedpasupoBaHue, aHHOTHPOBAHHE,
CTPYKTYPUPOBAHHUE U CO3AAHUEC aHITIOA3BIYHBIX TCKCTOB HAYYHOT'O XapaKTepa, B HaACTHOCTHU, HAYUYHYIO CTaTbIO
1 aHHOTAIUIO K Hell. Pe3ynbTaTom o0yueHus SBiseTcst yMeHHe 3¢ (heKTHBHO NPEACTABIIATH CBOU Hay4HbIE B3IVIS/IBI
Ha aHIJIMHACKOM SI3bIKE B OTCUCCTBEHHBIX U 3apy6e)KHBIX Hay4YHbIX U3JaHUAX. Kpome JICKCUYECKUX U TPaAMMaTHYCCKUX
0COOCHHOCTEH MKaHpa aHIVIOA3BIYHOTO aKaJIEMUYECKOTO IIMChMa, CYIIIECTBEHHOS BHUMAHHUE B IPOrPaMMe YIENsAeTCs
BOIIPOCAM aKaJeMHIECKON OPSAIOYHOCTH M CPEICTBAM IpeJOTBpalieHNs [uiaruara. Tawke B pabouei mporpamme
OITMCAHBI (i)OpMBI npenogaBaHusa JUCHHUIIIIMHBI, METOBI U MIPOLIEAYPa OLICHUBAHUA PE3YJIBTATOB O6y‘{CHPI5{ , a TAKXKC
IIPEACTABICH CIHCOK PEKOMEHIYEMOH JTUTEpaTyphl.

Kurouesnle ciioBa: crieruansHocTs 081 “IIpaBo”, cTpykTypa yueOHOH TUCIUILTHHEL, CTPYKTYPHO-KOMIIO3UIMOHHbIE
0COOEHHOCTH TEKCTOB, aKaJeMUYEeCKUI AUCKYpC, aHHOTAIH, IepedpasupoBaHUe.

Trubchaninova T., Zhygadlo O., Zaiarna 1., Klavdich V. Taras Shevchenko National University of Kyiv
English academic writing course syllabus for PhD students in law

Abstract. The course is aimed at the second-year-of-study PhD students in law. The goal of the course is to form
essential skills of academic writing in English, which consist in paraphrasing, summarizing, structuring and creating
academic texts in English, in particular, the abstract and the research paper. The expected results include the ability
of legal scholars to effectively present their scientific findings in the English language in Ukrainian and foreign
scientific journals. In addition to lexical and grammatical features of English academic discourse, the course
syllabus pays special attention to the issues of academic integrity and means of preventing plagiarism. The course
syllabus also outlines the methods of teaching, gives the overview of the assessment procedure of learning outcomes
and objectives and provides the reading list with references to online readings.

Key words: specialty 081 “Law”, course syllabus, structural and compositional features of texts, academic discourse,
abstract, paraphrasing.
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1. MeTa THCHHILTIHM TOJArae y (OpMyBaHHI B acCIipaHTIB MOBJICHHEBO KOMYHIKaTHBHOL
KOMIIETEHTHOCTI y CTBOPEHHI aHIJIIOMOBHUX NMMCEMHHX TEKCTiB HAYKOBOTO XapakTepy, HEOOXiIHUX
JUTst e(eKTUBHOT HAyKOBO-IOCTIMHOT TisSTIbHOCTI BUCHUX-TTPABHUKIB.

2. [lonepenHi BHUMOIH 10 ONAHYBAHHSI HABYAJIbHOI JUCHMILTIHH:

1. 3namu mpaBuila aHDIIHCHKOTO CHHTAKCHCY, MOBHHX (DOPM 1 rpaMaTHUHUX KOHCTPYKIIiH,
HEOOX1THUX [UIsl pO3yMiHHS 1 TOBOPiHHS B FOPUANYHIH c(epi; MaTH IIMPOKUA Jiaria30H CIIOBHUKOBOTO
3anacy pPUAAYHOI JEKCUKH.

2. Buimu nipaitoBaty 3 (paxoBOIO aHINIOMOBHOIO JIITEPaTypoo 3 METOI0 OTPUMaHHS MpoQeciiiHO
3Ha4ymIoi iHpopManii Ta Ti MoAaIbIIOr0 BUKOPUCTAHHS; BUKOPHCTOBYBATH BUBUEHHH JICKCUYHHNA
Marepiai y MiAroTOBJICHOMY Ta CIIOHTAHHOMY YCHOMY Ta MIMCBEMOBOMY MOBJIEHHI; BAKOPUCTOBYBATH
TEPMIHOJIOTTYHHH 3ar1ac JEKCHYHUX OJMHUIIb BIATIOBITHUX rajly3eH IpaBa npHu KoMyHikaii (ycHii
Ta MMCHMOBIH); JaBaTh BU3HAYEHHSI PI3HOMAHITHUM TOHATTAM 1 Tajy3sM IpaBa 3 BUKOPHCTAHHSIM
BIJINIOBITHOT TEPMiHOJIOTIYHOT 0a3u; KOPUCTYBATUCS MIPOrpaMaMy B MEXKaX CTaHJAPTHOTO ITPOrPAMHOTO
3a0e3neucHHs 111 0(hOpMIICHHs MPOEKTIB / MPE3eHTAallil; TPaMOTHO, JIOTIYHO ¥ apryMEHTOBaHO
(hopMyJIFOBaTH Ta BUCIIOBIIIOBATH CBOIO ITO3HUILII0; €()EKTUBHO IOHOCHTH BJIACHY IyMKY, OyTH 31aTHIM
00CTOIOBaTH CBOIO TIO3UIIIO IIISIXOM Ha/IaHHS apTyMEHTOBAHOI BiAIOBIIi.

3. Bonodimu HaBUUKaM¥ BU3HAUYEHHS OCHOBHOI JTyMKH, JIOTIYHOI CTPYKTYPH Ta BXKJIUBHX JIeTallel
TEKCTOBOI i yCHOT iH(popMatlii; oTpruMaHHs iHGOpMAIi 3 IHIIIOMOBHUX JHKEPEI Ta IX BUKOPUCTAHHS
3 OCBITHBOIO METOIO; BiJIOBIJAJIbHO CTABUTHCS IO MiATOTOBKH 3aBAaHb PI3HUX THIIIB; BMITH
CaMOCTIHHO MpAaItOBaTH ITPH MirOTOBL 0 CEMiHAPCHKHX 3aHSTh, IONOBIIEH, MPE3eHTallii Ta IHIINX
TBOPYHX 3aBIaHb; BMITH OpraHi3yBaTd poOOTy B KOMaH/Ii i/ Yac MiArOTOBKY Npe3eHTalii Ta IHIIHIX
CHUTBHUX MPOEKTIB.

3. AHoTamisi HaBYAJbHOI qucnuIUIiHA. Kypc 3HaHOMUTB acripaHTiB i 3100yBadiB i3 ITPAKTHKOIO
aKaJIeMiYHOTO MIMChMa aHIIIIHCHKO0 MOBOIO Ta CIIPSIMOBAHUI Ha ()OPMYyBaHHS 3HAHB 1 MPAKTHYHUX
HABUYOK, HEOOXITHUX JUIsl HAITMCAHHS HAyKOBHUX TEKCTIiB PI3HUX JKaHPIiB. 3a pe3y/IbTaTaMy BUBYEHHS
Kypcy acmipaHTH Ta 3100yBadi 3MOXKYTh 3B’SI3HO (DOpMYITIOBATH JYyMKY y HayKOBHX TEKCTaxX;
OllepyBaTH 3arajibHOHAYKOBOIO JIEKCHKOIO; BXKUBATH TPaMaTHYHI CTPYKTYPH, XapaKTePHi JIJIs1 HAyKOBOTO
CTHITIO; CTPYKTYPYBaTH HayKOBHH TEKCT (WICHYBAaTH TEKCT Ha ITyHKTH/a03a11); PO3BUHYTH HAaBHYKH
nepedpaszyBanHs, (HOpMYIIOBaHHS Te3 i OQOPMIIEHHS IMOCHIIAHbB; YJIOCKOHAIIOBATH HABUYKU
HAlMCaHHs HAayKOBHX TEKCTIB PI3HMX J>KaHPIB; JEMOHCTPYBAaTH PE3YJBTAaTH BIACHUX HAayKOBHX
JIOCITIJPKEHb aHIIIHCHKOI0 MOBOIO Ha MXKHapOJHOMY DiBHI.

4. 3aBaaHHs TUCHUIUIIHM CIIPSIMOBaHI Ha JIOCATHEHHS acllipaHTaMHU TaKUX KOMIIETEHTHOCTEH,
SIK 3B’sI3HE ¥ apryMeHTOoBaHe (hOPMYITIOBAHHS Ta BHCJIOBJICHHS CBOTX HAyKOBUX TOJISIIB, KOPEKTHE
3aCTOCYBaHHs MOCHJIaHb Ha MPaIli iHIHMX JOCIITHHUKIB 3 TIO3HIIT aKaIeMiuHOT JOOPOYEeCHOCTI, BEICHHS
HAyKOBOI AMCKYCIi 3 MDKHAPOIHOIO HAyKOBOO CITEHOTOIO ITMCEMOBO aHIJTIHCHKOIO MOBOIO; HAITHCAHHS
aHITIICPKOI0 MOBOIO TEKCTIB PI3HMX JKaHPIB Y MeKaX HAayKOBOTO JUCKYPCY, 30KpeMa aHOTallii
1 HAYKOBHX CTaTeH, BPaxoByIOUH OCOOJIMBOCTI IXHIX CTPYKTYPHO-KOMITO3MIIITHUX YaCTHH; OPOPMIICHHS
LUTYBaHb i MOCUIaHb BiINOBIHO O OCHOBHUX MIKHAPOIHUX CTaHIAPTIB.

5. Pe3yabraTn HaBYaHHS 32 JUCHUIUIIHOIO:

PesyabTrar HaBYaHHSA Dopmu MeToau BigcoTox
(1. 3HaHHSA; 2. BMiHHS; (Ta/abo MmeToan OL[iHIOBAHHS y miacymkoBiii
3. komyHikauisi; 4. aBTOHOMisA i TexHoJ10Ti1) ominmi
Ta BiAMOBiAAJIBbHICTD) BHKJIAJaHHSI 3 IMCUMILTiHT
i HaBUaHHSA
Koa PesyabTrar HaBYaAHHSA
1 1.1 3Hatu OCHOBHI XaHpPHU [IpakTuune ®poHTaNbHEe 7%
MMMCHMOBOTO aKaJIEeMIYHOTO 3aHSTTA, OTIUTYBaHHSI,
JIUCKYPCY; caMocTiitHa MMHCHMOBE 3aBJIaHHS
poboTta
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IIpooosoicenns
Pesyabrar HaBYaHHSA Dopmu Metoan BincoTox
(1. 3HaHHA; 2. BMiHHS; (Ta/abo MmeToamn OL[iHIOBAHHS y miacymkoBiit
3. komyHikauisi; 4. aBTOHOMis i TexHoJI0Ti1) ouinmi
Ta BiAMOBIAAJBHICTD) BHKJIAJaHHSI 3 IMCUMILTIHT
i HAaBYaHHA
Kon Pe3ynbTaT HaBYaAHHA
1.2 3HATH CTPYKTypHO- IIpaktuune ®poHTanbHE 7%
KOMIIO3UIliiHI Ta MOBHI 3aHATTS, OINUTYBaHHS,
0COOJIMBOCTI TEKCTiB caMOCTiliHa MMHChMOBE 3aBJIaHHS,
AHTJIOMOBHOTO aKaJgeMiyHOro |poGora 1HIMBITyaTbHUH
TUCKYPCY; MIPOEKT, TECT,
ITiICyMKOBa
KOHTPOJIBHA POOOTa
1.3 3HAaTH OCHOBHI THITH IIpaktuune ®poHTanbHE 7%
aHoTaI# Ta ixai pyHKIii 3AHATTA, OIIUTYBaHHS,
caMOCTiliHa MMHChMOBE 3aBJIaHHS,
pobora TEeCT, MiACyMKOBa
KOHTPOJIBHA PoOOTa
2 2.1 BmiTu edeKTHBHO [IpaxTrune dpoHTaNBEHE 10%
CTPYKTYpYBaTH HayKOBHUH 3aHATTA, OTHUTYBaHHA,
TEKCT; caMocTiiiHa MTUCHMOBE 3aB/IaHHS,
pobora 1HIMBITyalbHUH
MIPOEKT, TECT,
ITiICyMKOBa
KOHTPOJIBHA PoOOTa
2.2 BMITH 3aCTOCOBYBATH IIpaktuune IIuceMmoBe 3aBaHHs, 10%
HaBUYKH TiepedpazyBaHHS; 3aHATTS, 1HIUBI TyabHAN
caMOCTiliHa MIPOEKT, TECT,
poboTta MiICYMKOBa
KOHTPOJIBHA POOOTa
2.3 BMITH IPaBMWIBHO IIpaktuune IIuceMmoBe 3aBaHHs, 10%
0 OpMITIOBATH TIOCHJIAHHS HA | 3aHSATTS, 1HIUBI TyabHAN
poOOTH IHITUX HAYKOBIIIB; caMOCTiliHa MIPOEKT, TECT,
poboTta MiICYMKOBa
KOHTPOJIBHA poOOTa
2.4 BMITH BUSIBJIATH Ta [IpaxTrune [TuceMoBe 3aBiaHHA, 10%
BUIIPABJIATH OCHOBHI 3aHATTS, 1HIUBI TyabHAN
rpaMaTU4Hi TOMUJIKH caMOCTIiHa MIPOEKT, TECT,
(TOMUIIKH B Y3TO/KCHHI pobora ITiICyMKOBa

MmiaMeTa Ta MPHUCYIKa,
BHUKOPHCTAHHI YaciB JIi€CTIOBA,
MIPUHMEHHUKIB ¥ apTHUKIIIB);

KOHTPOJIBHA POOOTa
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IIpooosoicenns
Pe3ysabTaT HAaBYaHHA Dopmu MeToau BigcoTox
(1. 3HaHHSA; 2. BMiHHS; (Ta/abo meToaun OL[iHIOBAHHSA y miacymkoBiii
3. komyHikauisi; 4. aBTOHOMis i TexHoJI0TiT) ominmi
Ta BiAMOBIAAJIBHICTH) BHUKJIAJaHHS 3 IMCUUTILTiHT
i HaBYaHHA
Kon Pe3yabTaT HaBYaAHHA
2.5 BMITH HaIucaTH BAAI0 [IpakTuune IIucesMoOBe 3aBIaHH, 12%
CTPYKTYpPOBaHY aHOTAIIIIO, sIKa | 3aHSTTS, TECT, MiICYyMKOBa
3/aTHA IPUBEPHYTH yBary A0 |camocriiiHa KOHTpOJIbHA poboTa
HAyKOBOI CTaTTi; pobora
2.6 BMiTu Hamucaty HaykoBy | [TpakTuune IIuceMoBe 3aBaHHs, 12%
CTaTTIO BIAIOBIZHO O BUMOT | 3aHATTS, IHAWBiTyaIbHUI
aKaZeMIqYHOTO CTHIIIO camocriitHa MIPOEKT, TECT,
poboTta MiZICYMKOBa
KOHTpOJIbHA poboTa
3 Komynixayis [IpakTuune ®poHTaNbHE
3.1 rpaMOTHO, JOTi4HO i 3aHATTS, OTIMTYBaHHSI, 5%
apryMeHTOBaHO (hOPMYITIOBATH | caMOCTiiiHA MUCbMOBE 3aB/IaHHS,
Ta BUCJIOBJIIOBaTH CBOIO pobora IHANBITyaIbHUH
HAYKOBY IO3UIIII0 MIPOEKT, TECT,
AHIITIHCHKOI0 MOBOIO; IiICyMKOBa
KOHTpOJIbHA poboTa
3.2 e(heKTHBHO TOHOCUTHU [IpakTuune ®poHTaTBEHE 5%
BJIACHY TOUKY 30py 3 METOIO 3aHATTA, OTNTYBaHHA,
MIPUBEPHYTH yBary a0 camocriitHa ITUCbMOBE 3aB/IaHHA,
HAyKOBOI CTaTTi. pobora IHANBITyaIbHUH
MIPOEKT, TECT,
IiICyMKOBa
KOHTpOJIbHA poboTa
4 Asmonomuicms i [IpakTuune ®poHTaTBEHE 5%
8i0nogioanbHicms 3aHATTA, OTIHUTYBaHHA,
KPUTHYHO CTABUTHUCH JI0 camocriitHa MTUCbMOBE 3aBJIaHHS,
nigOopy i aHanmizy HAyKOBHX [ poboTa IHANBITyaIbHUH
JOKEpel TSl HallMCaHHS MIPOEKT, TECT,
BJIACHUX HAYKOBHX TEKCTiB IiICyMKOBa
KOHTpOJIbHA poboTa
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6. CniBBiTHOIIEHHS pe3y/1bTaTiB HABYAHHSA TUCHMILIIHU i3 IPOrPaMHUMM pe3yJbTaTaMH
HABYAHHS

Pe3yabTaTi HAaBYAHHSA 1.1 |1.2 |1.3|2.1]22(2.3]|2.4(2.5|12.6|3.1|3.2| 4
JUCIHHUILTIHA (KOT)
IIporpamui pe3yabTaT HaBYaAHHSA
(HazBa)

ITPH 5 BwmiTu crinkyBaTucs B + |+ |+ |+
JIiaJIOTOBOMY PEXHMI 3 IMIHPOKOIO
HAyKOBOIO CIITFHOTOIO Ta
I'POMAJICHKICTIO B Tay3i HAYKOBOI Ta
mpodeciiHoi AisSUIBHOCTI, B TOMY
YHCTI 1 Ha MDKHApOJHOMY PiBHI,
JIEMOHCTPYIOUH CUCTEMHUM
HAYKOBHH 1 KyTbTypHHUN CBITOTIILT

ITPH 9 3xiiicHioBaTH podeciiny + + 1+ |+ |+
MIPE3EHTAIIII0 Pe3yNbTaTiB CBOIX
JIOCTIIKEHb Ha MIXKHAPOIHUX
HayKOBHX KOH(EpeHIIisIX, ceMiHapax,
MPaKTHYHO BUKOPHCTOBYBATH
1HO3eMHY MOBY (IIepeaycim —
AHIIIMCHKY) y HAyKOBIH, IHHOBAITIHHII
Ta MeJarorivyHii TisIbHOCTI

ITPH 13 Bwmitu xBaidikoBano + | + |+ + |+ +
BiOOpakaTH pe3yabTaTH HAyKOBHX
JIOCTI/KCHb Y HAYKOBUX CTATTAX,
OmyOJTiIKOBaHUX SIK ¥ (paxoBUX
BITYM3HSHUX BUJAHHAX, TaK 1y
BUJIHHSX, SIKI BXOJIATbH JI0
MDKHApPOIHUX HAYKOMETPUYIHUX 0a3

ITPH 14 BMiTé BUKOPHCTOBYBAaTH + + + [+ |+
cydacHi iHpopMaIlitHO-KOMyHiKaIliiHi

TEXHOJIOT1] IPH CIUIKYBaHHI, 0OMiHI
iHpopMariiero, 300pi, aHaisi, 06pooii,
IHTepIpeTanii JyKeper; 31 iCHIOBaTH
myOJTiKaIio JoKepel 3 JOTPUMaHHIM
OCHOBHHX apxeorpaiqHuX IpaBul

7. CxeMa ¢opMyBaHHS OLIHKH.

7.1 ®opMu OLIHIOBAHHS CTYIEHTIB

— ceMecTpOBi (hpopMH OLIHIOBAHHSI:

1. bpoHTaNBHE ONIUTYBaHHS — BiA 3 10 5 Oais;

2. MMCBMOBE 3aBAaHHs — BiJ 3 10 5 OaJiB;

3. Tect — Big 6 1o 10 Oaris;

4. micyMKoBa KOHTpOJbHa pobora — Bix 12 no 20 Gais.
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MiniManeHu# Oan, sk Mae OyTH OTpUMaHHMI acIipaHTOM 3a BUIE3a3HaYeHHUMH (OpMamMu
OLIIHIOBaHHS, ckianae 24 6amu. MakcuManbHUA Oat, SIKMI acmipaHT MOXKe OTPUMaTH 332 CEMECTP,
ckianae 40 Gaiis. [lependadeni hopmMu ceMeCTpPOBOIO OLIIHFOBAHHS CyMapHO HE MOYKYTh TI€PEBHIITyBaTH
40 6amniB. OcrarouHa cyma OaiiB 3a CEMECTP OTOJIOIIYETHCS acIlipaHTaM Ha IT1iJICyMKOBOMY 3aHSTTI.

— MiICYMKOBe OLiIHIOBAHHS: MMCHMOBHUI eK3aMeH il iHAuBixyaJbHMil NPOEKT

Ex3ameH ckimamaeTbes i3 ABOX 4aCTHH: MHChbMoBa YacTuHa (40 OaiiB) i 3aXUCT iHAWBIAYaIbLHOTO
npoekTy (20 6aiB).

IN1cpMoBa yacTHHA CKIIAIAEThCS 3 IBOX YACTHH: IIEPEKIIALy aHIIIHCHKOI0 MOBOIO 3alIPOIIOHOBAHOI
MiJ] 9ac eK3aMeHy aHoTaIlii 3aralbHUM 00csaroM 10 150 ciiB yKpaiHCHKOIO MOBOIO Ta TECTY
3a MarepiajlaMH Kypcy.

HampukiHIi npakTHUYHUX 3aHATH KOKEH acIlipaHT TOTYE iHAWBIAyaJbHUI NpOeKT. Buxiamau
HE MEHIIIE SIK 32 JIBA THDKHI J0 KIHII IPaKTUYHHX 3aHSTh Y3TODKYE 3 aCIipaHTaMU THIT 1 TEMY TIPOEKTY,
TepMiH HOTO BUKOHAHHS Ta BUMOTH JI0 OLiHIOBaHHS. [1icist OTpUMaHHsI iHIUBI/TyaIbHOTO 3aBIaHHS
acIipaHT roTye IPOEKTHY POOOTY, €IIEKTPOHHY BEPCIIO SKOT Ma€ BiIIPABUTH HA EJIEKTPOHHY CKPUHBKY
BUKJIaladya HE MEHII SK 3a JIEHb JO0 ITiJICYMKOBOTO 3aHSTTS 3 AMCLMIUTIHU (Ou8. OCTaHHE 3aHSATTS
3a PO3KJIAIOM IIi€l AUCITUTUTIHH).

[IpoexTr acmipaHTH BUKOHYIOTH y NBa eTamu: | eram mepeabavyae BUKOHaHHS i oQopMIIeHHs
3aBnanHs, Il eram — npencraBieHHs pe3yJbTaTy BUKOHAHOTO 3aBJaHHsI, HOT0 0OTOBOPEHHS Ta 3aXHCT.

3a iHIMBIyaJbHHN ITPOEKT aCHipaHT MOKE oTpuMatH 10 20 OaiB, sAKi JOMAFOTHCS 10 CyMH OaliB,
OTPUMAaHUX MiJl Yac ex3aMeHy. 3aXUCT MPOEKTHOI POOOTH POBOJUTHCS i Yac eK3aMeHy.

3M1/Yactuna | 3M2/YactuHa 2 Ex3amen [TizcymKoBa omiHKa
MiniMym 12 12 24 + 36 60
Maxkcumym 20 20 40 + 20 100

MakcuMaibHa ITiICyMKOBA OLIiHKA 32 II0 AUCHUILTIHY Moxe ctaHoBuTU 100 OamiB. AcmipaHt
MOYKE€ OTPHUMATH Ha IiCITUTI MaKCUMaJibHO 60 OajiB, M0 SIKMX JONAIOThCA Oand, OTpUMaHi HUM
Ha MPAaKTHYHHUX 3aHATTAX.

7.2 Opranizauisi OHiHIOBAHHS:

Buy mOTOYHOTO KOHTPOITIO OOMPAIOTHCSl BUKJIaAadeM, sIKMi BeZie MPaKTHYHI 3aHATTS, BiJIIOBIIHO
JI0 i€ mporpaMu. Buaamu OTOYHOTO KOHTPOITIO MOXKYTh Oy TH (PpOHTAIILHE ONUTYBAHHSI, ITMCEMOBA
pobora (HanucaHHs TeKCTy / hparMeHTa HOro HayKoBOTO XapaKTepy ), TECT, ITiICYMKOBa KOHTPOJIbHA
po6ota. [Ipy MOTOYHOMY KOHTPOJII IiT Yac MPaKTHYHHUX 3aHATH OLIHIY IMiJIATal0Th PiBeHb 3HAHb,
MIPOZIEMOHCTPOBAHUH acMipaHTOM y BiAMNOBiMi, aKTHBHICTh MPHU BUKOHAHHI IPAKTUYHHUX 3aBJIaHb
Ha 3aHATTI, CUCTEMAaTHYHICTh pOOOTH HA 3aHSITTAX, PE3yNbTaTH BUKOHAHHS NMHCBMOBUX POOIT,
KOHTPOJIBHUX POOIT 1 JJOMAaIIHIX 3aBAaHb.

Bukiiagad, sikuii pOBOAWTH NMPAKTHYHI 3aHATTS, BUCTABIISE Y BU3HAYEHUH TEPMIH KiJIbKICTh
HaOpaHMX 3 MOTOYHOTO KOHTPOJIIO OaiB 1 3aHOCHUTH iX Y BiIIOBITHUI JOKYMEHT OOJIKY yCIIITHOCTI
acmipaHTiB. Y pasi BIICYTHOCTI acripaHTa Ha 3aHATTI 3 IIOBAYKHUX [TPUYMH BiH MOXKE BiZIIPAIFOBATH
MPOITyIIIEHE 3aHITT B [103aayJJUTOPHUI Yac (4ac KOHCYJBTAIli BUKJIaa4a) NUISIXOM IMHCHMOBOTO
BUKOHAHHSI BCIX JIOMAIIHIX 3aBAaHb 1 KOHTPOJBHUX POOIT 32 MPOMyIIeHUH Tepioz.

Opra#i3ariist miJCyMKOBOI'O OIliHIOBaHHS aCIliPaHTIB 3IHCHIOETHCS B TAKHMIA CIOCIO:

— MaKCUMaJbHUI Oan, sKuii Moke OyTH OTPUMAaHHWH acHipaHTOM 3a ITCYMKOM HaBYaHHS
MIPOTSITOM cemecTpy, ckiaaae 40 6aniB. MiniManbHu# O6an, sskuit Mae OyTH OTPUMAaHU# acripaHToOM
3a BIIMOBITHUMH (DOpMaMH OIIIHIOBAHHS, CKJIaaae 24 Oau;

— BHUKJIaJIa4, SKUH BeJe NMPAaKTUYHI 3aHSATTS, Ma€ MPaBO 3BEPHYTUCH JIO J€KaHa FOPHIMYHOTO
(hakynbTeTy PO HEAOITYCK JI0 MiJICyMKOBOTO OIIHIOBAaHHS acIlipaHTa, SKIIO MiJ 9ac CeMecTpy BiH
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HE JIOCST MiHIMaJIHOTO TIOPOTOBOTO PiBHS OIIHKY (24 Oaiu) THX pe3yJIbTaTiB HaBYaHHSI, SKi HE MOXKYTh
OyTH OIIHEHI IiJ Yac MiCyMKOBOTO KOHTPOJIO. [Ipo HEIOMyIIeHHs acmipaHTa J0 IiJCYMKOBOTO
OLIIHIOBaHHS BHKJIaJa4 Mae TOJNATH B JIEKaHAT IOPUIUYHOTO (haKynbTeTy MOAaHHS 3 rpadikoM
MOXKJIMBUX BIAIIPAIfOBaHb HE Mi3HilIe, HiXk 32 10 poOo4YMX IHIB JI0 MOYATKY MEpioxy CKIIaJaHHS
3ayikiB. [{ys acmipaHTiB, sIKI yIPOIOBX HABYaHHS MPOTATOM CEMECTPY HE JTOCSIIM MiHIMaJIbHOTO
MIOPOrOBOT0 PiBHS OIIHKHM (24 6aju) 1 BHACIIIOK HE JOIYIIEHI A0 CKIaJaHHs IiICyMKOBOi popmu
KOHTPOJIIO (ICITHT), IPOBOASATHCS BiANpaItoBaHHs y GopMmi, sika repeadadeHa podovor Mporpamoro,
MaKCHUMajbHa OIIHKA 32 sSKe€ HEe MOXKE IIEPEBHUIYBaTH KiJBKOCTI OaiB, IO IOPIBHIOE Pi3HUII
MDK MiHIMaJIBHUM ITOPOTOBHUM PiBHEM OLIHKH (24 Gasti) Ta (JaKTUYHOO KiJIBKICTIO OajiB, OTpUMAaHUX
acIipaHToOM 3a BciMa (hopMaMy IOTOYHOTO KOHTPOJIIO;

— SIKIIO aCIipaHT 3a MiJICYMKOM BiIIPAIIOBaHb HE JJOCST MiHIMAJIBHOTO IIOPOTOBOTO PiBHS OLIIHKH
(24 Ganm), BUKNaIaY, IKUIA BeJle IPAKTUYHI 3aHSTTS 1 IPUHAMAB BiANPALFOBAHHS, 3BEPTAETHCS [0 A€KaHa
IOPUIAMYHOTO (QaKyJIBTETY 3 TIOAHHSIM, B SIKOMY (DIKCY€ HEBUKOHAHHS CTY/IEHTOM 1HJIMBiyaJIbHOTO
HaBYaJHHOTO IUIaHY;

—3a pe3yJIbTaTaMu CKIIaJaHHs ITiJCYyMKOBOT (DOpMHU KOHTPOIIO (ICIIUT) acHipaHT MOXKE OTPUMATH
MakcuMaiibHO 60 OaiB. Y pasi, KoJIi acHipaHT i 4ac MiJICYMKOBOi ()OpPMHU KOHTPOITIO, SIKOIO € ICTIUT,
HaOpaB MeHIe 36 6aiB, OCTaHHI HE I0JAI0ThCS IO CEMECTPOBOT OIIHKH (HE3aJIEXKHO BiJl KITBKOCTI
0aJtiB, OTPUMAHHX i/l 4aC CEMECTPY), y BIIOMOCTI B KOJIOHIII “0aJtii 3a MiZICYMKOBY ()OpMY OLIIHIOBAHHS
cTaBUThHCA ““0”, @ B KOJIOHKY “pe3yJIbTaTHBHA OI[IHKA’ TIEPEHOCHUTHCS JIMIIIE KITBKICTh OaIiB, OTPUMAHUX
IiJT 9ac CeMecCTpy;

— IiJICYMKOBA OI[iHKa 33 HaBYaJIbHY TUCIMILTIHY ()OPMYETHCS IIUISIXOM JI0[aBaHHsl KUJIBKOCTI OaiB,
OTPHUMAaHHX MPOTATOM CEMECTPY, Ta KITBKOCTI 0aJIiB, OTPHMAHHUX 3a IiICYMKOBOIO (POPMOIO KOHTPOITIO
(icout), 1 Taka cyma OaiiB He Moxke OyTH MeHIIOIo 3a 60 GairiB.

7.3 llIxkana BignmoBigHOCTI OLIHOK

Bigminno / Excellent 90-100
Jo6pe / Good 75-89
3amoBinsHO / Satisfactory 60-74
HeszanorinbHo / Fail 0-59
3apaxoBano / Passed 60-100
He 3apaxoBano / Fail 0-59

8. CTpykTypa HaBYAJBLHOI JUCHUILTiHM. TeMaTHYHNI NJIaH NPAKTUYHUX 3aHATH

KiapkicTh roann

Ne HA3BA TEMH Ipaxruyni | Camocriiina
3aHATTS podoTa
Yactuna L. Introduction to Academic Writing
1 | Topic 1: Academic style: an overview 2 9
Study skills for Academic Writing: developing critical
thinking.

Vocabulary for Academic Writing: key nouns/ verbs/
adjectives /adverbs.

Grammar for Academic Writing: Passive vs. Active.
2 | Topic 2: Scholar community and academic etiquette. 2 9
Study skills for Academic Writing: avoiding plagiarism.
Vocabulary for Academic Writing: phrasal verbs in
Academic English; key quantifying expressions.
Grammar for Academic Writing: modals and semi-modals.
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TIpooosoicenns
KiapkicTh roann
Ne HA3BA TEMH IIpaktuuyni | Camocriiina
3aHATTS podoTa
Yacruna I1. Academic Writing in Progress
3 Topic 3: Abstract writing: purpose, types and 2 8

content of abstracts.

Study skills for Academic Writing: paraphrasing and
summarizing.

Vocabulary for Academic Writing: words with several
meaning; metaphors and idioms.

Grammar for Academic Writing: relative clauses.

4 Topic 4: Abstract writing: style and layout. 2 8
Study skills for Academic Writing: avoiding repetition
and redundancy.

Vocabulary for Academic Writing: word combinations.
Grammar for Academic Writing: conditionals.

5 Topic 5: Paper Writing: title, introduction and 2 9
subject matter.

Study skills for Academic Writing: references and
quotations.

Vocabulary for Academic Writing: talking about ideas
and points of view; reporting what others say.
Grammar for Academic Writing: complex subject.

6 Topic 6: Paper Writing : main body, research 2 15
techniques, results and conclusions.

Study skills for Academic Writing: organizing
paragraphs, proofreading; bibliography styles.
Vocabulary for Academic Writing: making connections;
comparison and contrasting; presenting an argument,
summary and conclusion.

Grammar for Academic Writing: punctuation.

7 ITincymMKoBa KOHTpOJIbHA poboTa 2 12
8 [TincyMKOBe 3aHATTS 2 2
9 Koncynpraiis 2

3araabHuii odcsr — 90 Toz., B TOMy YMCIi TPaKTHYHI 3aHATTS — 16 TOA., caMocCTiliHa poboTa —
72 ToA., KOHCYJBTAIliA — 2 TO.

9. PexomenaoBaHi qxepena:
OcnoeHi 0xcepena

Introduction to Academic Writing: Reference and Practice for PhD Students in Law. Beryn
JI0 aKaJeMiYHOTO NMHChMa: HABYAJIBHUI MOCIOHUK JUIsl 3M00yBaduiB HAYKOBOTO CTYIEHS JOKTOpa
¢inocodii B ramysi npasa / O. XKuramo, 1. 3aspna, T. TpyOuaninoBa. Xepcon : BunaBauunii aim
“T'enpBetnka”, 2020. 88 c¢. Pexum  goctymy:  https://drive.google.com/file/d/
1V2RAbehwFCotdHYTs5MqC_QGjGTJYsCD/view

Guidelines for Abstracts: An American national standard developed by the National Information
Standards. — National Information Standards Organization, 1997. Retrieved from http://www.mariapinto.es/
ciberabstracts/Articulos/Z39-14.pdf
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Koopman, Ph. (1997). How to Write an Abstract. — Carmegie Mellon University. Retrieved from
https://users.ece.cmu.edu/~koopman/essays/abstract.html

McCarthy, M., & O’Dell F. (2008). Academic Vocabulary in Use. Cambridge University Press.
Retrieved from www.cambridge.org/download file/586108/0/

Jordan, R. R. (1999). Academic Writing Course. Pearson Education Ltd. Retrieved from
https://eclass.uoa.gr/ modules/.../file.../Jordan,%20R._Academic_writing_course.pdf

Lynch, T., & Anderson, K. (2013). Grammar for Academic Writing. Edinburgh, UK: University of
Edinburgh. Retrieved from http://www.ed.ac.uk/files/atoms/files/grammar_for academic writing
ism.pdf

ooamkogi 0xcepena:

Bailey, S. (2011). Academic Writing: A Handbook for International Students (3rd ed.). New York,
NY: Routledge. Retrieved from http://cw.routledge.com/textbooks/bailey/

Butler, L. (2006). Fundamentals of Academic Writing. Longman Academic Writing Series,
Level 1. Retrieved from https://drive.google.com/file/d/0B3mP_cjd1JnyeFY 1QnhPSmNsQ00/
view?usp=drivesdk

Dyrud, M. A. (2016). Writing for publication. Proceedings of the 2016 IAJC-ISAM International
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Hartley, J. (2008). Academic Writing and Publishing: A Practical Guide. New York, NY: Routledge.
Retrieved from http://inf.ucv.ro/~mirel/courses/MIAM 114/docs/academicwriting.pdf

Hogue, A. (1996). First Steps in Academic Writing. Vol. 1. Longman. Retrieved from
https://drive.google.com/file/d/0B3mP_cjd1JnydEIUZnIwcEdgSHc/view?usp=drivesdk
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Swales, J. M., & Feak, C. B. (2012). Academic Writing for Graduate Students: Essential Skills and
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Academic Phrasebank. (n.d.). Retrieved from http://www.phrasebank.manchester.ac.uk/.

Purdue Writing Lab. (n.d.). General Format // Purdue Writing Lab. Retrieved from
https://owl.english.purdue.edu/owl/resource/560/01/.

Elsevier. (n.d.). Data: Curated. Connected. Complete. Retrieved from https://www.elsevier.com/
solutions/scopus.

Journal of English for Academic Purposes. (n.d.). Retrieved from https://www.journals.elsevier.com/
journal-of-english-for-academic-purposes/.

International Journal of Legal Studies and Research. (n.d.). Retrieved from http://www.ijlsr.in/.

Oxford Journal of Legal Studies. (n.d.). Retrieved from https://academic.oup.com/ojls/pages/About.

139



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

THOOPMALIA

NEPEJIIK 3AXUIIEHAUX JUCEPTAIIIHA V¥ 2020 POIII

Jucepramii,
3axulleHi B cnenianizoBaniii yueniii paai K 26.001.49
KuiBcbkoro HanionanbsHoro yHiBepeurety imeni Tapaca IlleBuenka

Bammiao Onabra BasepiiBHa “Meroguka HaB4YaHHA MaiOyTHIX IH)KeHepiB-MexaHIKiB
aHrjiicbKkoro mpodgeciiitHo opienToBanoro mMoHosoriusoro moeiaenHsa” (13.00.02 — teopis
Ta METOIMKA HaBYaHHS (Te€pMaHChKi MOBH).

JucepTairito MPUCBIYCHO PO3B’SI3aHHIO MPOOJIEMH ITiJBUIICHHS C(PCKTHUBHOCTI HaBYaHHS
MaHOyTHIX iHXKEeHepiB-MeXaHiKiB aHIIIHCHKOTO ITPo(eCiiiHO OPIEHTOBAHOTO MOHOJIOTTYHOTO MOBJICHHS
3 BUKOPUCTAHHSIM TEXHOJIOTI1 TOJAKACTHHTY.

Y naucepraiiii OOTPYHTOBaHO JOIIJIBHICTh PO3POOJICHHS METOAWKHM HaBYaHHSI MaHOyTHIX
IHKeHepiB-MeXaHiKiB npodeciiHO OpiEHTOBAHOTO MOHOJIOTY-MipKyBaHHS, BU3HAYEHO ITiJIXOAN
JI0 HaBYaHHS (KOMYHIKaTWBHO-AISUIBHICHUN Ta MPOQECiHHO OpIEHTOBAaHHUH ITiIXOAH), OKPECIECHO
METOJMYHI NPUHLMUIK HaBYAHHS Ta PO3DIIHYTO LUIAXM 1XHBOI peaiizamii, 0XapakTepu30BaHO
JMIAKTHYHI Ta METOAWYHI MOXITUBOCTI CEPBICY MOIKACTIB; CTBOPEHO aBTOPCHKHIA CEPBIC MOIKACTIB
Ha HaBuaJIbHIN TaTdopmi Canvas; BUSHAYEHO KpUTEpii BiI0OPY aHIJIOMOBHUX aBTEHTHYHHX ITOAKACTIB
Ta 37iMCHEHO 1X A00ip; BU3HAYEHO HABUYKU Ta YMIHHS NMPOQECiHHO Opi€HTOBAaHOTO MOHOJIOTY-
MIpKyBaHHS1; pO3po0JICHO MiJICUCTEMY BIIPaB 13 BAKOPUCTAHHIM TEXHOJIOT1 OIKACTHHTY; CTBOPEHO
MOJIENb HaBYaHHsI MaiOyTHIX IHKeHepiB-MeXaHIKiB MPOQECiiiHO OPIEHTOBAHOTO MOHOJIOTY-MipKYBaHHST;
y Meax MoZIeJIi pPO3IISTHYTO OCOONMBOCTI OpraHi3allii HaB4a bHOTO IIPOLIECY Ha eTarax HaBYaHHS;
eKCIIEpUMEHTAJIbHUM IIISIXOM J0BEICHO €()EKTUBHICTH METOAMKH HABUYAHHS; YKIIaA€HO METOINYHI
pexoMeHanii 3 yTiIeHHs po3po0IeHOT METOANKHY Y HaBYaJIbHUI MpoIiec.

KunrouoBi ciioBa: npodeciiiHo opieHTOBaHE MOHOJIOTIYHE MOBJICHHS, IIPOQECiiiHO OpieHTOBaHMUIA
MOHOJIOT-MipPKYBaHHSI, 1HKEHEp-MeXaHiK, TEXHOJIOTIs TIOIKaCTUHTY, aBTEHTUYHHI MTOKACT, CEpBiC
TIO/IKACTIB, IPUHIIUIY HaBYaHHsI, KpUTEpil 1000py IMOJKACTIB, MiJCUCTEMa BIIPaB.

J3iman T'anna MuxaiigiBHa “@opMyBaHHsl y MalOyTHiIX BilicbkoBuX ¢axiBuiB
3 iHopManiiHUX TeXHOJIOTiiH AHIJIOMOBHOI KOMIETEHTHOCTI B akKaJeMiyHOMY mNHUCbMi”
(13.00.02 — Teopist Ta MeToAMKa HaBUYAHHS (TEpMaHCHKI MOBH).

Jlucepranito MPUCBIYEHO TEOPETUYHOMY OOIPYHTYBaHHIO, PO3poOIl Ta eKCIepUMEHTAIbHIN
TniepeBipili METOMUKH GOpMYBaHHs y MaiiOyTHIX BifiCbKOBHX (haxiBIiB 3 iH(OpMALiHHUX TEXHOJIOT1H
aHIVIOMOBHOT KOMIIETEHTHOCTI B aKaIeMiYHOMY IMMCHbMi Ha OCHOBI METOAMKY 3MillIAHOTO HAaBYaHHSL.

Y nuceprartii 0XapakTepru30BaHO JIHIBICTUYHI OCHOBHM HaBUAHHS MafOyTHIX BINCHKOBUX (DaxiBIIiB
3 iHQOpPMaIITHUX TEXHOJIOTIH aHIJIOMOBHOTO aKaJeMiYHOTO IMMChbMa; OOTPYHTOBAHO METY 1 3MiCT
(opMyBaHHS aHIJIOMOBHOI KOMIIETEHTHOCTI B aKaJeMIYHOMY MHUCHbMi; OKPECIEHO HPUHIIMIIN
(OopMyBaHHSI KOMIIETEHTHOCTI B aKaJIeMiYHOMY ITUCBbMi; PO3IVISIHYTO OCOOJIMBOCTI BUKOPHCTAHHS
3MIIIAHOTO HABYAHHS 13 3aCTOCYBaHHSM XMapHOTO cepiicy Google Classroom; BHIIJIEHO TPHHIIAIA
1 KpuTepii BiiOOpY HaBYAJIBHOTO Matepiaiy it popMyBaHHS y MaiOyTHIX BiMICHKOBHX (haxiBIiB
3 iH(OpPMAIIHHIX TEXHOJIOTIH aHIJIOMOBHOT KOMITETCHTHOCTI B aKaJeMIYHOMY ITHCHMI; pO3pO0JICHO
MiICUCTEMY BIIpaB, CTBOPEHO MOJEJb OpraHi3aiii HaBYaHHs; €KCIIEPUMEHTAIBHO MEpPEBIPEHO
e(EKTHBHICTh PO3POOJICHOT METOTUKH.

Koro4oBi cj1oBa. mrceMHe MOBJICHHS, aKaJIeMiYHE MOBJICHHSI, KOMIICTCHTHICTb y TIMCHMI, 3MillIaHe
HaBYaHHS, XMapHi TeXHOJIOT11, MaiiOyTHI BilicbkOBi (haxiBIli 3 iIHPOPMALIITHUX TEXHOJIOTIH.
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TyasikoBa Karepnna PoOeptiBHa “MeTonnka HaBYAHHSI AHIVIOMOBHOIO mpodeciiiHo
OpPIEHTOBAHOI0 MOHOJIOTiYHOr0 MOBJEeHHA Maii0yTHix ¢QaxiBuiB y cdepi memiamii
Ta BperyoBanns KoHuikTiB” (13.00.02 — Teopist Ta MeToaMKa HaBYaHHS (TEPMaHCHKI MOBH).

HaykoBa HOBHM3HA JOCITIIPKEHHS [IOJISITAE Y TOMY, 10 Y HhOMY BIIEpIIIE TEOPETUYHO OOIPYHTOBAHO,
PpO3p00JICHO ¥ eKCIIEPUMEHTATBHO MEPEBIPEHO METOMUKY HABYAHHS aHTIIOMOBHOTO MPO(deciiHO
OpIEHTOBAHOTO MOHOJIOTTYHOTO MOBJIEHHS MaiOyTHIX (axiBIiB y cepi Meaialii Ta BperynroBaHHs
KOH(QITIKTIB, SIKa PEeai3yeThCsl BIPOAOBK TPHOX eTamiB (iHGOPMATUBHHMN, AisIbHICHO-TTONTYKOBHHA
Ta Mpe3eHTaLlifHHN ), 13 3aCTOCY BaHHIM KOMIUIEKCY BIIPaB i 3aBAaHb, 10 Iepen0ayatoTh BAKOPUCTAHHS
TEXHOJIOT1i KOMYHIKaTHBHO-KOH(IIIKTHOTO MOJECINIOBAHHS Yy TO€JHAHHI 3 aBTEHTUYHUMH
BiJicoMarepiagaMu.

Ha mingcraBi oTpuMaHuX pe3ysbTariB c(hOPMYITBOBAHO METOIMYHI PEKOMEHIAIII III0I0 HABYAHHS
aHIJIOMOBHOTO ITpo¢eciiiHO OpieHTOBaHOTO MOHOJIOTIYHOIO MOBJIEHHS MaliOyTHIX (haxiBuiB y cdepi
MeiaIlii Ta BperyaoBaHHsI KOH(IIKTIB.

KirouoBi ciioBa: aHrmoMoBHe NMpo¢)eciiiHO OpieHTOBaHE MOHOJIOTIYHE MOBJICHHS, MalOyTHI
¢axiBui y cdepi Meniarii Ta BperynoBaHHs KOH(JIIKTIB, aBTEHTUYHI BiJeoMarepiaii, KOMILJIEKC
BIIPaB, €Tally HABYAHHS, TEXHOJIOTiS KOMYHIKaTUBHO-KOH(IIKTHOTO MOJIEIIOBAHHSL.

Junocbka Tersina CepriiBHa “MeToanka 3MIIIAHOT0 HABYAHHS YCHOTO SITOHCHKOI0 MOBJICHHSI
MaiioyTHix ¢imosnoriB” (13.00.02 — Teopist Ta MeTonMKa HaBUAHHS (CXiJHI MOBH).

VY nuceprarii TEOpeTHYHO OOTPYHTOBAHO, MPAKTHYHO PO3POOJIEHO Ta E€KCHEPUMEHTAIBHO
MIEpEeBIPEHO METO/IMKY 3MIIIaHOTO HAaBYaHHS YCHOTO SIITOHCHKOTO MOBJIEHHSI CTY/ICHTIB OCBITHHOTO
piBHA “OakanaBp”.

OOrpyHTOBaHO ¥ po3pOOJIEHO MiACUCTEMY 3aBIaHb i BIIPaB Uil HABYaHHS YCHOTO SITIOHCHKOTO
MOBJICHHSI 32 CHCTEMOIO 3MIIIAHOTO HaBYAHHs, IO PEali3yeThbCs B MEKaX YOTHPHOX OCHOBHHX
(“Face-to-Face Driver”, Monens moueproBoro posmnoxitry ¢opm podoTH, “3mMiHa poOOYUX 30H”
Ta “nepeBepHyTa ayauTopis”) Ta Tphox gonoMibkHuX (“Flex”, “Online Lab”, “Self-Blend”) moneneii.

Pozpobneno Mozens aBTOpCHKOT METOMKH (Y IBOX BapiaHTaX — 3 BUKOPUCTAHHSIM 1]l Yac OYHUX
3aHSTH €JIEMEHTIB MiKpOHABYaHHsI (MIKPOTIONIYKY) Ta 0€3 HUX) HAaBYaHHS YCHOTO SITOHCHKOTO MOBJICHHSI
MaiOyTHIX (iIOJIOTiB.

VY X0l eKCIIepUMEHTY BCTaHOBJIEHO €(EeKTHBHICTh aBTOPCHKOI METOMUKH Y Iiyiomy. [lepeBara
MoJIeJIeit, 1e BUKOPHUCTOBYBABCs MIiKPOIIOIIYK, He inTBepauiacs. OIHAKOBO e()eKTHUBHUMH BHSBHIIACS
PE3YJIBTaTH B rpyTIax, 10 HAaBYAIHCS 32 MOJIEIISIMH 3 MIKPOTIOIIYKOM Ta Oe3 MiKporomyKy. JJocToBipHicTh
PE3YJbTaTiB eKCIIEPUMEHTY OyJIO JI0OBEAEHO 3a JAOIIOMOIOI0 CTAaTUCTUYHOrO Metoay MaHHa- ViTHi.
CdopMynp0BaHO METOANYHI PEKOMEHIAIIIT 100 3MIIIAHOTO HABYaHHS MaiOyTHIX ()iTOJIOTiB YCHOTO
SIITOHCHKOTO MOBIIEHHSI 32 aBTOPCHKOI0 METOANKOIO.

Kirouogi ciioBa: (iojoru-smoHICTH, YCHE STOHChKE MOBJICHHS, 3MilllaHe HABYaHHS, MOJICITb
3MilIaHOTO HAaBYaHHs1, MoJieNh “‘Face-to-Face Driver”, Monens moueproBoro po3mnoairy popm poOoTH,
Mozels “3MiHa pobounx 30", Mozaeb “TlepeBepHyTa aymutopis’”.

Tonora paau — moktop men. Hayk, npodecop IloBkopwuii B. M.
UsneH paau — TOKTOp med. Hayk, npodecop Yepuuir B. B.
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JAuceprauii, 3axumeni B cneniaaizoBaniii yueniii paai K 41.053.04
JepaxaBHoro 3akiaany “IliBneHHOyKkpaiHChbKHIl HAIOHATBHUM
neaaroriynmii ynisepcuret imeni K. JI. Ymmucbxoro”

Ilepenoma Tersaina CepriiBHa “MeToanka HaBYaHHA Maii0yTHIX ¢inosorie ¢oHeTHKHN
kuTaicbkoi MoBu” (13.00.02 — Teopisi Ta MeTONMKA HABYAHHA (CXiTHi MOBH)

VY nuceprarii TeOpETUYHO OOTPYHTOBAHO, PAKTUYHO PO3POOJIEHO 1 EKCIIEPUMEHTAIIEHO TIEPEBIPEHO
METOJIMKY HaBYaHHS MaiOyTHIX (iJIONOTIB (POHETUKU KUTaHCHKOi MOBH.

Y poGoTi cXapakTepr30BaHO JITHI'BICTUYHI 0COOIMBOCTI (JOHETUKH KUTAHCHKOI MOBH Ta TPY/IHOLI
i cpuiHATTS 1 3aCBOEHHS HOCISIMH yKpaiHCbkoi MoBH. OOIpYHTOBaHO CYTHIiCTh (POHETHUHOL
KOMIICTEHTHOCTI MaOyTHIX (hiJIOJIOTiB-CHHOJIOTIB y CKJIa/i TAKUX KOMITIOHCHTIB, SIK: KOTHITUBHUH,
JUSUTBHICHUH, COI[IOKYJIBTYPHUM, MOTHUBAIIHHO-I[IHHICHUH, HaBUAJIbHO-CTparerivHnii. BuzHaueHo
JIHTBOMUIAKTUYHI 3acaay (GopMyBaHHS KUTalChKOMOBHOI (DOHETUYHOI KOMITETEHTHOCTI Ta 1i eTamnwy,
a came: HaOyTTs TEOPETHYHUX 3HaHb, (POPMYBaHHS (POHETHIHIX HABUYOK, IHTErPyBaHHs ()OHETUYHUX
HABHUYOK Y MPAKTUKY MOBJICHHsI. BiniOpano MOBHHMI i MOBIICHHEBHUI MaTepiajl s HAaBYaHHSA MaliOyTHIX
(1110J10TIB-CHHOJIOTIB ()OHETUKU KMTaHChKOi MOBHU. Po3pobiieHo mijcucTeMy BIpas 3 pOpMYBaHHS
(hOHETUYHOT KOMITETEHTHOCTI MalOYTHIX (h1ITOJIOTiB-CHHOJIOTIB Ta CIIPOEKTOBAHO MOJICIIh OpraHi3arii
1poro nporiecy. [IpoBeneHo ekcrepiMeHTaIbHY anpo0arlifo 3ampoOHOBAHOI METOMKH Ta IIEPEBIPEHO
ii e(heKTHBHICTH 32 TAKMMH KPUTEPISIMH, SIK: apTUKY/IALIIHA HOPMAaTUBHICTh, OPIEHTAIIHHO-CMHUCIIOBA,
KOMYHIKaTuBHa aJIeKBaTHICTh, Pe(IIeKCUBHICTh, PiBeHb C(OPMOBAHOCTI HABUYAILHUX CTpPAaTEriil.
YToyHeHo 3MicT (POHETHMYHOI KOMIIETEHTHOCTI MaiOyTHiX (inosnoriB-cuHosoriB. [lopanbnioro
PO3BUTKY HaOynu KpuTepii 1000py KUTaHCHKOMOBHOTO (DOHETHYHOTO Marepiay.

Kunrouosi ciioBa: ¢inonoru-cuHosnory, (JoHEeTHKa KUTaiChKoi MOBH, BUKOPUCTaHHSI 1H(OpMAaIiiHIX
PpecypciB, [TOYaTKOBHUI PiBeHb HABYaHHS KUTalChKOT MOBH B YHIBEPCHUTETI, KUTaliCbKOMOBHA (pOHETHYHA
KOMITETEHTHICTh, METO/IMKa HaBYaHHS (DOHETUKU KUTaHCHKOI MOBH.

Cropoxyk CeiTniana JImurpiBHa “@opMyBaHHS IMCEMHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI
Maii0yTHiX BHKJaJa4iB aHDIilicbkoi MOBH Ha OCHOBiI NMpoekTHHMX TexHoJoriii (13.00.02 —
Teopif Ta MeTOANKA HAaBYaAHHA” (TepMaHCHKi MOBH)

Jlucepranilo MPHUCBSIYEHO TEOPETUYHOMY OOTPYHTYBAaHHIO, IPaKTHUYHIA po3poOui
Ta eKCIIEPUMEHTAJIbHIN IEPEBIpIIi METOMMKN (POPMYBaHHS ITMCEMHOT KOMYHIKaTUBHOT KOMIIETEHTHOCTI
MalOyTHIX BUKJI[adiB aHIVIIHCHKOT MOBH Ha OCHOBI IIPOEKTHUX TEXHOJIOTIH.

Y po6oTi BU3HAYEHO MOHATT “IHIIOMOBHA NMMCEMHA KOMYHIKaTHBHA KOMIIETEHTHICTE” MalOyTHIX
BUKJIaJIa4iB aHIJIIHCHKOI MOBH, 110 (DOPMYETHCSI 3aC00aMU MPOEKTHUX TEXHOJOTIH, 1 IIPOaHaIi30BaHO
BUKOPHCTAHHS [IPOEKTHUX TEXHOJIOTH JIJI1 HABYAHHS aHITIOMOBHOTO IIMChbMa CTYJIeHTIB MOBHHX 3BO.
OOrpyHTyBaHO METOAWYHI IPUHIMIIA Ta €Tali HaBYaHHS aHIJIOMOBHOTO IMHChMa Yepe3 BUKOPHUCTaHHS
MIPOEKTHHUX TEXHOJOTiH. CTPYKTYpOBaHO 3MIiCT HaBYaHHs MHChMa CTYJIEHTIB-(iJI0NOriB HA OCHOBI
BUKOPUCTAHHS ITPOEKTHUX TEXHOJOTiH. Po3po0iieHo MeTonnKy HaB4aHHs aHIJIOMOBHOTO MUChMa
i3 3aCTOCYBaHHSIM HPOEKTHHUX TEXHOJIOTIH 1 CHCTEMy BIIpaB, sika BiJINOBia€ YOTHPHOM €Taram
HaBYaHHS. 3alpOIIOHOBAHA CHUCTEMa BIpaB CTajla MIATPYHTSAM Il PO3POOKH MOJENi HaBYaAHHS
MTICEMHOT KOMYHIKaTHBHOT KOMIIETEHTHOCTI MaiOyTHIX BHKJIaJa4iB aHIJIiichbKO1 MOBH. Po3pobnena
MOZIeJIb OOTPYHTOBYE IOCIIIOBHICT HABYAJIBHHUX JiH, IEMOHCTPYE 3MICT IMpOIleCy HaBYaHHS.
IpoBeeHO eKCIiepUMEHTAIEHY arpo0allifo 3apornoHOBAHOI METOMMKH Ta ITEPEBIPEHO 1l (hEKTUBHICTS,
BH3HAYEHO KPUTEPii OLIHIOBAHHS PiBHS C()OPMOBAHOCTI KOMYHIKaTUBHOI KOMITETEHTHOCTI B TIMCEMHOMY
MOBJICHHI, IPOaHaJIi30BaHO PE3Y/IBTATH €KCIIEPUMEHTY, TIOJaHO IX CTaTHCTHYHY 00poOKy. Ha ocHOBI
OTPUMaHHX pe3yNbTaTiB c(HOPMYIHOBAHO METOJMYHI peKOMEHAalil s (OpMyBaHHS MHUCEMHOI
KOMYHIKaTHBHOI KOMIIETEHTHOCTI MallOyTHIX BUKJIa1a4iB aHIJIIICHKOT MOBU Ha OCHOBI MPOEKTHUX
TEXHOJIOTIH.
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Kuro4oBi ci1oBa: miaroroBka MaiOyTHIX BHKJIAaqiB aHITIHCHKOI MOBH, HABYaHHS aHIJIOMOBHOTO
MMUChMa, IHIIOMOBHA MHCEMHA KOMYHIKaTHBHA KOMIICTCHTHICTb, MPOEKTHI TEXHOJIOT11, METOMUYHI
MIPUHITUIIN, 3MICT HABYAHHS, MOJIE)Ib HAaBUAIBHOTO MPOIIECY.

AHToHeHko InHa IBaniBHa “Metonnka (popMyBaHHSI KOMIIETEHTHOCTI y mpodeciiino
OpPi€HTOBAHOMY AHIIICHKOMY NHCEMHOMY MOBJIEHHi Maii0yTHiX (axiBuiB 3 BHIABHHYOL
crnpaBu Ta pegaryBanusa” (13.00.02 — teopist Ta MeToAUKA HABYAHHS (T€PMAHCHKI MOBH)

VY nuceprarii TeOpETUYHO OOTPYHTOBAHO, PAKTUYHO PO3POOJIEHO 1 EKCIIEPUMEHTAIIEHO TIEPEBIPEHO
METOJMKY (hOpMyBaHHS KOMIIETEHTHOCTI Y PO(ECIHHO OPiEHTOBAHOMY aHIIIIHCHKOMY ITHCEMHOMY
MOBJIEHHI MaifOyTHIX ()aXiBIIiB 3 BUIABHUYOI CIIPABH Ta pearyBaHHI.

OOrpyHTOBaHO pPIBHEBUH, KOMIICTCHTHICHUN Ta >KaHPOBHU IIAXOAW JO PO3BUTKY BMiHBb
JIETaJIi30BaHOTO IIMChMa; KOHCTaTOBaHO JIOLIBHICTh MDKUCIUILTIHAPHOT B3aEMOIIT Ta IHTErpOBAHOTO
KOMIETEHTHICHOTO ITiJXOAY, MiJl SKHUM pPO3yMi€EMO NpOIECyalibHY IHTErpalilo iHIIOMOBHOI
KOMYHIKaTHBHOT 1 IpogeciiiHOT KOMIETEeHTHOCTEH; BHOKPEMJIEHO >AaHPOBY KOMIIETEHTHICTh
SIK TIEpElyMOBY CHHEPIeTUYHOTO e()eKTy B HaBYaHHI MMCEMHOT0 MOBJICHHS (DaxiBIIiB 3 BUAAaBHUYOL
crpaBy. YKaHpoBuit MiJIXi/ MOISATAE B PO3BUTKY BMiHb IPOILYKYBaTH TEKCTH aHOHCIB, IHOpMAIiHHAX
a00 pPEeKIaMHUX TTOBIIOMIICHD Y 3MOZICIbOBAaHHX MPpodeCiiHuX cuTyarisx. [ligkpecaeHo HeoOXiqHICTh
BUBUEHHS )KaHPIB MEIaTeKCTIB, IO € BAXKIMBUM MMUTAHHSIM Cy4YacHOI JIIHTBOJUJAKTUKU B aCHEKTi
PO3BHUTKY MemiaocBiTh. IIpoBeeHO aHali3 KOMYHIKATHBHO-IIPATMATHYHOI 1 JIIHTBOIUIAKTUIHOT
XapaKTEePUCTHK 1H()OPMALIIITHUX 1 pEKIaMHHUX TEKCTIB, 1[0 JaJI0 3MOTy OOIPYHTYBAaTH METOIUYHY
THUITOJIOTIIO KAaHPIB, HA OCHOBI SIKOI peai3yeThCsl MepexXi BiJ eMITUYHOTO IO JETali30BaHOTO
nrcbMa. BuokpemiteHi kputepii BigOopy Aajiu 3Mory oOparTd HaBYAIBHHN Marepiall, JIEKCUIHHUHA
1 TpaMaTHYHUI MiHIMyMH Ta 3pa3Kd TEKCTIB. Y IOCIIIKSHHI MOAaHO PO3pOOJICHY CUCTEMY BIIPaB,
10 CKII/IA€ThCS 3 YOTHPHOX IPYII BIPAB, sSIKi BAKOHYIOTHCS HA TPHOX eTarax. 3armpolioHOBaHa CHCTeMa
BIpaB CTajia MiAIPYHTSIM IS pO3pOOKK MOJEI HaBYaHHS aHIIIIICHKOTO MPOdeciiiHO OPIEHTOBAHOTO
MMHCEMHOTO MOBJICHHS. Po3po0iieHa Moaesb 00IPYHTOBYE MOCIIIOBHICTh HABYATBLHUX JiH, IEMOHCTPYE
JTMHAMIYHICTh Tpodeciii HaBdaHHs. [IpoBeeHO eKCIIepUMEHTANBHY anpo0alliio 3armpornoHOBaHOT
METOJIMKH Ta MepeBipeHo 1i e()eKTUBHICTh, BU3HAUCHO KPUTEPIi OIIHIOBaHHS PiBHS cpOpMOBaHOCTI
KOMIIETEHTHOCTI B IMCEMHOMY MOBJICHHI, ITPOAHAJIi30BaAHO PE3YJbTaTH €KCIIEPUMEHTY, HOAaHO
ix crarrcTnuHy 00poOKy. ExcriepuMeHTasIbHI JaHi 1T ITBEpANIIN ToTe3y J0CHiHKeHHsI, 10 po3po0iieHa
JIIHTBOAUIAKTHYHA MO W BINMOBIIHA O HEl METOMKa HaBYaHHS MPOeCiiiHO OpPiEHTOBAHOTO
AHIIIHCHKOTO MMCEMHOTO MOBJICHHS € e(heKTHBHOI0. Ha OCHOBI OTpHMaHMX pe3yIIbTariB c(hOpMYIILOBAHO
METOIMYHI peKOMEHAI] /Uil HaBYaHHs MPOQECIiHHO OPIEHTOBAHOTO aHIIIHCHKOTO MHCEMHOTO
MOBJIEHHsI MaifOyTHiX (haxiBIIB 3 BUJABHUYOI CIIPaBU Ta peAaryBaHHsI.

Kurwuori cioBa: npodeciliHo Opi€eHTOBaHE aHDIIHChKE MHCEMHE MOBJICHHS, MPOIlCCYyalbHA
IHTerpalisi, KOMIIETEHTHICHUIM MiJIXiJ, iHIIOMOBHAa KOMYHIKaTMBHAa KOMIIETEHTHICTh, YKaHPOBa
KOMIIETEHTHICTh, HaBYaHHsI JIETaIi30BAHOTO ITHChMa, PEKJIaMHA 3aMiTKa.

YdyeHuii cexperap paau — KaHAUIAT 1ef. HaykK, AoieHT KopmnoHnosa A.B.

Mucepranii,
3axuleHi B cneniasizoBaniii yueniii paai K 58.053.05
TepHONILCHKOr0 HAliOHAJILHOIO NMEAATOTiYHOI0 YHIBEpPCHTETY
iMeni Bosiogumupa I'narioka

Ckpinb Ipuna BanentnniBHa “@opmyBaHHA npodeciiiHo Opi€HTOBaHOI AHIVIOMOBHOI
JIEKCHYHOI KOMIIETEHTHOCTI B TOBOpiHHI y Maii0yTHiX ¢axiBuiB roTeIbHO-pecTOPaHHOI
CIPaBM 3 BUKOPUCTAHHSIM aBTEHTHYHUX Bigeomarepianis” (13.00.02 — Teopis Ta MeToqMKAa
HaBYaHHS (TrepMaHCbKi MOBH)
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Y poboTi TEOPEeTUYHO OOIPYHTOBAHO Ta PO3POOIEHO METOMUKY (opMyBaHHS MpodeciiHO
Opi€HTOBAHOI aHIJIOMOBHOI JIEKCHYHOI KOMIIETEHTHOCTI B TOBOPIHHI Y MaiOyTHIX (haxiBI[iB TOTEIHHO-
PpECTOpaHHOI CrIpaBy 3 BUKOPUCTAHHSIM aBTEHTUYHUX BiJieoMarepiaiiiB. PO3KPUTO CyTHICTD KITIOYOBHX
TIOHSATB JIOCIHIJPKEHHS, BU3HAYEHO CTPYKTYpPY IPOQeciiHO Opi€eHTOBaHOI aHITIOMOBHOI JIEKCUYHOT
KOMIIETEHTHOCTI B TOBOPiHHI Yy MaiiOyTHiX (haxiBIliB TOTEIEHO-PECTOPAHHOI cripaBy. BifiOpaHo miaxomu
0 opMyBaHHS MPodeciiiHO OPiEHTOBAHOI AHITIOMOBHOI JIGKCUYHOI KOMIICTEHTHOCTI B TOBOPIiHHI
y MalOyTHIX (haxiBIIiB TOTEJILHO-PECTOPAHHOI CIIPABU 3 BUKOPUCTAHHIM aBTCHTUYHHX BilcoMarepiaiiB
1 0OIPYHTOBaHO MPHHLMUIK LBOTO mpouecy. [IpoaHanxi3oBaHO 3HAYHUN METOAMYHHMN MOTEHIIAN
aBTEHTUYHUX BigeomarepialiB sk edexTuBHOro 3aco0y (opMyBaHHs NPOQECIHO OpieHTOBAHOI
AHITIOMOBHOT JICKCHYHOT KOMITCTEHTHOCTI B TOBOPiHHI Y CHTYAITisAX MPOQECiiiHO OPIEHTOBAHOTO YCHOTO
criikyBaHHs. CKOHCTPYHOBaHO 3MicT (hopMyBaHHS Ipo(eCciiiHO OPi€EHTOBAHOI AHTTIOMOBHOI JICKCHYHOL
KOMIIETEHTHOCTI B TOBOPiHHI y MalOyTHIiX (paxiBI[iB TOTEILHOPECTOPAHHOI CIIPaBH, 3AIHCHEHO BiIOIp
JIEKCHYHUX OJMHUIb Ta BifeooHOTpaM Ha OCHOBI BH3HA4e€HHX KpuTepiiB. OKpeclieHO eramu
(dbopMyBaHHS TPOQECIHHO OPIEHTOBAHOI AHITIOMOBHOI JICKCHUYHOI KOMIIETCHTHOCTI B TOBOPiHHI
y Takux (haxiBIiB Ta 3alIPOIIOHOBAHO BiJNOBIAHY ITiIcKCTeMY BITpaB. Po3po0IieHO JIIHBOAUIaKTHYHY
Moneiab (opMyBaHHSA TpOo(deCiiiHO OpiEHTOBAHOI AHIIOMOBHOI JIEKCHYHOI KOMIICTCHTHOCTI
B TOBOpiHHI Yy MaliOyTHiX (paxiBIliB TOTEJIbHO-PECTOPAHHOT CIIPABH 3 BUKOPHCTAHHSIM aBTEHTHYHUX
BimeoMarepiaiiB. OOIpYHTOBAHO METY, 3aBIaHHs, TIIOTE3y, XapaKTep, eTalH, XiJ METOXUIHOTO
€KCIIEpUMEHTY, BUCBITJIEHO 3MICT EKCIIEPUMEHTAILHOTO HaBUYaHHs. [HTepIpeToBaHO OTpUMaHi AaHi
OIIIHIOBAHHS PiBHIB C(hOPMOBAHOCTI IIJTHOBOI KOMIIETEHTHOCTI B YYaCHUKIB SKCIICPUMEHTY, YKIIAICHO
METOJIMYHI PEKOMEHAALII.

KarouoBi ciioBa: MaiiOyTHI (axiBIi TrOTeIHLHO-PECTOPAHHOI CIIPaBH, MPOQECIiHHO OpieHTOBaHA
aHITIOMOBHA JICKCHYHA KOMIICTEHTHICTh B TOBOPIHHI, aBTEHTUYHI BiJieOMaTepialiv, JICKCHYHI ONMUHHIT,
TEePMIHH, CUTYyaIlii MPOeCiiHO OPIEHTOBAHOTO YCHOTO CITUIKYBAaHHS, €TAll HABYaHHS, ITiICUCTEMA
BIIPAB.

Tonora paau — moktop nen. Hayk, mpodecop 1. I1. 3agopokHa
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THOOPMALIA

BUMOT'H JIO IYBJIIKAIIN Y BICHUKY
KHIBCBKOI'O HAIIIOHAJIBHOI'O JIIHTBICTUYHOI'O
YHIBEPCUTETY
Cepis Ileoazozika ma ncuxonozia

Bunanns ingexkcyerbesi

Copernicus http://journals.indexcopernicus.com/passport.php ?id=24783920

Google Scholar http://scholar.google.com.ua/

®daxoBa peectpania y BAK Ykpainu:

Peecrpanis — nmocranosa Ipesunii BAK VYkpainu Bix 11.10.2000 poxy Nel-03/8, Bronetens
BAK Vkpainu Ne 6, 2000 p.

Ilepepeecrpanisi — mogatok Ne 8 no Hakasy MiHicTepcTBa OCBITH 1 Hayku YKpaiHU BiX
21.12.2015 p. Ne1328

Penaxuist mpuiimae i po3risiiae HeomyOIiKOBaHI paHilllie MaTepialii — HayKoBI CTaTTi, METOAMYHI
PO3pOOKH, aHATITHYHI OIVISIIH, PelieH3ii MoHorpadili / miApyYHHUKIB TOMIO, SIKi BiAMOBINAIOThH (axy
XKypHauTy (30ipHHMKa HAyKOBHX Tpallb).

Penkonerist 30ipHUKa 3[iMCHIOE BHYTPILIHE Ta 30BHIIIHE pELIEH3YBaHHS PYKOIUCIB CTarei,
TO/IaHKX JI0 OMYyONiKyBaHHS. Y pa3i HeraTMBHOI peleH3ii cTarTs Moke OyTH IOBEpHEHa aBTOpY
Ha J0ONpAIFOBaHHS a00 BiIXMJIEHA 3 TAKUX IIPUYMH: BiICYTHICTh aKTyalbHOCTI, HU3bKHUIH HAyKOBO-
METOJMYHUI DPiBEHb, HENOCTATHS MPAKTHYHA LIHHICTh METOAMYHUX PO3POOOK, HEJOTPUMAHHS
BUMOT IIIOJI0 YKJIaJaHHs aHoTallil (Abstract) aHIIIICEKOI0 MOBOIO.

Penaxuis nepeBipsie CTaTTIO HA IUIAriat, pe3yJbTaTh SKOTO MOBIIOMIISIOTECS aBTOPY.

Penakiiist 3miicHIOE HAyKOBE 1 JIITEpaTypHe pearyBaHHs CTaTTi Ta MOTOIHKYE BiJpeaaroBaHui
BapiaHT i3 aBTOPOM.

SIKmIo craTTd Mae TMO3WUTHBHHN BIATYK pelleH3eHTa, Biamomimae Bumoram MOH (JIAK)
VYkpainu, Mi>KHapOJHUX iHJIEeKc-0a3 1 penakuiiHii nomiTyili 30ipHUKa, aBTOP OTPUMYE BiJl peaaKiii
JIMCT PO MiATOTOBKY 1 BUIAHHS CTAaTTi, @ TAKOX 11 PO3MIILIEHHS Ta IIOIIMPEHHS B Mepexi [HTepHeT.

VY pamkax penakiiitHoi MoiTHKK 30ipHUKa HAyKOBHX Tpallh “BicHuk KuiBchkoro HallioHaI»HOTO
miHrBictuuHoro yHiBepcutery. Cepist [ledazocika ma ncuxonoeis” PeIKONEris MOCIHiIOBHO
JIOTpUMYye€eThcst MibkHapoauux BunapHnaux ctanaaptiB COPE Code of Conduct, 3atBepmxenux COP
(Committee on Publication Ethics).

3arajgbpHa XapakTepuCTHKA HAYKOBOI CTATTI
HaykoBa crarTsi MICTHTh BUKJAX HPOMDKHUX a00 KiHIEBUX pE3YNbTaTiB HAayKOBOI'O
JIOCIIJDKEHHS, BUCBITIIIOE KOHKPETHE OKpEMe IHTaHHS 3a TEMOI JAWCEpTallii 4M HAyKOBOTO
JIOCIIJKEHHS, PiKCy€e HayKOBHI MPIOPUTET aBTOpa, POOUTH 1i Marepian HanOaHHAM (axiBIliB.
HayxoBa crarTs moga€eTbest 10 APYKY B 3aBEPIICHOMY BUIIISI BiAMOBITHO O YHUHHUX BUMOT
JAK MOH Vkpainu ([us. bronereni BAK Vipainu Ne 1, 2003; Ne 2, 2008).

Ilepestik 060B’A3KOBHUX €JIEMEHTIB CTATTI:

+ TloctaHoBKa MpoOIEeMH y 3arajbHOMY BHUIVISII Ta 11 3B 30K i3 BaXJIMBUMH HAyKOBUMH
Y IPAaKTHYHUMHU 3aBIaHHIMH.

+¢ AHaJti3 OCTaHHIX JOCTIPKEHD 1 MyOITiKalliii, B AKHX 3aIll04aTKOBAHO PO3B’SI3aHHA 1€l TpoOIeMU
1 Ha SIKi CIIPAETHCS aBTOP.
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+ BujiiieHHsT HEBUPIIICHUX PaHillle YaCTHH 3aralibHOT POOIEMH, SIKUM MIPHCBIIYETHCS O3HAYCHA
CTaTTs.

+» ®OPMyIIFOBaHHS METHU CTAaTTi (IIOCTAHOBKA 3aBIaHb).

¢ Buknag OCHOBHOTO Marepiany MOCTIMKEHHS 3 MOBHHM OOIPYHTYBaHHSM OTPHMAaHUX
PpE3YJbTaTIB.

+* BUCHOBKH 3 IIbOTO JOCIIXKEHHS 1 MEPCIIEKTUBH MOJANBIINX PO3BITOK Y I[bOMY HAIPSAMKY.

[Tpu HanucaHHI CTaTTI HEOOXITHO JOTPUMYBATUCH MEBHUX PeKOMeH/IAIiii:
* Ha3Ba CTaTTi Mac BigOMBATH i1 FOJIOBHY 1110, IyMKY (SIKOMOTa MEHIIIE CIIIB);
* CJIiJI YHUKaTH CTHJIIO HAyKOBOTO 3BITY YW HAYKOBO-IIOMYJISIPHOT CTaTTI;
* HEJIOIIIbHO CTAaBUTH PUTOPUYHI 3aIIUTAHHS; MAIOTh [IEPEBaXKaTH PO3IOBIIHI PEUCHHS;
¢ LMTATH B CTAaTTi BUKOPUCTOBYIOTHCS y’KE PiAKO; HEOOXITHO 3a3HaYUTH OCHOBHY 1/I€10, a MiCIs
Hel B Iy’)KKax yKa3aTH IPi3BHIIE aBTOpa, KUK yrepie ii BUCIOBUB,;

¢ TOCHWJIaHHS HA iHIIMX HAYKOBINB IOJAIOTHCSI HA MOYATKYy CTATTi, OCHOBHHI 0OCAT CTATTI
MIPUCBSIYYETHCS BUKJIATY BIIACHHUX yMOK;

¢ U TATBEPIUKEHHS JTOCTOBIPHOCTI CBOIX BHCHOBKIB 1 PEKOMEHMALiM HE CIIiJ HABOAUTH
BHUCJIOBJTIOBaHHS 1HIIMX YYEHUX, OCKUIBKY 1€ CBIAYUTS, IO iJest JOCIIAHIKA He HOBa, OyJa Bijjoma
paHile i He miIsArae CyMHIBY;

+* HeoOXiHO AOTpUMYBAaTHCS ODIIIHHOT TpaHCTiTepaIlil YKPaTHCHKUX JITep JaTHHUIICIO;

+* CTATTs MMOBHHHA MAaTH MPOCTY CTPYKTYpy (03 MOAiTy Ha o3I i miApO3aLIH).

MoBu myoaikamii — ykpaiHCbKa, aHDIIIChKa, iCIaHChKa, HiMelbKa, (paHIly3bka Ta CXiHi
(kuTalichKa, MOHCHKA)

Oocsr crarti — 10-12 cTOPiHOK 3 TAOIHUIIIMHU, CXeMaMH Ta MAaJTFOHKAMH.

Oocsar penensii — 3—6 CTOpIHOK.

Obcsar xponiku — 3—4 cTOpiHKH.

o ol

00

B

¢

CTpykrypa cTarTi

VK (yniBepcajbHa JecsiTkoBa Kjacudikauis).

Has3ga crarri.

IpizBuiue Ta ininiaau aBropa /cniBaBTOPIB.

EnexTponna anpeca

https://orcid.org/.......

Micust po60TH i HABYaAHHS.

Jara nanxomkenHs. /lata npuitHATTA 10 APYKY.

AHoTamil Ta KJIKYOBI CJIOBa YKPAiHCHKOI, pociiichkoro (00csar 800-900 3HaKiB Ta 5—6 KIFOUOBHX
CITIB TiCJISt KOPKHOT aHOTAIIiT BIITOBITHIMH MOBaMH) Ta aHIJIICHKOI0 MOBaMH. AHOTAIlisl aHITIHCHKOIO
MOBOIO (Abstract) € cTUCITUM BHKJIaqOM 3MicTy crarTi, ii pedepyBanHsM. ToMy BoHa Mae OyTu
YKJIaJicHa BIAMOBIAHO A0 BUMOT MDKHAPOJHHX HAYKOMETPUYHHUX 0a3 1 MepeBakaTH 3a 00CATOM
YKpaiHCBhKO- Ta pociiickkoMoBHY aHoTarllii (1500—1700 3uakiB). KpiM Toro, BoHa Mae MiCTUTH TaKi
cTpykTypHi enementu: Introduction, Purpose, Methods, Results, Conclusion.

3pa3ok opopMiIeHHA MOYATKY CTATTI

CHEIU®IKA IICUXOJOTTYHUX MEXAHI3MIB MOBJIEHHEBOI JISIJIBHOCTI
HEPEKJIAJJAYA Y IMCBMOBOMY JBOCTOPOHHBOMY IIEPEKJIAI

Maxkcumenko J1. O.

Kuiscokuti nayionanvruil ninegicmuyHutll yHigepcumem
Jlara HagXOIDKEHHS ... . PEeKOMEHIOBaHO /0 IPYKY ... .
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AHoranis. CTaTTd IPYHTYETbCS Ha pe3yibTaTax aHamidy poOiT 3apyODKHUX 1 BITUM3HSIHHX YYCHHX,
IIPUCBSTUCHUX MpobiieMaM ICUXO0JIori] nepeknany. PO3MIsIHYTO cBO€piIHICTS MPOLiECy MUCHEMOBOTO NEPEKIaLy
SK OCOOJIMBOTO BHY MOBJICHHEBOI AisuIbHOCTI. [IpoaHanizoBaHO iCHYIOUI HAyKOBI KOHIICMIi IIOJO PiBHIB
TMICUXOJIOTTYHNX MEXAHI3MIB Ta eTaliB MepekIagabKoi TisIbHOCTI. [ pyHTYIOUHCH HA pe3yJbTaTax MPOBEIEHOTO
aHaJli3y, HaMu Oyno BH3HaueHO crenu¢iky (QyHKIIOHYBaHHS NCHXONOTIYHMX MEXaHi3MiB y MHCHEMOBOMY
JIBOCTOPOHHBOMY Iepexuiazi. Haromomnryerscst Ha HEOOXiTHOCTI BpaXxOBYBaTH IICUXOJIOTi4HI 0COOINBOCTI IILOTO
BHJIy MOBJICHHEBOI JISTIBHOCTI Y IPOLIECI HABYAHHSI, OCKUTBKU 3HAHHS 3aKOHOMIPHOCTEH CIIPUHHSTTS, OCMHCIICHHS,
PI3HUX BB MaM’sITi, yBark, MEXaHi3MiB aHTUIMIALT 1 BUIIEPEIKYIOUOT0 CHHTE3Y JOIOMAralTh BUKJIa1aueBi
o0upaTy palioHaNbHI METOOH Ta IPUHOMH, a TAKOXK 3a0e3MeUyI0Th KePyBaHHS IEPEKIaJalbKO0 AisTIbHICTIO
CTYACHTIB.

KuouoBi ciioBa: mucbMOBHI JABOCTOPOHHIN IMEpekyal, MOBJICHHEBA AiSTIBHICTh, TICUXOJOTIUHI MEXaHi3MHU,
eTanu MepeKIafanbKol AisSUIbHOCTI.

Maxkcumenko JI. A. KueBckuii HauMOHAJbHbIN JIHHIBUCTHYECKHI YHUBEPCUTET

Crneunuduka NCHX0JI0rHYeCKHMX MeXaHM3MOB peyeBOil esiTeIbHOCTH IepeBOIYHMKA B MHCbMEHHOM
JABYCTOPOHHEM INepeBojie

AHHoTanus. CTaThsl OCHOBBIBAETCS HA Pe3yNbTaTax aHaIu3a padoT 3apyOeHBIX M OTEYECTBCHHBIX YUEHBIX,
MOCBSIIIEHHBIX MpoliieMaM MCHXONOTHU HepeBofa. PaccmarpuBaeTcst cBoeoOpasue mporecca MHCbMEHHOTO
mepeBoja Kak OCOOCHHOTO BHMIA peueBOit AesiTenbHOCTH. IIpoaHamM3npoBaHBI CYNIECTBYIOIIHE HaydHbIE
KOHIICTIITUM OTHOCHUTEIBHO YPOBHEH NCUXOIOTMYECKIX MEXaHU3MOB U 3TAIOB NIEPEBOAYECCKON IEATEILHOCTH.
B cooTBercTBHM C pe3yiapTaTaMH NPOBEICHHOTO aHAHM3a ONpelesieHa crenuduka (QpyHKIMOHHPOBAHUS
IICUXOJIOTMYECKUX MEXaHU3MOB B IIMCHMEHHOM JBYCTOPOHHEM II€peBOfe. YKa3bIBaeTCs Ha HEOOXOOUMOCTh
YUHUTBIBAaTh ICUXOJIOTHYECKHE OCOOEHHOCTH 3TOTO BHJIa PEUEBOI NeATEIbHOCTH BO BpeMs 00y4eHHUS, HOCKOIbKY
3HAaHUE 3aKOHOMEPHOCTCH BOCHPHUATHS, OCMBICICHHS, Pa3HbIX BHIOB NaMITH, BHUMaHHUS, MEXaHH3MOB
AQHTUIUINAIMKE U YIPEXKJAIOIIET0 CHHTe3a MOMOTaloT INPENoAaBaTeli0 BBIOMPAaTh PallMOHAIBHBIC METOIBI
U TIpUEMBL, a TaKKe 00eCIEeUNBaIOT YIPABICHUE IEPEBOTIECKOM NEATEIBHOCTHIO CTYACHTOB.

KiroueBble cjloBa: NUCHMEHHBIM JABYCTOPOHHHUH IepeBO], pedcBas NESITENbHOCTb, NCHXOIOTHYECKHE
MEXaHU3MBI, 3Talbl IEPEBOAYCCKON EATEIHHOCTH.

Maksymenko L. Kyiv National Linguistic University

Peculiarities of psychological mechanisms of translator’s speech activity in bilingual translation
Abstract. Introduction. Researchers have shown that psychological nature of language and speech activity
can be illuminated by all communication aspects study which also defines communication rules and laws
implemented in translation activity. Translation process psychological interpretation allows going beyond the
linguistic concept of translation which involves comparison and analysis. Purpose. To determine the features
of translation process as a specific kind of speech activity; to identify the peculiarities of psychological mechanisms
as well as the characteristics of their functioning at the stages of bilingual translation activity. Methods.
Reviewing the studies on psychological problems of translation conducted abroad and in Ukraine with the view
to analyzing existing scientific concepts of levels of psychological mechanisms of translation and stages for
translation activity. Results. This study revealed that knowledge of psychological characteristics and mechanisms
of translation gained while learning has a positive impact on the development of bilingual translation skills.
General psychological mechanisms of translation such as perception, thinking, different types of memory, etc.
are the intelligence structure components. That is why their development facilitates the personal development
as a whole. The purposeful development of text comprehension mechanisms helps to improve students’ bilingual
translation skills and develop their native language. As a result, the quality of text translation in native and foreign
languages is improving. In addition, the development of attention, anticipation, synthesis facilitates mastering
other communicative language activities. Conclusion. To sum up, it was found that an understanding of the concept
that translation should be viewed as a speech and thinking activity will provide an insight into the way in which
a translator’s psychological mechanisms can be trained. The defined peculiarities of psychological mechanisms
of translation will serve as a basis for determining the professional translator’s skills and as a prerequisite for
developing bilingual translation teaching methods.

Key words: bilingual translation, speech activity, psychological mechanisms of translation, stages of translation
activity.
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Tekcr crarri ...

TekcT cTarTi Mae MICTUTH TaKi IEMCHTH (BHIUIAIOTHCS YKUPHUM HIPUGTOM):

a) MmocTaHoBKa mpoOieMu Ta ii 3B’SA30K 13 BAXKIMBUMH HAyKOBUMH YU TNPaKTHYHUMHU
3aBnaHHsAMH (y Tekcti crarti [locranoBka npooaemn.);

0) aHaJTi3 OCTaHHIX JOCIIPKEHb 1 MyOJiKaIliid, B SIKMX 3a1104aTKOBaHO PO3B’SI3aHHS JI0CJTiHKYBaHOT
NpOOJIEMH 1 Ha SIKi CIIUPAETHCS ABTOP, BUILICHHS HEBUPIIIEHUX PaHillle YaCTHUH 3arajibHoOi MpoOIeMH,
KOTPUM TIPUCBSTYEHA O3HaYeHa CTarTs (Y TEKCTi CTarTi AHAJII3 OCTAHHIX IOCTiKeHb i myOuTikamiii. );

B) ()OpMYJTIOBaHHS METH CTaTTi, MOCTAaHOBKA 3aBAaHHs (y TekcTi crarri Mera crarTi ...);

T') BUKJIa/I OCHOBHOTO Marepiary JOCIiPKEHHsI 3 TIOBHUM OOI'PYHTYBaHHSM OTPHMaHUX HAyKOBUX
pe3ynbTariB (y TekeTi ctarti OCHOBHI Pe3yJIbTaTH JOCTiIKeHHS L. );

) BACHOBKH 1 IEPCIEKTUBH TTOAATBIINX PO3BIOK Y JaHOMY HAaNPsIMKY (Y TEKCTi cTarTi BucHoBku
i mepcneKTHBY MOJANBIIUX PO3BiTOK.).

IMocuiianHs Ha BUKOPHCTAHY JIiTEPaTypy Ta JKepeia y TeKCTi 0()OPMITIOIOTECS BiJIIIOBITHO
1o APA ctuimro (American Psychological Association) Style.

Jlireparypa.

CHUCOK JliTepaTypy Mae CKIIaaTucs i3 Takux OJIOKiB:

JIITEPATYPA (quist ohopMIIeHHS CITHCKY JpKepes BUKOPHCTOBYEThCst APA ctuiib. [HpopMariis
010 MiXkHapoaHoro cranaapTy APA e Ha caiiti HBYB: http://nbuv.gov.ua/node/929. Takox nuB.:
APA Citation Style (https://www.library.cornell.edu/research/citation/apa). OdopMuTH TUTYBaHHS
BiZMOBiHO 110 cTiit0 APA MOXXHa Ha CalTi OHJIafHOBOTO aBTOMaTHYHOro ()OPMYyBaHHSI TIOCHJIAHb!
http://www.citationmachine.net/apa/cite-a-book; http://www.bibme.org/apa/book-
citation/manual.

REFERENCES (TIOBHICTIO TOBTOPIOE JIiTEpaTypy YKpaiHCHKOIO YH POCIHCHKOIO MOBaMH,
IHIIOMOBHI JDKepena; 100 1HO3eMHUX OiOmiorpadiuHux JKepes, KpiM aHIJIOMOBHHX, TO TEKCT
MTOCHUJIAHHS HABOIMTHCS aHIIIHCHKOIO MOBOIO 200 TPAHCIITEPYEThCS JTATHHHIICIO ).

Jlist TpaHciTepaltii JJaTHHALEI0 YKPaiHOMOBHHX 1 POCIHCHKOMOBHUX TEKCTIB PEKOMEHIYEMO
CKOPUCTATHCS BIQIIOBIIHUIMU TIpOrpaMaMy 3 TakUMH pexumamu jpoctymy: http:/translit.ru
Ta http://litopys.org.ua/links/intrans.htm

Bumoru 10 opopmiieHHs1 pykonucis:

e cTarTs nojaeThes y enekrpoHnoMy Bunisii (file.doc penakiii Word mist Windows Bepcis 6.0,
7.0) O6e3 aBTOMAaTHYHHX MEPEHOCIB CIIIB Pa30oM 3 OJHUM ITPUMIPHHKOM JIPYKOBAHOTO TEKCTY;

® BiJIIEHTpOBaHAa Ha3Ba ITyOJiKaiii APYKYETHCS BEIUKUMH JIITEPAMH JKHUPHUM LIPHPTOM
(po3mip mpudty 14), mig Her0 ABOMa psSIKaMHU HIDKYE B IIEHTPI 3BUYaiHUMU JIiITEpaMU NPi3BUIIE
Ta iHiliaiy aBTopa >KUpHUM pudToM (po3mip mpudty 14), psaaKoM HIKYEe — Ha3Ba HABYAILHOTO
3aKJaay KypcuBOM (CBITiHH) (po3mip mpudty 14);

e aHoTAaIl 1 KIIFOYOBi cioBa noparoThes mpudrom 10 Times New Roman wepes 1,5 inrepBanu
0e3 BimcTyImy;

® OCHOBHHMH TEKCT PYKONHCY JAPYKYETbcs uepe3 1,5 iHTepBaiu 0e3 IepeHOCiB HIpHUPTOM
12 Times New Roman, mosns siBopyd4, Bropi, BHH3Y, IpaBopy4 — 1,5 cM. Bigcrym ad3amy — 1,25 cm.
Yitko mudepeHiiroTbes Tupe (—) Ta aedic (-);

® He JIONYCKAEThCS 3aMiHa 3Haka arnoctpoda ( °) iHIIMMU 3HaAKaMU;

e crieriaigbHi MpHUQTH, CHMBOIH Ta LTIOCTpanii JOIAI0THCS OKPEMHUMU (aiinamu;

® CTOPIHKU PYKOIIUCY HyMEPYIOTh ONIBLIEM Ha 3BOPOTI;

® UIIOCTpaTUBHUI Marepian MOAAaeThCS KYpPCHBOM; EIEMEHTH TEKCTy, SIKi MoTpeOyroTh
BUJIUTICHHS, T AKPECITIOIOTHCS, 3HAYCHHSI CJIiB TOIIO OepyThes y JIarkH (. ..”"); YIPOIOBXK YChOTO TEKCTY
BUKOPUCTOBY€ETHCS JIMIIIE TAKAN THII JIATIOK;
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o JIITEPATYPA npykyerbcst )KUpPHUM WIPU(PTOM BEJIMKUMU JiTepamu. Huwxkde B mindip no
TEKCTY MOAAETHCS 03 BIACTYIY 3aHYMEPOBaHHUH IepeiK HIMTOBAHUX POOIT (JOBITHUKU BKIIIOUHO)
B andaBiTHOMy NOPAAKY y PYYHOMY peXuMi. 3a HEOOXiJHICTIO HAJAETHCS CIMCOK JDKEpe
ITIOCTPAaTUBHOTO MaTepialy, O(QOpMIIEHHI aHaJOTiYHO, SKOMY Iepelye Ha3Ba JpKepela
UTFOCTPAaTUBHOTO Martepiaiy;

® IIIPSIIKOBI BUHOCKHU HE JIOITYCKAIOTHCA.

¥ penakuiio HeoOXiTHO MpeICTABUTH:

® PO3JPYKOBAaHUM TEKCT CTAaTTI;

® CIIEKTPOHHMH BapiaHT CTaTTi;

e JIOBiJIKy TIpo aBTOpa (-iB) Ha OKpeMOMY apKylli Ta okpemMuM (aiiioMm (mpizBuiie, iM’s
Ta 1o OaThKOBI IMOBHICTIO), HAYKOBHH CTYIIiHb, BACHE 3BaHHSI, MiCIle pOOOTH 1 HaBYaHHS (acIipaHTam
JIOJATKOBO 3a3HAUUTH — MPI3BHIIE, iM’S Ta IO OATHKOBI, HAYKOBHI CTYIiHb, YUCHE 3BaHHS, MICIIC
po0oTH 1 MOcaay HAyKOBOT'O KepiBHUKA), IIOCaaa, KOHTAKTHI Tee()OHH, MOIITOBA aapeca (3 MOIITOBUM
IH/IEKCOM) Ta €JIEKTPOHHA aJIpeca;

® BiJICKaHOBaHI PEICH3II0 a00 BUTAT i3 MPOTOKONY 3acilaHHsA Kadenpu / BUYCHOI paju
3 PEKOMEHJAIIEI0 PYKOIHCY 10 JIPYKy (OKpiM aBTOpIB, SIKUM MPUCYIKEHO HAyKOBHH CTYITiHb
KaH/JMJaTa 4d JOKTOpa HayK).

3a axtuuHuid MaTepian (CTaTUCTHYHI 1aHi, POPMYIH, AaTH, IUTATH, BIACHI Ha3BU TOIIO) HeCe
BiZIMIOBiJAJILHICTH aBTOP.
[omaHni 70 pemkoerii MaTepiany HE TTOBEPTAIOTHCS.

IlakeT 7OKYMeHTIB BiANPaBJIsI€THCA 32 aIPecoo:
Penkorerist 30ipHUKa HaykoBUX mpais “BicHuk KuiBchbKkoro HaioHaJIbHOTO JIHIBiCTHYHOTO
yHiBepcurety. Cepist Iledazocika ma ncuxonozia”
Byn1. Benmka BacuibkiBebka, 73, kim. 305
M. Kuis, 03150, Ykpaina
EnexrpoHHa Bepcis cTarTi Ta JOBiIKa PO aBTOpa HAACUIIAIOTHCS 32 aJPECcOI0
knlupedvisnyk@gmail.com

Penaxuiiina xoserist
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Tupax 100. 3am. Ne 20 - 345

Bunasuuunii nenrp KHJIY
Ceinonrso: cepist K 1596 Bix 08.12.2003 p.

BinnpykoBano “Bunasuaunrso Jlipa-K”
03115, Kuis, Byn. ®. [Tymmwunoi, 27
CBiI0LTBO PO BHECEHHA [0 ACPKaBHOTO PEECTPY
Cepis JJK Ne 3981.
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