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INTRODUCTION

The term paper is focused on the problems of translating English non-equivalent
vocabulary in the education field into Ukrainian.

In modern linguistic science, the term "non-equivalent vocabulary™ (hereinafter
—NEV) is relatively new, and there is no unanimity in its interpretation, and sometimes
there is no specificity, which does not contribute to the definition of the non-equivalent
vocabulary as a category of linguistics. Linguists try to distinguish this term from
others, or, comparing it with other "nationally marked" concepts, define it.

Considering the problem of the relationship between word and denotation,
linguists also try to answer the question of the existence of a peculiar ethno-cultural
layer of vocabulary, but the peculiarities of the functioning of nationally marked
vocabulary in the text remain insufficiently studied today.

The study of the compositional role of NEV in the text contributes to the
deepening of ideas about nationally colored vocabulary in general and the functional
status of such lexical units.

The semantics of NEV is largely determined by the country's history, culture,
human activity, worldview, etc. NEV reflects the national-cultural uniqueness of the
language at the lexical level, names such concepts and phenomena in the sphere of a
certain culture that are not characteristic of others. Our observations prove that NEV
as a component of the imagery of the text creates an emotional and expressive subtext
related to the ideo-ethnic component of the meaning, stands out in the semantic
hierarchy of the work, acts as a kind of functional and semantic dominant of the text.

Problems of translation of English non-equivalent vocabulary to Ukrainian
language was studied by such linguists as: L. M. Dyachenko, M. P. Kochergan,
T. A. Kosmeda, O. V. Koval-Kostynska, O. I. Kremlinova, L. |I. Mashurovska,
O. L. Palamarchuk, A. V. Voloshyna, N. F. Zaichenko, and others.

The topicality of the term paper lies in the fact that non-equivalent vocabulary
has existed for a long time and is still actively used in various areas of the English and
Ukrainian languages, which is a problem for translators. This work will be directly

devoted to the study of the use of non-equivalent vocabulary in the educational field.
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The aim of the research is to study the translation problems of non-equivalent
vocabulary in the educational sphere of the English and Ukrainian languages.
The objectives of the research are the following:
To study the differentiation of non-equivalent words in English.

To examine the main translation problems of non-equivalent vocabulary.

To consider specifics of educational discourse text analysis.

H w e

To outline lexical transformations of non-equivalent units in educational texts
(on the basis of English and Ukrainian text fragments).
5. To outline grammatical transformations of non-equivalent units in
educational texts (on the basis of English and Ukrainian text fragments).

The object of the research is the non-equivalent vocabulary of the English and
Ukrainian languages.

The subject of the research is the translation peculiarities of the non-equivalent
vocabulary in the education field of the English and Ukrainian languages.

Data sources — the passages of English and Ukrainian educational texts.

The methods used in research — the method of quantitative analysis, the method
of context interpretation, the method of continuous sampling, the translation analysis
and the method of comparative analysis.

The theoretical value of this research is ensured by the contribution that the
obtained result may be used in practice of translation, general linguistics,
communicative linguistics, text and discourse theories, lexicology, stylistics.

Research paper structure. Term paper consists of an introduction that explains
the term paper’s main idea, chapter 1 that dwells upon the theoretical foundations of
the non-equivalent vocabulary in Modern English and the specific features educational
discourse; chapter 2 where we outline lexical and grammatical transformations of units
in educational texts; in conclusions we compile the results of our investigation and
main points of the term paper, list of reference sources show all the literature and
sources that were used to give scientific foundations to the ideas and examples provided

in the term paper, summary gives the final thoughts and concludes the term paper.



CHAPTER 1
THE MAIN FEATURES OF TRANSLATING NON-EQUIVALENT
VOCABULARY IN MODERN ENGLISH

1.1 Differentiation of non-equivalent words in English

NEV exists in every language. M. P. Kochergan believes that NEV, as a rule, is
no more than 6-7% of the total number of actively used words [6: 42]. In general, the
appearance of NEV is determined by the life activity of a certain linguistic and cultural
collective and reflects differences between linguistic and conceptual codes. The
appearance of NEV is also explained by extralingual factors [6: 43].

A. V. Voloshyna believes that "each ethnic group is in its own process life
activities "humanize" the environment and introduce specific features into it. Over
time, ethnically significant objects of reality appear. In the vocabulary, they are fixed
by words-realities" [2: 56].

The criteria for distinguishing such vocabulary can be:

1) semantic (by which the meaning of words is taken into account);

2) grammatical (indicative primarily in relation to units that have certain formal
indicators);

3) functional and stylistic (NEV can perform the functions of creating a national
flavor, intimacy, etc. in the text, in the composition of a poetic text NEV becomes a
kind of semantic dominant (strong position), affects the content of the entire work).

NEV can be determined [2: 58] using the following methods:

1) translation (non-equivalent as nationally marked vocabulary belongs to a
group that has no counterparts in other languages);

2) an experiment (for example, during a psycholinguistic experiment, units with
national-cultural elements of meaning fall into the field of word-reactions to a certain
word-stimulus) [2: 58].

The national-cultural component of the semantic structure of a separate non-

equivalent lexeme is an integral part of the content of the entire text, therefore its
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frequency is also a determining factor. Word usage in different contexts may indicate
the traditional use of a certain lexical unit [2: 59].

When linguists considering the phenomenon of non-equivalence, they try, as
already noted, to distinguish it from others, or, comparing it with the concepts of "gap",
"reality”, "background vocabulary"”, "exoticism", "barbarism", "color", "nationally
marked vocabulary”, “ethnography”, “localism”, etc., define NEV. In addition, the
term "non-equivalent vocabulary" was used ambiguously in various linguistic works
[2: 60].

Lack of consensus on classification nationally marked vocabulary causes the
emergence of a wide range of working terms available in linguistic practice, which are
used to nominate lexical units with a cultural component in semantics. This fact also
causes certain complications in the correct understanding of the NEV linguistic
marking system [2: 61].

M. P. Kochergan [7: 171] talks about the commonality of the concepts "non-
equivalence" and "gap". In this regard, he notes, in particular: "In scientific literature,
the terms non-equivalent vocabulary and lacunae are often used as synonymous and
interpreted as words that do not exist in a certain language" [7: 172].

After all, he distinguishes the concept of NEV from reality, but believes that
reality is included as an independent circle of words, in the border of NEV. A word can
be a reality with respect to many languages, and be equivalent mainly within a given
language pair, i.e., as a rule, the list of realities of a given language will be more or less
constant, while the NEV dictionary turns out to be different for certain pairs of
languages [7:172].

It is thanks to NEV as one of the important indicators of the national-linguistic
identity of the ethnic community that we observe not only differences in the naming of
fragments of reality, but also the peculiarities of culture in general, the living conditions
of the speakers of one or another language. Due to this, different questions arise: in
particular, how to recognize NEV and which groups of non-equivalent units can be
distinguished in the lexical composition of the language. [3: 18]

In the subconscious of every person, there is, so to speak, an extralingual plan
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that allows combining into one whole, for example, a word and an object, a word and
a phenomenon, a word and a thought (idea), and thereby allows highlighting the
national features of a word. Each word is a multifaceted picture that reflects the life of
the country, society, ethnic group. The fact that there is a word equivalent to the name
of a certain subject, concept or phenomenon in the language does not mean that this
word is unambiguous. Extralingual plans also play an important role here [3: 18].

Overlapping, they may not coincide. Where discrepancies are observed, there is
talk of the presence of non-equivalent elements. In the poetic language, further
development and deepening of the asymmetric dualism of language signs is also
observed, namely therefore, associative links cause a large discrepancy between the set
of representations and the concrete meaning. [3: 18]

All the specified semantic groupings of words can be recognized as having no
equivalent, or words with a national-cultural component, ethnographisms (for
example: names of dishes of traditional cuisine, names of ceremonial dishes, names of
traditional buildings and their elements, etc.), ethnolexems (for example, real names of
folk clothing, customary and ceremonial vocabulary, names of residential and
commercial premises and their parts, names of folk games and dances). They denote
everything that was (or is) characteristic, original for the culture, lifestyle, and
traditions of people, they convey the national color, national mentality. The problem is
that, from a semantic point of view, they are heterogeneous in the degree of specificity
[1:43].

When determining the non-equivalence coefficient, other elements of the
component composition of semantics must also be taken into account: the number of
national-cultural conceptual and non-conceptual sems, their qualitative composition
(identifying, differentiating, ideological components), the presence of regional sems,

as well as the semantic nuances that a lexical unit acquires in various contexts [1:44].

1.2. The main translation problems of non-equivalent vocabulary

The specificity of NEV lies in its:
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1) semantics. NEV belongs to the nationally marked vocabulary of the modern
Ukrainian language. The sema "national" is always present in the structure of the
lexical meaning of non-equivalent units (ethnic, folklore, symbolic); [4: 201]

2) connotations. The semantics of an equivalent lexeme extends to the context
(semantic environment) of this unit in the fabric of the text and the entire meaning-
content of the work. NEV contributes to the creation of an ethnic picture of the world;
[4: 202]

3) functioning. In the hierarchy of meaning of the text, NEV performs the
function of the dominant; [4: 202]

4) foreign language lexical counterparts. The appearance of NEV in the text
prompts the recipient to understand the ethnocultural affiliation of the work. The
presence of a foreign language NEV in the text creates specific conditions for
perception. The text thus begins to function as a phenomenon on the border of two
cultures. [4: 202]

NEV should be explored in the future, because the non-equivalent reality
destroys the one-sided objectivity of culture, establishing new forms of perception of
the original language.

Non-equivalence of language units (lat. aequus — equal + valens, valentis — one
that has force, meaning) — is the absence in one of the languages of complete semantic
equivalents of words and phraseological units that are in another language [9: 199].

In other words, equivalent words (phrases) denote realities specific to a certain
culture. Both the realities and the words that denote them are unique, one of a kind, so
in principle there is nothing to replace them. Much has been written about the words
of this group; they are also called exotic vocabulary, or exoticisms, ethnographisms,
ethnolexems, background words, country studies vocabulary, etc., which generally
conveys their essence [9: 200].

The non-equivalence of the lexicon of any language is usually discussed only in
relation to this language to some other or other languages where there are no similar
lexical counterparts. What is equivalent in one language in another language may exist

in a third language. For example, the Ukrainian words kvas has no equivalent relative
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to English, French, and other languages, but not relative to Russian, Belarusian,
Bulgarian, and some other Slavic languages [9: 203].

Issues of non-equivalent vocabulary concern many linguists, first of all those
who deal with the problems of its translation in their research. However, so far it has
not been possible to come to a consensus regarding the composition of this vocabulary
group. Yes, not all specialists in NEV allocate temporarily non-equivalent vocabulary
(TNEV), which is in fact close to realities [5: 58].

The lack of correspondence in the target language (TL) is caused in this case by
an uneven distribution technical and scientific achievements in the social sphere, as a
result of which the denotation familiar to speakers of the source language (SL), existing
in their practical experience, may be new, completely unfamiliar to speakers of TL as
representatives of another linguistic and cultural community. This leads to the absence
of some SL concepts in TL. Therefore, nonequivalence is explained by extralinguistic
factors [5: 58].

The fact is that, in comparison with other subgroups of NEV, temporarily non-
equivalent vocabulary is most prone to changes, because it is directly dependent on the
pace of development of society, on the level of research activity, on the speed of social
processes. Thus, TNEV is constantly replenished with new material, this process never
stops [5: 59].

However, there is another, opposite tendency, which consists in the
disappearance of some elements of NEV, because a corresponding denotation may
appear in TL, which means that the concept behind this denotation in a foreign
language will have an equivalent in TL. As a result, the direct connection of this
vocabulary with society makes it the most open of all NEV subgroups. And working
with open systems, although it has certain difficulties, is certainly of considerable
scientific interest [5: 59].

During the intensive development of technologies in various languages, the
number of international vocabulary is increasing; in addition, other languages are often
the sources of new terms. At the same time, the following trends are observed:

development and improvement of one's own terminological system of languages (in its
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extreme manifestation leads to scientific isolationism), on the one hand, and
internationalization of terminological systems, on the other [9: 117].

For modern societies and languages, the second tendency is more characteristic,
but it contains the danger of oversaturating the language with words formed according
to atypical models for it. Such words have difficulties in assimilation, and it is difficult
for them to penetrate into the use of the language [10: 173].

It should not be forgotten that the study of TNEV should simultaneously take
place from two sides: formal and semantic, because only this approach can lead to an
objective and complete study of this subgroup of NEV, combine linguistic, social and
psychological aspects of the problem, as well as to reveal the connection between
language and society realized in these terms [11].

Works devoted to NEV invariably lead to translation problems, to the question
of eliminating this vocabulary in communication and for communication. Therefore, it
Is natural that when working with TNEV, it is advisable to compare specific pairs of
languages — for our study, we take German and Ukrainian languages. In Ukrainian
linguistics, the issue of non-equivalence of nationally marked units violated mainly
within the framework of translation theory [14].

The problem of developing non-equivalent vocabulary in foreign linguistics is
raised not only within the framework of translation theory, but also in the
lexicographical aspect. One of the issues discussed in foreign scientific sources is the
definition of methods of presentation of local history realities in translation dictionaries
[11].

A large number of lexical transformations, which also includes the translation of
non-equivalent vocabulary, can be seen, in particular, in the translation of mass media
texts, such as:

e Specification — it associated with the replacement of a lexical unit of
abstract meaning with a lexical unit with a narrower meaning (meal —
cHidanok, 06i0, seueps,; pyka —hand, arm; mother-in-law — mewa,
ceexpyxa); [10: 175]

e Generalization — the opposite of concretization (Homy nacnusca scax —
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He had a nightmare; | met a man 6 feet 2 inches tall — 4 sycmpie noouny
8ucokozo 3pocmy); [10: 175]
e Addition — this is the introduction into the translated text of elements that
can satisfy the criteria for the acceptability of its functioning (The Prime-
Minister adressed the people from the window of Number 10 — Iipem ’ep
Minicmp 36epHyscs 00 HapoOy CKpi3b BIKHA CBOEI pe3udeHyii 3a aopecoro
Jayninz Cmpim 10); [10: 176]
e Antonymous translation — is the substitution of positive for negative in
translation and vice versa (He is not unworthy of her compassion. — Biu
3acayzoeye na ii cnisuymmsi). [10: 176]
Regardless of lexical difficulties, there are also grammatical peculiarities, which
can be divided into: morphological and syntactic.
There is a large number of structural and grammatical transformations in order
for the translation to be adequate.
In addition to structural-grammatical transformations, there are also lexical-
grammatical transformations [12]:
e Antonymous translation;
e Explication;
e Compensation.
Many researchers say that when translating into Ukrainian, they use such
grammatical transformations as literal translation and combining sentences. As for
replacements, they can be divided into [15]:

e replacement of word forms;

replacement of parts of speech;

e replacement of clauses;

e replacing a simple sentence with a complex one;

e replacement of the main clause with a subordinate clause (and vice versa);
e replacement of the conjunctive type of connection with a non-conjunctive

one.
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Ukrainian and English texts have elements of colloquial vocabulary. In the
English originals, similar elements are accompanied by a freer character, sometimes
even jargon prevails. Therefore, the translator needs to change jargon and
conversational style to a more neutral one, accessible to every reader [15].

However, the translation of terms causes certain difficulties, since it is quite
difficult to find an exact equivalent, so the translator can create his own translation,
thereby starting a new term.

This is what gives rise to "author's terms", which can be translated differently
depending on the field of use [17]. It is also worth noting the difficulty of translating
abbreviations, since the translator must necessarily give them an explanation. In
American and English-language printed publications, it is customary to indicate the
title of a political figure. Titles and names are most often used in abbreviated form [17].

If these names are unknown to readers, the translator should make a note with
an explanation.

Summarizing the above, we can conclude that the translation of different texts is
a rather complex process that requires special attention. There are no clear rules when
and which translation techniques should be used, so the translator himself must have
background and extralinguistic knowledge that will help him adequately reproduce the

translation.

1.3. Specifics of educational discourse text analysis

The academic teaching and learning involve the transmission of information
from the teacher (as a transmitter) to the students (the recipients of the message), and
In this process training them, shaping their intellect. When Jackobson [13] described
the function of language, starting from the realities of the linguistic communication, he
introduced the concepts of destinator (the teacher in the teaching activities), recipient
(the student), message (the information/knowledge), all within a context and using
code.

The understanding, the interpretation of the information sent to students as
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recipients, its decoding, involves explaining the meanings contained in the message,
which rests upon the destinator who, in his didactic discourse, “translates”, explains,
creates representations leading to the understanding of concepts, to their acquisition
[13].

The knowledge transfer, their significance by establishing relationships between
linguistic signs and the content of a sign given by the language, takes place through the
teacher’s discourse in the classroom, the educational discourse [13].

We observe at this point that the language aim is its possibility to give
information about the world we live in and then convey it (the cognitive function,
linked to the attainment of knowledge, but also to the referential one regarding the
relations between words and their referents), the denominated/ named objects leading
to the acquisition of knowledge [16].

The educational discourse has as its main function — the transfer of knowledge
using all kinds of signs — the sign used as a symbol, the sign as a means of coding in
different languages, the translation (transposition or transcoding). The educational
language is a specific form of the natural language [16].

If we consider that language is discourse, in this case the educational language
Is the didactic discourse through the conveyed educational contents, by the pursued
outcomes of teaching, through its systematic and organized character, by its
subordination in relation to a set of pedagogical rules and principles and the specific
Institutional and organizational aspects of teacher-student relationship [18].

The educational discourse is a personalized type of discourse, it is the discourse
of the classroom whose goal is the transfer of knowledge. The educational discourse
engages the learner in interactive activities aiming at making them proficient users of
the language. The educational discourse analysis involves a description of the
communicative intentions of the participants, of the context and the types of discourse
procedures used. These descriptive, narrative, informative, argumentative, explanatory
procedures support the staging of the teaching activity whose manipulations aim at
gaining the student’s attention and cooperation in the acquisition of knowledge [18].

If the discourse, in general, consists in the transfer of information to an unknown
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or unidentified listener, the didactic discourse is a continuous transfer of knowledge,
of meaning, of significance, where the recipients known, the student being expected to
react, to interact, it is the ground of interaction and of the dialogue.

Educational discourse is represented by coherent texts on educational topics with
a projection on the personality of the speaker — scientist, educator, student, philologist,
translator, journalist, etc. [19]

In modern pedagogical science, it is common to view education as a complex
concept that includes several aspects: education as a process; education as a socio-
cultural institution; education as a result. [19]

Education as a process involves a holistic unity of learning, upbringing,
development, self-development of the individual; preservation of cultural norms with
orientation to the future state of culture; creation of conditions for the full realization
of an individual's internal potential and his formation as an integrated member of
society. [19]

Education as a socio-cultural institution contributes to the economic, social,
cultural functioning and improvement of society with the help of specially organized
targeted socialization and inculturation of individual individuals. [8]

Education as a result means the level of general culture and education of the new
generation, assimilation of the spiritual and material potential that was accumulated by
human civilization in the process of evolutionary development, which is aimed at
further social progress. [19]

Exemplifying as a discursive procedure is brought to the forefront by the
enunciator to support the didactic discourse in order to confirm, to materialize the
object of knowledge. The general is materialized, is brought to effect, by a particular
fact used to explain, to demonstrate through facts the concept that was presented. [18]

The exemplification as reference to the concrete is used as argument that brings
light upon the understanding of the concept/object, motivating the enunciator to pay
attention to the presented statement/enunciation. [18]

The introductory formula for example arises interest and captures the attention

of the enunciator who becomes the partner of the orator in the cognitive approach from
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general to particular and vice versa: “The meaning of new words and expressions can
be presented through translation, in other words, giving an equivalent word or
expression in the learner’s native language. But there are several potential
disadvantages to this technique. For example, it may encourage learners to think in
their own language...” [18]

Illustrating just like exemplifying is a discursive procedure that materializes
linguistic symbols, clarifying through examples facts taken from reality. The
illustration in the didactic discourse supports understanding by the strength of the
concrete argument. The illustration, as stated by V. Dospinescu [18] “sticks to the
theatricality of arguments [...], theatricality which consists in emphasizing the
enunciator and focusing on the object in the relation which it dramatically creates with
the enunciator”.

The exemplification and illustration are elements of the educational discourse
characteristic for the representation of reality, especially in the classroom, for the
didactic motivation, in order to focus the attention of the enunciator on the object of
knowledge. A drawing, a picture, a gesture, etc. may constitute representations that can

catch the student’s attention on the subject matter. [18]
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CHAPTER 2
ANALYSIS OF USAGE NON-EQUIVALENT VOCABULARY IN
EDUCATIONAL TEXTS

2.1. Usage of lexical non-equivalent units in educational texts

Lexical transformations occur when the selection of a full-fledged equivalent is
impossible or distorts, vulgarizes the original meaning and is different from the original
units due to the asymmetry of the Ukrainian and English languages. In English-
Ukrainian translation, lexical transformations are often a matter of individual choice of
the translator and, as a rule, strongly depend on the stylistic features of the target text.
[20]

For the convenience of performing the practical part of the work, we will once
again prescribe here the classification of lexical transformations in the translation of
non-equivalent vocabulary [20]: transliteration and transcription, tracing. At the
sentence level, the most common transformations are the following: replacement,
concretization, generalization, addition, omission, tracing and compensation.

In this subchapter, examples were selected from English phonetics lessons,
specifically from the manual “Introduction Correction Course” (ICC) [25, 27] and
"How English works" [26, 28].

Now let's consider and analyze the following examples [25, 26, 27, 28] of
translation of non-equivalent vocabulary into Ukrainian:

1) The allophone is a material representation of the phoneme in speech. (ICCE)

— Anogpon_— mamepianvua penpeszenmayisi ponemu y mosnenni. (ICCU)

Here is a noun allophone was traced as azogon; we can also call it a literal

translation; a word-combination material representation was also literally translated as

Mamepianvra penpesenmayis; and a noun phoneme was traced as goremna.

2) Articulation basis of English is important for every student. (ICCE) —

ADmuKVﬂﬂuiﬁHCl Oaza aueniucbkKol MOBU € BAXNCAUBOIO OJISi KONCHO2O

cmyoenma. (ICCU)
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In a word-combination articulation basis was used literal translation to

apmuxyaauiuna 6aza, in a word student — to cmyoenm.

3) The diphthong is a monophonemic combination of two vowel elements.

(ICCE) — [udmone — ye monoponemna komOinayisi 080X 20JOCHUX

enemenmis. (ICCU)

In a word-combination monophonemic combination was used literal translation

to monogonemna xombinayis, in a word diphthong — to dugmone and in a word

elements — to ezemenmu.

4) Sentences are usually separated from each other by pauses. (ICCE) —
Peuenns 3azeuuaii 6iodinsiomscsi oone 6io oonozo nayzamu. (ICCU)

In a word pauses was used literal translation to naysu.

5) If necessary, the sentence is subdivided into shorter word groups, according
to sense; these are called syntagms. (ICCE) — 3a neobxionocmi, peuenns
ModKce Oymu po3oinene 3a CeHCOM We HA OeKiIbKA KOPOMmuuUx 2pyn, GOHU

naszusaromocs cunmazmamu. (ICCU)

In a word syntagms was used literal translation to cunmazemu.

6) The timbre of voice changes in accordance with the emotions experienced by
the speaker. (ICCE) — Tembp conocy 3minioemocs 6 3anexicHocmi 610 emoyill,
wo nepescusac cnixep. (ICCU)

In a word timbre was used literal translation to mem6p, and in a word speaker

was used literal translation to cnikep.
7) There are several tones in phonetics: LowFall, LowRise, FallRise, RiseFall.

(ICCE) — Icnye oexinbka monie y ¢honemuyi: Jloy @on, Jloy Paiiz, @on Paiis,
Paiiz ©on. (ICCU)
Here is a list of words, which was transliterated: LowFall, LowRise, FallRise,

RiseFall to Jloy @on, Jloy Pauz, @on Pauz, Pauz Doa.

8) We use a singular verb if we see the institution or organization as a whole
unit. (ICCE) — Mu suxopucmosyemo 0iecioso y ¢hopmi 0OHUHU, AKWO Y HAC
€ sIKacey yemanosa (abo 3aknad), ¢ oonomy onimi. (ICCU)

A word unit was transliterated to ronim.
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In examples 1-8, we can see lexical transformations, which are defined in bold
italics — literal translation and transliteration.

9) Considering its direction it is possible to distinguish 3 types of assimilation.

(ICCE) — Po3zensioaiouu yeii Hanpsamox, MONCHA 8UOLIUMU 3 MURU ACUMITAYILL.

(ICCU)

In a word-combination it is possible to distinguish was used compensation to a

word-combination moorcna sudinumu, which is more suitable construction for the target

language (Ukrainian).

10) When they are unstressed, they undergo reduction and become shorter.

(ICCE) — Konu eonu me naconouieni, 6onu pedyKYIOmMbCs ma Cmarome

kopomuumu. (ICCU)

In a word-combination undergo reduction was used reduction to a word moxHa

pedykyromucst, Which is more suitable verbal form for the target language (Ukrainian).
11) Define the subject-matter and the theme of the given text. (HEWE) —

Busnaume 2onoeny oymky i memy oanoeo mexcmy. (HEWU)

In a word-combination subject-matter was used compensation to a word-
combination corosna dymka, which is more suitable noun for the target language
(Ukrainian).

12) Divide the text into sections. (ICCE) — I[loodinimb mexcm na wacmunu.

(ICCU)

A word sections was traced as zvacmunu instead of a literal translation cexuyii.

13) It gives the reader a greater insight into the minds of characters. (HEWE)

— I]e dae wumauesi kpawe pozyminns oymok nepconasicis. (ICCU)

In a word-combination insight into the minds was used compensation to

posyminns oymok, changing the part of speech.
14)  Some stories may have subplots. (HEWE) — /[esixi icmopii mooxcyms mamu

0ooamxkosuii crodxcem. (HEWU)

In a word subplots was used an addition in translation — to dodamxosuii croscem.

15)  OQutline the character of the narrator. (HEWE) — Oxpecaimo xapaxmep
onosidaya. (HEWU)
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A word narrator was traced as onosioau, instead of a literal translation napamop.

16)  Support your opinion referring to the text. (HEWE) — O6epyumyume ceoro

oymky, cnupaiouucey Ha mexkem. (HEWU)

A word support was traced as obepyumyume instead of literal translation

niompumaume; a word referring was also traced as cnuparouucs instead of literal
translation nocunarouuce; but it may be compensation also because of context of a
sentence.

17)  Find the examples of assonance, alliteration, and_onomatopoeia in the

following selections and state their functions. (HEWE) — 3nauiodime y

HageoeHux 000IpKax NPUKIaou ACOHAHCy, arimepayii ma 36YKOHACI0VBAHHS

ma exadxcimo ixui ¢pynuxyii. (HEWU)

In such words as assonance, alliteration was used literal translation to aconanc,

animepayis; in aword onomatopoeia was used compensation, because it was translated

as zeykonacnioyeanns instead of onomamonis (literal translation).

18) Find the cases of euphony and cacophony in it and state their functions.

(HEWE) — 3uauoime y mvomy eiominku esonii ma kaxogonii ma
cpopmymoume ixui pynuryii. (HEWU)
In such words as euphony and cacophony was used literal translation to esgonis

and xaxodgonis.

19) Determine the functions performed by the words belonging to different

lexical strata. (HEWE) — Busuaume siki (pynkyii suxonyroms cioeda, uwo

Hanesxcams 00 piznux nexcuunux wapis. (HEWU)

In a word-combination performed by was used compensation to suxonyioms; a

word-combination lexical strata was traced to zexcuuni wapu (where the first word —

lexical — was saved, and another one — strata — was traced).
20) Find Ukrainian equivalents of these words. (HEWE) — 3uauioime

ykpaincoki exsisarenmu yux cie. (HEWU)

A word equivalents was literally translated to exsisarenmu.
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21) Provide the following sentences with the appropriate idiomatic
expressions. (HEWE) — Jlonosnims nacmynmui peuennsi 8ionogioHumu
ioiomamu. (HEWU)

In a word-combination idiomatic expressions was used reduction to idiomu.

22)  Consult the dictionary of neologisms to look up their meanings. (HEWE)
— 36epnimbcs 00 CHOBHUKA HeON02I3Mi8, W00 3HAUMU IX 6UHAYEHHS.
(HEWU)
In a word consult was used concretization to zeepnimucs; in a word-combination
look-up was also used concretization to zuaumu.

23)  Coin your own nonce word(s). Contextualize them. (HEWE) — Ckraodimo

ceoi enacui cnosa. Konmexcmyanizyume ix. (HEWU)

In a word coin was used concretization to ckracmu; in @ word contextualize was

used literal translation to xkonmexcmyanizyeamu.

24) Range the words from the least expressive to the most expressive.
(HEWE) — Posmawytime ix 6i0 natmeHus 6upasHux 00 HAUSUDAZHIWUX.
(HEWU)

In a word-combination most expressive was used compensation to

nausupasuimux, Which is more suitable verbal form for the target language
(Ukrainian).
25) Identify stylistic means according to the functions they perform. (HEWE)

— Busnaume cmunicmuuni 3acobu 3a QyHKYiAMU, SKI 8OHU BGUKOHYIOMDb.
(HEWU)

In a word-combination stylistic means was used literal translation to

CMULICIMUYHI 3aCO0U.

In examples 9-25, we can see lexical transformations, which are defined in bold
italics — literal translation, transliteration, addition, reduction, tracing, compensation

and concretization.

2.2. Usage of grammatical non-equivalent units in educational texts
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First of all, grammatical transformations are rearrangements sentence (changing
its structure) and all kinds of substitutions — both syntactic and morphological [21].

The Ukrainian and English languages have unique elements reflected in their
grammatical systems that somewhat complicate the translation process. [21] Let's
remind them to make it easier to analyze the elements of educational discourse in this
section: gerund, the number of the noun, gender forms of nouns, sequence of tenses.

In order to solve the above-mentioned issues, grammatical transformations are
used in the translation process, in order to implement structural transformations in the
sentence in accordance with the norms of the translation language [21].

One of the most used transformations is the division of the sentence, both
internal and external. Internal division is the transformation of a simple sentence into
a complex or complex sentence during translation from a foreign language.

Let us remind, that non-equivalent grammatical units can be: internal division,
external division, internal integration, external integration, changing the word order,
compensation. [21]

The English language differs by figurativeness, which cannot be transferred to
the Ukrainian language. The rushing to a multiplicity expresses in wide usage of
gerundial, infinitive and subordinate clauses, abbreviations and conventional signs.
The rushing to clearness discovers expression in application of grammar constructions
of legible nature and lexical units, and also in the wide application of any nomenclature.
The definition in the technical literature is used 3 times more often, than in art. In the
technical literature Passive Voice is used 16 times more often, than in art. [21]

But the greatest difficulties in translating such a literature are caused by
rendering the meanings of nonequivalent grammatical units. This literature is full of
grammatical units and words which have no direct form of expression or meaning in
any other languages. In our case these languages are English and Ukrainian. [21]

So, for the analysis, we would use the examples from the book of the English
grammar, which called "How English works" [26, 28]:

26) Weuse “a” before a consonant and “an” before a vowel. But it depends

on the pronunciation of the following word, not the spelling. (ICCE) — Mu
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BUKOPUCTMOBYEMO APMUKIL «a» Nneped NPucoloCHUMU ma «any nepeo
20I0CHUMU, AJle Ye 3aneNCums 6i0 sumosu ciosa, a e 6io npasonucy. (ICCU)

In this sentence was used such grammatical construction as external integration

(combining two simple sentences into a complex one).

27) Make sentences like those above to describe the people in the pictures,
using some of the words from the box. (HEWE) — Buxopucmosyiouu crosa,
AKI 8 pamyi, cmeopimv peueHHs, Wob onucamu aroel HA KAPMUHKAX.
Bisbmimoe 3a npuknao peuenns suwge. (HEWU)

In this sentence was used such grammatical construction as internal integration

(translating a complex sentence into two simple).

28) If you can work with a partner, describe another person without giving
their name. Your partner must try to guess who it is. (HEWE) — Axwo su
npayroeme y napi, onudims 6y0b-sK) JH0OUHY, He HA3UBArouU il iMeHi, i Hexatl
saw napmuep cnpooye siocadamu, npo kozo éu. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining two simple sentences into a complex one).

29) If you say the following expressions, will he/she know which one(s) you
probably mean? If not, add some words so that he/she will know which one.
(HEWE) — Yu seaoace saw napmuep, npo K020 6u 206opume, SKuio u oyoeme
suKopucmosgyeamu Hacmynui eupasu? Axwo Hi, dodaiime OeKinvka Cis.
(HEWU)

In this sentence was used such grammatical construction as changing the word

order (using a word order different from the original one).

30) We do not normally use the in generalizations with plural and
uncountable nouns, even if there is an adjective before the noun. (HEWE) —
Mu ne suxopucmosyemo «they 6 yzacanvnenmsx 3 imenHuKamu y MHONCUHI
ma 3 Hezniuyeanumu imennuxamu. Mu ne suxopucmogyemo «they nasime
aKuo nepeo imennuxkom cmoimo npukmemnux. (HEWU)

In this sentence was used such grammatical construction as internal integration

(translating a complex sentence into two simple).
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31) Ifyou are in a group, pass the sentences round; see if everyone can guess
who wrote what. (HEWE) — Akwo eu npayioeme 6 epynax, nepedaiime
peuenns no kony. [loousimocs, xmo modxce e2adamu AH0OOUHY, KA HANUCALA
ye. (HEWU)

In this sentence was used such grammatical construction as internal integration

(translating a complex sentence into two simple).

32) Choose a word or expression for each blank. Add a preposition. (HEWE)
— Obepimb c1060 abo 8upasz 01 KONCHO2O0 NPONYCKY i OONOBHIMb U020
npuiimennuxom. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

33) Complete the captions with “a”, “an”, “the” or zero article. Say which
cartoons they go with. (HEWE) — /lonosnims peuenns apmuxiimu «ay,
«any, «they abo nyrvosum apmurnem. Crasxcimo, AKOMy 300paANCEHHIO BOHU
nioxoosmo. (HEWU)

In this sentence was used such grammatical construction as compensation
(reproducing the meaning of the sentence in another part of it), from which cartoons
they go with to sikomy 306pasicennio sonu nioxoosime.

34) We often use “the” instead of a possessive in expressions with
prepositions. Especially when we talk about common kinds of pain, illness
and physical contact. It is also possible, when the possessor has already been
mentioned. (HEWE) — 3aseuuaii mu euxopucmosyemo «they szamicmo
NPUCBIIHO20 3AUMEHHUKA V 8UPA3aX 13 NPUUMEHHUKAMU, 0COOAUBO KOU
2080PUMO NPO 3a2ANbHI 8UOU OO0, X80POOU, AOO i3uUHO20 KOHMAKMY, A60
3a yMosu, Ko 81achuk edxce seadysascsi. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

35) We use “any” instead of “some” in negative sentences and in most

questions. We also use “any” with “if”, and with words like “never”,

“hardly”, “without”, “refuse”, “doubt” (which have a negative kind of
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meaning). (HEWE) — Mu eaicusacmo «any» zamicmo «SOMe» y zanepeurux
PpeueHHsx, y 6a2ambox NUMaibHUx peyeHHsx, makooic 3 «ify, ma 3 maxumu
cnosamu sk «nevery, «hardlyy, «withouty, «refuse», «doubty (axi maromo
nezamusne 3aoapenenns). (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

36) “No” is more emphatic way of saying “not a” or “not any”. At the
beginning of a sentence, “no” is almost always used. (HEWE) — «No» y
Oinbuocmi 8UNAOKI6 8AHCUBAEMBCS HA NOYAMKY PeueHHs | € OLbUlL BUPAZHUM
anano2om ons «Not a» wu «not anyy. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

37)  Write answers. Use “no”, “none”, “nothing”, and “nobody”. (HEWE) —
Hanuwime 6ionosioi, euxopucmosyrouu «N0y, «nNoney, «nothing» ma
«nobody». (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

38) We use “whole” most often with singular countable nouns. We use “all”
most often with uncountable and plural nouns. (HEWE) — Haituacmiwe mu
suxopucmosyemo «wWholey 3i zniuysanumu imennuxamu oonunu, a «ally - 3
Hezniuysanumu imennuxamu ma mroxcuroro. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

39) Inmodern English, many people use “less ” with plurals. Some people feel
this is incorrect. (HEWE) — V cyuachiii aneniticoxiic mosi 6baecamo nrooetl
sorcusaiomov  «lesSy 3 mmHodCcuHOW, ane OesKi 00U  BBANCAIOMb  Ye
nenpasunvrum. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).
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40) We can use “another” (one word) to mean “one more”. But with
uncountables and plurals, we do not generally use “other’ to mean “more”.
(HEWE) — Mu moorcemo socusamu «anothery (oonum croeom) y ceuci «ue
00uny, ane mu He excusaemo «Othery y ceuci «binbwiey 3 Hezniuysanumu
imennuxamu ma muodxcuroro. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

41) Wecanuse “too much” as an adverb. We don’t normally use “too” before
adjective + noun. (HEWE) — Mu mooicemo excuéamu «t00 muchy sk
NPUCTIBHUK, alle MU He 8xcusacmo «t00» neped KOHCMPYKYIE0 NPUKMEMHUK
+ imennux. (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

42)  Singular nouns for groups of people often have plural verbs and pronouns
in British English. Especially when we are talking about personal kinds of
action. (HEWE) — Imennuku 6 00numi 01 2pyn 1iooei 4acmo Maromb
diecnosa ma 3aUMEHHUKU MHOMCUHU 6 OPUMAHCLKIL aHIMIUCLKIl MOBL.
Ocobnuso, konu mu 206opumo npo ocooucmi dii. (HEWU)

In this sentence was used such grammatical construction as word-for-word

translation (there are no changes in translation).

43)  We often put one noun in front of another. The first noun is rather like an
adjective, and is usually singular, even if the meaning is plural. (HEWE) —
Mu 3a36uuati cmasumo 0OUH IMEHHUK nepeo IHUUM, | nepuluLl 3 HUX BUKOHYE
NPUKMEMHUKOBY (DYHKYI0, MAE (opmy OOHUHU (HAGIMb AKWO 3HAUEHHS
mroocunu). (HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

44)  If you can work with another student, ask him/her how often he/she does

the things in Exercise 3 and report his/her answer then. (HEWE) — fkuwo su
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npayroeme 3 IHWUM CMYOEHMOM, Cnumaume U020, SIK 4acmo 6iH/60Ha
pobums Bnpasy 3. Posxaxcims, wo sin/éona sionosis/na. (HEWU)

In this sentence was used such grammatical construction as external division

(dividing a complex sentence into simple ones).

45)  Join the beginnings and ends, and put in “even” or “only”. (HEWE) —
3’eonaiime nowamox i Kineyv peuennsb. Bcmasme «eveny yu «onlyy, oe ye
nompiono. (HEWU)

In this sentence was used such grammatical construction as external division

(dividing a complex sentence into simple ones).

46) At the end of a sentence we often put words and expressions which say
how, where and when. They most often go in that order. (HEWE) —
Hanpuxinyi peuenns mu 3a38uuaii cmasumo ciosa (abo supasu), sKi HaAM
NOSCHIOIOMY, 5K, 0€ 1 KOJU — 60HU 3A36UYAll LI0YMb came 8 MaKom) NOpsOK) .
(HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).

47)  After verbs of movement, the order can be different: we most often put
expressions of place first. (HEWE) — Ilopsoox cnie y peuennsix mooice
3MIHIOBAMUCH NICA JIECiB, AKI 8Ka3yioms Ha pyx. Mu 3a3zeuuail cmasumo
cnosa, wjo exkazyroms Ha micye, na nepuie micye. (HEWU)

In this sentence was used such grammatical construction as external division

(dividing a complex sentence into simple ones).

48)  Complete the sentences. Use expressions with “such” or “so”. (HEWE)
— Jonosnimo peuenns, euxopucmosyrouu eupasu 3 «SUChy abo «S0x.
(HEWU)

In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).
49)  Write five or more sentences to say how you feel now. Use some of the

words in the box. (HEWE) — Hanuwime n’sme uu 6inbwe peuens,
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BUKOPUCTNOBYIOYU CN08A ) pamyi, wob onucamu Ceitl 6HYMPIWHIL CMAH.

(HEWU)
In this sentence was used such grammatical construction as external integration

(combining simple sentences into a complex one).
50) In standard American English, got-forms are unusual in questions and

negatives, and do-forms are common for all meanings. (HEWE) — V

CMAHOGpmMHilL  aAMEPUKAHCLbKIU  aueniticekiu,  ¢gopma  «Qoty  He

BUKOPpUCMOBYENBCA Y NUMANbHUX mMad 3AdNepedHuUx peyeHHsx. CDopMa «doy

suxopucmogyemuocs 6 ycix kamezopisix. (HEWU)

In this sentence was used such grammatical construction as external division

(dividing a complex sentence into simple ones).
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CONCLUSIONS

The educational discourse is a personalized type of discourse, it is the discourse
of the classroom whose goal is the transfer of knowledge. The educational discourse
engages the learner in interactive activities aiming at making them proficient users of
the language.

The educational discourse analysis involves a description of the communicative
intentions of the participants, of the context and the types of discourse procedures used.
These descriptive, narrative, informative, argumentative, explanatory procedures
support the staging of the teaching activity whose manipulations aim at gaining the
student’s attention and cooperation in the acquisition of knowledge.

If the discourse, in general, consists in the transfer of information to an unknown
or unidentified listener, the didactic discourse is a continuous transfer of knowledge,
of meaning, of significance, where the recipients known, the student being expected to
react, to interact, it is the ground of interaction and of the dialogue.

The translational transformations that we have analyzed within the framework
of our research refer to lexical and grammatical structures.

At the lexical level, we considered the following transformations: tracing (literal
translation), concretization (replacing a specific concept with a general one), addition
(providing information not reproduced by the author in the original), removal
(exclusion of certain information by the translator) and replacement (changing the
position of parts of speech in a sentence).

At the grammatical level: internal division (transforming a simple sentence into
a complex one), external division (dividing a complex sentence into simple ones),
internal integration (translating a complex sentence into a simple one), external
integration (combining simple sentences into a complex one), changing the word order
(using a word order different from the original one), compensation (reproducing the
meaning of the sentence in another part of it).

Having analyzed the above transformations and illustrated them with examples,
we can come to the conclusion that all transformations are used to reproduce the

original text with all possible resources in the translation language, either avoiding
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untranslatable elements or transporting them to a more appropriate place.

On the background of the examples analyzed by us, we can conclude that
professional terminology occupies the largest percentage of non-equivalent vocabulary
in educational discourse. For the translation of terminology, literal translation is used
in 80%, transliteration in 10%, and compensation in another 10%.

Thus, after analyzing all the above examples, we can conclude that the most used
grammatical translation transformation in educational discourse is external integration
(40%). The second most used transformation will be external division (30%). There
are also isolated cases of such transformations as internal integration (10%), changing

the word order (10%) and compensation (10%).
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. The allophone is a material

1.

ANNEX A

How English works? || Introduction Correction Course
Anogomn — mamepianvha
penpesenmayis Gonemu y

representation of the phoneme in
speech. (ICCE)

moenenni. (ICCU)

the institution or organization as a
whole unit. (ICCE)

. Articulation basis of English is 2. Apmukynayiuna 6aza aHeniucbkoi
important for every student. MOBU € BANCIUBOIO OJIsl KOHNCHO20
(ICCE) cmyoenma. (ICCU)

. The diphthong is a monophonemic 3. Jugpmone — ye monogponemna
combination of two vowel KOMOIHaYis 060X  20JIOCHUX
elements. (ICCE) enemenmis. (ICCU)

. Sentences are usually separated 4. Peuenns 3azeuuail 8iOOLIAIOMbCS
from each other by pauses. (ICCE) oone 6i0 oonozo nayzamu. (ICCU)

. If necessary, the sentence is 5. 3a neobxionocmi, peuenms modice
subdivided into shorter word Oymu po3oinene 3a ceHcoM we Ha
groups, according to sense; these OeKibKa KOPOMUIUX 2pyn, 60HU
are called syntagms. (ICCE) HA3UBAIOMbCSL CUHMACMAMU.

(ICCUL)

. The timbre of voice changes in 6. Tembp conocy 3minOEMbCA 6
accordance with the emotions 3anexcHocmi - 6i0  emMoyil, o
experienced by the speaker. nepeacusac cnixep. (ICCU)
(ICCE)

. There are several tones in 7. Icnye oexinoka monis y honemuyi:
phonetics: LowFall, LowRise, Jloy ®@on, Jloy Paus, ®@on Pais,
FallRise, RiseFall. (ICCE) Paiiz ®@on. (ICCU)

. We use a singular verb if we see 8. Mu suxopucmogyemo 0iecnogo y

Gopmi 0OHUHU, AKUO Y HAC € AKACH

ycmanosa (abo 3aknao), 8 00HOMY

tonimi. (ICCU)
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9. Considering its direction it is
possible to distinguish 3 types of
assimilation. (ICCE)

9. Pozensoarouu  yeii  HanpsimMox,

MoxucHa — euoiiumu 3

acuminsyii. (ICCU)

munu

10. When they are unstressed, they
undergo reduction and become
shorter. (ICCE)

10. Koau 6onu ne nazonowieni, 60HuU
PeOYKYIOmbCsl ma cmaromo

kopomuumu. (ICCU)

11. Define the subject-matter and the
theme of the given text. (HEWE)

11. Busznaume 20n106Hy OyMKYy i memy

oanozo mexcmy. (HEWU)

12. Divide the text into sections.
(ICCE)

12. [Tooinime mexcm Ha YacmMuHuU.

(ICCU)

13. It gives the reader a greater
insight into the minds of

characters. (HEWE)

yumauesi

13. Ile  oae Kpawe
PO3VMIHHA  OYMOK NEPCOHAIICIB.

(HEWU)

14. Some stories may have subplots.
(HEWE)

14. Jlesixi icmopii moxcyms mamu

oooamxosuii cioocem. (HEWU)

15. Outline the character of the
narrator. (HEWE)

15. Oxpecnimov xapaxkmep onosioaua.

(HEWU)

16. Support your opinion referring to
the text. (HEWE)

16. Obepynmyiime  ceoro  OyMKY,

cnuparouucey na mexkcm. (HEWU)

17. Find the examples of assonance,
alliteration, and onomatopoeia in
the following selections and state
their functions. (HEWE)

17. 3natioimo y nHagedenux 0obipkax
NPUKIAOU ACOHAHCY, alimepayii
ma 38YKOHACNIOYBAHHS ma

sxadicimo ixui ¢hynxyii. (HEWU)

18. Find the cases of euphony and
cacophony in it and state their
functions. (HEWE)

18. 3uaiidimv y HbOMY GIOMIHKU
esponii  ma  Kaxkogowii  ma
chopmyniotime  ixHi  QyHKYII.

(HEWU)
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19. Determine the functions
performed by the words belonging

to different lexical strata. (HEWE)

19. Busunaume AKI @dyuKryii
BUKOHYIOMb 084, WO HALeHCAmb

00 PpI3HUX JIeKCUYHUX  Wapis.

(HEWU)

20. Find Ukrainian equivalents of
these words. (HEWE)

20. 3nauodime VKPAiHCOKI

exsieanenmu yux caie. (HEWU)

21. Provide the following sentences
with the appropriate idiomatic
expressions. (HEWE)

21. /lonosnimb HacmynHi peueHHs

sionosionumu ioiomamu. (HEWU)

22. Consult  the dictionary  of
neologisms to

meanings. (HEWE)

look up their

22. 36epuimucs 00 COBHUKA

Heono2i3Mie, o6 3Haumu  ix

suznavenns. (HEWU)

23. Coin your own nonce word(s).
Contextualize them. (HEWE)

23. Cknaoime c60i enacHi crosa.

Konumexcmyanizyume ix. (HEWU)

24. Range the words from the least
expressive to the most expressive.
(ICCE)

24. Posmawytime ix 6i0 HauMeHW

BUPA3HUX 00  HAUBUPAZHIUUUX.

(ICCU)

25. ldentify stylistic means according
to the functions they perform.
(HEWE)

25. Buznaume cmunicmuyuHi 3acobu

3a  ¢yuKyiamu,  AKi  BOHU

suxonyroms. (HEWU)

26. We use “a” before a consonant
and “an” before a vowel. But it
depends on the pronunciation of
the following word, not the
spelling. (ICCE)

26. Mu eukopucmogyemo apmukiv
«a» nepeo NPU2OIOCHUMU MA «any
nepeo  200CHUMU,  ale  ye

3anedxcums 8i0 8UMOBU CO6A, A He

i0 npasonucy. (ICCU)

27. Make sentences like those above
to describe the people in the
pictures, using some of the words
from the box. (HEWE)

27. Buxopucmosyrwuu cnosa, ski 6
pamyi, cmeopimov peveHus, woo

onucamu Jrooel Ha KapmuHKAax.
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Bisomims 3a npuknad peuenmus

suuye. (HEWU)

28. If you can work with a partner,
describe another person without
giving their name. Your partner
must try to guess who it is.
(HEWE)

28. Axwo e6u npayrweme y napi,
onuwims 06y0b-5Ky JNI0OUHY, He
Haszueaiouu ii iMewi, i Hexau eaul
napmuep cnpobye giocaoamu, npo

kozo eéu. (HEWU)

29.1f you say the following

expressions, will he/she know
which one(s) you probably mean?
If not, add some words so that
he/she will know which one.

(HEWE)

29. Yu eeaoae saw napmwuep, npo
K020 68U 2080pume, SAKWO 68U
byoeme BUKOPUCTNOBYBAMU

HacmynHui  eupasu?

oooatime oexinvka cuie. (HEWU)

Axwo  Hi,

30. We do not normally use the in
generalizations with plural and
uncountable nouns, even if there is
an adjective before the noun.
(HEWE)

30. Mu ne suxopucmosyemo «they 6
V3Q2aNbHEHHAX 3 IMEHHUKaMU Y
MHOJICUHI mMa 3 He3114)6aHUMU
IMEHHUKaMmU. Mu He
BUKOPUCMOBYEMO  «the» Hagimb
AKWO nepeod IMEHHUKOM CMmOoimb

npuxmemnux. (HEWU)

31. If you are in a group, pass the
sentences round; see if everyone
can guess who wrote what.
(HEWE)

31. Axwo e6u npayroeme 6 epynax,
nepeoatime peueHHs NO KOTY.
Iloousimubca, xmo modce 62aoamu

JIIOOUHY,  sKA

(HEWU)

Hanucala ye.

32. Choose a word or expression for
each blank. Add a preposition.
(HEWE)

32. Obepimb cnoso abo eupaz O0is
KOJICHO20 NPONYCKY i OONOGHIMb

ozo npuiimennuxom. (HEWU)
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33. Complete the captions with “a”,

“an”, “the” or zero article. Say
which cartoons they go with.

(HEWE)

33. /lonosnimb peuenus apmuxiamu
«ay, «any, «they abo HYILOBUM
Ckaorcimeo,

apmuKiem. SAKOMY

300padceHt0  BOHU NIOX0O0sMb.

(HEWU)

34. We often use “the” instead of a

possessive In expressions with
prepositions. Especially when we
talk about common kinds of pain,
illness and physical contact. It is
also possible, when the possessor
has already been mentioned.

(HEWE)

34. 3azsuuaii Mu BUKOPUCTOBYEMO

«they  3amicmb  NPUCBIIHO2O

3aniMeHHUKa Yy  eupazax i3
NPUUMEHHUKAMU, OCOOIUBO KO
2060pUMO NP0 3A2AlbHI  GUOU
bono, xeopobou, abo ¢izuunozo

KOHmMAaxKkmy, abo 3a ymoseu, KoJiu

6J/1ACHUK eofce

(HEWU)

32a0y8Aa8CH.

35. We use “any” instead of “some”
In negative sentences and in most
questions. We also use “any” with
“if”, and with words like “never”,
“hardly”,

“without”, “refuse”,

“doubt” (which have a negative

kind of meaning). (HEWE)

35. Mu eorcusaemo «anyy» 3amicmo
«somey y 3anepeyHux peueHHsx, y
Oazamvox NUMAILHUX PEeYeHHSX,
makodic 3 «ify, ma 3 maxkumu
cnosamu K «nevery, «hardlyy,
«withouty, «refuse», «doubty (axi

Marmov HecamusHe 3a0apeneHHsl).

(HEWU)

36. “No” is more emphatic way of
saying “not a”’ or “not any”. At
the beginning of a sentence, “no”

is almost always used. (HEWE)

36. «No» y oOinbwocmi 8unaoxis
BIAHCUBAEMBCS HA NOYAMKY DEUEeHHS
[ € OinbUW BUPABHUM AHANO20M OIS

«not ay» yu «not any». (HEWU)

37. Write answers. Use ‘“no’”,

“nothing”, and

“nobody”. (HEWE)

I ”»
none ,

37. Hanuwimeo 810no0e6IoI,
BUKOPUCMOBYIOUU «NOY, «NONey,

«nothing» ma «nobodyy». (HEWU)
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38. We use “whole” most often with
singular countable nouns. We use

“all” most often with uncountable

and plural nouns. (HEWE)

38. Haiiuacmiwe Mu

guxopucmogyemo  «wholey  3i
371i4Y8AHUMU IMEHHUKAMU OOHUHU,
a «ally - 3 HesniwysaHumu

IMeHHuKamu  ma

(HEWU)

MHOMNCUHOIO.

39. In modern English, many people

use “less” with plurals. Some

39. V  cyuacuiti aweniticoxiti  Mosi

bazamo Jooel sacusaroms «less»

people feel this is incorrect. 3 MHOJICUHOIO, alle OesKi Jo0u

(HEWE) 88aAXICAIOMb Y€  HENnPAGULILHUM.
(HEWU)

40. We can use “another” (one word) 40. Mu MOIHCEMO soKICUBAMU

to mean ‘“‘one more”’. But with
uncountables and plurals, we do

not generally use “other” to mean

“more”’. (HEWE)

«anothery (0OHUM C1080M) ) CeHCI
«uge 0OUHY, ane Mu He BIHCUBAEMO
«other» y cenci «Oinbwey 3

He3I4)8aHUMU IMEHHUKAMU mda

muodicunoro. (HEWU)

41. We can use “too much” as an

adverb. We don’t normally use

(L3

too” before adjective + noun.

(HEWE)

41. Mu moowcemo earcueamu  «too
muchy sIK NPUCTIBHUK, ale MU He
«tooy

eanH6cueaeEmMo neped

KOHCMPYKYIEIO NPUKMEmHUux +

imennux. (HEWU)

42. Singular nouns for groups of
people often have plural verbs and
pronouns in British English.

Especially when we are talking

about personal kinds of action.

(HEWE)

42. ImenHuku 6 OOHUHI Ol 2pyn
JIr00ell Yyacmo mMaroms 0ieciosa ma
3AUMEHHUKU MHONCUHU 8

OPUMAHCHKIU  AHRNIUCLKIU  MOGL.

Oco6augo, KOaU MU 2080pUMO NPO

ocobucmi 0ii. (HEWU)
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43. We often put one noun in front of
another. The first noun is rather
like an adjective, and is usually
singular, even if the meaning is
plural. (HEWE)

43. Mu 3a3z6éuuati cmasumo OOuH
IMEeHHUK nepeo THWUM, | nepuiul 3
HUX  BUKOHYE  NPUKMEMHUKOBY

@yukyito, mae Gopmy 0OHUHU

AKWO

(Hasimo 3HAYEHH.

muoxcunu). (HEWU)

44. If you can work with another
student, ask him/her how often
he/she does the things in Exercise
3 and report his/her answer then.
(HEWE)

44, Axwo eu npayroeme 3 IHUWUM
cmyoeHmom, cnumaume U020, K
yacmo 8iH/6oHa pobums Bnpasy 3.

Poskasicime, wo 81H/60HA

sionosis/na. (HEWU)

45. Join the beginnings and ends, and

putin “even” or “only”. (HEWE)

45. 3’eOnatime nouamox i KiHeyw
peuennb. Bcmasme «eveny uu

«onlyy, oe ye nompiono. (HEWU)

46. At the end of a sentence we often
put words and expressions which
say how, where and when. They
most often go in that order.
(HEWE)

46. Hanpukinyi peuenus mu 3a36udati
cmasumo cnoea (abo supasu), sKi
HAM NOSICHIOIOMb, 5K, 0€ | KOAU —
BOHU 3aA36UdAll UJYMb came 8

maxomy nopsoky. (HEWU)

47. After verbs of movement, the
order can be different: we most
often put expressions of place first.
(HEWE)

47. Ilopsidok cnig y peueHHsx mooice
SMIHIOBAMUCL NICIS OIECAIS, SKI
ekazyroms Ha pyx. Mu 3azeuuaii
Cmasumo ci06d, wjo 6Ka3yrms Ha

micye, na nepute micye. (HEWU)

48. Complete the sentences. Use

expressions with “such” or “so”.

(HEWE)

48. JlonosHimo peuenns,

6UKopucnosyrdu eupasu 3 «suchy

abo «so». (HEWU)
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49. Write five or more sentences to
say how you feel now. Use some of
the words in the box. (HEWE)

49. Hanuwims n’ame uwu Oiibue
peuerb, UKOPUCTNOBYIOUU CNI08A )
pamyi, wob onucamu  C6iu

enympiwniu cman. (HEWU)

50. In standard American English,
got-forms are unusual in questions
and negatives, and do-forms are
common for all
(HEWE)

meanings.

50. V cmanoapmuiti amepuxancoxiil

aeniucokit, ¢opma «got» He
BUKOPUCMOBYEMBCS Y NUMALIbHUX
ma 3anepeunux pedennsx. Popma

«doy euxopucmogyemvcsa 8 ycix

kamezopisx. (HEWU)
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PE3IOME

Hocnimxenns Ha temy «IIpoGnemu mepekiany aHriaiiicbkoi 0e3eKBiBaIEHTHOI
JEeKCUKU Ccepu OCBITH YKPAiHCHKOI MOBOIO» TIPHCBSYEHE aHAi3y CIOCOOIB
nepexiaay 0e3eKBIBAJICHTHOI JIGKCUKHU3 aHTIINChKOI Ha yKpaiHChKy MoBY. Kypcosa
po0oTa CKIATaEThCA 31 BCTYITy, JABOX PO3IUTIB, 3aralbHUX BHCHOBKIB Ta CITHUCKY
JiTepaTypH.

[Mepmuii po3gin «The main features of translating non-equivalent
vocabulary in  Modern English» («OcHOBHI  0COOJIMBOCTI  IepeKiIamy
0€3eKBIBAJICHTHOT JIEKCUKH B Cy4acHI1M aHITIICHKIM MOB1») — TEOPETUUHHI. Y HBOMY
PO3TISAAI0OTHCS. OCHOBHI TOJIOKEHHSI O€3€KBIBAJIGHTHUX CJiB B aHTIIIMCBHKINA MOBI,
BUBYAIOTBCA OCHOBHI MpoOjeMu Tepeknany Oe3eKBIBaJEHTHOI JIEKCHKM Ta
BUOKPEMIIIOETHCS CHelU(ika aHali3y TEKCTy HABUaJIbHOTO JUCKYPCY.

Hpyruii posain «Analysis of usage non-equivalent vocabulary in educational
texts» («AHaii3 BUKOPUCTaHHS 0€3€KBIBAJICHTHOI JIEKCUKU B HABYAJIBHUX TEKCTAX))
ABJISIE COOOI0 MPAKTUYHE JTOCHIJIKEHHS. Y HbOMY MPEACTaBICHO aHajl3 JIGKCUYHHUX Ta
rpamMaTHYHUX TpaHcopMalii Oe3eKBIBAICHTHUX OJMHMIIL Y HABUAJbHUX TEKCTaX
(mepexita 3 aHIJHCHKOI HA YKPATHCHKY).

Knrwouoei cnosa: b6e3exsisaienmua iexcuka, 0C8imHuill OUCKYPC, NepeKiaoaybKi

mpawncgopmayii, 1eKCUKO-epamMamudHull anaiz.



