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ILERI DUZEY TURKCE OGRENENLERE DAIR TURKCENIN OGRETIM
YAKLASIMLARI

Dog. Dr. Goniil ERDEM NAS
Bartin Universitesi (Gorv. Zagreb Universitesi)
gerdem@bartin.edu.tr

Ozet. Yabancilara Tiirkce dgretimine yonelik materyaller -6zellikle kitap bakimindan- giiniimiiz
diinyasinda dilimizi 6grenmeye yonelik artan talepler de gozetilerek oldukea cesitlilik kazanmustir.
Bu cesitlilikle olusan materyaller, beraberinde teknolojik olanaklarin sagladigi kolayliklarla da
yaygin olarak kullanilmaktadir. Bununla birlikte genel Ogretim yontemi ise dilin 6gretimini
sistemli bir bigimde takip edebilmek adina ders kitaplar1 ve alistirma kitaplar1 cergevesinde
yiiriitilmektedir. Bu durumun en 6nemli sebebi tiim diinyada dil 68retim yontemlerinin genel bir
yontem c¢ercevesinde elestiriye elbette agik olmak kaydiyla daha sistemli bir bigimde ders
kitaplarinda olmasiyla agiklanabilir. Ogretim ydntemindeki bu sistem, ¢ok da uzak olmayan bir
zamanda belirlenen Diller ig¢in Avrupa Ortak Basvuru Metni ile goriiniir hale gelmistir. Bu metin
stirekli gilincellenerek gelistirilse de Avrupa dilleri disindaki dillerin 6gretimi ile ilgili birtakim
eksiklikler barindirmaktadir. Bu eksikliklere ragmen genel dil 6gretimi/edinimi bakimindan ise
kilavuz konumundadir.

Calisma, ileri diizey (C1) 6grencilerin Tiirk¢e 6grenme siireglerinde temel kaynak olan ders
kitaplarinda ihtiyaca yonelik beklentilerine dair bir arastirmay1 konu edinmistir.

Anahtar Sozciikler: C1 Tiirkge, Tiirkce Ogretimi, Yabanci Dil Olarak Tiirkge.

Giris

Dil 6gretimi bu isi yapanlarin ¢ok iyi bildigi bicimiyle materyallerle birlikte 6greticinin
alana olan hakimiyeti, 6grencilerin hazir bulunuslugu ve smif i¢i interaktif 6gretim gibi bircok alt
unsuru igermektedir. Dil 6gretim materyallerinin s6z konusu bu unsurlar1 harekete gecirecek
bicimde diizenlenmesi gerekmektedir. Bu alanda yapilan ¢aligmalarda da (Tomlinson 2012) dil
Ogretim materyallerinin 6greticileri harekete gegirecek diizeyde, climlelerin anlagilir ve dgrenci
tarafindan ilgi ¢ekici olmasi gerektigi yoniinde goriisler bulunmaktadir.

Krashen’in de belirttigi lizere dil 6greniminin ya da ediniminin ger¢eklesmesi 6grenicilerin
anlaml1 girdilere maruz birakilmasiyla miimkiin oldugudur. Bu girdiler, 6zellikle temel dil 6gretim
materyali olarak bilinen ders kitaplarinda A1 ve A2 diizey 6greniciler i¢in basit yonergelerden
olusan ve diyaloglara dayali daha pragmatik metinler iken bu metinler B2-C1 ileri diizey
Ogreniciler i¢in daha teknik veya edebi olabilmektedir. Bununla birlikte A1-B1 diizey 6grenciler
icin hazirlanan metinler hemen hemen biitiin dillerin &gretiminde hedef dilin dilbilgisi
ozelliklerinin 6gretiminin kaygisim da tasidig1 igin amag odaklidir. Ileri diizey iginse materyaller
Diller i¢in Avrupa Ortak Basvuru metninde kavrama diizeyinde belirtilen seviye olan ‘Zor
boliimleri tekrar okuyabilmesi kosuluyla kendi uzmanlik alaniyla ilgili veya uzmanlik alam
disinda uzun ve karmagik metinleri ayrintili bir sekilde anlayabilir. Tekrar okuma firsati olmasi ve
kaynak araglara erisebilmesi kosuluyla edebi yazilar, gazete veya dergi makaleleri ve uzmanlik
alanina ait akademik ve mesleki yayimlar1 da kapsayan ¢ok c¢esitli metinleri anlayabilir’ amacina
yonelik hazirlanmaktadir. Bu amag elbette 6grencinin sozciik bilgisine ve ciimle kuruluslarindaki
ifadelerin semantik alt yapiyla desteklenmesine isaret eder. Bu da hedef dilin derin yapisinin
kavranmasiyla miimkiindiir. Bu sebeple hazirlanmig/hazirlanacak metinler hedef dilin s6z
sanatlariyla olusturulmus kalip ifadelerinden soyut tanimlamalarla elde edilmis kiiltiirel 6gelerine
kadar yine 6grencinin dikkatini ¢cekecek materyallerden olugmalidir.

Bu calismada ileri diizey 6greniciler i¢in hazirlanan Tiirkge 6gretim kitaplarindaki okuma
metinleri incelenecektir.

Yontem

Calisma, Yeni Hitit Yabancilar icin Tiirkce Ders Kitab1 3, Istanbul Yabancilar I¢in Tiirkce
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Ders Kitab1 C1, Yedi Iklim Tiirk¢ce C1 kitaplarindaki okuma metinlerinin bu diizey 6grencilerin

beklentisine yonelik algilarina dair tespitler {izerinden degerlendirilmistir.
Bulgular ve Yorum )
Tablo 1. Ileri Diizey Dil Ogretim Kitaplarinda Bulunan Okuma Metinleri

Kitap Adi

Okuma Metni

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Simdiki Cocuklar Harika
Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Beyaz Gemi

Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Gencim Cabuk Silerim
Kitabi 3

Yeni Hitit Yabancilar Ic¢in Tiirkce Ders | Ask m1 Thanet mi?
Kitab1 3

Yeni Hitit Yabancilar Icin Tiirkce Ders | Bilyiimek mi? Yaslanmak mi?
Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Ihtiyar Delikanli

Kitab1 3

Yeni Hitit Yabancilar Icin Tiirkce Ders | Korkudan Fobiye
Kitab1 3

Yeni Hitit Yabancilar I¢cin Tiirk¢e Ders
Kitab1 3

Ask mi1 Tutku mu?

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Yemek Isimleri Uzerine
Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Iskogya Denince Akla...
Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Ah Bir Zengin olsam
Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Liiksiin Smir1 Yok
Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Parayla Mutluluk Olur mu?
Kitabi 3

Yeni Hitit Yabancilar Igin Tiirkge Ders | Ikinci Dilim Tiirkce
Kitabi 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Bedenin Soyledikleri
Kitabi 3

Yeni Hitit Yabancilar Igin Tiitkge Ders | Mizahin Giicii

Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Yabanci Diller

Kitab1 3

Yeni Hitit Yabancilar Ic¢in Tiitkge Ders | Sessiz ve Derinden
Kitab1 3

Yeni Hitit Yabancilar Icin Tiirkge Ders | En Miskin En Komik Kedi
Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkge Ders | Miizigin Matematigi
Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Miizikle Tedavi

Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Notalarda Isyan

Kitabi 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Eski Tiirk Evlerinin Mimarisi




Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Trevi ya da Tiirkcedeki Adiyla Ask Cesmesi

Kitabi 3

Yeni Hitit Yabancilar Icin Tiirkce Ders | Assos

Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Mimaride Cevreci Tasarimlar

Kitabi 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Televizyona Bagli Hayatlar

Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Issiz Bir Adaya Diisseniz

Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkge Ders | Televizyonda Yaris Var

Kitab1 3

Yeni Hitit Yabancilar I¢cin Tiirk¢e Ders Kadin ve Erkek Beyni Farkli m1?
Kitab1 3

Yeni Hitit Yabancilar Ic¢in Tiirkce Ders | Zeka Bir Ise Yarar m1?

Kitab1 3

Yeni Hitit Yabancilar Icin Tiirkce Ders | Care Sizsiniz

Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Beyin Hakkinda Gergekler

Kitab1 3

Yeni Hitit Yabancilar I¢in Tiirkce Ders | Paralel Evrenler

Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkce Ders | Uzaya Gitmeden Once Bilmeniz Gerekenler

Kitab1 3

Yeni Hitit Yabancilar Igin Tiirkge Ders | Astrolojinin Dogusu

Kitab1 3

Yedi Iklim Tiirk¢e C1 Olimpiyatlarin Oykiisii

Yedi iklim Tiirkge C1 2008 Avrupa Futbol Sampiyonasi

Yedi Iklim Tiirk¢e C1 Egzersiz Neden Bu Kadar Yararli?

Yedi Iklim Tiirkge C1 Pekin’den Londra’ya

Yedi iklim Tiirk¢e C1 Iki Otobiis Meraklisinin Seriiveni

Yedi Iklim Tiirk¢e C1 Kullanma Kilavuzu

Yedi iklim Tiirkge C1 Tarihten Hazir Cevaplar

Yedi Iklim Tiirk¢e C1 Lambada Titreyen Alev Usiiyor

Yedi Iklim Tiirk¢e C1 Tath Dil

Yedi Iklim Tiirkge C1 Hayvanlar Alemi

Yedi Iklim Tiirkge C1 Oksijen Makineleri

Yedi Iklim Tiirk¢e C1 Tutsaklik m1 Koruma mi1?

Yedi Iklim Tiirk¢e C1 Yazi Nasil Ortaya Cikt1?

Yedi iklim Tiirkge C1 “Maya” Deyince Akla O Gelir!

Yedi Iklim Tiirk¢e C1 Biiyiik Ustatlar

Yedi Iklim Tiirk¢e C1 Sempozyum ve Bildiri

Yedi iklim Tiirkge C1 Yabancilara Tiirkce Ogretiminde Yunus
Emre Enstitiisii Modeli

Yedi Iklim Tiirk¢e C1 Tirk - Bosnak Halk Kiiltiiriiniin Ortak
Unsurlari

Yedi Iklim Tiirk¢e C1 Sira  Sira  Boncuklardan  Mini  Mini
Bilgisayarlara

Yedi iklim Tiirkge C1 Tiirkiye nin Niifusu A¢iklandi




Yedi iklim Tiirk¢e C1

Kiiltiirlimiizde Sayilar

Yedi Iklim Tiirk¢e C1 Cahit ARF
Yedi iklim Tiirkce C1 El Yazis1 Analizi
Yedi Iklim Tiirk¢e C1 Yiiz Hatlar1 Tle Karakter Okumak

Istanbul Yabancilar i¢in Tiirkge Ders Kitab1
C1

Saatin icadi

Istanbul Yabancilar igin Tiirkce Ders Kitab
Cl

24 saat yetmiyorsa

Istanbul Yabancilar igin Tiirkce Ders Kitab
Cl

Unlii bilim adamlarmin Cocukluklar

Istanbul Yabancilar igin Tiirkce Ders Kitab
C1l

Askin kimyas1

Istanbul Yabancilar igin Tiirkce Ders Kitabi
Cl

Unlii asiklar ve ask Mektuplart

Istanbul Yabancilar igin Tiirkce Ders Kitabi
Cl

Askin sirri

Istanbul Yabancilar Icin Tiirkce Ders Kitabi
Cl

Biiyiik ikramiyeyi kazanip sonra kaybedenler

Istanbul Yabancilar Icin Tiirkce Ders Kitabi
C1l

Satrang ve tavla

Istanbul Yabancilar Icin Tiirkce Ders Kitabi
C1l

Elmas gerdanlik

Istanbul Yabancilar Icin Tiirkce Ders Kitabi
C1l

Arzuhalden dilekgeye

Istanbul Yabancilar Igin Tiirkce Ders Kitabi
C1

Is goriismelerinde isverenler nelere dikkat
eder?

Istanbul Yabancilar I¢in Tiirkce Ders Kitab
Cl

Fatih Sultan Mehmet mahkemede

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
C1

Lumiere Kardesler

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
C1

Susuz yaz

Istanbul Yabancilar I¢in Tiirkge Ders Kitab1
Cl

Yabanci iilkelerde yaymlanan Tiirk dizileri

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
C1

Bilge ve bilgelik

Istanbul Yabancilar I¢in Tiirkgce Ders Kitabi
C1l

Bilgi teknolojisi

Istanbul Yabancilar I¢in Tiirkgce Ders Kitabi
C1l

Bilgi toplumu ve tiniversiteler

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
C1l

Sanat nedir?

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
C1l

Sanat turleri

Istanbul Yabancilar I¢in Tiirkce Ders Kitabi
Cl

Turk stsleme sanatlari

Istanbul Yabancilar Icin Tiirkce Ders Kitabi
C1

Sug nedir?




Istanbul Yabancilar Icin Tiirkce Ders Kitab1 | Adalet nedir?

icsi-anbul Yabancilar I¢in Tiirkce Ders Kitab1 | Esaretin bedeli

iCsicLanbul Yabancilar I¢in Tiirkge Ders Kitab1 | Mizah her kapiy1 acar
iCsicLanbul Yabancilar I¢cin Tiirkce Ders Kitab1 | Mizah tiirleri

ICsitLanbul Yabancilar I¢in Tiirkce Ders Kitabi | Hasan Kagan

;:sitl-anbul Yabancilar I¢in Tiirkce Ders Kitabi | Diinden bugiine para
;:sftl-anbul Yabancilar I¢in Tiirkce Ders Kitab1 | Tiirkiye’de enflasyonun
C1 tarihsel gelisimi

Istanbul Yabancilar igin Tiirkce Ders Kitab1 | Ogrenciler icin tasarruf yontemleri
C1l

Istanbul Yabancilar icin Tiirkce Ders Kitabi1 | Diinyamiz
C1l

Istanbul Yabancilar Icin Tiirkce Ders Kitab: | Kiiresel 1snma nedir?
C1l

Istanbul Yabancilar i¢in Tiirkge Ders Kitabi1 | Diinya’dan Mars’a
Cl

Istanbul Yabancilar i¢in Tiirkge Ders Kitab1 | Genglerin medya tiiketimi
Cl

Istanbul Yabancilar Icin Tiirkce Ders Kitab1 | Mert’in iletisim seriiveni
Cl

Istanbul Yabancilar Igin Tiirkge Ders Kitab1 | Internet ve medya bagimlilig:
Cl

Sonuc¢

C1 diizeyi 6grenciler hedef dildeki yapilar1 karmasik bigimde sunulsa da anlayacak diizeyde
dil yetkinligine sahip 6grencilerdir. Bu sebeple materyallerdeki dil aktarimi dilin derin yapisini da
kapsar. Dilin derin yapisinda metaforik sdylemler, kalip ifadeler ve hatta retorik, kara mizah ve o
dilin tastyicisi kiiltiirel derin dgeler de bulunmalidir. Tiim bunlar bu diizey 6grencilerine tek bir
materyal {lizerinden elbette aktarilamaz. Bu silire¢ hem oOgreticiyi hem de o6grenciyi harekete
geciren Ogretim materyallerini kapsar. Bu materyaller dinleme, anlama, konugsma ve yazma i¢in
olusturulan ve 6grencinin artik bu diizey icin sentez basamaginda dilin dogal bir iiyesi olarak
hareket edebilecegi materyallerdir. Calisma ic¢in incelenen kitaplarda bu becerilerin okuma
materyallerine odaklanilmistir. Yeni Hitit kitabinda metinlerin kalip ifadeleri aktarim bigimi
ogrenciler icin ilgi c¢ekici ve amaca uygunken segilen metinlerin ¢cogunlukla anlati ve edebi
metinler olmas cesitlilik bakimmdan smirlidir. Yedi Iklim Tiirkge C1 ders kitabinda ise okuma
metinleri sayisal bakimdan Yeni Hitit ders kitabina oranla daha azdir. Bununla birlikte konular
daha giincel olaylar ve Tiirk kiiltiiriindeki simgelerle desteklenmistir. Konular giincel olaylardan
alinmasina ragmen zamanla giincelligini yitirme durumu da s6z konusudur. Istanbul Yabancilar
i¢cin Tiirkge C1 ders kitabinda ise okuma metinleri bu diizey 6grenciler icin didaktik bir yontemle
ele alinmistir. Bu diizey 6grenciler icin sozciik 6grenme hususunda destekleyici olmakla birlikte
dil 6gretimindeki sezdirimsel yontem i¢in daha geleneksel bir yol izledigi gergektir.

Bu seviye 6grencilerin istekleri mutlaka géz oniinde bulundurulmalidir. Tiirk¢e diinyanin
bircok yerinde dgretilirken farkli amag tagiyan 6grenicilere gore hedef dil olmaktadir. Bunlardan
biri de yabanci iilkelerdeki Tiirkoloji 6grencileridir. Bu dgrencilerin C1 seviyesindeki dil 6grenim
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beklentisi Tiirkge ¢alisma ve is olanaklarina yonelik daha mesleki terminoloji ve dile dair derin
yapilarin bu amaca yonelik 6grenimidir. Soyle ki modern diinyanin getiri olan bilisim, Tirkiye
ekonomisindeki yeri bakimindan turizm, Tiirkiye’'nin diplomasisi, gelisen diinyadaki enerji
kaynaklarmin farkliligi bakimidan yesil enerji gibi is alanlarina dair metinlerin olmasi ve bu
konulara dair kavramlarin 6zellikle bu seviye Tiirkoloji 6grencilerine sunulmasi buralardan mezun
olacak 6grencilerin bu alanlarda ¢alismasina destek olacaktir.

Kaynak¢a
CEFR (2018). Common European Framework Of Reference For Languages: Learning, Teaching,
Assessment Companion Volume With New Descriptors, Council of Europe
Krashen, Stephen D. (1988). Second Language Acquisition and Second Language Learning.
Prentice-Hall International.
Tomlinson, B. (2012). Materials Development for Language Learning and Teaching. Language
Teaching, 45, 143-179.



GAME-BASED LEARNING AS ONE OF THE METHODS OF TEACHING SCIENCE
STUDENTS

MA, Senior Lecturer Raikhanova Danara
Suleyman Demirel University, Kaskelen
e-mail: danara.raikhanova@sdu.edu.kz

Undergraduates Ospanova Riza and Mukhlis Zhanel
Suleyman Demirel University, Kaskelen

Abstract: Game-based learning is becoming increasingly common in modern education as a
method of teaching all subjects, including science subjects. There are many studies have found
that this method has an impact on student performance and interest in the lesson. The authors of
this study look at a number of studies that evaluate the effectiveness of this strategy with the aim
to assess its impact on students. The advantages of the game method in comparison with the
traditional learning format are also being studied. The research includes practice with the kahoot
game, which is currently popular among teachers and students. For pupils, a game has been
devised to test their knowledge and provide a pleasant way for them to practice what they have
just learned. The study also highlights questions about whether Kazakh teachers are ready for this
method of teaching and how effective it is in school education.

Keywords: education, game-based learning, science students, effectiveness.

Introduction

In our time, the progress of technology and science is developing rapidly, in order to
comply with it, it is necessary to introduce methods and goals for school education. An important
part of education is the establishment of an effective system of learners related to learning and
teaching. One of the potential teaching approaches for motivating students to actively participate
in learning activities in natural subjects like mathematics, physics, chemistry is game-based
learning. It is becoming more common in modern education. It allows the students to show their
best side when solving problems, as well as contributes to follow the training programs in a simple
and quick manner. However, we must not forget that the idea of games as an educational tool was
developed in previous centuries by the Hellenic philosophers Plato and Aristotle. L. S. Vygotsky
and J. Dewey, J. A. Comenius, J. H. Pestalozzi, F. W. Frobel, H. Spencer, K. Groos, M.
Montessori, J. Piaget were influential figures in the field of education for game-based learning.

Game-based learning has expanded to include the use of digital technology in its
implementation. Students can use digital games as a resource for the cognitive abilities and
knowledge acquired through these games. Even the Ministry of Education and Culture of
Indonesia’s Regulation No. 22 2016 specifies that using information and communication
technology to increase the efficiency and effectiveness of learning is one of the principles
necessary in learning. Learning through games aims to create an enjoyable learning environment
in which the learner can better understand the subject. In this study, we want to show that it is this
approach to learning that has a great positive impact on students. For example, many children
aged 11-14 spend their time playing mobile games. In order for the student to show interest in
learning the subject, we should come up with innovative games that facilitate learning. It can
include a fun gameplay that contains different activities, rules, goal and competition between
students. A great deal of research has been done in this field to compare play-based learning to
standard learning approaches.

In their study, Randel and other participants compared student performance in learning
using games to traditional methods. The favorable influence of the games presented itself in
individual circumstances, although the results were uneven. Similarly, a review study by Hays
found that the use of games in specific areas can give effective learning, based on 105 papers
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providing game instructions. However, there is no evidence that games are the best way to learn in
all circumstances in either case [1]. As a result, the question of whether games have an impact on
physical and mathematical education arises. The purpose of this study was to look at the effects of
play-based learning on students, particularly their cognitive elements and will be it more effective
than traditional format of education. We will answer the following questions in this study due to
the requirement to investigate specific aspects:

1) Does play-based learning affect student performance related to science subjects and its

teaching?
2) What games are already used in teaching school subjects?
3) What games can we present to improve this method?
4) Are Kazakh teachers ready to apply this method in teaching?

Methods

The student's advancement is determined by his knowledge of the subject and the
presentation of the content in an understandable manner, particularly in science subjects. These
disciplines emphasize problem solving as well as the application of formulas. For a student,
however, learning all of the formulas is a daunting undertaking. In many schools, there is also no
opportunity to show students how some experiments are carried out, which has an impact on the
subject's study. Is there a way to solve this problem? While researching the game-based learning
method, we came across a number of favorable reviews and results that support the method's
efficacy among children at the school. This issue has already been raised in some studies and has
shown results. We want to show them as an example.

According to the Garris [2] study, games can promote student involvement, and can
influence outcomes, such as attitudes. These games were utilized in the context of instruction in
schools. That is, the study showed that this method influenced the interest of students. The Vogel
[3] study found that games had positive benefits on both cognitive achievement and attitude when
compared to standard education techniques. The authors of the study, on the other hand, believed
that the reliability was low, but the less effective. The impact of play-based learning on fifth-grade
students' academic performance and attitudes toward mathematics was studied by Ke and
Grabowski [4]. The findings revealed that including games into the curriculum had a favorable
impact on attitudes toward mathematics, particularly in a cooperative form. This subject piqued
the students' interest, and they began studying it with enthusiasm. Vandercruysse [5] claims that
educational games have a good influence on student attitudes based on a review of existing
research, despite the fact that just three journal publications support this claim. The findings imply
that play-based learning may have an impact on students' affective aspects connected to
mathematics and physics, as well as the learning process. While studying this method, we came
across a study by Zee-Yu Lu, Zafar Ahmed Sheikh and Farida Gazizova where they took a survey
from a class who studied with a teacher in the classroom, without using gamification, special
applications and game strategies.

Table 1. Students evaluation of the interest in learning with Game-Based Learning

Very interesting 70.93% 61
Quite interesting 18.61% 16
As usual 10.46% 9
Uninteresting 0.00% 0

The findings of the survey showed that combining game components and game content in
the learning process to master the subject provided unmistakably favorable benefits. There were
no students who would point out the lack of interest in learning in particular. The instruction was
judged as interesting or quite interesting by the majority of pupils (88.55 percent) [6]. To answer
the question of which games are already used in teaching school subjects, we made a survey, a
collection of questions asked of people in order to obtain information or learn their viewpoints, or
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the data gathered by asking several people the same questions [7]. According to the survey results,
teachers often use games during the lesson, and the most popular in our study were kahoot, quizizz
and socrative. When asked whether this approach is better than the usual one and why, 88 percent
said yes, saying it is a more fascinating and effective way of learning, 6% said it was difficult to
answer, and 6% said the standard method is superior.

To make our research more relevant, we practiced by picking two classes of the same level
and conducting a session on two teaching approaches using Kazakhstan's most popular game,
kahoot. The lesson was broken down into three parts: explanation, practice, and an evaluation Use
kahoot to practice Teacher introduced the topic (combinatorics) to the pupils and led a seminar in
the form of a kahoot game. While playing the game, points and the correct answer are displayed
after each question. And there is a timeout in the game at this moment, where the teacher, upon
noticing the incorrect answer, can quickly explain the error to the kids and sort out the questions.
With this strategy, students learn the content even deeper and better with each consecutive
question since they are participating in the process and have a desire to rise to the top of the class.
Use the standardized practice The teacher went through the same material (combinatorics) with
the entire class. After that, he summoned learners to the chalkboard and had them practice the
information they had just learned. The participants' attention is not focused on the issue in this
situation; although one student is studying and solving difficulties, the others may not be paying
attention to the instruction.

Results

The same exam was taken from two classes after the practical portion of the program was
completed. The first class's performance in kahoot was 89 percent, and the second class's score
was 72 percent. The first class has a substantially better rating, demonstrating the usefulness of
game-based learning. As an outcome, we may conclude from the experiment that we need to begin
using games as a teaching approach and change some learning areas. We built a basic,
straightforward game to better this strategy. It can be used as a warm-up before the exam or as a
follow-up to clarify the topic. Scratch was used to make the game, and just basic actions were
used. The game starts with a question about your name and an introduction. Then they will give
you questions regarding the chosen topic, and you will have to choose an answer. There are no
timers or set criteria in place. It is more for the pupil to put himself to the test. With each correct
response, the game's character advances one step closer to the finish line. If something isn't right,
it comes to a halt. As a result, if the student crosses the finish line before the game ends, he wins;
otherwise, he loses. The questions and the finish line were designed in such a way that you could
only reach the finish line if you answered 80 percent of the questions correctly. The questions and
answers can be changed by each teacher. The game code will remain intact for the rest of the
actions. This game was intended for students to put their knowledge of themselves to the test and
to provide them a fun way to practice the stuff they had just learned. You can mute this game in
the future for a more engaging, effective game with thoughtful points for the proper questions.
Create a game in the form of a server in which anybody can compete, and even do homework in
the shape of games.

Currently, Kazakhstan is developing the entire education system focused on the country's
entry into the world educational space. Significant changes in society lead to significant changes
in the pedagogical theory and practice of the pedagogical process as a whole. There is a change in
the educational paradigm: new methods, forms, means of teaching and upbringing are replacing
the traditional ones; new approaches to the learning process at school are being substantiated. We
conducted a survey with 30 teachers about the method of teaching based on games, the results are
quite good. Many of them answer the question “How often do you use game-based learning in
your lessons?” the response was positive, which confirms that this method is widespread in
Kazakh schools.

Table 2. Teachers about game-based learning in Kazakhstan.
| How often do you use game- | Always—154% | Sometimes—76,9% | Never—7,7% |
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based learning in your lessons?

Do you think this method is | Yes—30,8% No -30,8% Maybe -38,5%
common in Kazakhstan?

Also, when asked what games they use, the teachers wrote games such as quizizz, kahoot,
bamboozle and etc. Of course, these games are widely applied as a teaching tool in schools, and
not only in schools, but also in higher educational institutions. Is it, however, hard to consider
this strategy to some subjects? "I think it's simple,” the teachers replied. It is both fascinating
and beneficial to students. Games are a method that can help engage students in a lesson.
Because students always pay attention to the interest in the lesson. They can absorb all of the
information if the lesson is engaging to them. Math teachers, on the other hand, had a different
response: “Yes, in mathematics it is difficult to use this method for teaching. Typically, the
method is used for reviewing topics or for quick quality control moments”, "It is difficult to use
any online games when teaching mathematics, where it is difficult to write theory test
questions"”. Based on these answers, we can conclude that the game-based method assists
Kazakh teachers in explaining topics and completing some tasks, but not in all subjects.
Conclusion

Whereas the aim of this study was to see how play-based learning affected children and
demonstrate that it more effective than traditional methods of learning, it is also turned into a sort
of synthesis of the theories of a few other researchers. However, certain conclusions can be
reached. The activity of the child in the learning process is one of the basic principles in didactics.
This concept implies a quality of activity that is characterized by a high level of motivation, a
conscious need to acquire knowledge and skills, effectiveness and compliance with social norms.
In our study, practical work was carried out, during which learning based on games showed a
good effect on understanding the topics and gave a number of positive results. Also, on the basis
of polls that were sent to students and teachers, this method according to students is well affected
by the lesson process and makes it more interesting than usual. Unlike the traditional approach of
learning, the teachers also acknowledged that this strategy adds to a qualitative sense of
information. The success of this technique is determined not only by technological advancements
and the game itself, but also by the students and teachers themselves.
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Abstract: The following article is about the effective methods of teaching traditions in German
language classes, it discusses the development and improvement of modern pedagogical
technologies, the development of a model for achieving effectiveness based on the formation of a
sense of identity and a sense of national values in students. In addition, the article focuses on
various models that have been created to date and are designed to improve foreign language
competences of language learners. It is worth noting that this newly created model of teaching
customs is important for the effectiveness of German language classes in secondary schools in the
future.
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Introduction

It is known that when applying a pedagogical technology to the educational process, first of
all, it requires the development of its scientific and practical mechanism. The concept of
pedagogical technology is defined differently by world scientists. It can be understood from this
that the multifaceted nature of the concept of pedagogical technology means that it is possible to
approach the concept of pedagogical technology not only from pedagogical and psychological
points of view, but also from didactic, social and other points of view. According to J. Yuldashev,
"Pedagogical technology is a systematic method of creating, applying and determining the entire
process of learning and acquiring knowledge, taking into account technical resources and human
interaction, which sets itself the task of optimizing educational forms. Pedagogical technology is
the process of transferring and assimilating information in a form and method convenient for
assimilation.

The development and improvement of the technology of teaching traditions in the German
language classes of general education schools, the development of a model of achieving
effectiveness based on the formation of foreign culture and traditions in students, and through this,
a sense of identity and a sense of national values, is of great importance for modern foreign
language classes and the language learning process. The global changes taking place in modern
foreign language classes - the introduction of foreign cultures, traditions and thus the formation of
self-awareness and the sense of national values into science, the creation of new educational
complexes for schoolchildren's love for the Motherland, a deep understanding of their national
values, an individual-oriented approach, modern the introduction of pedagogical technologies
makes the improvement of students' knowledge, skills and qualifications an urgent task. Also,
modeling foreign language education based on modern methods is becoming an integral part of
every foreign language teacher.

Methods

The process of language learning is not only the development of linguistic competence, but
also the development of sociolinguistic and pragmatic competences. Because through linguistic
competence, students' lexical, grammatical, and phonetic competences develop, and through
sociolinguistic competence, their knowledge of the entire language process, i.e., the competences
of mutual comparison of culture, tradition, lifestyles, national and historical values of both
countries, is developed. Pragmatic competence is the process of applying linguistic and pragmatic
competences. According to the well-known Methodist scientist J. Jalolov, "competence is trying to
learn a language, being able to learn a language.” According to G. Asilova, "competence is the
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effective use of personal qualities and knowledge, skills and abilities in the process of working in
a certain field." Based on these definitions, it can be said that the traditions included in the
sociolinguistic competence in the process of learning a foreign language in the German language
classes of general education schools, it is necessary to develop a model of teaching traditions in
order to understand the culture and traditions of others and thereby to form a sense of identity and
national values.

With the introduction of the teaching and learning of traditions in the German language
classes of general education schools, the model of teaching traditions in the process of teaching
the German language in order to improve the process of language teaching and learning and to
increase students' interest in language learning, to arouse enthusiasm for language learning based
on the intensity of the process and the formation of sociolinguistic competence there was a need
for improvement. It is known that the implementation of a certain technology in the educational
process does not happen by itself. Certain conditions are required for the implementation of each
technology.

Before talking about the model of teaching and learning customs in the German language
classes of general education schools, we found it permissible to dwell on the concept of the model.
Model is derived from the Latin word modulus, which means measure, norm. It is an image or
model of an object. The model is created artificially. It is a model created in the form of various
schemes, physical structures, symbolic forms and formulas, and similar to the studied object, it has
its own structure, properties, and interconnections between its constituent elements.

The first chapter of the dissertation describes the methodical criteria for teaching customs in
the German language classes of general education schools and teaching materials representing
customs, modeling the content of educational activities expressing sociolinguistic competence,
and the effectiveness in the language teaching process by teaching customs in the German
language classes of future German language teachers. enables systematic planning of the work to
be carried out in connection with their achievement.

Before creating a model for teaching customs in the German language classes of general
education schools, it is appropriate to determine the purpose of the model and limit its areas of
application. This process is the beginning of modeling. The expected results of the creation of a
model of teaching customs in the German language classes of general schools are derived from the
purpose of the model. In modeling, it is necessary to model both educational content and
educational activities. The practical importance of the model in each pedagogical research work is
determined by the correct consideration of the stages and principles of its formation. The
principles of the model, such as demonstrability, comprehensibility, and objectivity, together with
its possibilities and types, serve to determine the tasks of pedagogical research.

Results

Pedagogical modeling is the formation of a model that is planned to be introduced into the
educational process. Accordingly, any pedagogical modeling is carried out in several stages. First,
the theoretical-methodological foundations of the research are selected, and then we move on to
the issue of modeling. Relationships between parameters and components of the model are
defined. The suitability of the model in solving the tasks defined in the research is studied. The
proposed model is tested. The achieved results are analyzed. Deficiencies are identified and the
conditions for their elimination are determined.

By the model of teaching traditions in the German language classes of general education
schools, we mean the model that reflects the didactic opportunities that serve to develop
sociolinguistic competence in the process of teaching the German language, and that serve to
create pedagogical conditions necessary for the organization of a motivational learning process.
As a result of the experimental work, we were able to determine the following components of
pedagogical modeling: a clearly directed goal, proper planning of the educational process,
interactive methods used in the teaching process, introduction of traditional educational materials
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into the lesson process, expected results and students' understanding of traditions. development of
requirements for the evaluation of the learning process. The model of teaching customs offered by
us has a predetermined goal and methods and means of achieving it.

The model of the use of interactive methods recommended to achieve effectiveness in
teaching customs in German language classes of general education schools consists of a clear
orientation of the educational goal, the selection of the content of educational activities, the
organization of the process of teaching customs and results, and includes interrelated, mutually
demanding covering parts. Every part of it is important. They can't achieve their goals separately.
Each component has its own description, which serves to reveal the general character of the
model. Diagnostic indicators of teaching customs in German language classes of general
education schools consist of process requirements.

Discussions

The model of the use of interactive methods recommended to achieve effectiveness in
teaching customs in the German language classes of general education schools includes the use of
customs in the process of teaching the German language based on a structured scheme. It is known
that today various models designed to improve the foreign language competences of language
learners have been proposed. In particular, models such as "Factors affecting the growth of oral
speech in a foreign language - Robert Gardner's model™, "The process of formation of the skill of
speaking in a foreign language - Levelt's model” and, in addition, Uzbek scientists O. The model
of achieving efficiency by using memory techniques in teaching the German language by
Khasanova, Z. Paziljanova's model of developing the communicative competence of the student is
to teach students to communicate in a cultured way, N. Merganova tried to cover specific aspects
of the language learning process, such as the model of the development of oral competence of
students in German. However, these models do not provide information about the model of using
interactive methods to achieve effectiveness in teaching customs.

The model of using interactive methods to achieve effectiveness in teaching customs in
German language classes has not been developed by the world and Uzbek researchers. As a result
of the use of interactive methods in the teaching of traditions in the German language classes of
general education schools, it was achieved not only to increase the knowledge of the students in
the German language, but also to develop and improve their sociolinguistic competence, and to
increase the dynamics of the language learning process. The knowledge of the customs of the two
countries of the students of general education schools was enriched, and the skills of tolerance and
respect for other cultures were formed in them.

Conclusion

The results of the conducted experimental work, the analysis of scientific sources on the
topic, and cyclical observations in the modeling process made it possible to create a model of
achieving efficiency through the use of traditional technologies in the German language classes of
general education schools. It is also worth noting that this newly created model of teaching
customs is important for the effectiveness of German language classes in secondary schools in the
future.
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Annotation

The article reveals some issues of teaching foreign languages, in which the method of free
associations is successfully used, and also touches on the functions performed by the associative
experiment in the course of teaching foreign languages. The purpose of the article is to consider
the essence and ways of using associations as one of the mnemonic techniques of teaching a
foreign language. The study used a set of methods: theoretical-analysis and generalization of the
results of scientific and methodological work; empirical-data collection and accumulation.
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Introduction

In connection with the development of anthropocentrism in the Humanities, the study of the
interaction of knowledge (thinking) and language is becoming more and more relevant. This
relevance is determined by such a practical task as improving teaching methods with optimal use
in the learning process of the entire complex of mnemonic techniques that meet the realities of
today.

Association is one of the most effective mechanisms for organizing and storing information
in memory. The term "Association” was coined by the British philosopher John Locke, who was
one of the first who started to think about experience as a source of human knowledge.

In modern pedagogical science, the use of associations as a mnemonic method of learning is
based on the results and provisions of classical experimental studies of memory, the object of
which among other things was the physiological mechanism of processing and remembering new
information (G. Ebbingauz, G. Mumer, A. Pilzeker), the concept of generalized associations (P.
Shevarev), as well as the latest achievements in various fields of neuroscience and
psycholinguistics (GA. Lauria. T. V. Chernihiv. J. Richardson et al.,)

In a broad sense, association is currently understood as a functional relationship between
two or more elements, in which the mental actualization of one of them causes the involuntary
appearance of the other (others) in consciousness. Associations are elements of imaginative
thinking and can arise freely on the basis of sensory experience. However, the process of
association can be controlled. Let us look at some examples of working with the method, where
tasks for controlled associations are used [1,137]:

1.Giving synonyms and antonyms.

2. Naming or describing parts of the whole and vice versa, guess the whole from a separate
part.

3. Describing the item using well-known words, for example, "it's a closet, it's cold, there's
food in it", for the new lexical concept of "refrigerator”. This way it is possible to enter vocabulary
on various topics.

4. Answering the guide questions, e.g. "what does lemon taste like?" when entering the
vocabulary — adjectives. Using the word, we can form a chain in the minds of students: a word
(lemon) - an image (using a picture) - a concept (that is, the understanding that the lemon is sour)
— a new word (sour). Based on such taste associations, we introduce vocabulary, such as sweet
(sugar), etc.

5. Associative series associated with a familiar concept, such as “sea”. Evoked associations
are formed on the basis of sensory-visual thinking using verbal stimuli - verbs of sensory
perception — to see, hear, smell, touch, feel. The lexical units can be nouns, adjectives, or verbs.

6. Anecdote technique by D. Scrivener is used when explaining a new vocabulary (one or
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two concepts) related to a single topic. Such a short humorous story of the teacher should be
emotional, interesting, evoking vivid images. The effectiveness increases with non-verbal
accompaniment of the story: demonstration, gestures, facial expressions, pictures, realities, etc.

In teaching a foreign language, it is possible and necessary to resort to both types of
associations. Additional associative means are usually designated by the term “mediators”, which
are auxiliary stimuli, elements related to each other or mediating memorized objects [2, 76-79].

By deliberately engaging the student’s creative thinking and encouraging them to create
manageable and free associations, the teacher promotes the emergence of new associative and
semantic connections, i.e. lays a stronger foundation for new knowledge. This pedagogical
technique was designated by the term-associative marker.It is a pedagogical tool for association
retention, to wit the deliberate emergence and fixation of a stable, permanent set of associative and
semantic connections and representations that are fixed in memory for a certain information,
action or event. Like an icon on the desktop of a PC that provides direct and quick access to the
desired file, an associative marker composes and structures information in a special way.Opening
the “marker” at once calls the entire array of associations associated with a particular phenomenon
[3, 232][4, 81].

Methods

The study of the use of associations in the process of language acquisition was conducted by
Stanford University Professor R. Atkinson, who suggested the names as the “Hint method” or
“Keyword method” for the associative method of teaching a foreign language. Associations are
based mainly on stimuli perceived by the sense organs that cause certain thoughts. In the process
of learning, associations are built in which lexical units, numbers, and formulas are associated
with certain words, pictures, signs, and experiences.The advantage of the associative method of
learning is due to the fact that a person has a huge power of imagination. The mind is able to
imagine a variety of things. Images that do not exist in the real world can appear in the head and
connect with other objects [5,170][6].

In addition to associative methods of teaching there is a corresponding effective applied
research method of Associative experiment. This method originated in the science of
psycholinguistics and is currently considered an actual psycholinguistic method. The associative
experiment is widely used in such fields as foreign language teaching, logics, political science,
sociology, theory of intercultural communication, and so on. As one of the main verbal and mental
mechanisms, the associative mechanism has a functional and universal character and affects the
cognitive, cultural and emotional part of speech perception and production.

The associative mechanism controls the occurrence of involuntary probable connections, so
called associations. As it was mentioned before, associations are logical connections between two
components of consciousness (perception, thought, feeling, etc.), which are expressed in the fact
that the appearance of one of the components in the mind leads to the appearance of the other. In
modern psycholinguistics, a number of associations are recognized as a model of human language
knowledge [7,219][8].

In general, the scenario of a free associative experiment looks like this: a group of people is
presented with a list of stimulus words that they should answer without hesitation. Respondents
are asked to write one or two reaction words, in which frequency words are highlighted among the
received words, i.e. words that are determined by their frequency of occurrence. Moreover, only
those reactions that have met at least three times are counted. However, all reaction words, even
single ones, are recorded in associative dictionaries, and then their total number is calculated
separately. In this way, scientists get a complete list of associations, which is considered the norm
of the studied stimulus word.
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Formulation of the task and aim

The new goal appears in this concern - to explore the scope and function of associative
experiment in the teaching of foreign languages, as well as to reveal specific methodological
problems that are successfully solved by identifying verbal associations. This task is of interest
due to the need to find new approaches to solving the eternal methodological questions of how to
teach, what to teach and why to teach. The relevance of this task is also due to the growing interest
in understanding deep speech-thinking processes in the course of foreign language proficiency,
which leads to the expansion of the scope of application of psycholinguistic methods in
linguodidactics.

Features of memorizing foreign words and ways to search for them in memory, as well as
problems of lexical typology from the point of view of methodology, these are the main
linguodidactic questions, for which the method of free associations is used. One of the factors that
affect the memorization of a foreign word is the ability of a new foreign word or its components to
relate to previously learned or simultaneously perceived material, which means the ability to
include words in associative relationships of various types [2, 67-80].

As a result of studying the lexical and semantic structure of equivalent words in different
languages, methodologists get a unique opportunity not only to visually trace the similarities and
differences in their semantic portraits and psychological relevance of individual semes, but also to
study the types of connections and relationships with other lexical units, as well as to judge the
degree of significance of these words for native speakers. This allows us to make assumptions
about the probability of positive transfer of skills or their interference in the interaction of these
languages when learning one of them on the basis of another.

It should be noted that in order to optimize the process of teaching a foreign language, it is
extremely important to study the strategy of creating associations of students in their native
language and its impact on the second [9, 278]. Definition of strategy of associative behaviour of
students living in conditions of monolingualism and bilingualism, allowed more detail to establish
the nature of the impact of this strategy on the second language and vice versa, and to identify
some of the conditions of destruction and generalization of models of associative relationships in
the interaction of languages in terms of educational bilingualism [10, 374].

Consequently, the question arises: how much and how does the level of second language
proficiency affect its interaction with the native language in the learning process. Associative
research has shown that at the initial level of proficiency in the second language, only the most
relevant types of a word connections are transferred to it from the native language. In the mid-90-
ies of the last century T.Yu.Sazonova and A.Yu.Tyagunova conducted an associative experiment,
the purpose of which was to study the specific features of identifying the meanings of English
adjectives by Russian-speaking students who speak English at an advanced level[11, 195]. The
resulting material was compiled with the results of research by 1.S.Lachina, made on the basis of
analysis of the associative thesaurus of the English language [12]. Based on the results of the
experiment, the following strategies were identified to identify the adjective:
strategy for searching for a denotation (a single-root word);
strategy for searching for words with similar meanings;
the strategy of the opposition;
morphological Strategy;
automation of the language of stamps;
attribution to the situation (taking into account the context);
response to letter-and-sound composition;

a pragmatic understanding.

Thus, the most relevant strategy was determined as searching for a denotation or the strategy
of attributing a trait to its potential bearer. However, 1.S.Lachina, in the course of comparing
identification strategies implemented by native speakers of different languages, came to the
conclusion that the leading strategies are the juxtaposition and attribution to a number of words
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related in meaning. The strategy of identifying adjectives based on the similarity of the sound-
letter complex was also found to be very common. [12]

The interaction of models of verbal relations between both languages: native and studied can
occur at a more advanced level of learning[13]. Here, the so-called “language sense” plays an
important role, the quantitative assessment of the formation of which allows us to find out the
control of students’ knowledge by means of an associative experiment. Thus, the associative
method in the perspective we are considering performs not only research, but also a controlling
function.

Another way to use the associative method is to create a task to fill in gaps in individual
sentences, excerpts from professional texts and works of art. One can start this stage with
elementary tasks for comparing lexical units that either make up a single combination, have
synonymous or antonymic connections, or relate to one aspect of the thematic phenomenon being
studied (for example, evidence - collect/ crime scene, etc.)[14, 212][15, 76-79]. The purpose of
these tasks is to form a knowledge of stable phrases used in the speech of a native speaker, as well
as to develop speech competence. When performing such tasks, it is important to constantly
analyze the connections between words, search for and establish new connections, and justify the
correctness of the choice of certain connections.

Modern methods of teaching a foreign language are becoming aimed at the knowledge of
ethno-linguistic consciousness and the disclosure of the national language personality, revealing
the relationship oflinguodidactics with psycholinguistics, linguoculturology and philosophy. The
ethnicity of national consciousness is reflected, first of all, in the system of subject meanings,
social stereotypes and cognitive schemes, which in turn are reflected in the verbal associations of
native speakers of a particular language. That is why the associative method of learning does not
set any boundaries for fantasy.

As it can be seen, associations are effective precisely because they can appear on the basis of
any means — incentives and form bright, memorable images. Each person is better able to perceive
the facts that are related to each other and to the experience of knowing reality that they already
have. And to understand and assimilate the new, it is enough to link different facts into a single
whole. Thus, the associative method develops imaginative thinking, makes lessons bright and
diverse, motivating students to obtain reflexive knowledge.

Conclusion

We can assume that using effective methods of developing associative memory and some
mnemonic techniques in teaching foreign language can improve the quality of knowledge and help
the teacher to make the concept of “translation” lose its meaning. That is, to learn to remember
new words so that connections are established between the visual image and the verbal
designation. Then foreign speech begins to be understood directly, as well as speech in the native
language, and images arise in the imagination reflexively under the stimulating action of words. In
addition, it should be mentioned that in a modern world, where the development of information
technologies is in a high-level, the role of associative online dictionaries in teaching foreign
language is also increasing.
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Abstract. Technology has become an integral part of our progressive, dynamically developing
society. Education is one of the most important professions in the world. In today’s society
modern technology has done a lot of opportunities for us, especially for education. Emerging
technology is developing day by day. Using emerging technology in education gives to students
more chances can learn language easily and improve their knowledge. Authors study covered
several points of view that call for improving technological literacy in the process of learning
English. The purpose of this article is to show the authors results how to learn English through
new technology. This article discussed how technology is used in language classes, reviewed
previous research on the use of technology to improve language learning ability, and according to
research, the use of modern technologies effectively increases language learners’ abilities. This
article reviewed the opinion of more than ten: Baytak, Tarman and Ayas, Alsaleem, Ahmadi, D.,
& Reza,M and so on.

Keywords: shadowing technique, listening skills, a foreign language, effectiveness, foreign
language teaching.

Introduction

The twenty first century is a century of emerging technologies. However, using of new
technologies in the training system is relevant work. In the field of global education, the scope of
application of information and communication Technologies has been expanding in recent years.
Educational opportunities have increased quickly, such as: distance learning, various trainings in
the virtual space, online courses, electronic textbooks, video lessons, mobile learning, electronic
and digital educational resources, various learning platforms and others. Today, distance learning
technology is an important educational trend in the world. Thus, in connection with the fact that
the rapid steps of development in society create a new way of life every year, school teachers also
correctly perceive the changes that have occurred and strive to increase their potential. The whole
pedagogical process of the school contributes to the development of these opportunities. Teaching
English using information technologies is one of the main achievements of today’s modern level
of Education. Mastering the English language takes place in the pedagogical process. The
advantages of technology, especially when learning foreign languages, are that language learning
iIs more interesting for students and increases motivation for the next lesson. In this regard, the
effective use of computer equipment, the internet, a computer network, and electronic textbooks in
the classroom process for the development of creativity and dexterity of students will improve the
quality of Education.

According to Dirinm and Alamaki especially the expansion and evolution of computer,
network and multimedia technologies of the global era influenced the educational process. In fact
technology develops every day, it continues to occupy a significant place in the life of not only
students, but also all mankind. These technologies allow students to participate in an active and
directed learning environment. Technology has not necessarily changed the way subjects are
taught. Nowadays, the use of technology is more of a necessity. In today’s world, it is very
important to develop the skills, agenda and vision necessary to understand technology and
relaxing from its benefits. The new paradigm of education prioritizes not only the student’s
knowledge, skills, and abilities, but also his personality and development as a citizen through
education. Traditional teaching is the process of organizing, managing and controlling a ready —
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made, new learning technology for students. New learning technology is a method of
implementing the content of training to ensure the effective achievement of the specified goal. The
new training organization should include the following tasks:

¢ Involvement of students in the management of the educational process;

e Making collective action a means of common communication;

e Individual learning based on the level, individual learning based on the specifics [1].

Nowadays, it is very important to master such skills as analysis, synthesis and organization of
the selection of important resources. The concept of computer science emerged as technology
developed [2]. Language is the most important activities used when communicating. The subject
of English allows students to develop communicative abilities of students. Dialogue is of
particular importance in the development of speech. Students use different parts of their English
language proficiency skills, such as listening, speaking, reading and writing in communication.
Communication and verbal communication between the student and the student, the teacher and
the students is carried out through dialogue. Through the case study technology, it is possible to
develop students’ thinking skill and dialogical communication by asking problematic questions.
Problematic questions are selected and formed depending on the content of the topic. In the
process of solving the problem, the student searches for data and facts and gives various scientific
arguments. According to Tezer computer science is defined as a structure consisting of
information and communication terms. It makes perfect sense to generate, use and make
information available. In today’s technological era, communication must be very good to practice
computer science. The result was the concept of Information Technology. All developments in
which information is contained in the communication process are called Information
Technologies. The technology has been used in many ways, as well as in education. Today, the
rapid development of technology increases the importance of technology in education. When
considering the research, it was argued that technology should be combined with education in
order to improve the efficiency of teaching and learning process and prepare qualifies people for
future generations [3].

Teaching methods and activities are being modernized with new approaches. In modern
society, in our countries the teaching places are changing to quality of education requirements: of
teaching areas information, in modern education process, in the field of science, education and
research with foreign education and so on. Technology has become an integral part of learners in a
life. In reality we spend more time through technology. Indeed, technology its magical power, can
accelerate language learning. This tool can help teachers a lot in teaching English at all levels of
Education. Using of technologies in classes is very important and at the same time problematic
question for a foreign language teacher. In the methodology of teaching foreign languages, this
issue is being developed since the beginning of the 80s of the XX century. Today, the use of
technology is one of the most successful acquisition of a foreign language. Therefore, the foreign
language teacher is in addition to a through professional. Learning modern methods of
communication, the use of Information Technologies at all stages of training — this is the question
time. Modern information technologies should be an effective tool that facilitates the acquisition
of education, makes learning interactive, communicative, interesting, visual and personal.

According to Ahmadi that currently one of the most important elements of teaching is the
technique of teachers using technology in their classes to facilitate the process of teaching
languages [4]. According to Becker, computers are seem in the teaching staff as a means of
accessibility, proper preparation and achievement of certain results by students in the curriculum.
Nowadays, many teachers are recommending that computer technology as an important part of
high-quality education. Technology has always been an important part of the teaching and
learning environment. It is an integral part of the profession of teacher they use it to interest
students in classes to facilitate their learning [5].

According to Gilakjani the introduction of computer technology will help students to work
independently, help students in their learning process, and not just in language learning, and they
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will have access to a lot of information that their teachers cannot provide. Using of technology in
extracurricular activities has a great place in changing the methods of application in Language
Teaching. In the classroom, teachers have a significant impact on teaching students through
technology. If teachers do not use technology in their education, they will never be able to keep up
with new technologies. Thus, it is very important for teachers too fully understand technologies. In
addition one of the benefits of using technology in learning English is to make students more
interested in the language through new approaches [6]. According to Arifah the Internet, through
technology, helps motivate students to teach. Also with technology we can use pictures, movies
and music together during classes to develop their intellectual thinking. Another advantage is that
students can download and use various programs related to the English language on their phones

[7].

Methodology

Some research survey was carried out using technology in learning language. For instance:
Solanki, Shyamli and Purhosein Gilakjani supported the idea that the way language is taught has
been changed. The researcher continued that the use of technology helps students learn based on
their interests [8] [6]. However Ullah and Farzana collected data for the study in a qualitative and
quantitative way. Researchers used the mixed methods to collect and evaluate data in accordance
with the objectives and questions of the study. 60 students attended this survey, the qualitative
method mainly involved interviews and analysis of previous studies [9].

The main purpose of writing this review was to show technology has been used in literature.
11 articles analyzed about the Technology. These studies have been discussed below:

Year Author

2011 Baytak, Showed the study was conducted on the use of technologies in
Tarman  and | Language Teaching.
Ayas

2014 Alsaleem Discussed about WhatsApp apps into discussion notebooks in

English to help students to write better and speak clearly.
2018 Ahmadi, D., & | Discussed how the use of modern technologies can help students

Reza,M. learn English as a second or foreign language.
2018 Dziuban, C., & | Examined = where information  technology increasingly
Sicila, N. communicative with another, this study examined a number of

outcomes, consequences, and potential future paths for blended
learning (BL) in higher education.

2018 Ullah.S. & | Studied this article aims to examine how technology is used in
Farzana.Q. Bangladesh to teach English at the Secondary School.
2019 Atas,A.H., & | Described the use of gadgets by young people in a developing
Celik country, focusing on the reasons, models and circumstances of
mobile phone use.
2019 Huang Discussed of the XXI century is the effective use of new

technologies in various learning scenarios.

2019 Yalcinalp S & | Presented systematic review was to search and summarize articles
Ayci U on the use of new digital educational technologies and systems in
the field of creativity and education.

2021 Van,L.K.,, & | Presented the use of technology in teaching English, there is a
Pham,V.P.H. | significant opportunity to increase.

2021 Wang & Cui Discovered the impact of learning in the undergraduate system in
general colleges and the factors that influence it.

2021 Leoste,J., & | Studied “My future colleague robot” initiative, which aims to
Grauberg,l. improve the skills of university professors in integrating the latest
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Baytak, Tarman and Ayas showed that adding the use of technology improved students’
learning abilities. According to students, the use of technology in the classroom improves the
learning process and makes it more interesting. In addition, the students argued that technology
makes learning fun and participatory. The use of technology improves participants’ motivation,
interpersonal communication, learning and participation, which was another conclusion of the
study [10].

Alsaleem discussed about that WhatsApp application helped participants improve their
writing, speaking, vocabulary and language skills. In a study published in 2013 Godzicki, Crofel
and Michaels examined classroom inspiration and student participation. The results are more
likely to attend classes. When it comes to accessibility and inspiration, technological tools show
growth [11].

Ahmadi discussed several points of view that encourage English learners to improve their
technological literacy. In this article, the author defines the terms “technology” and “technology
support”, discusses how the technique is used in language classes, reviews previous research on
the use of technology to improve language learning ability, and gives some recommendations on
how to use these technologies more effectively to help students develop their learning abilities.
According to the study of the literature, the effective use of modern technologies increases the
ability of English language learners to learn new languages [4].

Dziuban and Sicillia examined the authors claim that when studying effectiveness, BL
focuses on achieving, succeeding, and accepting students’ learning situations. When interacting
with minority status in face-to-face and online learning, the rates of success and dropout contrast
with those of BL. According to a study of students’ perception of course superiority, there are
reasonable rules for making decisions “if” to make decisions about how students can improve their
educational experience. These guidelines apply regardless of the type of course, the intended
importance of the subject, or the expected grade. The authors conclude that, despite the fact that
blended learning predates modern learning technologies, as it develops it becomes more closely
related to these technologies, since they begin to resemble some features of people’s thinking [12].

Ullah and Farzana conducted reserch to take attitudes about technology in Learning
language among teachers and students. Extremely, it howed how the use of technology affects the
learning and teaching of English. Sixty students and eight teachers from four Bangladesh private
schools were selected to participate in the survey on the use of technology in teaching English.
The study was connducted using a mixed methods approach by researchers, who used two sets of
guestionnaires — one for teachers and one for students — and semi-structured interviews to collect
data. The results showed that the use of technology in education has its advantages and
disadvantages. Although teachers like to use technologyy in the classroom, there are timelimits,
lack of professional training, and technical assistance from the authorities that make such teaching
difficult. And according to the students’ response the use of technology during the lesson showed
results that did not bring ggod benefits for them [10].

Atas and Celik described this article involved 842 students from 101 different universities.
The study used the Cross survey method. In terms of usage patterns, most students use their
telephones for about 3 years, mainly in the evening and / or at night, about 5 hours a day. They
also use their smartphones to access the Internet for about 4 hours a day and check them on
average 28 items a day. According to the results, the most common purpose of using a cell phone
is to chat with someone, then monitor social media and search the Internet, and shopping is less
common [13].

Huang discussed four types of technology in this research: learning analytics, artificial
intelligence, adaptive technologies, and wearbale devices. In each of these four industries, selected
technologies are evolving and will continue to evolve for a while. It should be nored that
technology does not have to be a real device; rather, technlogy can be broadly defined as a
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systematic and disciplined application of knowledge. This chapter discussed implementation
issues as well as the potential impact of these new technologies on teaching and instruction [14].

Yalcinalp and Ayci reduced the list of 267 articles to 37 relevant articles. In order to better
understand the current state of the study, these articles were linked in quantitative and qualitative
terms. The analysis reveals a new distinction between articles on technology and articles on
curriculum development in technology-related courses. It is concluded that research in the field of
educational technologies and creativity has touched on important issues in this area in general, but
it is necessary to eliminate certain discrimination. In particular, he advocated for further research
on the impact of technology on creativity in adult education and lifelong education. It is believed
that they will be of interest to both researchers and practitioners working in the field of creativity
and education, as well as interested in the use of educational technologies and tools [15].

Van and Pham presented there weren’t many studies showing how technology can help you
speak, listen, read and write in English. That 2-week study involved third-year participants in the
Wang Lang University foreign language learning program. The questions focus on the use of
technology to learn English. Then, in order to draw general conclusions and conduct a survey,
scientists collect all the answer data. Authors see the achievement of four skills after using English
learning technology, so this effect is given as a percentage (30%, 50%, 80%) depends on the
results of the survey [16].

Wang and Cui discovered that the teaching effect is primarily influenced by four
dimensions: teacher, student, teaching method, and teaching environment. The authors then
reformed the teaching method and tested its effectiveness. The results showed that the reformed
teaching method significantly improved students’ professional English ability more than the
traditional teaching method.As a result, higher education institutions are advised to develop a set
of scientific, reaonable, and practical evaluation methods for teaching effectiveness that take into
account teaching requirements, policies, faculty and capital investment. The research findings lay
the groundwork for higher education’s long term healthy development [17].

Leoste and Grauberg studied the notion of collaborative learning and the way it is
influencing teaching methods and adult educational experiences. This section also discusses
instructional material and faculty methodologies that can be applied to blended learning in order to
continue fostering an encouraging educational environment for both in-person and online studnets.
To continue promoting blended learning and satisfying the demands of today’s learners, future
research initiatives can concentrate on teachers’ professional development and academic
assistance [18].

Although some research have highlighted the difficulties facing students, the studies
mentioned above present a variety of disadvantages of employing technology.

For instance, Ahamdi’s research, the use of technology in today’s of work, especially in the
field of Education, has made our lives easier. However, technology has shown its effectiveness in
teaching languages, especially in the real world, as a motivator and space for learning.
Nonetheless, there are still disadvantages to the use of technology in education. The device can be
abused by students who easily cheat. Students’ ability to think critically may be limited by the
constant use of technology. As a result, this essay examines the advantages and disadvantages of
using technology in teaching languages. Teachers who want to incorporate technology into their
ESL (English as a second language) classes may find this article a useful resource. The question of
whether technology affects students’ attitudes may be the subject of future research [4].

Conclusion

This article discusses the views and theories of researchers on the use of technology in
language teaching. According to several scientists, technological resources have a positive impact
on students, teachers and other professionals, as evidence by the study of the literature. Teachers
need to help apply the latest technology in language learning. According to the study, technology
can benefit teachers and students in different ways when used correctly. It is a tool that helps
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students solve their learning problems and apply what they have learned in practice. The review
literature also states that the use of technology is important for learning a language a its own pace,
helping and creating self-understanding. As for its consequences, before sending course-related
emailsor lecture notes, you should carefully consider the time of data transfer. The most important
information, reminder or message should be sent in the evening and/or at night. You should send
small portions of messages or information related to the course. In addition, to use smartphones
for educational purposes, it is necessary to accompany the daily routine of students. As students
continue to use their mobile phones during lectures, it is necessary to develop effective solutions
for their inclusion in the educational process. In conclusion, the effective use of modern
technologies in the classroom contributes to increasing the cognitive activity of the student,
independent learning, and the formation of creativity.
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Abstract: This article deals with significant role and essence of pedagogical technologies in
the process of teaching English. Also it points out that the purpose of education is the formation of
an individual who is able to freely navigate on the basis of deep knowledge, skills and
competencies acquired in accordance with the requirements of modern society. Nowadays in the
educational process it is important to teach learners to be a person who is able to achieve the set
goal through cognitive activity, the person who is able to independently make correct, effective
decisions. The article discusses the methods of pedagogical teaching technologies that are
replacing traditional teaching methods. In modern times, it is necessary to provide youth with new
knowledge related to information technology that meets the world standard. In order to make the
lesson more interesting and increase the interest of students, it is necessary to change each lesson.
To do this, it is necessary not to be limited to one technology, but to use elements of different
technologies. There are a lot of methods that are used today to provide effective knowledge,
increase students ' interest in new technologies, and each teacher will benefit only if he can use
them effectively. Innovative activity (technology) applies to all aspects of the didactic process:
organizational forms, content and technology of training, educational and cognitive activity. The
following interactive learning technologies were distinguished and described in detail: game
method, design learning technology, computer technology.

Key words: teaching, pedagogical technology, English language, project method, ICT
technologies.

Today, significant changes are taking place in school education, which cover almost all
aspects of the pedagogical process. The student's personal interest is a decisive factor in the
educational process. The main learning strategy becomes a personality-oriented approach that
puts the child's personality, his abilities and abilities, inclinations and needs at the center of the
educational process. All this can be implemented on the basis of new educational technologies.
Currently, this concept is firmly embedded in the pedagogical lexicon. Technology is a set of
techniques used in any business, skill, art (explanatory dictionary).

Pedagogical technology is the design of the educational process based on the use of a set of
methods, techniques and forms of organization of training and educational activities that increase
the effectiveness of training, the use of which has a clearly defined result. With the mastery of
any new technology, a new pedagogical thinking of the teacher begins: clarity, structurality,
clarity of the methodological language, the appearance of a reasonable norm in the methodology
[1, p.6].

Applying new pedagogical technologies in the classroom, | became convinced that the
process of learning English can be viewed from a new perspective and master the psychological
mechanisms of personality formation, achieving better results.

Various pedagogical technologies help to diversify educational activities, and also
contribute to increasing motivation to learn. Within the framework of the new educational
paradigm, motivation to learn occupies an important place. The purpose of motivation is the
formation of children's sustained interest in the subject, the development of communicative and
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creative abilities. Thus, the main task of the teacher is to choose techniques and methods to
stimulate the active cognitive activity of students, the realization of the creative potential of each
participant in the educational process.

The purpose of my work is to identify the possibilities of modern pedagogical
technologies as a tool to increase motivation for learning and learning effectiveness, and the
development of creative abilities of children in English lessons.

In accordance with the set goal , the following tasks are defined:

e the study of innovative forms of education in domestic and foreign methodological
literature;

o the use of PT in English lessons as a means of improving the effectiveness of teaching;

e creating conditions for creative activity in English lessons through various modern
pedagogical technologies;

e generalization of the experience of using innovative forms of teaching in English lessons.

Thus, modern pedagogical technologies are not only the use of technical means of teaching
or computers, it is the identification of principles and the development of methods for optimizing
the educational process that increase educational efficiency.

In turn, the effectiveness of the educational process should be provided by the information
and educational environment - a system of information and educational resources and tools that
provide conditions for the implementation of the basic educational program of an educational
institution [2, p.3].

A foreign language teacher teaches children the ways of speech activity, so we are talking
about communicative competence as one of the main goals of teaching foreign languages.
Modern forms of education are characterized by high communicative ability and active
involvement of students in educational activities, activate the potential of knowledge and skills of
speaking and listening skills, effectively develop the skills of communicative competence of
students. This contributes to adaptation to modern social conditions, because society needs people
who are quickly oriented in the modern world, independent and proactive, achieving success in
their activities. Any innovation activity is based on creativity. Creative activity involves the
development of the emotional and intellectual spheres of personality [3, p.6].

To increase the effectiveness of the educational process during English lessons, | use the
following educational technologies, taking into account the age characteristics of children:

Games

Games allow for a differentiated approach to students, to involve each student in the work,
taking into account his interests, aptitude, level of training in the language. Exercises of a playful
nature enrich students with new impressions, activate vocabulary, perform a developmental
function, relieve fatigue. They can be diverse in their purpose, content, methods of organization
and conduct. With their help, you can solve any one task (improve grammatical, lexical skills, etc.
) or a whole set of tasks: to form speech skills, develop observation, attention, and creativity, etc.

Some games are performed by students individually, others — collectively.

Each exercise of a playful nature requires at least 10-12 minutes of study time.

Individual and quiet games can be performed at any time of the lesson, collective games
should preferably be held at the end of the lesson, since they have a more pronounced element of
competition, they require mobility. The same exercise can be used at different stages of training.
At the same time, the linguistic content of the game changes, the way it is organized and
conducted.

The use of role-playing games provides ample opportunities for activating the
educational process. It is known that a role-playing game represents a conditional reproduction by
its participants of real practical activities of people, creates conditions for real communication.
The role-playing game can be used both at the initial stage of training and at the advanced stage. It
always presents a situation that indicates the conditions for performing an action, describes the
actions to be performed, and the task to be solved. In a situation, it is necessary to give
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information about the social relationships of the partners. The description of the role is given in
the role card. Students need to be given time to get into the role. The roles are assigned by me, but
they can be chosen by the students themselves. It depends on the characteristics of the group and
the personal characteristics of the students, as well as on the degree of their mastery of a foreign
language.

Project technology

This technology is aimed at developing an active independent thinking of the child and
teaching him not just to memorize and reproduce knowledge, but to be able to apply it in practice.
It is important that children learn to cooperate while working on the project, and learning in
cooperation brings up mutual assistance, desire and ability to empathize in them, creative abilities
and activity of students are formed. The use of this technology makes it possible to provide for all
possible forms of work in the classroom: individual, group, collective. The implementation of
project tasks allows students to see the practical benefits of learning a foreign language, which
results in an increase in interest and motivation to study this subject. Learning by actively
involving the student in the learning process leads to mastering the art of communication. The
activity of students in the classroom and outside of school hours is significantly intensified. Even
insufficiently motivated students show interest in the language while performing creative tasks.
The use of the project activity method is possible when studying individual topics of the course
(For example, "My ABC", "Me and my friend", "Favorite menu", "Our class", "Famous people",
"Sights of London", "Planet Earth™, "Foreign languages in my life" and others). By completing the
tasks of the project, students get the opportunity to practically apply their knowledge of a foreign
language. Schoolchildren themselves find the necessary information containing valuable regional,
lexical, grammatical material, using for these purposes not only the textbook material, but also
other sources of information. In search of information, my students actively use magazines for
English language learners and Internet resources.

In elementary school, it is possible to use both mini — projects designed for one lesson or
part of it, and large projects that require a long time to complete them. Projects can be individual
(for example, collage or album “Me and my friends”, “My family”, “My first book™) and group
(“Favorite pets", “Our school").

Effective methods and techniques used in practice in determining such basic competencies
as intellectual, communication and worldview in the model of a modern teacher of a new
formation are as follows:

Table 1. Teaching English using computer technologies, including the capabilities of a multimedia
room [4, p.20].

Teaching English Ways to solve the methodological problems of teaching a
multimedia room
Internet resources Electronic Interactive Audio-
textbooks, computer module video
training program
online vocabulary, Forum, chat, personal
grammar, web quest (project work
performing tasks phonetics work of students, designed to
discussion) do
free electronic ready for use tasks and
tasks
register for materials, read methodical
competitions,
from the publishing application for recommend
house "McMillan™ ations
educational and texts, design using
methodical
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Use of the complex for works video

the internet materials materials

authentic sound view

based on texts

listening
comprehension skills

improvement

Information and communication technologies (ICT).

To date, ICT has taken a strong place in the educational process. With the help of ICT, the
following principles are implemented: visibility, accessibility, differentiated approach in teaching,
practical orientation, systematic presentation of the material. These principles are the basis of
learning, as they contribute to the development of the personality of each individual student within
the educational process. Now the training becomes fascinating and interesting, since the student is
given a task not in a traditional form, but in a modern and attractive one. Multimedia resources
help to make each lesson special for both the student and the teacher. In this case, we need to talk
about the degree of participation of both in the modeling of the lesson. The teacher poses a
problem — the student is looking for ways to solve it, the teacher offers a form of work and partial
filling of the lesson — the student helps to fill the lesson, for example, in the form of a
presentation, and the like.

The computer has a huge potential for the formation of positive motivation for learning,
the removal of tightness and a number of complexes that prevent the child from learning, and is
not eliminated in direct communication with the teacher. Screen and sound learning tools
successfully solve this problem. The figurative material copies reality, serves as a model that gives
with varying degrees of accuracy of representations about the original. The combination of
auditory perception of the image with visual increases the effectiveness of training. When learning
a foreign language, it is important to master knowledge and develop skills brought to the level of
automatism of skills. This can only be achieved by repeated repetition. In this case, the computer
can act as an infinitely patient tutor, taking into account the individual characteristics of the
student. Since language is a means of communication, communication, and speech is a way of this
communication, then mastering the means is possible only when creating conditions for
communicative problematic educational situations. A training computer is a tool that organizes
and manages the independent work of trainees, especially in the process of training work with
language and speech material. This determines the nature of the exercises and methodological
techniques used.

Modern internet tools have also become a kind of method. This, that is, through various
programs, educational platforms, including the Wordwall program, allows you to familiarize
yourself with the lesson, check homework, compile test questions. Internet sites such as Quizlet,
Kahoot, Quizzes, Plickers are very good tools. Firstly, it increases the interests of students, and
secondly, learning a language becomes a much easier and more interesting process [5].

Kahoot Plickers Quizlet

m j B
\ i
Ping Pong Quizizz Google Forms

A 2 B

Computer games
“We're shopping.” Trainees have a list of products they want to buy. They have to find the
appropriate store, enter and buy the goods. If there are no necessary goods in the store, they need
to get on the bus and go to the supermarket. Trainees must print complete answers in a foreign
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language on the screen.

“London Adventures". An exciting game that uses a map of London. The players are
traveling around London and at the end of the trip they have to get to Heathrow Airport after
making certain purchases. The game is designed for a regular lesson and encourages the use of
foreign words in a variety of situations.

“Catch the word”. A flock of word fish swims on the screen, and the fisherman must catch
them and arrange them in the right order. The working language of the program is foreign. All
possible combinations of words are allowed, which appear on the screen after each successful
attempt, and so on.

An effective means of implementing a multi-level approach and individualization of foreign
language teaching is the use of electronic textbooks. The volume of such a manual, compared with
a similar printed one, is an order of magnitude higher and provides students with much broader
work opportunities. It is possible to choose an acceptable level of difficulty, it is possible to switch
to another level of difficulty. The electronic manual saves time by allowing you to do without a
dictionary. Hyperlinks help not just translate a word, but reveal the concept in more detail, giving
reference material. Electronic manuals have more interactivity than printed ones, thanks to the
ability to navigate through the information space of the manual using the menu. It should be noted
that the presence of a well-developed computer program does not facilitate the work of the teacher
at all, but helps to make it more effective. The computer has significantly improved the age
capabilities of children who easily master the techniques of work that were previously available
only to highly qualified specialists [6, p.97].

In conclusion, | would like to note that a modern teacher cannot work effectively without
the use of modern pedagogical technologies in his work, the use of which is one of the main
conditions for improving the quality of education, reducing the workload of students, and more
efficient use of school time

Thus, summing up, we can say that modern pedagogical technologies are a huge number of
opportunities that lead to motivation as the main motor mechanism of human education and self—
education, which is a reflection of my pedagogical credo - "desire is a thousand possibilities,
unwillingness is a thousand reasons ..."
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Abstract

Social networking cites can serve well for Mobile-Assisted Language Learning (MALL). Among
them Facebook is a widely used one and is integrated into higher education to create a community
and ease interaction between students and staff. Responding to the calls of earlier studies to utilize
Facebook closed groups into writing instruction, we devised a case study as a Bachelor of Art
thesis graduation requirement of the first researcher to explore how preparatory programme
English majoring students (N=57) perceived the use of such a group for extracurricular
argumentative writing practice. We devised a 6-week-application extracurricular activity process
to scaffold argumentative writing instruction where the participants joined a Facebook closed
group created by the first author as the facilitator of the group discussions. They participated in
discussions on current debates, making their voice heard, interacting with the posts, and replying
to each other’s comments. The topics of the discussions were parallel with topics of the
argumentative writing course syllabus. After every week’s discussion where the participants were
supposed to read the related material to have input and discuss on the issue, they wrote
argumentative essays in the classroom about a parallel topic. At the end of the process, we asked
the volunteers (N=21) to fill in a self-report with 7 open-ended items in the form of an open-ended
questionnaire to let us learn their experiences and understand their attitudes. Besides, we
conducted a focus group interview to further our understanding of the issues and to cross-check
the questionnaire data. The findings indicated that the participants mostly found the process
beneficial and integrated what they learned there into their classroom writing. The application
helped them brainstorm on the issues, empowered their writing with arguments and
counterarguments, increased their motivation to read further, offered them the chance to hear their
peers’ perspectives, and prepared them for writing beforehand. Although most thought that the
process made it easier to write argumentative essay, there were complaints about the platform
itself, and the challenging nature of the tasks due to their other departmental responsibilities. At
the end, both taking our observations into account and giving an ear to the participants’
suggestions, we offer pedagogical insights to those who want to maximise the potential benefits of
social media for writing instruction.

Keywords: Social media, Facebook closed groups, MALL, argumentative writing

Introduction

In today’s world, Information and Communication Technologies (ICTs, hereafter) serve
well for a wide variety of reasons for people from all walks of life. Those technologies have been
also integrated into education as teachers and students tend to utilise such communication
Technologies as “great opportunities for the delivery of education” [Gezgin et al., 2018]. Their use
for particularly language education is expressed with paradigms such as Computer Assisted
Language Learning (CALL) and Mobile Assisted Language Learning (MALL). While the former
should be understood as the use of computers to aid learning by offering language input or serving
as a tool, the latter refers to the utilization of mobile devices such as mobile phones, MP3/MP4
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players, palmtop computers in language education [Kukulska-Hulme & Shield, 2008]. Related to
those paradigms, social networking sites, as an integral part of modern life, have started to serve
for diverse purposes for the 21st-century learning contexts. Among those sites, Facebook is one of
the oldest and widely-used social networking site/social networking service [Ariantini et al.,
2021]. It is owned by Meta Platforms, i.e., American technology giant. This social networking
service has been documented to have been used as a promising educational tool, ensuring
whenever and wherever learning.

The related literature has offered positive research outcomes of its integration into
language learning: promoting English learning engagement and motivation [Espinosa, 2015;
Ramdani & Widodo, 2019]; enhancing writing as well as speaking and listening in an integrated
way [Rodliyah, 2016]; developing creative and critical thinking [Wang & Chen, 2019]; improving
English proficiency, including reading [Akayoglu et al., 2020], listening [Al-Arif, 2019], speaking
[Ramdani & Widodo, 2019], vocabulary [Rodliyah, 2016], grammar [Al-Arif, 2019],
pronunciation (Al-Arif (2019), and writing and spelling [Rodliyah, 2016].

For language learning, writing is an important skill to develop, and students are expected to
be equipped well with academic writing skills in higher education, for “we are ultimately defined
and judged by our writing” [Hyland, 2013, p. 69]. The ones with poor academic writing skills in
English are marginalised in both undergraduate and graduate programmes [Altinmakas & Bayyurt,
2019]. However, several scholars have drawn attention to the challenging nature of academic
writing. Learners are supposed to follow certain academic writing conventions; care for several
issues, including content, organisation, and clarity [Gastel & Day, 2016]; may tend to
procrastinate due to its demanding nature, have difficulty to start writing, and suffer from low
English proficiency [Belcher, 2009]; may lack writing training and practice in both their mother
tongue and English; have high writing anxiety and low self-confidence [Altinmakas & Bayyurt,
2019], to list but a few. Several studies have been documented to deal with diverse writing-related
issues. However, there are recent calls to conduct further studies to exemplify classroom
implementations to get better results. Thus, responding to calls to conduct writing-related studies
going far beyond diagnosing such problems and taking actions and to utilize Facebook closed
groups into writing instruction, [see, for instance, Rodliyah, 2016], a case study was devised to
explore how preparatory programme English majoring students (N=57) perceived the use of a
Facebook-closed group for extracurricular argumentative writing practice. The following research
questions guided the current research:

1. What are the perceptions of the EFL students towards the integration of Facebook into
their academic writing class?

2. Did students use their friends’ comments, ideas, or the content of the posts as a material for
their argumentative essays?

Methodology

To investigate the reactions of preparatory programme English majoring students to the use
of a Facebook-closed group for extracurricular argumentative writing practice, a 6-week-
classroom implementation extracurricular activity process was devised. The researchers aimed at
scaffolding argumentative writing instruction outside classroom borders; therefore, they decided
to create a closed Facebook group and asked the participants to join the group. The participants
were supposed to read the shared materials on current debates by the first researcher, participate in
discussions, interact with the posts, and reply to each other’s comments. The topics of the
Facebook class were parallel with those of the argumentative writing course syllabus and
argumentative in nature: euthanasia, tongue operation, Tik-tok, transgender Olympic athletes,
brain drain in Turkey, legalising death sentence (see the Appendix).

In the current case study, which should be understood as a popular qualitative research
design to investigation various social issues related to behaviours and relations in a detailed way
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[Mayring, 2011]. The participants were supposed to write argumentative essays in the classroom
after every week’s discussion on about a parallel topic. The ideas of the volunteers (N=21) were
gathered with a self-report with 7 open-ended items in the form of an open-ended questionnaire
and a focus group interview covering parallel items (N=5). The qualitative data from both data
gathering instruments were analysed using content analysis.

Findings
The questionnaire and focus-group findings of the current research are briefly presented
below.

Open-ended Questionnaire Findings

The findings are presented under four themes: benefits, challenges, suggestions to better
the implementation, satisfaction, and integration. The benefits were categorised into five sub-
themes: (1) knowledge increase; (2) idea exchange; (3) classroom implementation; (4) skill-
enhancement); (5) motivation. The participants stated that this activity offered them related input
from which they learned much (N=9) and developed various ideas (N=5). Regarding idea
exchange, it was found that the experience seemed to offer them chance to express their ideas
freely (N= 2) and hear different perspectives (N=2). Some also touched on its role for classroom
implementation, as a few found the topics they discussed engaging (N=2) and time saving (N=2),
for it empowered them with input and ideas for their writing in the classroom. Besides, skill
enhancement was also identified, i.e., increase in cultural awareness (N=1), perspective
development (N=1), and enhanced interaction skills (N=1). Lastly, two touched on motivation
increase to read more (NO1) and do further research (N=1) to help their academic writing in the
classroom. The following two excerpts taken from the open-ended questionnaires exemplify some
of those benefits:

| think it is beneficial. Because we were not aware of the subject we were going to
write in advance, and it was very difficult for me to both generate ideas and
translate them into English during the lesson. However, after this application, | was
able to read researches and have an idea before coming to the lesson about the
subject we will write. This helped me both in terms of time and content. [Participant
11, grammar mistakes in original]

Some challenges were also identified, which fall into two broad categories as platform-
related challenges(N=5) and implementation-related ones (N=3). The former covers weaknesses
such as negative attitudes towards Facebook platform (N=4) and notification problems (N=1). The
latter, on the other hand, covers issues such as inappropriate topics (N=2) and limited time for
discussions (N=1). The following excerpts exemplify some of those challenges:

In my opinion, not everyone may like, be interested in, or have no idea about
everything. This is normal, but sometimes there are topics that are too narrow to
really talk about, and that creates a bit of a problem. For example, there was a
transgender weightlifter issue. Probably everyone thought the same thing because
there was little that could be thought of. [Participant 6, grammar mistakes in
original]

Besides, the participants were asked to offer suggestions to better the implementation,
which fall into three broad categories. Student-based suggestions (N=6) were as follows: students
themselves choosing the topics (N=4), scaffolding students about ICT skills (N=1), and
encouraging more interaction between students (N=1). On the other hand, content-based
suggestions (N=3) were shorter texts (N=1), more visual content (N=1), and more common topics

37



(N=1). Lastly, platform-related suggestions (N=6) should be understood as their wish for a social
media platform other than Facebook (N=6).

To explore their satisfaction with the implementation, the participants were asked to
evaluate their experience out of 10, i.e., 1 as the lowest and 10 as the highest grade. The overall
satisfaction score with the process was found 8.28, which could be interpreted a high satisfaction
with the integration of Facebook into academic writing. To understand their honest views, they
were also asked to create metaphors. The analysis showed that they did not create any negative
ones. The positive metaphors were a light, language app, plant, flashlight, cake, cloud, book,
pomegranate, closet, flower, and guide to show how the implementation illuminated with ideas
and guided them for writing argumentative essays in the classroom. On the other hand, there were
three neutral ones, i.e., pillow, public transportation, and diary. Two representative metaphors
with their justifications are as follows:

This application is like a light because it illuminates our thoughts that are already
there in the dark in our minds. [Participant 2]

An effective application is like a public transportation vehicle, but the only

difference is your own effort and effort, not the driver who takes you to the route...

in short, everyone benefits as much as they want to. [Participant 18]

Lastly, they were also asked for the ways of utilising the Facebook closed-group
discussions in their academic writing products. There were some who used peers as a source by
integrating peers’ arguments into their texts (N=4), and being inspired by their peers and devising
support and arguments and counterarguments based on their comments (N=2). The second
category covered those who used elf as a source, i.e., using only their own comments and ignoring
those of their peers (N=3).

Focus-group Interview Findings

To triangulate the findings, 5 volunteer participants were invited to offer their view in a
focus-group interview with 4 questions about the strengths of the application, problems they
encountered during the process, the way it affected their writing process, and their suggestions to
make the application better. The findings support those of the open-ended questionnaire. The
strengths of the implementation were found its potential to help them develop ideas and produce
arguments and counterarguments for their writings, enhanced cultural knowledge, and increased
motivation to search further. On the other hand, they touched upon challenges such as notification
problems (N=1), controversial topics (N=1), and sensitive issues (N=1). Besides, they reported to
have utilized this experience to write better argumentative essays and to have felt more
comfortable because they could think about the topic before the lesson (N=2). Lastly, regarding
their suggestions to better the implementation, they expressed their wish for increased student
autonomy and another platform other than Facebook. They wanted to choose the topics to discuss
themselves and have a debate-like activity on Facebook.

Discussion & Conclusion

Overall, the participants were mostly found positive as it helped them produce arguments
and counterarguments, thereby getting prepared for classroom writing beforehand. Yet, it was not
without limitations such as negative attitudes toward the platform itself. The findings support
those of the earlier studies: students found it easier to write essays after participating the
discussions on Facebook [Yunus & Salehi, 2017]; they held positive attitudes towards the
implementation [Yunus & Salehi, 2017]; and they felt more comfortable with writing
argumentative essays after reading and discussing the parallel topics on Facebook; their language
learning motivation increased [Espinosa, 2015]; their knowledge widened [Rodliyah, 2016]; they
learned from others’ writing [Rodliyah, 2016].
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Such a positive picture could encourage the researchers to reach the conclusion that as
there is a possibly close relation between high writing proficiency and time spent on pre-writing
stage [Sasaki, 2000], such alternative implementations could empower novice academic writers by
equipping them well to develop arguments and counterarguments before they come to the
classroom.

Dealing with such related language input could enhancing their reading skills as the
participants felt more motivated to do further research to learn more in the present study. Besides,
seeing such related language input before writing could serve well, for it could offer them chance
to imitate writing as successful writing is related to effective imitation” [Gastel & Day, 2016,
p.12]. Those positive outcomes highlight the possibility to boost EFL learners’ academic writing
confidence, as in this way those having difficulty to start writing and having a satisfactory end-
product could be scaffolded [Belcher, 2009].
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APPENDIX. WEEKLY TOPICS

Weeks | Topics Questions Asked Materials/
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Input

Week | Legalization | 1.What do doctors think about Euthanasia? https://www
1 of euthanasia | 2.Under what terms they find it reasonable to apply theguardian
in Turkey Euthanasia? .com/.../eut
3.Do you believe that doctors apply euthanasia hanasia-
secretly? Do you find passive euthanasia more ethical | and-

or not? assisted...

https://www
.ntv.com.tr/.

../otanazi-
nedir-
otanazi-
hangi...

https://www
.ntv.com.tr/.
.[turkiyede-
pasif-
otanazi-
hakKi...

https://www
.haberturk.c

om/.../8344
22-
turkiyede-
gizlice...

Week | Tongue 1.People undergo surgeries on many different organs. | https://www
2 operation for | Tongue is one of them. What do you think about Jatimes.co
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tongue operation? Why people have tongue
operation?

2.Can someone who is practicing speaking skills a lot
have a native like accent?

m/.../1a-

xpm-2004-

jan-18-
dfg...

b

https://www
.rosettaston

e.co.uk/.../w
hy-are-
accents.../....

https://www
.cambridge.

sh-teacher-

should.../

Week

The current
argument to
ban Tiktok for
people under
18

1.Do you use TikTok? If you are using it, do you
share videos or just watch them? What is your
general opinion about the content?

2.What do you think about the deaths because of
Tiktok? Is it parents’ fault?
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Transgender
Olympic
athletes
competing
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same
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gender

1.Do you believe that Laurel Hubbard has an unfair
advantage?
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The argument
for limiting

1.Can you please discuss about the reasons why
healthcare staff in Turkey tend to go to abroad?

https://www
.bbc.com/tu
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Abstract

Information and Communication Technologies have extended classroom borders, offering
chances for both teachers and students to carry on teaching and learning activities whenever and
wherever they desire. Such technologies allow teachers and students to create a dialogue and
collaborate on different platforms for a common goal using the necessary tools and services.
Among these venues, eTwinning, launched by the European Commission’s e-learning Programme
as a part of Erasmus+, has gained much popularity as a way to contribute to the creation of a
community of practice, enhance communication, encourage school collaborations, ease cultural
exchange, encourage the use of new technologies, aid learning, and ensure continuing teacher
professional development in Europe. Besides, there is a growing body of research on the potential
benefits of e-Twinning for language learning, including increasing language learning motivation,
enhancing listening and speaking skills, encouraging active participation, contributing to
socialization, developing social skills, and increasing (inter)cultural knowledge, awareness, and
sensitivity. While there are studies focusing on individual aspects and returns of the use of
eTwinning for teachers, only a limited number of research studies explored the broad role of
eTwinning activities on teachers’ language teaching practices, their students’ learning, their
professional development, and intercultural competence all at once. Therefore, this study aimed to
investigate the perceived impact of e-Twinning experiences of 27 in-service English language
teachers (F=23; M=4) on the aforementioned domains in a large-size province in Turkey. The data
were gathered through a self-report questionnaire and analyzed using descriptive statistics. The
results confirmed that participating in e-Twinning activities was found accommodating for all
domains. It is anticipated that the conclusions drawn from such small-scale studies from the
perspectives of involved actors could offer in-depth understandings, thereby providing helpful
suggestions for teacher educators, language teachers, learners, and policymakers.
Keywords: e-Twinning, projects, ESEP, Turkey, in-service teachers of English, EFL

Introduction

Information and Communication Technologies (ICT, hereafter) are an integral part of daily
life today, and they have been documented to help extend learning beyond classroom borders,
offering chances for learners to go on with learning whenever and wherever they want [Acar &
Peker, 2021]. Various platforms have been set online that ensure collaboration, communication,
and exchange between related parties through those technologies. One of them is eTwinning,
which should be understood as a secure online platform, where teachers and students engage in
various activities. That virtual telecollaboration platform was founded by the European
Commission in 2005 to boost collaboration between Europeans and some neighboring schools. In
2014, it was integrated into Erasmus+, the European programme for Education, Training, Youth,
and Sport [European Commission, 2023]. In this platform, teachers can communicate and
collaborate with their colleagues from diverse schools, run projects or participate in existing ones
with their students, find partners in a secure platform, i.e., TwinSpace, and exchange ideas,
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thereby feeling a member of the learning community in Europe. While doing so, those teachers
upskill together and go on developing professionally with webinars, online courses, conferences,
and a wide variety of online professional development activities [European Commission, 2023].

The related literature has documented various positive outcomes of engagement in that
collaborative platform. Some could be summarized as follows: increase in language learning
motivation [Vendrell, 2022; \ettorel, 2016]; increase in student engagement [Akdemir, 2017];
enhanced intercultural awareness [Akdemir, 2017; Camilleri, 2016]; continuing teacher personal
development; increase in self-confidence, better communication skills, enhanced socializing skills,
foreign language development, develop qualities such as leadership [Acar & Peker, 2021; Akinci,
2018], to list but a few. Despite all those benefits, eTwinning is not without its limitations, in that
lack of related ICT literacy for not only students and but also teachers, infrastructural problems
challenges in finding a suitable project partner, a healthy and continuing communication between
partners, and the pressure to follow the national curriculum for teachers [Akdemir, 2017].

Turkey joined eTwinning in 2009, and since then it has contributed to the space much, in
that it participated in various projects and got rewards for successful outcomes. The attempts are
within the General Directorate of Innovation and Educational Technologies of the Ministry of
National Education (MoNE), and the ministry has done much to disseminate the initiative and
encourage teachers to engage in such activities. Numbers can show the promising contribution of
Turkey, in that while the number of projects was 40382, the number of teachers engaged in
eTwinning activities was 226597. Besides, 50736 schools were recorded to participate in the
platform activities [as of 2021, Directorate General for Innovation and Education technologies,
2023]

The related literature has documented that the existing studies have focused on individual
aspects and returns of the use of eTwinning for teachers. It can be seen that a limited number of
research has explored the broad role of such activities on teachers’ language teaching practices,
their students’ learning, their professional development, and intercultural competence all at once.
Thus, the current preliminary study aimed at investigating the perceived impact of e-Twinning
experiences of 27 in-service English language teachers on the aforementioned domains in a large-
size province in Turkey.

Methodology

To investigate the perceived impact of e-Twinning experiences of in-service English
language teachers on the aforementioned domains, a case study was devised. The data were
gathered from 27 EFL teachers (F=23; M=4) between the ages of 28 and 58 (the majority in their
30ies, with a mean of 39). 22 participants had an undergraduate degree (from 11 accredited high
education institutions in Turkey), while 2 held a graduate degree and 3 had some graduate work.
Besides, the analysis of the demographic data showed that while 20 studied English Language
Teaching, 6 studied English Language and Literature, and 1 Biology Education in college.
Furthermore, while 1 held MA in Applied Linguistics, another one held a degree in Educational
Administration. It was also found that during their studies, only 4 spent at least a full semester
abroad through the Erasmus+ or other mobility programs.

The analysis of the demographic information in the questionnaire showed that the
participants taught English for anywhere from 2 to 23 years (18 in their 7th-15th years) in
different grade levels and settings (grades 2nd through 12th in public schools, private language
schools, and adult education centers). They were currently teaching in 7 different school types:
Elementary (N=9), primary (N=5), Anatolian High School (N=5), and Anatolian imam Hatip High
School (N=5).

The in-service teachers were also asked to evaluate their digital competence levels: average
(N=9), above average (N=12), or excellent (N=4). Only two perceived themselves as poor or
below average. Besides, 7 participants were found to speak another foreign language other than
English at or above the A2 level.
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The participants were also asked to report on their eTwinning use. Most were found to use
eTwinning for collaborating on projects others create (N=24) and for creating projects (N=22).
The number of those who used the platform for communicating with teachers with similar
interests was also high (N=19). Besides, 18 were found to use it to engage in professional
development, while 15 utilized it to search for Erasmus+ partners. Lastly, one teacher stated that
she used the platform for creating communication opportunities for her students. Furthermore, 16
participants were found to have been currently involved in an ongoing eTwinning project that they
created. 10 have already completed an eTwinning project that they created. 7 received the National
Quality Label; 7 received the European Quality Label. 5 have started creating an eTwinning
project, but have not submitted it yet. 3 have not been involved in any eTwinning projects yet, but
are planning to create one shortly; 2 have not been involved in any eTwinning project yet, but are
planning to collaborate on one created by another party; 2 have not been involved in any
eTwinning project and are not planning to—they are just interested in other eTwinning activities
such as searching for Erasmus+ partners and participating in professional development activities.
Lastly, one in-service teacher was found to have received the eTwinning Turkish Prize.

The data of the current research were gathered through a self-report questionnaire and the
descriptive statistics of the data were calculated., i.e., mean scores of the items.

Findings

The questionnaire in the form of a self-report aimed at exploring the in-service English
language teachers’ views about the impact of eTwinning on language teaching practices (28
items), its impact on student learning (33 items), its impact on teacher professional development
(16 items), and lastly its impact on intercultural development (9 items). In addition to those self-
reported impact items, the participants were also asked to offer their suggestions for improved
impact.

The descriptive analysis of the items on the impact of eTwinning on language teaching
practices resulted in a high average score (M=4.14), which makes it possible to conclude that the
teachers were aware of the potential of engagement with the platform for classroom practices.

It was found that participation in eTwinning activities seemed to improve the teachers’
collaborative skills in working with others (M=4.41) most. On the other hand, although the mean
score is high and close to agree, still the item with the lowest mean score showed that participation
in eTwinning seemed to encourage the teachers to communicate online with parents (M=3.68) the
least.

Similarly, the descriptive analysis of the items on the impact of eTwinning on student
learning resulted in a high average score (M=4.15), which could be interpreted as the fact that the
teachers thought that what the eTwinning platform offers for teachers and students, i.e., projects,
professional development activities, communication chances, possibility to exchange materials
and ideas, all could contribute to student learning.

The teachers reported that engagement with activities on the eTwinning platform could
help their students’ learning by encouraging them to communicate online with parents (M=4.33),
thereby supporting student learning. On the other hand, they thought that such engagement could
enhance their students' pronunciation skills the least (M=3.76).

The in-service teachers were also asked to report on their views about the impact of
eTwinning on teacher professional development. Similar to the results in the first and second
domains, a high average score was found (M=4.15).

The findings showed that participation in eTwinning activities made their teaching work
easier (M=4.29). Similarly, it helped them replace traditional teaching methods with methods
based on collaboration and project work (M=4.29). Besides, such an engagement was found to
increase their awareness of the potential offered by Web 2.0 tools (M=4.29). eTwinning was also
found to allow the in-service teachers to exchange good practices and learn through sharing
(M=4.29). The item with the lowest score showed that the teachers found this participation less
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effective for making their teaching work easier (M=3.81)

The teachers were also asked to report on their views about the impact of participation in
the related activities on intercultural competence, which got the highest average score (M=4.41).

The highest average mean score (M=4.41) could make it possible to conclude that the
teacher participants mostly agreed on the contribution of such activities to intercultural
development. The highest contribution was its positive effect on motivation to learn more about
other cultures, as participating in such activities was found to raise their curiosity about other
cultures (M=4.29). The item with the lowest mean score was that the teachers found eTwinning
less helpful for them to understand the Turkish culture and its values better (M=3.76)

Lastly, the participants were also asked to report on their suggestions for better eTwinning
activities. The suggestions with the highest impact were listed below. Almost all agreed with the
suggestion that the eTwinning project topics should be adapted to the curriculum to cope with its
needs (M=4.53). Similarly, most agreed that teachers should be offered guidance and training for
using ICT in a more student-centered manner (M=4.53). Another suggestion with a high mean
score was that students should be guided in how to apply the digital tools they use in their daily
lives to the learning process (M=4.53). The results show that teachers have concerns about
keeping pace with the curriculum and they demanded technology scaffolding for both themselves
and their students.

Discussion & Conclusion

The current study aimed at investigating the broad role of eTwinning activities on teachers’
language teaching practices, their students’ learning, their professional development, and
intercultural competence in a large-size province in Turkey. The findings showed that in line with
what has been documented in the related literature, the teachers believed participating in
eTwinning activities positively impact all four domains. This makes it possible to conclude that in-
service teachers are aware of the potential benefits of participating in activities on the platform.
However, still, the greatest impact was reported for the impact on their intercultural competence.
The development of intercultural competence in the 21st century is vital, as it ensures healthy
communication, respect, and better idea exchange. Therefore, further dissemination efforts for
teachers to participate in eTwinning activities should be held to increase their awareness about its
possible impact on all those domains.

The findings also showed that teacher priority for joining eTwinning activities was to
devise to collaborate on projects others devise or create. Teachers’ priority for using the platform
was found different than the priority of those in the study of Acar and Peker [2021]. Their
participants’ basic concerns were to ensure their continuing professional development and to make
the learning-teaching process more effective. The related literature has documented that top-down
professional development activities cannot help teachers connect with the realities of the
classroom [Kosar et al., 2022]. Therefore, the professionally developing potential of eTwinning
could help teachers compensate for those meaningless activities. Thus, further disseminating and
motivating attempts at ministry and school administration levels are needed to encourage teachers
to go on developing professionally with collaborative learning activities that could serve well as a
global community of practice through virtual exchange projects [O’Dowd & Dooly, 2022].

As a last word, the findings of this study have to be seen in the light of some limitations,
such as the sample that may not be representative of the population, and thus, does not allow the
statistical results to be generalized to a larger population. Further research attempts could focus on
replicating the study with a larger sample size and triangulating the quantitative results with
qualitative means to have a holistic and broader picture of the potential impact of eTwinning on
English language teachers and in language education.
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Abstract

The current study investigated pre-service teachers’ attitudes towards Emotional Intelligence
activities on developing speaking skills. Overall, 88 pre-service teachers participated from Khoja
Akhmet Yassawi International Kazakh-Turkish University in the current research study. 57 female
(65%) and 31 male (35%) pre-service teachers were chosen from Philology Faculty, Foreign
Languages Teaching Department in order to examine attitudes Emotional Intelligence. The
descriptive and quantitative research design was used to investigate pre-service teachers’ attitudes.
The questionnaire (5-Likers scales) was conducted in order to identify attitudes of pre-service
teachers’ use of Emotional Intelligence activities. The Statistical Package for the Social Sciences
(SPSS) 23.0 version was used to produce the results. Independent sample t-test and Mann Whitney
U-test were used to analyze descriptive results and differences between grade and gender. The
results of the item analysis show that pre-service teachers’ attitudes were confident. There was no
significant difference between genders of participants. Moreover, there was found different
between participants year of study. The research concluded with recommendation to future
researchers.

Keywords: pre-service teachers, speaking skills, attitudes towards emotional intelligence activities,
activities.

Introduction

Communication is the most basic need of human beings since they have existed. People
throughout history, they have met this need in various ways, but the easiest and preferred ones are
the effective way has often been “speaking”. To speak beautifully and effectively, at a young age
it is a skill that must be acquired. Ability to speak fluently; correct pronunciation, large
vocabulary, ability to speak control of accompanying behaviors, knowledge of speech rules,
ability to focus, have an idea about the audience, pre-talk about the topic to be discussed it brings
with it issues such as having information (Kuru, O., & Giines, F. (2017)). In modern decades,
English language is considered as a wider communication tool. It can help in any spheres of
education. Enhancing knowledge, communication skills help to deliberate your opinion, ideas,
thoughts, believes, emotions that you feel and other complications. English is the way of to be
successful in career (Masuram, J., & Sripada, P. N. (2020)).

The question of how to teach a language has been discussed a lot, and many linguists have also
discussed it, different opinions and methods have been put forward. The subject of language
teaching is mastering the native language and a foreign language. It differs from the subject of
teaching and the method used when changing the target audience, and they completely differ in
methods (Sahin, M. (2019)). According to Sihotang, A. M., Sitanggang, F., Hasugian, N., &
Saragih, E. (2021) conversational speech is the ability to communicate using colloquial speech in
such a way as to satisfy the need to communicate with the environment, the environment based on
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the initial observations of the surrounding people, the ability to convey messages in such a way
that speech skills are still lacking.
Which constitutes an indispensable dimension of human relations and communication process
speaking is a skill that we often use in everyday life. The development of speech skill is first the
individual's own efforts, then the contribution of the environment and most importantly, it is
possible through the work of educational institutions. Other in daily life a special education in
schools of the speaking skill, which is less emphasized than the skills development from an early
age with a program and systematic studies are required. Education is one of the most basic
requirements of humanity. A social being the human being has tried to use the language in the best
way in every age. According to, Rao, P. S. (2019) speaking and expression ideas in any foreign
language would be challenge for everyone. By cause of, speaker must receive intentions at the
moment, without thinking about grammar structures, any rules. L2 learners always face with
problems with expressing their opinions in English. As Geng¢oglu, G. (2011) mentioned about
well-chosen strategies, difficulties that may be encountered when speaking English adult language
learners who are aware of their supportive effects in remediation, when they express their feelings
and thoughts verbally, they feel more comfortable and they feel safe.
People who constantly communicate in everyday life express themselves well to others. From
their point of view, the ability to speak is of great importance. Successful communication,
successful communication this happens with speech. For this, it is important that effective and
beautiful conversational skills develop from an early age. In the process of getting knowledge
from any foreign language learners and tutors both of them may face with challenges. In order to
solve such problems, teachers need to be creative. There are plenty of approaches, methods,
techniques in teaching process. So, teachers should select effective one to give the best knowledge
for the learners.
Emotional intelligence activities
Emotional intelligence has been developed by (Mayer, J. D., Salovey, P. (1990)). Emotional
intelligence is an extraordinary concept that has been developed over the last decades. It is at the
forefront of scientific research, workplaces, education and other areas. It is the ability to
recognize, express and understand your own feelings and to manage and control the emotions of
others and own, to show empathy until you reach a higher level of self-realization and self-
transcendence (Papoutsi, C., Drigas, A., & Skianis, C. (2021)). According to Bora, F. D. (2012)
Emotional Intelligence (EI) affects learners’ speaking comprehension. Moreover it closely
connected to the active participating at the lesson. In the process of teaching and getting
knowledge EI has been one of the most difficult topics to talk about. This is caused by a lack of
motivation, self-confidence and self-awareness of ELT learners. Thus, this leads to a deterioration
in their emotions, which means a low EI level. Emotional intelligence is important to describe
learner’s communication abilities. Therefore, great attention should pay to the level EQ of foreign
language learners. It helps to achieve learners’ important goals, enhanced positive emotions, make
decisions to solve the problems (11).
Purpose of the study
Emotional Intelligence (EI) plays significant role in the success of interpersonal relationships,
including management and their leadership abilities. The current research study aimed to
investigate pre-service teachers’ attitudes towards Emotional Intelligence (EI), and benefits of
using Emotional Intelligence (El) on developing speaking skills of pre-service teachers. The
current article seeks out to answer to the following research questions.
Research question

1. What is the effectiveness of Emotional Intelligence (EI) on developing speaking skill?

2. Are there any significant differences between mean scores of male and female

participants?
3. How does Emotional Intelligence (EI) used by participants differ according to their years
of study?
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Methodology

Research design

Descriptive research design was used in the current study. According to the Mishra, S. B., & Alok,
S. (2022) descriptive research is not direct control over the variables; it is reports about what is
happening or what has happened. The peculiar questionnaire was conducted in order to investigate
pre-service teachers’ attitudes towards Emotional Intelligence on developing their speaking skills.
To achieve the purpose of the study utilized quantitative research design. Quantitative studies
provide a description of specific specific studies through analysis (Aliaga, M., & Gunderson, B.
(2002)).

Participants

Overall 88 pre-service teachers from Khoja Akhmet Yassawi International Kazakh-Turkish
University were participated in the current research study. 57 female (65%) and 31 male (35%)
pre-service teachers were chosen from Philology Faculty, Foreign Languages Teaching
Department in order to examine attitudes Emotional Intelligence. The levels of English knowledge
are Upper-Intermediate and Advanced. The research was conducted in the fall term of 2022-2023.
In choosing participants purposive sampling was used. The purposive sampling method includes
examples, materials of representations from the purposeful selection of certain elements. It is
based on ease of access (12).

Data Collection Instrument

The questionnaire that investigated attitudes of Emotional Intelligence developed by
Petrides, K. V., & Furnham, A. (2003). It includes overall 30 items. The instrument was used in
the form of 6 point Likert scale. The respondents were required to choose the answers among: 1-
“Strongly disagree” to 6- “Strongly agree”.
According to the number of items in the questionnaire, the Cronbach alpha value is a= 771
showed that the questionnaire reliable to be used.
Table 1.

Cronbach's Alpha N of Items

71 20

Data collection procedure and analysis

The questionnaire was selected according to the age and grade of pre-service teachers. Each item
was clear to the person who started to learn English for the first time. The questionnaire utilized to
identify attitudes of pre-service teacher’s Emotional Intelligence, and their level of speaking.
Explanatory work was conducted in advance. It was explained which research results will be used
for academic purposes, and the answers are deeply assimilated. The questionnaire was processed
in Google form, and it was distributed to pre-service teachers via WhatsApp application. In order
achieve the goal of research they were asked to honestly express their impressions. Completely,
when the whole data was obtained The Statistical Package for the Social Sciences (SPSS) 23.0
version was recycled to calculate descriptive statistics of the study. The test of normality was
conducted to identify whether parametric or non-parametric would be convenient. Pre-service
teacher’s attitudes showed the non-normal distribution, according to the results of Kolmogorov-
Smirnov and Shapira-Wilk tests. Non-parametric tests were used to calculate the results of
descriptive study.

Findings

In order to analyze first research question, descriptive statistics was computed. “What is the
effectiveness of Emotional Intelligence (EI) on developing speaking skill?”” The clear results are
given in Table 2.
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Table 2.

N Minimum Maximum Mean Std. Deviation

Total 88 1,80 4,10 2,9608 ,45564

According to the obtained results of first research question, pre-service teachers’ attitudes towards
Emotional Intelligence on developing their speaking skills showed positive perception. The mean
score (M=2,96) it means that their attitudes towards use of EI is medium.

The second research question was “Are there any significant differences between mean scores of
male and female participants?” In order to analyze differences between male and female
participants Mann Whitney U-test was used. (See Table 3)

Table 3.
Gender N Mean Rank U Y
Total Female 57 43,91
850,000 770
Male 31 45,58
*p<0.05

The obtained data presented attitudes towards Emotional Intelligence of pre-service teachers on
developing speaking skills, whether there is a significant difference according to the gender.

The results demonstrated that there is no convincing disparity between male and female
participants. According to the Independent sample t-tests’ results attitudes of both variables are
positive. Male and female participants feel confidence while using Emotional Intelligence. Male
(M=45,58) and female (M=43,91).

According to the third research question “How does Emotional Intelligence (EI) used by
participants differ according to their years of study? “ the independent sample t-test and Mann
Whitney U-test was used to obtain data whether there is a significant difference according to
grade. The results are given Table 4.

Table 4.

Grade N Mean Rank U p
Total 3rd year 45 37,81

4th year 43 5150 666,500 012
*p<0.05

As explained above Mann Whitney U-test used to identify discrepancy between grades of pre-
service teachers. According to calculated data there was found diversity between 3 and 4™ course
pre-service teachers. The 3™ course pre-service teachers mean score (M=37,81) and 4™ courses
mean score (M=51,50). The obtained results showed that 4™ course pre-service teachers’ attitudes
towards Emotional Intelligence (E1) were positive, confidence than 3™ course pre-service teachers.

Discussion

The current research study aimed to investigate pre-service teachers’ attitudes towards Emotional
Intelligence on developing speaking skills. By researching the current study based on the results
calculated above. It analyzed descriptive analysis of pre-service teachers’ attitudes about
Emotional Intelligence (EI). The results of questionnaire showed reliability. The first research
question identified descriptive analysis. “What is the effectiveness of Emotional Intelligence (EI)

on developing speaking skill?”” The obtained result presented that pre-service teacher’s opinion
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about Emotional Intelligence was positive. They felt confidence when they face with Emotional
Intelligence activities. Moreover, pre-service teachers believed that it would enhance their oral
speech. Emotional Intelligence helps not only developing speaking, but also increases their ability
to think critically. According to MacCann, C., Jiang, Y., Brown, L. E., Double, K. S., Bucich, M.,
& Minbashian, A. (2020) using Emotional Intelligence plays important role in the process of
learning a foreign language. And same positive was appeared in the research of Dugué, M., Sirost,
0., & Dosseville, F. (2021). Moreover, according to Tam, H. L., Kwok, S. Y., Hui, A. N., Chan,
D. K. Y., Leung, C., Leung, J., ... & Lai, S. (2021) the Emotional Intelligence helped to improve
learner’s academic achievements, increased motivation to learn foreign language. The Emotional
Intelligence is directly related to pre-service teachers’ developing speaking comprehension and
well-being and their academic performance (Estrada, M., Monferrer, D., Rodriguez, A., &
Moliner, M. A. (2021)). While, low level of attitudes found out in the research of Khasawneh, M.
A. S. (2021).

The second research question identified whether there was significant difference between male
and female pre-service teachers. According to obtained data, there was no difference between
gender variables. There were found positive attitudes, opinions towards Emotional Intelligence on
developing speaking. However, according to Alenezi, A. M. (2020) there was big diversity
between male and female participants. Female participants showed conclusive attitude than male
participants. The concluded research question was “How does Emotional Intelligence (EI) used by
participants differ according to their years of study? “ The obtained results presented that 3"
course pre-service teachers’ confidence was lower than 4™ course pre-service teachers. It means
that the 4™ course pre-service teachers prefer Emotional Intelligence activities on developing their
speaking skill; moreover they felt confidence while expressing their emotions, viewpoints and
feelings. They did not find out challenges while regulating their emotions, and dealing with stress.
Therefore, emotional intelligence reflects the feelings of others evaluation and use of motions on
developing speaking skills decisions of dimensions, it is shown that it has a positive effect.

Conclusion

Emotional intelligence is a type of developable intelligence that differs from person to person.
Emotional intelligence is the ability to understand and interpret the feelings of one and others and
apparently it can be considered as the use of emotions. Individuals with this type of intelligence
they can channel their emotions. The recent study investigated pre-serves teachers’ attitudes
towards Emotional intelligence activities on developing speaking skills. Some results were
calculated according to descriptive analysis. Based on the results, the study can concluded as
following: Emotional intelligence activities help to L2 learners to enhance their emotions, feeling,
and self-confidence. Moreover, there was no considerable difference between genders. However,
there was significant difference between their years of study. Therefore, there can be presented
following recommendation: to enhance pre-service teachers’ speaking skills using Emotional
Intelligence in each lesson.
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In modern society, there is a tendency to create a single global economic space, which
entails an increase in the interrelationships between people from different countries. This suggests
that intercultural communication is reaching a completely new level, in which representatives of
different countries are increasingly interacting with each other more closely. Since English is the
most important language of international communication, trade, cooperation and business, the
popularity of learning this language is very great and the need for knowledge of English in various
spheres of people's lives is becoming more and more clearly formed. The study of English as a
means of communication and generalization of the spiritual heritage of the countries of the studied
language has acquired priority importance.

In order to successfully live in an information society, young people need to understand the
situation and be involved in effective ways of active, constructive learning in order to gain
independence. The need to personalize and individualize learning is growing day by day, they can
allow different groups of students to learn with sensitivity.

In the field of modern education, it is impossible to become a competent, versatile specialist
without mastering advanced training technologies. Mastering new technologies has a beneficial
effect on the formation of intellectual, professional, moral, spiritual citizenship, human appearance
of the teacher, helps to develop oneself and effectively organize the educational process. Educated
and literate people — this is the main driving force for the development of mankind in the XXI
century. And the development of the child as an individual, the formation of his own views, the
expansion of his horizons begins within the walls of the school. The organization of the
educational process in modern schools consists of new methods and techniques, technologies.
Therefore, the fact that the child's knowledge is unique, that this knowledge is effective requires
responsibility from the subject teacher. In order to adequately improve the level of knowledge of
each student, advanced methodological technologies are needed. Only a teacher, armed with the
latest advanced methodological Technologies, who has fully mastered new teaching methods, that
is, new methods, will allow the student to get a quality education.

It is known that in the era of globalization, there is no change in the process of teaching and
learning without the introduction of modern approaches and the desire to innovate. Therefore,
fundamental changes are being made in the field of education today.

English is the language of the XXI century. This is a language that brings Kazakh people to
the world and brings them to the world level. That is why today's younger generation, when the
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problem of further improvement of education in accordance with the requirements of the time is
constantly developing, it is necessary to pay special attention to ways of constructive learning of
students in English lessons, that is, to increase their communicative, cognitive and other activity,
their freedom, their ability to express themselves creatively.

The main difference between constructive learning and traditional learning is that
knowledge is not transmitted ready-made. Through cognitive - reflective activities, such as
developing individual and group works, essays, control works, creating various schedules, models,
defense, discussion, exchange of views, students come to the main conclusions, thinking in detail
in solving the problems that were important to them. Leading students to think critically while
learning constructively is a unique ability that allows us to develop comprehensively in our
century [1, p.128].

Contributing to the further development of the intuition of each child from birth, the planned
organization of training in order to deepen the level of subject knowledge of the natural qualities
of the student, laying the foundation for the development of independent learning skills. Through
creative work, students are led to constructive thinking, stimulate interest, increase creativity, and
encourage activity. The development of cognitive, intellectual abilities of students, the formation
of skills to use their knowledge in life. A person with constructive thinking is able to solve the
problem that has arisen, change the situation to the required level, or make the right decision to
neutralize the problem that has arisen in a particular situation, taking concrete action. This is the
purpose of constructive learning, that is, it ensures that the student can effectively use the acquired
knowledge outside the classroom, in any situation [2, p.55].

The German philosopher B. Bassen, having studied constructivism in detail, formulated the
constructive position as follows: "Man is a being (living being) that structures truth in a
purposefully directed way."

Therefore:

Compilation purposefully means knowing all the details of the problem,
distinguishing and identifying them. Singular, unrelated, and isolated processes cannot be
structured,

Structuring-allows you to know the coherent (related) and relative world. Constructive truth
does not exist in an isolated form, because it is coherent. We live in a world whose internal
structure is complex and externally infinitely changing (metamorphosis — change of species,
transition from one species to another with a certain pattern). The use of a constructive teaching
methodology provides great opportunities for effective solution of a problem that has a complex
internal structure, including those that arise in the educational process.

Structuring is an infinite and recursive process (recursion is a system of general rules that
determine the final system of knowledge about the object itself, based on already known special
knowledge about the object under study, individual elements), which combines in itself three
dimensions of time: Past, Present, Future Tense (past tense-relying on experience, it is structured,
approaches the present tense and projected into the future).

The structuring process and the person who gives integrity and continuity to this structuring
process form a single whole. Structuring, creating truth in relation to any process, and analyzing
the previously established knowledge of various elements, ensures its integrity.

Structuring causes a continuous and periodic process. In other words, structuring is a
process that brings continuity and coherent integrity to the truth.

Structuring is a personal and legitimized process of the individual, implemented in life in
order to comprehend the results of intuition, understanding in the future [3, p.86].

In the development of communicative competence of students in English lessons, the use of
technologies in a variety of teaching methods plays a huge role in providing high-quality,
innovative education. So: cooperative learning. Cooperative learning is a philosophy of
interaction, and joint learning is a structure of interaction aimed at contributing to the achievement
of the final result or goal.
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Cooperative learning is not only a method used in the classroom, but also a personal
philosophy. In all cases where people join groups, the ability and contribution of individual
members of the group is respected and emphasized is another way for people to work. In order for
the work of the group to be effective, power and responsibility are distributed among the members
of the group. The main aspect of cooperative learning is based on the achievement of a truce,
agreement, and result through the cooperation of group members.

Collaborative learning is a way of teaching and learning, said approach means that a group
of students work together to solve problems, complete tasks, or create some product. Cooperative
learning is based on the perception of learning as a natural social activity, in which participants
communicate with each other, and through this conversation learn. Pedagogical cooperation has a
sufficient number of ways of learning, but it is one of the main characteristics of the joint
educational process:

* Learning matures in the context of the social environment of students during
conversations. During this intellectual exercise, students form the basis of their thoughts and
understand the essence.

* In a collaborative learning environment, students develop both socially and emotionally,
as they have to listen to different points of view, express and defend their ideas. At the same time,
students do not limit themselves to the framework of experts or text, but begin to create their own
unique conceptual concepts. In this way, in a cooperative learning environment, students have the
opportunity to communicate language with their peers, present and defend ideas, exchange
different positions, and be skeptical of other concepts and actively participate in them [4, p.25].

In general, joint work in groups is carried out for the following purposes:

Table 1 — Joint work purposes

Social Cognitive Emotional
o Exchange of o Presentation of ideas o Build on the
experience and ideas; and exchange of views on | knowledge and experience of
. Find a way to | alternative methods of work; individual team members;
solve the problem together; o Development of o Provide a
e Achieving maximum | important skills and concepts comfortable environment for
collective results performing complex tasks

In English lessons, it is especially important to organize group work in addition to using
various methods and strategies for students to speak English, communicate with each other in this
language. In the course of group work, in addition to the speech skills, communicative, cognitive
abilities of students, the team spirit develops. In addition, well-organized teamwork contributes to
the development of social interaction, effective intervention and problem-solving skills among
students. This, in turn, encourages students to take an active part in their studies.

Group work is effective if students are encouraged to think about the information received,
discuss it in a group, understand or refute their own opinions.

The facts confirm that this process takes place in stages. Let's say that group work at the
initial stage needs to develop social interaction skills, and then, as soon as communication is
established between students, teachers can develop their skills for effective communication and
problem solving [5, p.56].

Joint Learning in English Lessons — Mosaic Teaching Method
The collaborative learning-mosaic learning method is a useful technique for structuring
learning, as well as distributing the amount of work. As in the meaning of the name mosaic, each
member of the group is required to be responsible for reading and performing a specific part of the
overall task. Each member of the group then returns to their original group to complete a common
task.
In the assigned task, students must be divided into initial groups of four people and work on
a task consisting of eight main questions on a given topic. The groups are given ten minutes to
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discuss, after which the groups share their thoughts with the entire class. The teacher suggests an
effective option for completing the task, that is, assigning each member of the group to be
responsible for a specific piece of information that remains necessary for the answer. After that,
the initial groups are divided into expert groups for further deeper study of the task. Each expert
group is given a specific aspect of the question, that is, one of the four information sheets in the
first appendix. The group has about fifteen minutes to discuss their thoughts and come to a stop.
After that, students - experts return to their original groups in order to share the information
received. Students ask each other questions to clarify, revise, and expand their speech. They are
now in a fairly effective position to discuss and ask sustainable questions. Students can be asked
to present the presentation in the initial group. Teachers can ask students to indicate what and how
they studied. This will help teachers evaluate teaching and evaluate the upcoming development
plan.

In general education schools, it is advisable to use effective methods and techniques for
developing students' communication in English, that is, speaking skills. In the course of group
work, pair work, one can observe mutual linguistic development between students. The
effectiveness of the following methods in strengthening communication with increasing interest in
English is obvious.

Discussion as the whole class

In English lessons, especially in general education schools, it is not easy to invite the whole
class to a discussion, speaking. In this regard, this work has many inherent disadvantages.
- The teacher speaks a lot himself during interaction;

- Itis difficult to work well on a regular basis;
- Only a few students do the task, the rest do not listen or are not interested in them;

What strategies should be used to increase communicative competence among the classroom
or to improve discussion?

Method “Circle”.

Lesson rules in a circle:

1. When discussing everything, you have the opportunity to comment.

2. One student starts and everyone speaks in turn.

3. No one, not even the teacher himself, can comment on the words of another student.

4. Everyone has the right to cancel their turn by saying "I will skip™ .

5. If the explanation requires discussion, then the discussion is held only after the end of the circle.

Useful methods:

- Whenever a student wants to say a game, the circle is a place that really deserves to speak
without criticism or retaliation;

- To discuss experiences, such as a movie, video, role-playing game;

- Help solve a task or problems, for example "I think we can be given a try... »

- Assessment work, for example, "what | liked the most in practice is this...etc. [6, p.240].

The Think-Pair-Share Method

Think-pair-share (Jesse Gentilbe chart)

The teacher gives a question or task. Students think about each of them individually.
Students are divided into pairs and combine their questions about the best. Students share their
new improved answers with the class.

Students who have developed the most skills in teamwork cooperate with the task,
supporting low-performing students. Trying to communicate in English. As a result, students open
up and try to speak. Speech skills develop [7, p.516].

In conclusion, the use of the theoretical foundations of the formation of students'
communicative abilities in English lessons will increase the quality indicator and turn educational
organizations into intellectual schools of thinking. At the same time, the shortest and most humane
path towards personal development and self-improvement. Since the main strategic goal of the
modern education system is to train a highly scientifically capable person, the main focus should
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be on the ability of people to structure their activities.
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The new socio-economic and political situation requires the implementation of a language
policy in the field of foreign language education in society, aimed at satisfying both public and
personal needs in relation to foreign (non-native) languages. It was education that at all times
contributed to maintaining the stability of society, modifying the forms and types of relationships
between people, and therefore, recently, the importance of studying a non-native (Russian)
language has become more and more obvious.

The Russian language is not just a means of communication, but also performs the function
of professional communication in the global labor market, which creates additional motivation for
students to study it. In this regard, it became necessary to compare the common European
standards of education with the Uzbek ones, which led to updating the content of the educational
standard in the field of a non-native (Russian) language based on competence approach. This
approach implies not only the possession of certain knowledge in a certain area, but also the
ability to use it in specific situations to solve emerging problems. The concept of competence is
broader than the concept of knowledge. Competence is understood as a complex personal
education that ensures the process of development and self-development of the student, which
contributes to the formation of his value attitude to any activity [8].

Since the 70s of the last century, the concept of communicative competence has become

effective, with linguistic, sociolinguistic, discursive, sociocultural, strategic and social
competences as structural elements.
In Russian linguodidactics, the term communicative competence was introduced by M.V.
Vyatyunev. He proposed to understand communicative competence “as the choice and
implementation of speech behavior programs depending on a person’s ability to navigate in a
particular communication environment; the ability to classify situations depending on the topic,
tasks, communicative attitudes that arise in students before the conversation, as well as during the
conversation in the process of mutual adaptation” [4].

V.I. Andriyanova emphasizes that the communicative principle is the basis for teaching

Russian as a non-native language [3].
In this regard, the scientist considers it necessary “to create such a system of education that would
ensure the mastery of the language in its main functions - as a means of communication,
communication, cognition, planning and organization of activities (especially collective),
emotional, aesthetic and moral impact and education - with priority of the communicative
function” [3, 54].

The document of the Council of Europe “Common European Language Competencies:
Teaching, Learning, Assessment” considers sociolinguistic competence as one of the most
important components of intercultural communicative competence, the formation of which is the
goal of teaching a non-native language.

Sociolinguistic competence is a type of competence that means “the ability to choose and
modify language forms depending on the type of communication. Sociolinguistic competence
includes the required knowledge and skills for the effective use of linguistic means in a social
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context. This is expressed in the correct choice of language forms and speech constructions
depending on the purpose of the utterance and the situation of communication” [5; p.39]. And in
relation to dialect and accent, it includes the ability to recognize linguistic features of social strata,
place of residence, origin, occupation.

Professor T.M. Balykhina interprets “sociolinguistic competence as a system that includes
rules of politeness, communication stamps, etiquette forms, as well as identification of a person in
terms of origin, professional activity, etc.” [5: p.39].

Since the requirements for the level of proficiency in sociolinguistic competence are somewhat
vague, it is necessary to single out individual components whose proficiency requirements can be
described more accurately and, accordingly, can be measured and controlled.
These components include:

e Etiquette formulas of greeting, farewell, appeal, gratitude.
Expression of a polite request, wish, interest, concern.
Congratulations, expression of condolences, expression of gratitude.
Expression of regret, use of mitigating language.
Expression of dissatisfaction, impatience, complaints.
Understanding the most commonly used set expressions.
Understanding the existence of differences in different versions of the language.
The development of sociolinguistic competencies is inextricably linked with the main
goals of education: practical, developmental and educational. And the educational task is the most
significant, since the formation of a sense of patriotism and a sense of internationalism in a
modern young person depends on the solution of this task. By studying the Russian language, we
form a culture of peace in the mind of a person.

For the development of sociolinguistic competencies, it is necessary to use the following
patterns of social relations:

1) Galleries and museums, guide for tourists;

2) Station, airport, transport;

3) Weather forecast;

4) News, sports reports, interviews, newspaper text;

5) Texts of linguistic and cultural content;

6) The realities of the country of the language being studied;

7) Canons of politeness \ etiquette;

8) Traditions/customs, clothes, peculiarities of national cuisine,

9) National proverbs, sayings, phraseological units and popular expressions.

It follows from this that in order to fully use the language of a particular language
community, it is important to master the sociolinguistic rules of speech communication that
characterize this society, that is, to fully comprehend the impact of social factors on the speech
behavior of communication participants. Mastery of the native language, as a rule, involves the
acquisition of various kinds of knowledge unconsciously, which favors the use of the native
language properly. Such knowledge can be called the sociolinguistic competence of the
communicant.

As a result, teaching a non-native (Russian) language must be considered taking into

account the sociolinguistic aspect of communication.
Thus, learning a language, both native and non-native, is a personal need that manifests itself in
social interaction and communication. The success of communication depends not only on the
speaker's desire to make contact, but also on the ability to realize the speech intention, which
depends on the degree of proficiency in language units and the ability to use them in specific
situations of communication. These conditions of language proficiency constitute the essence of
sociolinguistic competence, which was put forward among the central categories of
communicative linguistics and linguodidactics.
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Abstract

The purpose of the given research manuscript was to how learners of English as a foreign
language (EFL) improved their speaking fluency. The ability to connect speech units with ease,
without strain, inappropriate pauses, or excessive hesitation, is referred to as speaking fluency.
Speaking fluently enables a speaker to maintain the communicative ideas more successfully and to
produce continuous speech without the listener experiencing comprehension issues, which is
another key aspect of communication competence. The study analyzes educational and
assimilation measures both in the classroom and outside of it. Therefore, this article contains a
review of the literature on speaking fluency, various studies used to explain its effects in
pedagogical education. The main purpose of writing this review is to determine the impact of the
introduction of speaking fluency in literature. Six studies of fluency in speaking were considered.
An overview of previous research in the field of speaking fluency training is given in the literature
review section of this article, which is the theoretical basis for the analysis of statistical data.

Keywords: English as a foreign language (EFL), speaking fluency, communication
competence, hesitation.

Introduction

The ability to communicate effectively with others depends on our ability to speak clearly. |
have to speak clearly if | want the other person to understand me. They say that a person who
speaks easily, quite quickly and without long pauses is fluent in this language. A fluent speaker of
the language can communicate and hear messages naturally and with a small number of errors [1].
Fluency in speech is one of the goals of speech activity in the classroom, and it largely depends on
having access to and control over lexical and syntactic tools that allow students to decide how to
use them effectively [2].

The speed of speech, the number of filled and unfilled pauses, the number of mistakes made
and the use of a template language are all factors affecting the fluency of speech of Behn [3],
Housen and Kuiken [4]. In research studies, fluency in speech should be defined more broadly.
Thus, fluency of speech should be defined in a broader sense as the ability of students to
pronounce speech quickly and clearly [5].

Although the teachers had some idea of fluent colloquial speech, it was clear from their
views and classroom activities that some key ideas were missing or were seriously misunderstood.
The use of familiar and motivating topics, lack of time, practical exercises, preparation time and
other principles necessary for the development of fluent speech were absent in the classroom or
were only partially applied. Kellem [6] suggests that these teachers receive additional training on
the idea of fluent colloquial speech. The researchers also advise using some specific actions in the
classroom that comply with the above principles, such as the 4/3/2 exercise attributed to Paul
Nation, the "find who™ exercises and the requirement to teach students language fragments,
template sequences and phrases.

According to Kellem, fluency of oral speech also refers to the temporal aspects of speech,
which include the speed of speech, pauses and the duration of speech between pauses [6].
Vocabulary and grammatical structures that students have already learned, but have not had the
opportunity to use in class or outside of it, are a good starting point for fluency exercises [6].

62


mailto:akylbek.meyirbekov@ayu.edu.kz
mailto:guzalhasanova944@gmail.com

However, according to Brown [7] speaking fluently also means letting your speech flow naturally
without paying attention to your pronunciation, intonation, accuracy, use of facial expressions or
interactive techniques. According to Newton and Nation [2], one of the goals of speech activity in
the classroom may be fluency in language, which largely depends on having access to and control
over lexical and syntactic means, which allows students to choose how to use them effectively.

According to Leon, Maldonado and Villarreal [8], the aim of the study is to understand the
differences between teachers' perception of fluency classes, what they have planned, and the tasks
of fluency that they actually perform in the classroom. It is hoped that with this understanding,
both administrators and teachers will have a better understanding of how things are in the
classroom right now. The main learning outcome achieved at the national level is that university
students can communicate effectively in English and achieve the B2 proficiency level defined by
the CEFR

This understanding is relevant to the effectiveness of the current curriculum of the Faculty
of English and the goals of this Ecuadorian State University.

As with all studies, this has some limitations that may affect the conclusions and limit the
possibility of widespread application of the results obtained. First, only 140 students were allowed
to participate in 14 of the 16 study groups. However, working with large groups requires more
time and effort. Secondly, only students studying English at the intermediate level participated in
this study. Thirdly, since only male students were included in the study, it is quite possible that the
results obtained are not applicable to female students. Fourth, only students aged 15 to 18 were
included in this study.

Method and materials

Some researchers have also investigated the use of this strategy to improve speaking
fluency. For instance, Arevart and Nation [9] proved that the 4/3/2 technique on EFL learners
resulted in a significant improvement in spoken fluency activity. Yang [10] used the same
technique with EFL learners in China. During the experiment, EFL participants had exposure to
audio/visual mass media while the ESL participants had exposure to social interaction. Forty
participants from each context where selected. At the end, both groups took another sample
speaking test [11].

Alipour and Barjesteh [12] who were studying in Shariati high school were randomly
assigned to an experimental group (EG) and a control group (CG). The descriptive statistics and
independent samples t-test were used to analyze the data.

The main purpose of this research study is to identify importance of prospective english
language learners speaking fluency in literature. Six speaking fluency studies were reviewed.
These studies have been discussed in (Table 1).

Tablel

Year Author

2000 Brown It has been suggested that speaking with fluency means
speaking naturally without focusing on other aspects of
speech like pronunciation, intonation, accuracy, facial
expressions, and the use of interactive strategies

2011 Bahrani In this study, the impact of social interaction and
exposure to audio/visual media as language input
sources on speaking fluency in EFL and ESLcontexts,
respectively, was investigated.

2017 Alipour and | Analyzed the results of using collaborative learning

Barjesteh techniques to help Iranian high school students speak

more fluently.

2019 Namaziandost, This study compared how using the tasks opinion-gap,

63




Hashemifardnia and | reasoning-gap, and information-gap affected the

Shafiee speaking fluency of Iranian EFL learners.
2019 Namaziandost, Nasri | The goal of this study was to determine how experience-
and Esfahani based learning techniques affected the speaking fluency

of male and female upper-intermediate EFL learners.

2020 Newton and Nation | Defined language fluency as one of the objectives of
classroom speaking exercises

Results and Discussion

Some related previous studies on the speaking fluency will be discussed below to
importance of prospective english language learners speaking fluency.

The aim of this study was to determine how exposure to audiovisual media as a source of
language information in the context of EFL and social interaction as a source of language
information in the context of ESL affect speech fluency. In order to achieve this goal, 100
language learners in Iran were given a selective speaking test in the context of EFL and 100
language learners in Malaysia in the context of ESL. After that, 40 participants from each context
were selected. EFL participants were exposed to audio and visual media during the experiment,
while ESL participants were exposed to social interaction. Then both teams took part in the final
oral exercise. The EFL group coped better with post-testing, demonstrating that familiarity with
technology contributes to fluent speech [11].

The results of the application of joint learning methods in practice to help Iranian high
school students speak more freely are analyzed. 32 Iranian male EFL students who were enrolled
in Shariati High School were randomly divided into an experimental group (EG) and a control
group (CG) to achieve this goal. The data were analyzed using independent samples, t-test and
descriptive statistics. The results revealed a significant difference between the abilities of the two
groups for fluent speech. In terms of the ability to learn fluent speech, EG students showed better
results than CG students [12].

This study looked at how ninth-graders at PUNIV-Cazenga High School in Luanda who
studied English as a Foreign Language (EFL) improved their spoken language using the task-
based Language Teaching Methodology (TBLT). The students' speeches were recorded before and
after the training as part of a case study in which tasks with picture descriptions were used. Edits
and hints were used as feedback tools for 8 weeks. The results showed that the fluency of students'
speech increased due to an increase in the speed of speech delivery, an increase in grammatical
accuracy, clarification of their statements and improvement of the language of interaction. In
addition, students' opinions on the TBLT approach were sought, and the results showed that
students felt inspired to speak, were confident in their abilities to use the language being studied,
increased their vocabulary and understood the value of the TBLT approach. The significance of
the obtained results for educational practice and upcoming research is discussed [14].

There are two drawbacks to this study that should be taken into account. Firstly, only three
cases were the subject of analysis. Future research should include more examples to gain a deeper
understanding of how students improve their fluency. Secondly, since the same images were
described twice, students may have memorized some details of the images. Perhaps this played a
role in the supposed increase in the number of words. Thirdly, only the author studied the
transcripts with pictures-descriptions of students. Future research should take into account the
opinions of other researchers, preferably native English speakers, regarding fluency in speech.

In conclusion, the goal of the current study was to learn more about how students using the
TBLT approach can improve their fluency. The discovered characteristics suggested that the
TBLT approach can be successfully applied to assist EFL students in PUNIV-Cazenga in
improving their conversational speech both inside and outside the classroom [14].
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Namaziandost, Hashemifardnia and Shafiee [15] This study compared the effect of the tasks
"gap in opinions"”, "gap in reasoning™ and "gap in information™ on the fluency of Iranian EFL
students. To achieve this goal, 140 intermediate-level EFL students were selected, and then they
were divided into three experimental groups: a group with gaps in opinions, a group with gaps in
reasoning and a group with gaps in information, as well as one control group. According to the
results of the unilateral ANOVA, three experimental groups outperformed the control group
according to the results of post-testing. The results also showed that tasks with gaps in information
outperform tasks with gaps in opinions and tasks with gaps in reasoning in terms of effectiveness.
These results prompted the researchers to give some recommendations that they hope will help
English teachers, supervisors and curriculum developers in improving oral speech skills [15].

According to Namaziandost, Nasri and Esfahani [16], the aim of this study was to determine
how experiential learning methods affect the fluency of men and women studying EFL at the
upper-intermediate level. The age of the selected students ranged on average from 17 to 25 years.
To find out how fluently the participants speak at the entrance, an interview was used as a
preliminary test. Then they were divided into two groups: experimental and control. The results of
the analysis of the post-test interview data showed that the participants of the experimental group
showed better results than the participants of the control group. In addition, the results showed that
students' fluency in speech improved significantly due to tasks based on experience [16].

According to Leon, Maldonado, and Villarreal [9], the study aims to understand teachers'
perceptions of fluency-based speech acquisition activities and to understand the difference
between their perceptions, what they have planned, and the fluency-based tasks they actually
perform in class. It is hoped that thanks to this understanding, both the authorities and teachers
will be able to get some idea of the current situation in the classroom. This understanding is
relevant to the effectiveness of the current curriculum of the Faculty of English and to the goals of
this Ecuadorian State University, since the main learning outcome achieved throughout the
country is that university students can communicate effectively in English and achieve the B2
proficiency level defined by the CEFR [9].

Conclusion

One of the biggest problems for a language learner is fluency, so reading or writing tasks are
often simplified. But a disciplined approach is the fastest way to improve.

Among English language learners, improving fluency in spoken language is a very popular
and highly appreciated goal. | argued that as English teachers we should:

* encourage our students not to worry about making mistakes in classes aimed at developing
fluency of speech and casual conversations.;

» give students the opportunity to learn and practice ready-made language fragments;

* give students the opportunity to practice and rehearse speeches and discussions before they
happen;

* encourage students to spend time abroad when they have the financial means to do so.
With these methods, we can help our students develop fluency and achieve significant success on
the way to becoming better communicators.

One of the main methods used in language learning exercises, and my recommendation for
improving fluency of speech is daily communication with yourself . Be prepared for any
conversations you may have in English. Learn these phrases and connecting elements for the
conversation. Even if attending your language exchange seems like hard work to you, go ahead.
Your fluency of speech will increase within a few weeks if you have the willpower to continue
making efforts.
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SOME FEATURES OF LEARNING ENGLISH THROUGH FILMS, AND SERIES
WITH THE 9TH GRADE

A. Kasymbekova
Senior teacher, International Kazakh-Turkish University after H.A. Yasavi, (Turkestan,
Kazakhstan), e-mail: alya_mktu@mail.ru

Some researchers of the methods of languages express their opinion towards the movies.
According to Ismaili M., one of the effective ways of teaching English as a Foreign Language
(FFL) is by watching movies. Media especially movies help learners to get interested in language
and have fun. It also impacts to enhance their language skills.[2] In accordance with Tognozzi E.,
watching movies have some advantages, since they can capture learners’ attention in the target
language. Visual images of the film will motivate the learners’ perceptions directly.[8]

Pezdek , Lehrer , & Simon suggest that movie fragments help learners enhance memory
and recovery of information in reading and listening. Cause, they will try to use words and word
combinations in their daily life which they learned in watching movies.[5]

Watching movies and series in English is one of the most enjoyable ways to learn English.
We just lie on the couch, watch a nice movie and learn English. This is true if learners are fluent in
the language and understand English as well as their native language. If they are just learning the
language, they will have to work a little.

L.B.Sadovina states that this method of learning is not good for everyone. It will be
appreciated by visuals - people who remember the maximum amount of information, perceiving
images. The level of language proficiency is not so important. Video materials are used in the
learning process as one of the types of technical teaching aids that provide the function of
transmitting information, as well as receiving feedback in the process of its comprehension and
assimilation with the aim of subsequent development of certain skills and competencies in
students.[7].

The use of films in the learning process changes the nature of the traditional lesson, makes
it more lively and interesting, helps to expand the general horizons of students, enrichment of their
language stock and regional knowledge. According to O.l. Barmenkov, "Despite a certain
progress (using the Internet, various programs, etc.), one of the difficulties of learning a foreign
language is limited abilities as to communicate with native speakers and use conversational skills
outside of school. Therefore, an important task of the teacher is to create real and imaginary
situations of communication in a foreign language lesson using various methods of work. One of
the importance of viewing movies is the acquaintance of schoolchildren with the cultural values of
the people who are native speakers. For this purpose, authentic materials are of great importance -
videos and movies. Their use contributes to the motivation of students' speech activity" [1].

Learners study and have fun at the same time.

The use of movies and TV shows in the original will be a good motivator, because you can
watch exciting videos in between monotonous grammar exercises and cramming.

View of videos in English is one of the best ways to improve your English listening
comprehension. If at first it is difficult to catch what the characters in the video are saying, use
subtitles. Paying close attention to at least 15-20 every day, then in a couple of months you will
begin to understand the phrases of the characters even without subtitles. So, learning English from
TV shows and films helps to “teach” your ears to different accents and intonations of speech.

While watching a series or a movie, you can significantly expand your vocabulary. You
will guess the meaning of many words from the context, remembering when to use new
vocabulary. In doing so, you use the best way to learn words and expressions - in context. You can
see in what situation the video characters use certain phrases and words, so later you will know
when and how to use the knowledge that you gained.

The characters in the video speak like normal native speakers. They use colloquial

67


mailto:alya_mktu@mail.ru

abbreviated forms of words, phrasal verbs and slangs in their speech. Therefore, if you want to
understand English in a normal communication environment, we advise you to watch movies and
TV shows.

Methodology of the study

The study was conducted at the school gymnasium after Ataturk in the city Turkistan (a
school where | study). A survey was made, consisting of 6 main questions. The survey involved
among 15 students, in the 9th grade who were asked to answer these questions. | composed 2
types of questions, in Kazakh and English languages. The students answered the following :

Ne Questionnaire survey: CayajiHamMa¥Fa KOMbLIATHIH CYpaKTap:
1 How long do you study English? AFBIIIIBIH ~ TUTIH KaHIIa yakeITTaH  Oepi
yipeneciz?

2 Do you study the language | Ci3 Tijmi KOChIMIIIA OKHUCHI3 6a?
additionally?

3 Do you think watching movies and | Arbutinbie TimiHAe QUIBMICP MEH CepHaaap
series in English can help you learn | kepy Tinmi yiipeHyre KkemekrTecedi e

the language? oiinaiceI3 6a?
a) Yes a) 1o

b) no 9) JKOK

c) don't know 0) OlMeiMiH

4 How often do you watch movies and | Ci3  arpuimblH — TiTiHAET  QuUIbBMICp MeEH

series in English?) cepuaIap bl KaHIIAIBIKTHI XKHi Kepecis?)
a) often a)XKHi KepeMiH
b) don't watch 0) KepMmeiiMiH
¢) sometimes C) Keliae
5 What do you prefer to watch in | AFpulibIH TiTIHE HE KOPTiHI3 Kenemi?
English? a) pupmMIep
a) Movies 0) cepusuiap
b) series C) MybTOUIBMIED

c) cartoons

6 What do you think, what exactly will | Kanai oiinaiceIs, aFBUTIIBIH TiniHae
help you to watch movies and series? | puibMuep MeH cepuaigap Kepy HaKThl He

a) to expand your Vocabulary YILIiH KeMeKTece1i?
b) to learn a foreign culture a) CO3/IK KOPBIH JaMBITY
c) to develop your English 0) meren MOJICHUETIH YHPEHY

C) aFBUIIIBIH TUIIH JaMBITy

Table 1. Questionnaire survey.
Beneath is the sample screenshot of the students
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Analysis of the survey:

Ne Questionnaire survey: Answers according to the survey
1 How long do you study English? All the students started from the 1% grade
2 Do you study the language | 5 students go to the language courses
additionally? 10 don’t study
3 How often do you watch movies and | a) often - 3
series in English?) b) don't watch - 5
a) often c¢) sometimes - 7
b) don't watch
¢) sometimes
4 | What do you prefer to watch in | a) movies -4
English? b) series - 5
a) movies c) cartoons - 6
b) series
c) cartoons
5 What do you think, what exactly will | a) to expand your Vocabulary - 7

help you to watch movies and series?
a) to expand your Vocabulary

b) to learn a foreign culture

c) to develop your English

b) to learn a foreign culture - 3
c) to develop your English - 5

Table 2. shows the result of the survey.
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After the survey, the students had to choose one of the movies which | offered them. They
were:

1. Home alone

2. Extra English

3. Friends

4. Jungle

5. Shrek

The students chose the movie Extra English since it was a new and interesting video for
them. Before watching it | made a brief introduction about the film to get motivated the students in
the film.

Students were invited to view fragments which lasted 20 minutes (according to the
recommendations of L. V. Sadovina [6]. The students preferred to view the film with subtitles,
because it is much more beneficial to watch videos with subtitles in the language being studied,
and not in their native language. Gradually, students will begin to understand the words of the
characters without the accompanying text. To understand the plot of the film better learners
should connect subtitles.

Before viewing the episode of “Extra English”, the students had the task to note some new
words or word combinations while watching. As | have mentioned above taking notes on some
new words or word combinations while watching helps the learners in the future to use new
vocabulary in class with a teacher or in a conversation with a foreigner. | started to display the
film “Extra English”. While watching, I didn’t expect that the students viewed it with great
interest and tried to note some new word phrases which the film focused on with a pause.

= 01 Bxtra English - Hectors

Gigi!!
Did you get my message?

Please call me.

Love, John xxxxx

= 01 Extra English - Hegtors amival
FIRUIV

Dear John,
| told you last night it's finished.
Sorry B

And, on't call me GIGI)
| ummnMIlmwllmmﬂuunnmﬂum‘

P> b e 143/ 2358

After watching the film the students placed randomly into two teams to play a game. Their
task;

a) to write the words or word combinations as possible as they can. The words which are
related to film on the poster
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b) to use the words which the students write on their poster and imitate them with the
correct pronunciation as the characters do.

' I tANG T dee care ¥

Picture 1. Sample poster of a group

Findings of the study

We didn’t expect that the whole group would enjoy the film and work together. As we see
from the poster, both team’s students worked with enthusiasm, even weak students tried to imitate
the words as the characters do. After the activity with the poster, | suggested the students to
imitate the words as the characters did. According to this task students which consists of 15
people, managed it. 60% of students were capable to imitate the word phrases as the characters
uttered. 25% of them pronounced good as for 15% tried to do their best not to frustrate their
group. At this point, they increased both their vocabulary and pronunciation. After analyzing our
results, we were absolutely sure that watching movies really works to improve English. The group
came to the conclusion this method of teaching is interesting and effective, in comparison to
cramming in textbooks.

Advantages of learning English through movies TV shows

One of the main advantages of using video and television serials for EFL learning is that
they provide a visual learning experience. By watching movies and television serials, students can
gain a better understanding of the language, as well as the culture in which it is spoken. This is
especially important for EFL learners, as they may not have the opportunity to experience the
culture first-hand. In addition, by watching videos and television serials, students can become
familiar with the natural flow of the language and learn to recognize common expressions and
phrases.

Watching movies, as T. P. Leontieva emphasizes, “It has the advantage that it combines
various aspects of the act of speech interactions. In addition to the content side of communication,
the video contains visual information about the place of the event, appearance and non-verbal
behavior of participants in communication in
a specific situation, often due to the specifics of the age, gender and psychological characteristics
of the personality of the speakers"[ 4]

Another advantage of using video and television serials for EFL learning is that they are
entertaining and engaging. This can help to keep students motivated and interested in their
language learning. In addition, by watching videos and television serials, students can become
familiar with the different accents and dialects of English and learn to distinguish between them.
This can be especially helpful for students who are learning English in a foreign country, as they
may not be exposed to the various accents and dialects in their native environment.

Experts define that English learners should view movies in their free time for extra

practice, it can be in the classroom or outside the class. It goes without saying that viewing films
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reading books, talking in English, and discussing with their peers are also significant ways of
learning a language. Films are a combination of entertainment, inspiration, and training tools, and
also contain cultural and educational values.

Conclusion
In conclusion, films and television serials can be a useful tools for EFL learning. They provide a
visual learning experience, help students become familiar with the culture, and are entertaining
and engaging. However, they can also be difficult to understand and may contain inappropriate
language or content. Therefore, it is important for teachers to assess the material before using it in
the classroom. With thoughtful use, video and television serials can be powerful tools for teaching
English as a foreign language.
In this work the following questions were considered:

1. Is watching a movie an effective way to study?

2. Selection of films and series for learning.

3.In the methodology part of the work,

a) Questionnaire survey:

b) Analysis of the survey:

6 questions were considered and 4 methods of learning English from film were proposed.
15 students of the school gymnasium were interviewed and, based on the survey, a conclusion was
made about the relevance and effectiveness of learning the English language through watching
movies. We found out that learning a foreign language can be done with ease and pleasure, and
student may not make much effort to memorize the words. They will be memorized themselves,
on a subconscious level, and will be used in practice in the future. It can be noted that learning a
foreign language in childhood will be much more effective, as information is absorbed faster. You
can teach children to speak English by presenting them with cartoons, films, and songs in this
language. Thus, you immerse the child in the atmosphere of a foreign language. Thus, | came to
the conclusion that learning English through watching movies and series is effective. Moreover,
the more we use technology in the classroom the more dimensions of classroom teaching learning
process will be engaged. This will promote the classroom environment to learner friendly.
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Abstract. Emotional competence is presented in a complex combination of the components
such as emotional awareness, emotional management, emotional self-motivation, empathy and
emotional recognition of others in the teaching process of English. The authors considered the
phenomenon of emotional competence as a factor in students' academic development in terms of
teaching English. The results of the work are of interest to foreign language teachers and
psychologists dealing with the problems of forming students' personal qualities, including
emotional competence. The authors showed the functions of the pedagogical culture of the teacher
and his technologies for the formation of emotional competence. The research focuses on creating
the basis for emotional competence and understanding and control of students’ emotions and
motivation in learning English.

Keywords: foreign language education, motivation in learning, students, emotional
competence, teaching English

The relevance of article is devoted to the higher education goal. It is the preparation of
professionally -socially successful graduates in a competitive world. Nowadays, study interest in
emotional competence and its impact on students' academic performance is growing higher.

The problems that arise in the social interaction process are solved faster. It is based on
people who are able to control their own emotions successfully. Such people can demonstrate self-
awareness at a higher level. They also have the ability in generating innovative ideas. Emotional
competence helps to analyze others' feelings and empathise and provide support. That is why
emotional competence formation can reasonably be considered one of key factors of learning a
language. They help in contributing successful learning of a personality. In particular, it assists the
full social development as a whole.

In this connection, foreign researchers of who disclose emotional competence offer various
definitions for ‘emotional competence’. The term itself was first used in 1990. Modern authors
Mayer J. D., Solovey P. define ‘emotional competence as the ability to perceive, evaluate and
manage one's own emotions and the emotions of other people and even groups’. According to the
‘emotional competence’ is also called emotional intellect. [1].

According to Andreeva I. N. emotional competence is “a set of cognitive abilities,
competencies and skills that affect a person’s ability to cope with the challenges and pressures of
the external environment” [2, p. 64].

We find it important to first dwell on the diagnosing (testing) methods of emotional
competence. In these and many other definitions of emotional competence, four basic components
can be distinguished. They are the identification and management of one's own emotions.
Emotional competence is based on the recognizing skill and managing other personality emotions.
In this context, we consider the results of studies on the emotional competence influence on
successful emotional activity. Practitioners and researchers use different methods for diagnosing
emotional competence. The fact is that there is no common emotional competence understanding
at the level of its contextual and verbal definitions, but also at the methodological level.

Emotional competency is directly related to the academic and social students' development.
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It is noteworthy, that Bar-On, R. [3], distinguishes two main approaches to the emotional
competence study. According to him, emotional competence is a personal trait and an ability.
Among the many factors that cause students to experience difficulties in learning, the following
criteria can be distinguished. They are: negative emotions arise in the process of learning,
misunderstandings in relationships among teachers and students and difficulties according to need
in adapting to new conditions.

According to Bar-On R., ‘emotional competence’ is a certain set of social and emotional
competencies affecting the person's effectiveness level in various aspects. Among them, there are
self-expression, self-understanding, understanding others, relationships with others, solving
problems of everyday activities and etc. [3, p. 118].

Diagnosing emotional competence methods is the Emotional Intelligence Test (MSCEIT). It
was developed by Caruso, Mayer, Salovey. The test includes a set of tasks. It is based on another
test by the authors - Multi-factor Emotional Intelligence Scale (MEIS). The performance of the
test is assessed by experts and based on most of the people’s answers performed the tasks earlier.
Other questionnaires for diagnosing emotional competence is a personality traits. For example, the
emotional and social competence questionnaires (Emotional and Social Competence Inventory
(ESCI), and Emotional Competence Inventory) (ECI) [3, 125].

Foreign researchers who study emotional competence ask to draw unambiguous conclusions
on the presence of a positive correlation among a person's emotional intelligence and his
performance in academic issues. The emotional intelligence is characterized by its integral
dynamic phenomenon. Itt provides understanding, optimistic awareness and one's own emotional
control. The emotions of others as influencing sociocultural interaction success is also on this list.
If they use emotional competencies, it is easier to learn for them and effectively build
interpersonal relationships.

In addition, in higher emotional development, students achieve better academic results. So,
J. Mayer (1999), considers ‘emotional intelligence’ as a personal ability to control his own
feelings and other's feelings. He recognizes them and uses the information received to their
thinking and their actions control [1].

E.S. Ivanova stated the fact that that emotional intelligence is defined ‘as the ability to
understand personal relationships represented in emotions’ [4, 93]. A huge number of various
myths are concentrated around human emotions and feelings. According to her definition, she
distinguishes emotional, cognitive and behavioural components in the structure of emotional
competence. This is because people have a poor idea about diversity and its importance. To learn
and to understand each other, students need to understand what emotions type, and to know their
characteristics. Students learn to distinguish genuine feelings from mere shows. The personal
emotional sphere is complex elements and intricacies that are needed to experience everything
happening to him and around him. It consists of four components:

- Emotions from subjective experiences related to some situations and events important for a
person.

- Emotional tone is a response to an experience that sets the organism state. It informs the
person how satisfied their current needs, and how comfortable it is at the moment.

- Feeling is a personal stable emotional attitude to some objects. They are always subjective,
and appear in the interaction process with others [4, p. 95].

The emotional state differs from feeling according to weak focus on objects, and from
emotion by its longer durations and stabilities. A person may be in conditions of euphoria,
depression, anger, melancholy, etc. It is always triggered by some feelings, d emotions.

According to Salovey, P., Woolery, Stroud, L.R., A., Epel, E.S. ‘emotions regulate the life
of to a greater or lesser extent. They generally are recognized as having four functions:

- Motivation-regulating; It is designed to encourage and guide action and regulate. In some
cases, emotions suppress thinking completely in human behaviour regulation.

- Communicative interaction is responsible for mutual understanding. Emotions are
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understood even without knowing the language. It is emotions that tell us about the personal
mental-physical state and help to choose the right action course when communicating among
students. T [5, p. 618].

A personally developed emotional intelligence uses one’s mood and will be able to make
successful solutions to the task facing him effectively. First of all, one's own emotions, as well as
the emotions of others. So, emotional intelligence is implied to the ability to understand the
emotions of language and distinguishing shades of feelings. Emotional intelligence is manifested
in the control ability. We relied on Bezborodova M.A. emphasizes to consider emotional
intelligence as a cognitive ability exclusively by analogy with spatial and verbal intelligence [6].

From the psychological analysis of behaviour and with the understanding of the values
attributed to emotional experiences. It can be reasonably assumed that the ability to understand
emotions and manage them. It is closely related to the general orientation of the individual to the
emotional sphere. As a result, emotional intelligence can be represented as a phenomenon that has
a dual nature. That is, with an interest in the inner world of people, including one's own inner
world. It is associated with the personal characteristics of a personality.

In 2004, comparative characteristics of the methods for diagnosing emotional competence
were presented by J. Matthews, R.D. Stroud, L.R., Roberts, Salovey, P., Woolery, A., Epel, E.S.
(Table 1) [7]. Based on this, we use four parts of emotional competence. This model is focused
not only on the cognitive components but also on personal characteristics (Figure 1).

( emotional-
evaluative )

[ o ).( ) (. )

( emotional activity )

Figure 1 — Components of emotional competence

Figure 1 shows emotional competence development. It includes the ability to identify and
recognize emotions by certain cognitive, behavioural, communicative, activities, and emotional-
evaluative components. The effective emotional use contributes to the formation and development
of various cognitive, behavioural, and communicative abilities. In table 1, we classified an
emotional competence model in teaching foreign languages.
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Table 1 — Model of emotional competence in teaching foreign languages

Components of Contents
emotional competence

cognitive components conscious perception of the language of emotions,
understand emotional information, emotional awareness;

emotional-evaluative the presence of positive emotions as part of the
components emotional and evaluative components, understand the
language of emotions: mpathy, values - qualities, values -
goals values - relationships, e

communicative the level of creativity within the framework of
components emotional and communicative control, forecasting the
emotional coloring of communicative situations, speech
art, emotions recognition of others in the communicative
interaction process

components associated to use emotions emotional self-motivation, to
with emotional activity achieve goals, the ability to control their emotions.

In the process of emotional competence forming, we can apply special technologies.
Pedagogical technologies are suitable for solving this problem, the main distinguishing features.
They ensure the integrity of the emotional and rational-logical processes of cognition. They are
personalization, the creative nature of the activity and the desire to comprehend the nature of the
emotional expressiveness of the individual.

Students experience a feeling of relaxation, freedom, and empathy for the interlocutor, they
develop the ability to turn knowledge into personal experience, a positive creative state develops,
and a feeling of health and inspiration appears. These technologies of students’ motivational and
value-attitude of the educational process. Emotional perception of the material contributes to
fixing attention and maintaining interest. Art as a special form of culture determines not only the
artistic laws and individual psychological characteristics of a creative person. This takes into
account the integrity of the individual. It includes life values formation and intercultural and
communicative competence, inner sense and responsibility, and creative and personal self-
realization. It includes their compliance with the socio-cultural trends as a guideline for the
contextual connections formation of the individual in the society and culture as a whole.

The content of technologies is formed based on the need to solve the following tasks:

- revealing the universal possibilities of art in terms of development, knowledge and
information;
- support of teaching staff in principles of mutual assistance developing, tolerance,
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responsibility and self-confidence, as well as in gaining or developing the ability to actively
interact without violation of the rights and another personal freedom;

- development of ways to use these opportunities in the framework of the educational
process;

- individual preparation and implementation of socio-cultural adaptation programs that
contribute to the full emotional and students' intellectual development;

- training in the application of positive strategies for the adaptation of the individual in
culture and society.

The motivational function is carried out during the classes and during the classes themselves
preparation. Technology is based on the following principles are:

1) priority of health, life, and universal values;

2) intellectual process and attitude to education as an emotional aimed at dialogue and
participants' cooperation.

The success of the communicative component of emotional competence formation is
ensured by a complex of communicative effects. At this stage, high cognitive motivation for
learning is formed. It makes to link the actual acquisition of knowledge with its emotional
perception. They are the effect of a visual image and the first phrases, imagination and discussion.
The effect of the first phrases is designed to consolidate or correct the first impression. The effect
of the visual image is due to the impressions of the appearance of the speaker. The main criterion
for the effectiveness of the impact of the first phrases is the presence of interesting information in
them. The effect of information transfer is one of the effective methods of rhetoric aimed at
keeping the attention of the audience. It is based on the rational distribution of emotional thoughts
and arguments in speech. This effect helps the teacher create two images: the image of
cooperation and the image of interviewing. The imagination effect is the activation of the
intellectual activity of students with the help of an emotional challenge to their imagination. The
purpose of the discussion effect is to present student interest in a problem. Students should present
their hypotheses, assumptions, fantasies and dreams. To “engage” them in an exchange of
opinions, and to provide skillful management of the discussion.

To sum up, we can make the following conclusions on the efficiency of emotional
competence development in teaching English:

- A detailed emotional competence study clarified this concept and characterised emotional
intelligence as an integral phenomenon. It provides understanding, optimistic awareness, and one's
own emotional control and other people, influencing the communicative interaction success.

- Studies of foreign, and domestic scientists devoted to emotional competence problems
indicate a positive correlation between the academic performance of students and emotional
intelligence.

-Technologies have been developed to improve the formation of emotional competence
effectiveness in ensuring the emotional and rational-logical processes of cognition integrity.

In future, we plan to study technologies based on two scientific knowledge areas (learning
and pedagogy). They should be involved in the formation of emotional competence components.
They are focused not on cognitive and communicative components, but also on students' personal
characteristics.
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Abstract. Self-efficacy beliefs refer to an individual's belief in their own abilities to
accomplish a task and achieve a goal. In the context of English language teaching, self-efficacy
beliefs state to the teacher's confidence in their ability to effectively teach English language skills,
including listening, speaking, reading, and writing. The purpose of this article is to explore the
importance of self-efficacy beliefs in English language teaching and provide strategies for
developing and maintaining strong self-efficacy beliefs. The current research study investigated
other researchers’ studies related to the cognitive theory of self-efficacy beliefs. Moreover, the
previous research works has consistently shown that learners who have high self-efficacy beliefs
in English language learning are more likely to be successful than those who do not. In addition,
learners with strong self-efficacy beliefs are capable to persist in their efforts, even when faced
with challenges. As a result of it, learners who trust they can learn English are expected to put in
the effort required to master the language.

Key words: self-efficacy beliefs, English language teaching, confidence, English language
skills, cognitive theory.

Introduction

Self-efficacy beliefs is an integral part of human beings to solve difficulties with the help of
obtained skills in an individual’s career after acquiring a knowledge. In recent days in the context
of English language teaching environment, this ability has a crucial role in defining the success
and usefulness of teachers.

This research study investigates the role of self-efficacy beliefs in English language teaching
environment and gives some strategies to growth self-efficacy beliefs from low level into the
highest. The purpose of the study is to determine the importance of self-efficacy beliefs in English
language teaching with describing a number of factors and giving some strategies to encourage
confidence.

Self-efficacy beliefs in educational sphere affects on educators’ self-determinations as a
professional teacher. Several factors such as personal characteristics, prior knowledge, prior
teaching experience and motivation to teach their students can influence on circumstances in the
classroom. Additionally, to the factors, which include the quality of teacher instruction
curriculum, mentoring and support from qualified teachers, and operative teaching resources,
which is accessible.

Nowadays, teachers who has prior knowledge of English language teaching and experience
indicates the huge impression on their self-efficacy beliefs. Those teachers are more likely to have
advanced self-efficacy beliefs rather than those who have less confidence and knowledge. In
addition, those teachers who have more confidence are able to manage classroom and engage
students with the help of their skill. Motivation as the main factor to teach is one of the individual
characteristics that stimulus to do task effectively.

Nevertheless, the quality of teacher education programs has an important attitude on
educators’ self-efficacy beliefs. It can provide opportunities for practicing teaching, furthermore,
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mentorship from skilled instructors.

Mentoring and support from knowledgeable teachers are central for evolving and gaining
self-efficacy beliefs among prospective and competent English language teachers. Experienced
teachers can make available guidance, advice, and feedback to aid teachers’ progress their
teaching skills and confidence in their facility to teach English language skills successfully. These
listed supports can also help future language teacher’s deal with the challenges of English
language-teaching environment and develop a sense of professional identity.

The obtainability of resources, for instance teaching materials, technology, and
administrative support also affect English language teachers’ self-efficacy beliefs. Tutors who
have admittance to incomes that sustenance real teaching are more likely to have sophisticated
self-efficacy beliefs and feel more self-assured in their ability to teach English language skills
successfully.

Self-efficacy beliefs in the context of reading comprehension, refers to a person’s perception
of their own ability to understand and comprehend written text. The role of self-efficacy in reading
comprehension demonstrates human beings confidence, motivation, and persistence when it is in a
high level, whereas low self-efficacy beliefs in reading may lead to de-motivation, self-doubt, and
avoidance of reading tasks. Self-efficacy beliefs in speaking refer to an individual’s perception of
their own ability to communicate successfully using spoken language. It is as a cognitive construct
that reflects a person’s confidence and belief in their speaking skills, and it can affect their
motivation, behavior, and performance in speaking situations. In fact, in language learning self-
efficacy beliefs in speaking can exhibit professional growth, seek out opportunities to speak,
convey ideas and built positive relationship with others. High self-efficacy beliefs in writing are
associated with the numerous benefits, including building and maintaining optimistic self-efficacy
beliefs on it, constructive feedback by encouraging a growth mindset towards writing. Successes
in listening can appear understanding and retaining information accurately, increasing self-
efficacy beliefs. Otherwise, repeated failure, such as misunderstandings or misinterpretations can
decrease confidence. For instance, listening a topic that one is familiar with or in a comfortable
environment can enhance self-efficacy, while listening in a problematic or unfamiliar context may
lower self-efficacy.

A. Bandura as the researcher, who investigated about self-efficacy beliefs more deeply,
presented four main sources that impact on learner’s self-efficacy. According to his exploration,
the most significant basis is mastery experience, which means the ability to improve beliefs from
earlier successful practices. As an example, while executing a task success develops person’s self-
beliefs in his or her own abilities. On the other hand, failure diminishes their beliefs and it can
occur low self-efficacy beliefs. Bandura formulates another causes of self-efficacy beliefs, they
are:

Social modeling, that is the capacity to learn new things in a period of examining others;

Social persuasion, that is mentions the ability of learner’s to make an effort on the way to
complete a duty since they were persuading to their aptitude in performing such tasks;
Physiological or mood state, which refers to the judgment of a personality’s mood to enrich or
weaken their beliefs [2].

In the field of English language teaching self-efficacy beliefs of teachers’ examines and
seems that having this ability is becoming vital for not only institutions and high educational
places but also schools. There are many strategies in order to develop and maintain strong self-
efficacy beliefs:

The first strategy is “Set realistic goals”, with the help of setting aims learners will be able to cope
with challenges that they are having in education. It aids them to build self-confidence in an area
of abilities and it is achievable;

The second strategy is “Celebrate success”, after accomplishing their purposes, they should spend
time to celebrate their progression. This strategy can boost students’ self-efficacy beliefs as well
as increase their positive attitude towards learning a language;
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The third strategy is “Embrace challenges” which means to face with obstacles and see it as an
opportunity to improve themselves in acquiring a particular language;
The fourth strategy is “Get support”. In this strategy, learners need to seek maintenance from
peers, educators and from language learning societies. The guidance and getting feedback will
help all learners to expand their language skills;
The fifth strategy is “Use positive self-talk”. Learners should be capable to remind about their
strengths and past achievements to keep confidence. This kind of positive self-talk inspires them
to belief in themselves.

From these strategies, people can work on themselves and rise their self-efficacy beliefs in the
domain of teaching journey.
Literature Review

The term self-efficacy beliefs initially pioneered by Albert Bandura and the determination of

this construction is an ability to believe that person can solve the problems that they face in a
professional way. The author also claims that people with the high and enough self-efficacy
beliefs easily cope with issues and in fact, they are the most efficacious human beings in their
sphere of occupation. Self-efficacy in social cognition theory is a key concept, which denotes
individual’s beliefs to perform a specific task successfully. Bandura in his research emphasized
the significance of self-efficacy beliefs as a determining factor in human behavior. Apart from that
the author highlighted that the role of cognitive processes in shaping self-efficacy beliefs. In
research underscored the importance of self-efficacy beliefs in various domains of person
functioning, counting education, health, sports, and work. He argued that interventions aimed at
enhancing self-efficacy beliefs could have a positive impact on motivation, performance and good
fortune. Albert Badura’s work has had a significant influence on the field of psychology,
particularly in the areas of motivation, social cognition, behavior change and has led to the
development of many practical applications for improving self-efficacy beliefs in various settings

[1].

P. Cankaya in his research asserts that English language dominates high prestige among all
around that world for variety of purposes, including education and profession related concerns. To
this motive, trained and skilled teachers of English language are requirement. The researcher
states, when accounting for variables such as gender, degree, teaching and learning experience and
university no major differences were found, however, there were still noteworthy findings to
discuss. Notably, among English language teachers, holding a doctorate degree was associated
with higher efficacy beliefs indicating that academic studies and pfofessional development
activities may positively impact one’s sense of efficacy [3].

According to F. Pajares and G. Valiante [4] schools should pay attention on increasing
students’ competence and self-efficacy by working on it, whereas A. Kurmanova [5] claims to
concentrate on teachers’ confidence and its influence on personalities’ behavior. The researcher
specifies to the view that people have to treat troubles, work hard with the aim of use it in practice.

R. Klassen’s study that included lots of works from the other researchers’ studies’ were
found gender differences in acquired efficacy for writing skills from 5 analysed investigations [6].
In comparison with the researchers’ F. Pajares and M.J. Johnson [7] and P.R. Pintrich and E.V. De
Groot [8] established significant changes in self-efficacy to gender. Even though neither of the
studies found differences in performance related to writing task between male and female. Both of
explorations figured out boys’ rating self-efficacy to accomplish the criterial task upper than did
the opposite gender.

The issue of student motivation in middle and high schools, particularly in relation to
incomplete or poorly done writing tasks, is a topic of much discussion among teachers and
parents. Research on achievement-motivation during the developmental period of early
adolescence may provide valuable insights for educators working with adolescent students and
shed light on the developmental trajectory of self-efficacy beliefs. Klassen’s review specifically
focuses on self-efficacy research related to writing during early adolescence, as Bandura’s
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warning about the situational variability of self-efficacy beliefs suggests that different
developmental periods may have unique characteristics. It also aimed to examine the selected
research for any differences in self-efficacy beliefs based on factors such as grade-level, gender
and disability. Additionally, the review investigated potential interventions to enrich adolescents’
perceived efficacy by identifying commonalities in the findings of the selected research. The result
of some studies conducted with early adolescents have provided insights into how to increase self-
efficacy in capable but inefficacious students. [6, p.5]

A study conducted by M. Van Dinther aimed to explore the sources of self-efficacy beliefs
also their impact on higher education students. The scholars showed a review of relevant studies to
identify factors that contribute to self-efficacy beliefs. It was found that bases such as goal-setting,
rewards, modeling, task strategies, appraisal, feedback, and self-assessment were influential in
shaping students’ self-efficacy in addition to Bandura’s four main sources. In educational
research, student self-efficacy has gained significant attention in the past three decades, Starting
from 1990s, research in the field of higher education have been attempting to better understand the
situation and instructional factors that impact learner’s self-efficacy [9].

The changes needed to create real and significant improvements in education are profound
and far-reaching. As education reform remain a hot topic in politics, policymakers and others are
facing new dilemmas. Those challenges include higher standards, rigorous testing and increased
accountability for schools, which are putting pressure on administrators to emphasize the crucial
connection between teacher effectiveness and student achievement.

N. Bray-Clark and R. Bates believed that incorporating self-efficacy as a central element in
the design of in-service training and professional progress programs could serve as a solid
theoretical foundation for understanding the reasons and methods behind teacher development.
This approach also highlights the potential effectiveness of practical tools such as feedback,
instructional design techniques and integrated support systems, which can be utilized to cultivate
positive beliefs in one’s capabilities, boost teacher competence and ultimately improve student
outcomes [10].

According to A.D. Anders’s article, discussed a case study that used networked learning
strategies to improve student self-efficacy in social networking and in an undergraduate business
communication course. However, various networked learning activities, such as sharing resources,
creating portfolios of communication work and building an online presence, students were able to
connect with real-world professionals [11].

Teachers serve as a source of inspiration and a positive influence for the upcoming
generation, as they absorb and emulate their teachers’ actions and behavior. This mean that
teachers play an important role in the social and economic development of countries, as such it is
essential for teachers to consistently assess and reflect on their teaching practices in order to
consistently assess and reflect on their teaching practices in order to develop their skills.
Furthermore, teachers should possess advanced critical thinking abilities to engage in deep and
complex analysis. In research study, S.M.R. Amiran highlighted the significant relationship
between critical thinking (CT), and self-efficacy, and teaching style in the English as a Foreign
Language (EFL). The findings confirmed that CT played a predictive role in determining the self-
efficacy levels and teaching styles of university professors. Moreover, improving teachers’ self-
efficacy could lead to more productive teaching styles that promote learner autonomy, making CT
an essential component of teacher development programs aimed at enhancing language teachers’
self-efficacy and teaching styles. The implications of the study could inform university teacher
educators in designing more sufficient pre-service and in-service programs by incorporating the
findings. Policymakers also urged to consider results to gain a comprehensive understanding of
factors contributing to the success or failure of university professors and educational programs,
particularly in the context of language teaching, which is facing troubles due to the uncompleted
COVID-19 pandemic and requires a coherent human resources strategy [12].
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10.

Conclusion

The current research study pointed out the factors that influence on teachers’ self-efficacy
beliefs, strategies that can help to boost self-confidence. From the other researchers’ studies, the
role of self-efficacy beliefs was determined in recent society. It was also found that the low self-
efficacy beliefs could influence human beings’ success.

When teachers believe in their ability and capacity to teach effectively, they are getting to
adapt to use innovative instructional strategies, adapt their teaching to personal student need by
delivering suitable maintenance to struggling learners. This, in turn, can boost students’ self-
efficacy beliefs, motivation and academic performance. Teachers’ well-being and job satisfaction,
engagement in professional development, and the classroom climate are influential. Therefore,
nurturing and enhancing teachers’ self-efficacy beliefs can donate to improved teaching practices,
increased learner realization, and overall positive outcomes in education. Moreover, recognizing
and supporting teachers’ self-efficacy beliefs is of great value in promoting effective teaching and
learning. In English language the role of four skills, namely reading, speaking, writing and
listening shows the great power on growing potential borders. In the current research study
analyzing the other scholars’ investigations it can be concluded that self-efficacy beliefs in the
terms of English language teaching society has an powerful role as it shows each individuals’
personal confidence in representing themselves proficiently.

For the future research studies, the author suggests:

- to work on individuals’ self-efficacy beliefs and do surveys according to the self-efficacy,
in order to outline their students’ self-beliefs in themselves;

- create efficacy measures that are directly derived from the specific criteria or tasks used in
each study enhance the accuracy of predicting self-efficacy;

- validate the self-efficacy measure to ensure it accurately measures self-efficacy and not
related constructs like personal competence.

Additionally, further research is necessary to investigate the reasons behind inflated self-
efficacy beliefs in students with learning disabilities.
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Abstract

The use of TED Talks as a tool to promote listening skills for EFL learners has become
increasingly popular in recent years. This paper reviews the literature on the benefits and
challenges of using TED Talks in EFL classrooms to promote listening skills. A survey and
interview design is employed to measure the effectiveness of the TED Talks. The study involves a
group of EFL learners at the Department of Humanities and Education, Suleyman Demirel
University. To achieve the goal of studying forty junior and senior students from the specialty
Two Foreign Languages (TFL) were engaged. Participants of the study between 19 to 22 ages.
The review finds that TED Talks can improve EFL learners’ listening skills by exposing them to
authentic language and providing opportunities for meaningful interaction. However, it also
highlights potential challenges such as the level of difficulty of the talks and the need for effective
scaffolding to support learners’ comprehension. Overall, this paper suggests that TED Talks can
be a valuable tool for EFL teachers seeking to enhance their students’ listening skills.
Keywords: TED Talks, listening comprehension, EFL learners, authentic language, scaffolding.

Introduction

In recent years, TED Talks have become a popular tool for language teachers to enhance
the listening and speaking skills of English as a Foreign Language (EFL) learners. TED Talks are
short, engaging videos that cover a wide range of topics and are delivered by speakers who are
experts in their fields. The talks are available online for free, making them accessible to anyone
with an internet connection. This research aims to investigate the effectiveness of using TED
Talks to improve the listening skill of EFL learners. And to find EFL learners’ perceptions of
using TED Talks. The objectives of this research are to investigate the effectiveness of TED Talks
in developing the listening and speaking skills of EFL learners in secondary schools and to
explore the perceptions of EFL teachers and students towards using TED Talks as a tool for
language learning. The questions of this research are: 1. What are the EFL students' attitudes and
perceptions about the use of TED talks as a tool to improve listening skills? 2. What impact do
TED talks have in the EFL classroom as a teaching listening tool?

The Importance of Listening Skills in EFL Learning

Listening is a crucial skill in language learning, especially for EFL learners. Through
listening learners acquire new vocabulary, improve pronunciation, and gain an understanding of
how the language is used in context. Moreover, listening is a key component of communicative
competence, as it enables learners to comprehend and respond to spoken language.
English as a Foreign Language (EFL) learners often face challenges in developing their listening
skills due to a lack of exposure to authentic language materials. Factors such as the speed of
speech, accent, and unfamiliar vocabulary can make it difficult for learners to comprehend spoken
language. This is why it is important to provide learners with opportunities to practice listening in
the classroom. However, with the advent of online resources and technology, various tools and
platforms have emerged to help students improve their listening skills. One such platform is TED
Talks. In this article, we will explore the use of TED Talks in developing the listening skill of EFL
learners.
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TED Talks

TED Talks are video recordings of presentations made by experts in various fields, ranging
from science and technology to entertainment and design. These talks are often engaging and
informative, making them an excellent resource for language learners. TED Talks provide learners
with exposure to authentic spoken English, which is vital in developing listening comprehension
skills.

Using TED Talks to Develop Listening Skills

In recent years, TED Talks have become a popular tool for language teachers to enhance
the listening skills of English as a Foreign Language (EFL) learners. TED Talks have been used in
various studies to determine their effectiveness in improving language skills. For instance, a study
conducted by Lee (2016) studies the effect of TED Talks on listening comprehension for Korean
EFL learners. The results showed that the use of TED Talks significantly improved the learners’
listening comprehension skills. Similarly, Farahani and Rasekh (2016) investigated the use of
TED Talks as a tool for enhancing EFL learners’ speaking skills. The study found that the use of
TED Talks significantly improved the learners’ speaking skills and their confidence in speaking
English.

Previous studies show that the use of TED Talks in language learning provides learners
with an opportunity to develop their listening skills. Also, Chakravarty (2018) conducted a study
on the impact of TED Talks on the language learning of EFL students. The study found that TED
Talks were an effective tool for improving the student’s language skills, especially their listening
and speaking skills.

Methods

This study used a mixed method which includes qualitative and quantitative data
collection. For quantitative data collection questionnaires with statements were used. (see
Appendix A). The questionnaire aimed to collect information about EFL students’ perceptions
about the use of TED Talks in EFL classes for developing listening skills. For qualitative data
collection, there were semi-structured interviews with students. (see Appendix B). The study was
implemented at Suleyman Demirel University, at the Department of Humanities and Education.
To achieve the goal of studying forty junior and senior students from the specialty Two Foreign
Languages (TFL) were engaged. The participants of the study were between the ages of 19 to 22.

Results and Discussion
Questionnaire

Table 1 displayed below shows the result of EFL students’ perception of TED talks on the
statement of SD- strongly disagree; D- Disagree; N- neutral; A-agree; SA- strongly agree. From
the results, it can be seen that students know what TED talks are overall. Also according to the
results, we can see that 72.3% of students enjoy watching TED Talks even though 26.8% disagree
and are neutral. Furthermore, students think that TED Talks videos are more interesting than other
video instructions for listening.

Table 1
No Statement SD D N A SA
1 | I know what is a TED Talks 4.9% 0% 0% 34.1% | 58.5%
2 | I enjoy watching TED Talks 0% 7.3% | 19.5% | 36.6% | 36.6%
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3 | TED Talks video is more interesting 2.4% 4.9% |[29.3% | 36.6% | 26.%
than other

4 | Through TED Talks | can improve 0% 49% | 7.3% | 56.1% | 31.7%
my listening skill

5 [ Through TED Talks I can learn how 0% 122% | 17.1% | 39% | 31.7%
to deliver ideas to the public

6 | Through TED Talks I can learn how 0% 24% | 19.5% | 51.2% | 26.8%
to improve facial expressions

7 | Through TED Talks I can improve 0% 0% 12.2% | 43.9% | 43.9%
my pronunciation

8 | Through TED Talks I can improve 0% 7.3% | 29.3% | 34.1% | 29.3%
my fluency

9 [ Through TED Talks I can improve 0% 2.4% | 14.6% | 53.7% | 29.3%

my speaking skills

10 | Through TED Talks I can learn how 0% 24% | 12.2% | 58.5% | 26.8%
to deliver speech

11 | Providing TED Talks video in class 0% 0% 17.1% | 31.7% | 51.2%
is good idea

12 | TED Talks is a good tool for 0% 0% 12.2% | 36.6% | 51.2%
improving listening skill in EFL
class

Interview

From the analysis of participants’ answers (Table 2) it turned out that the things that people
most like about TED Talks are interesting speeches, cultural experiences, and widespread topics.
Also, participants answered that acquiring knowledge, getting new information, practicing
listening skills, and enlarging vocabulary are the main benefits of TED Talks. From responses, it
was found that TED Talks are used as a tool for language development, and as additional material.
However, even in this case, it turned out that TED Talks help participants improve listening
comprehension.

Table 2

Questions Results

How did you know about | Participants 1 and 2 answered that they knew the TED Talks from
TED Talks? the school year. However, the third participant found out what TED
Talks are at the university.

What are the things that you | From the analysis of participants’ answers, it turned out that the
most like about TED Talks? [ things that people most like about TED Talks are interesting
speeches, cultural experiences, and widespread topics.
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Can you mark any benefits
of TED Talks?

Participants answered that acquiring knowledge, getting new
information, practicing listening skills, and enlarging vocabulary
are the main benefits of TED Talks.

Did you use TED Talks as a
tool for language
development?

Two participants answered that they used TED Talks as a tool for
language development, but not as main, just as additional material.
The third participant answered that he/she was not able to use TED
Talks for language development in the first year of studying
language, because the vocabulary was difficult. But after getting to
the appropriate level, he/she started to use it for language
development.

Could TED Talks videos
improve your listening skill?

All participants answered that TED Talks helped them to improve
listening skill.

Would you like teachers to
use this kind of tool in the
EFL classroom?

For this question participant 1 answered that he/she would not
recommend using TED Talks in the EFL classroom, because he/she
said that the TED Talks video is about 10-20 minutes, he/she thinks
that for the EFL classroom, this is too much. But he/she would
recommend it as a task outside the classroom. Participant 2
answered that he/she would recommend it, but teachers should
know how to use it creatively, because students may get bored from
10-15 minutes of video. Participant 3 also supported and
recommended to use TED Talks in the EFL classroom.

Would you use it in your
class if you had the
opportunity to teach

The last question is similar to the previous one, but in this question,
the student's opinion is asked about the role of the teachers.
Participant 1 answered that as a teacher he/she would not use TED

students? Talks as basic material, but he/she would use it for additional tasks.
Participant 2 answered that he/she would use TED Talks in the EFL
classroom, but not with all students. Because he/she thinks that
TED Talks are not appropriate for all levels. Participant 3 replied
that he/she would use it to teach students

Conclusion

In conclusion, TED Talks can be a valuable tool for EFL learners to enhance their listening skills,
improve vocabulary acquisition, and promote critical thinking skills. The use of TED Talks in
language classrooms can also provide students with exposure to real-life English language usage
and diverse cultural perspectives. Furthermore, the use of TED Talks in language classrooms can
provide students with exposure to diverse cultural perspectives and enhance their intercultural
competence. As TED Talks feature speakers from different countries and backgrounds, they offer
a unique opportunity for EFL learners to learn about different cultures and worldviews. Teachers
can effectively use TED Talks in language teaching by selecting appropriate talks, providing
additional support, and incorporating pre- and post-listening activities.
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Appendix A (Questionnaire statements)

know what is a TED Talks

[ enjoy watching TED Talks

TED Talks video is more interesting than other

Through TED Talks I can improve my listening skill

Through TED Talks I can learn how to deliver ideas to the public

. Through TED Talks I can learn how to improve facial expressions

Through TED Talks I can improve my pronunciation

8.

Through TED Talks I can improve my fluency

9.

Through TED Talks I can improve my speaking skills

10. Through TED Talks I can learn how to deliver speech

11. Providing TED Talks video in class is good idea

12. TED Talks is a good tool for improving listening skill in EFL class

Appendix B (Interview questions)
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How did you know about TED Talks?

What are the things that you most like about TED Talks?

Can you mark any features and benefits of TED Talks?

Did you use this tool as an application for language development?

Could a TED Talks video improve your listening comprehension?

Would you like teachers to use these kinds of tools in the EFL classroom?

Would you use it in your class if you had the opportunity to teach students?
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Abstract. Learning a foreign language requires learners mastering main language skills. One of
the main language skills is listening. Listening is regarded as a challenging skill for learners
studying English as a foreign language. For this reason it is necessary to pay special attention to
the development of learners’ listening skills from the school years. Many studies have shown that
Shadowing technique is an effective technique for improving leaners’ listening skills. Shadowing
IS an active and cognitive activity in which learners follow the speech they hear and vocalize that
speech as clearly as possible at the same time. Recently, this shadowing technique has gained
popularity on a global scale. The purpose of the present article is to investigate the importance of
shadowing technique in improving learners’ listening skills. This article introduced shadowing
technique regarding theoretical explanations provided until now. The present article then reviewed
previous studies on how shadowing technique affected listening comprehension skills. Next, this
article discussed issues in studies and introduced some suggestions for further studies.

Keywords: shadowing technique, listening skills, a foreign language, effectiveness, foreign
language teaching.

Introduction

Learning English gives more possibilities for better life and incomes. Learning a foreign
language requires mastering main language skills such as speaking, writing, reading and listening.
Learners who learn English as a foreign language face many difficulties in learning process. Most
of students have problems with listening comprehension skills. Listening skill is considered as a
challenging skill among language skills. Besides, listening has a significant role in daily living and
academic contexts, because it is essential to maintain effective communication to people. With the
help listening we can build useful and effective conversation with native speakers. Good listeners
can support the communication that can be efficient for them. However, there is no special
attention for improving students listening skill in schools. Teachers may not pay full attention for
the improvement of the students’ listening comprehension skills. That’s why listening skill is
regarded one of the neglected skills. According to Cutler, native and non-native speakers’ ways of
listening are essentially different. Shadowing technique was imported into Japanese EFL context
as a teaching technique for listening improvement in 1992 [1]. The purpose of the study is to
analyze the importance of shadowing technique in improving learners’ listening skills and
introducing some suggestions for future researchers, provoking interest of teachers and researchers
in shadowing.

In 1953 the idea “shadowing” first appeared in Cherry’s study. In his experiment, the
participants were asked to listen the recording and to repeat it simultaneously. Then in order to
learn and speak at the same time, shadowing technique was used. Shadowing technique includes
listening to and repeating the input and that’s why shadowing was used for listening practice in
learning process.

Shadowing technique is an effective way of improving students’ listening skills. Like shadow
follows somebody’s walking, in shadowing technique the learners repeat the words what they are
listening to. Without written scripts the recording should be repeated by the learners at the same
time. Generally shadowing technique was used to train beginner students, who needed learn how
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to listen better and how to speak simultaneously.

People use both top down and bottom up processing while listening [2]. With the help of
shadowing technique learners improves their bottom up processing in listening because it helps
them receive and identify words [3].

Literature Review

Sweeting indicated some ways of employing shadowing technique in teaching process.
Firstly, teachers have to choose an understandable short audio with written text for learners and it
should be suitable for their level. It will be better if the words of the recording coincides the level
of the students Secondly, in order to find challenging words analyzing the audio is necessary.
Next, students can listen the recording as many as they want anywhere and anytime. By listening
many time they can understand the speakers’ pronunciation and intonation. Then, students should
pay special attention to the speakers’ intonation, pronunciation and rhythm. Following, teachers
should give their students the correct guidance and teach them how to use shadowing technique.
Students should vocalize the words of the speaker immediately. It should be repeated by many
times. The students should to record their speech using an audio-recording app when their
pronunciation coincides with the pronunciation of the speaker. There are many audio-recording
apps that are useful for the students. The students can apply these apps, they can record their
speech and listen in what words they made pronunciation mistakes, after that they can correct their
mistakes. Students can use shadowing technique anywhere, for example that only can not to use
shadowing technique in class, but they can use it outside of the class and even in their home and
on a bus [4].

There are two variations of standard shadowing. First is selective shadowing and the second
one is text-presented shadowing. The main feature of the selective shadowing is that in selective
shadowing the learners repeat only certain words and phrases, for instance content words, key
words or prepositions. Because, in the selective shadowing there word recognition should occur
not only phoneme perception. In selective shadowing these analyses like semantic and syntactic
should occur for learners in order to perform selective shadowing better, however in standard
shadowing these analyses of what is heard are less likely to occur [5].

The second variation of shadowing technique is text-presented shadowing. The key feature
of text-presented shadowing is that in this text-presented shadowing while shadowing process the
learners use a written script of the target passage. Because the process contains written scripts, the
learners’ attention is split between meaning, sound information and letters. Thus, the students’
cognitive process is changed. According to Kuramoto et al., text-presented shadowing and the
changes in cognitive process can improve the students’ reading skills and also pronunciation [6].

According to Solak listening has micro — and macro — skills. Solak determined 5 significant
points of the micro — skills of listening. They are following:

1. Distinguish the specific sounds of English

2. Short-term memory support diverse language’s lengths

3. Determine patterns of English words, in stressed and unstressed positions, stress, rhythmic
structures, international contours, and role of them in supplying details

4. Words’ reduction forms should be determined

5. Distinguish words’ limits and then determine a word’s core and following translate word order
patterns and significance of them

Furthermore, five points of macro-skills of listening were noted by Solak.

1. Be aware of cohesive devices in oral speech.
2. Realize discussion that concerned aims, samples and situations.
3. By using real-world knowledge explore the aims, samples and situations
4. Summarize links and forecast outcome
5. Employ body language, face and also diverse non-verbal cues to describe meanings [7].
If to look those explanations, we may easily realize that micro skills are activities that to
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focus on, identify words, and next build meaning and then make conclusions and interact.

Many studies have been conducted an experiment in order to show the effectiveness of
shadowing technique for listening comprehension skills, and most of the studies have been
conducted in Japan. Kato conducted shadowing based-lessons and the participants of this study
were 40 students of Japanese university, the experiment lasted for five months. Kato in that
experiment used EFL textbooks and the lessons were for approximately fifteen minutes once a
week [8]; Tamai for five days gave shadowing based listening lessons for the 25 students of
Japanese university and lessons were 90-minute [9]; Lin carried out shadowing based lessons and
the participants were 25 Taiwanese junior high school students, in that experiment the researcher
used EFL textbooks for five weeks for fifty minutes three times a week [10]. The participants of
all these studies showed significant improvement in listening. Hamada conducted shadowing
based lessons for 44 students of Japanese university for a month and for twenty minutes twice a
week, in that experiment the researcher used EFL textbook. According to the results it was found
that participants’ phoneme perception skills improved [3].

First, according to Hamada, Kato, Tamai shadowing technique is effective for the most part
for low-proficiency listeners. In these studies, the participants were divided into two groups,
proficiency levels and low-proficiency level listeners. According to the results of these studies, it
was discovered that lower-proficiency listeners have improved their listening comprehension level
more than proficiency level listeners. This shows that shadowing technique helps for low-listening
proficiency learners’ bottom up listening skills and advanced learners already possess it.

Second, Hamada carried out eight shadowing based lessons in order to explore whether
students should practice shadowing technique before or after learning the content. The researcher
divided the participants into two groups. Japanese university freshmen students participated in his
research. The level of the participants was intermediate. Pre-shadowing group contained twenty
seven male students and five female students. Post-shadowing group included five male students
and nineteen female students. Pre-shadowing and post-shadowing groups used the same textbooks
and 8 lessons were given by the instructor. Before engaging in shadowing training, firstly pre-
shadowing group students learned new vocabulary and content. Post-shadowing group students
started the lessons with shadowing training and subsequently they learned the content for the
target passage and new vocabulary. The results of the experiment showed that the post-shadowing
group students improved their listening comprehension skills [11].

Third, Hamada investigated the use of IC recorder in the classroom. The samples of the
research were 61 sophomore students. The students divided into groups, 30 of them worked on
pair-shadowing and 31 students worked on self-monitoring shadowing, they worked for thirty
minutes twice a week for a month and used a low-level graded-reader book. According to the
results, it became clear that the low proficiency listeners in the self-monitoring group alone
improved their listening comprehension skills. Therefore, the IC — recorder is useful especially for
low proficiency listeners.

While shadowing the depth of learners’ attention such as levels of perception, syntactic and
semantic needs farther investigation. It was noted that while shadowing beginner level students
pay more attention than others to speech perception. Many studies were lasted only a month and it
Is suggested to conduct an experiment for three months at least. The most studies have been
conducted in Japan, and in order to investigate further the shadowing technique, further studies
should be conduct in various contexts.

Ekayati in order to investigate the effectiveness of the shadowing technique carried out an
experiment. The samples of the experiment were 60 students of the eighth grade. One class was
experimental group and the second class is control group. Experimental group students used
shadowing technique in their lessons while control group students continued their lessons in
traditional way. Each group contained thirty students. Listening test were used as data instrument
by the researcher. The researcher carried out pre —test and post- test for both groups control and
experimental group. According to the post-test results, it was discovered that the group that used
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shadowing technique in their lessons improved their listening ability in word recognition. Based
on results, the researcher found that shadowing technique has a significant effect on the
improvement of the students’ listening skills [12].

Zuhriyah conducted an experiment in order to know whether shadowing technique is useful
or not. The participants of the experiment were 18 students of Hasyim Asy’ari. The data were
collected through observations and listening test. Based on the results, it was found that
shadowing technique could improve the participants’ listening skill [13].

Maini conducted an experiment with the aim of find the effectiveness of shadowing
technique on tenth grade students. In that study was used quasi-experimental method. The study
included control and experimental group. Test was used for both groups control and experimental
group. Pre-test was the first test and the second test was post-test. Based on the results it was
discovered that shadowing technique could improve tenth grade students listening achievement
[14].

Christa et al., carried out experiment and found that shadowing technique is effective for
eleventh grade students’ listening comprehension achievement. The samples were 72 students of
eleventh grade and the participants divided into two groups, namely experimental and control
group. In that research was used purposive sampling method. Data was collected using pre-test
and post-test. According to the outcomes, it became clear that experimental group students
improve their listening comprehension achievement, as they employed shadowing technique in
their lessons [15]. The examples of shadowing research are given in table 1.

Table 1. Examples of shadowing research.
Research Samples

Duration Result

Kato (2009)

40 university students

5 months (15 min x 4
per week)

Students improved
their listening skills.

Tamai (1997)

25 university students

Five days (90 minute)

Students improved
their listening skills.

lessons

Lin (2009) 25 high school students | Five weeks (50 min x | Students improved
3 per week) their listening skills.
Hamada (2016) 44 university students One month (20 min x | Participants
2 per week) improved their
phoneme perception
skills.
Hamada (2014) 56 freshmen students 8 shadowing based Post-shadowing is

more effective than
pre-shadowing.

Ekayati (2020) 60 students of eight Short Shadowing
grade technique affected
learners’ listening
ability.

Zuhriyah (2016) 18 university students Short After utilizing
shadowing technique
learners improved
their listening skill.

Maini (2020) 198 students of tenth Short Shadowing

grade technique could
improve tenth grade
students listening
achievement.

Christa et al., 72 students of eleventh | Short Shadowing

(2020) grade technique improve
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listening
comprehension
achievement of the
eleventh grade
students.

Shadowing technique involves and on-line process and off-line process. On-line process is a
process in which students repeat what they hear simultaneously and there is little time to access
meanings when showing. Off-line process is a process which allows students pauses during
showing in order to access meanings. It means that in off-line process the listeners before replicate
the received sounds they get meanings [16].

There are given examples of on-line and off-line shadowing process:

Shadowing (on-line)

Example 1.

Model: Helen left the house and caught a taxi to the cinema.
Learner: Helen left the house and caught a taxi to the cinema.
Example 2.

Model: She watched a movie called “Elephant”.

Learner: She watched a movie called “Elephant”.

Repetition (off-line)

Example 1.

Model: Helen left the house and caught a taxi

Learner: Helen left the house and caught a taxi
Example 2.

Model: She watched a movie called “Go”.

Learner: She watched a movie called “Go”.

Hamada indicated advantages of shadowing technique, according to Hamada, “Shadowing
helps following fast speech, which is one of the problems faced by non-native listeners.”
Definitely, native speakers speak fast and additionally they use linking verbs in order to connect
their speech, that’s why non-native listeners face difficulties while following. Learners try and
follow and time by time they can get used to this native speaker’s fast speed, hence non-native
speakers listen better than before [17].

According to Rost in order to successfully listen to a various acoustic features the most
needed factor is attention. Due to internal and external factors listeners’ attention can be
distracted. Listeners should pay full attention to the speaker’s speech in order to catch every word.
With the help of shadowing technique learners can concentrate on listening. Furthermore, due to
shadowing technique passive listening changes to active listening [18].

There are some advantages of using shadowing technique in the classrooms. For instance the
first positive sign of employing shadowing technique is shadowing technique allows the students
to follow fast speech. Fast speech is considered as one of the difficulties that EFL learners face
during listening process. Shadowing technique can help students to improve their
‘subvocalization’, it means that learners learn to keep in their mind what they have heard. They
analyze what they have heard and simultaneously vocalize that speech. The second positive sign
of employing shadowing technique is it allows concentrating listening. Shadowing technique helps
to change “passive” listening into “active” listening. Besides that shadowing technique can be
used everywhere, even outside students can use shadowing technique. The next advantage of
shadowing technique is shadowing may create more practice possibilities. It means that due to
shadowing technique learners have more opportunities to practice listening. The following benefit
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of shadowing technique with the help of shadowing technique leaners motivates themselves. It
became clear that shadowing technique is interesting for learners. That’s why using shadowing
technique in the classroom motivates learners to practice listening. [19].

Conclusion

Many studies have shown that shadowing technique has the influence on the improvement
leaners’ listening comprehension skills. Low proficiency students’ phoneme perception levels are
low and short term shadowing technique can help them to improve their level till intermediate.
The review of the research exposed what has been discovered and what still remains to be
investigated. It is recommended to examine learners’ attention while shadowing. The present
article introduced shadowing technique regarding theoretical explanations provided until now. The
present article then reviewed previous studies on how shadowing technique affected listening
comprehension skills. Next, this article discussed issues in studies and introduced some
suggestions for further studies.
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Abstract

This research paper focuses on the impact of the washback in language learning and
teaching and the students’ attitudes towards the effectiveness of taking tests in terms of reflecting
students’ English proficiency levels.The curriculum includes assessments and evaluations on a
regular schedule. Both formative and summative evaluations entail the participation of the
students. Washback happens in each situation, whether it's beneficial or detrimental. Several sorts
of washback are brought on by these impacts, which are described as the consequences of testing
and evaluation on both teachers and pupils. Because of the examination's negative washback,
students study more for the tests than for learning the course goals. . The purpose of this research
was to determine the effectiveness of using tests in the classrooms. The current study, which is
based on the washback theory, uses theoretical methods to investigate how the secondary school
English teaching and learning are affected by the English sampling test. According to the study,
there are both positive and negative washback effects on teachers' instructional strategies and
students' learning behaviors related to the oral English sampling test.

Key words: Curriculum updated, washback, assessment, impact, test.

“You can enhance or destroy students’ desire to succeed in school
more quickly and permanently through your use of assessment than
with any other tools you have at your disposal. ”—Rick Stiggins [1]

Introduction

The modern education system is evolving quite quickly on a daily basis. New technology,
which is the most important in developing world, is evolving at such a quick pace. New devices
that were thought to be the most cutting-edge a year ago are now considered outdated. Also, the
abilities that helped you succeed yesterday might not be able to help you deal with the issues you
are facing today. So, one should be able to adapt to any changes and develop abilities that can help
them get over obstacles and accomplish their goals. And what can our nation's educational
institutions teach pupils to apply their knowledge successfully in daily life?

Today, it is generally accepted that learning a foreign language and being able to use it
successfully are essential skills due to the growing importance of international business issues as a
result of globalization and the rising popularity of studying abroad. Speaking a foreign language
has long been considered a mark of distinction among society's citizens in addition to these other
qualities. As the learning process progresses, the students are required to take a variety of exams
to demonstrate how much they have learned or to measure their progress. That is why tests and
exams have taken on more significance inside our educational system.

Earlier, the traditional method of instruction was used to teach students in the majority of the
schools where the teachers read aloud from a script or writes on the boards and the students are
instructed to copy it down. But now updated curriculum framework is used in every Kazakhstani
school for academic purpose. According to the education ministry, the new curriculum focuses on
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class activities as a method to increase students' comprehension of subjects while weaning them
off of rote learning and tests.As well as supporting teachers and students in Kazakhstan, the
program aims to promote the growth of the Kazakh, Russian, and English languages.

The idea of "lifelong learning,"” the transition from obedience to initiative, and the change
from KNOWING to SKILL are all essential for an enhanced educational program. With the
formation of several skills, it seeks to transform learning objectives into learning outcomes
based on values.The curriculum includes assessments and evaluations on a regular schedule.
Both formative and summative evaluations entail the participation of the students. What function
do tests serve in the classroom? Testing plays an important part in education. Tests, however, are
effective learning instruments in and of themselves. Exams are often viewed by educators as
either summative (which evaluates student work and assigns grades) or formative (to gain
information about student learning and to provide feedback to students). In education, the
expression “washback™ is used to describe how an assessment influences the teaching and
learning that comes before and prepares for it, whether in a positive or negative way. It is
frequently viewed as one example of “impact” or the variety of impact that evaluation may have
on society in general. Washback happens in each situation, whether it's beneficial or detrimental.
Several sorts of washback are brought on by these impacts, which are described as the
consequences of testing and evaluation on both teachers and pupils. Because of the
examination's negative washback, students study more for the tests than for learning the course
goals.The impact of assessment on teaching and learning is referred to in the field of education
as "Washback". Although the concept of washback is convincing in general, several research
examined the effects of exams on course material, teachers' teaching strategies, and both
teachers' and students' attitudes and perspectives [2]. The washback aids students in identifying
their learning and development strengths. The perceptions of their students will also be better
known to the professors. The assessment instrument and instructional resources can then be
prepared accordingly.

Even though the term "washback™ is frequently used in language studies nowadays,
dictionaries hardly contain it. The term "washback” [3] or "backwash"[4] describes how testing
affects instruction and student learning. The idea, sometimes known as measurement-driven
instruction, is based on the idea that tests or examinations may and should direct instruction and,
in turn, learning [5]. A "connection” or agreement between the content and format of the test or
examination and the curriculum (or "curriculum substitute™ such as the textbook) is encouraged in
order to accomplish this purpose. Shepard refers to this as curriculum coherence [6]. A new or
updated test is implemented into the educational system in order to enhance teaching and learning.
According to Frederiksen and Collins [7], this alignment is referred to as systemic validity,
consequential validity, and test impact by Messick[8].

Regarding the extent of the effects, Wall [9] made a distinction between test washback and
test impact. Impact, on the other hand, refers to "any of the impacts that a test may have on
persons, policies or practices inside the classroom, the school, the educational system, or society
as a whole" [9, p. 291], whereas washback is "the effects of testing on teaching"[9, p. 291].Testing
is not an isolated occurrence; rather, it is tied to a large number of factors that interact during the
educational process, enabling the involvement of characteristics of test usage in construct
validation.

In nations with centralized educational institutions, the use of examinations to scale and
standardize a whole population has long been prevalent. Knowing the potency of exams, central
authorities utilize them to enforce new textbooks and teaching techniques, change curriculum, and
influence educational institutions. Under these circumstances, exams are seen as the main means
of introducing changes to the educational system without having to alter other educational
elements like teacher preparation programs or curriculum.

Both teachers and students have a natural desire to adapt their
class activities to the requirements of the exam, especially when
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the test is crucial to the students' future and pass rates are used

as a gauge of teacher performance. It goes without saying that

the test's impact on the classroom—referred to by language

testers as ‘"washback"—is crucial and can either be

advantageous or detrimental [10, p15-42].
The purpose of this study is to determine how specialized test preparation affects the teaching and
learning process after the final exam preparation has been incorporated into the English class
curriculum.

Materials and Methods

The word "washback™ has become widely used in the study of linguistics as a result of
testing in language acquisition processes. Despite the fact that the term "washback™ has been in
usage since the early to mid-1990s, washback has a large body of literature.Since | have been
employed by M. Auezov Secondary School for a considerable amount of time, | have seen that the
students are accustomed to completing tests or quizzes in English classes that we, the instructors,
provide in order to gauge the students' development. As kindergarteners, kids begin learning
English when they are five years old. In addition to their regular quizzes and tests, pupils begin
taking international English exams when they are in the third grade.

The school's new curriculum program has now agreed that test preparation training should
be included in normal English classes and that the process should be repeated often. The pupils
would devote a lot more time to learning as a result of doing this. All of the assignments on this
topic are included in the current revised program of the English language book for secondary
schools, English Plus; specifically, there is a "section repetition” at the conclusion of each section
where the completed grammar materials, dictionaries, and readings are repeated. This assessment
aids teachers in figuring out how much of the finished portion the pupils have done.

VORI DUCORT oo
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¥ questions and others. Guess the answers. Chocloe g booa! 72/ 854 10354)
There's one answer that you do not need. et con Tt

Geograpty: Sustainable. \ Q-
A Tonay. - | - me news for the planet! (8 / 120,000/ 64)
> In Europe, an average person in an average Ifetme @

I wabs more than __ kikometres and drves

gots —_ birthday presents and meets — people. Have we more than  kilometres. That's from here to
really got that many friends? (1,700 / 103/ 628) ' the moon and back! (720,000 493 / 24.000)

owns __ TV sets and __ DVD players. (48 /9.8 20.4) T3 wses . tubes of woothpaste and . rolls o tolet

paper. That's over 185 kilometres of paper!
uses __ bottles of shampoo and — bars of 503p. (276/4.230/109)
We'ro very clean! (1,267 / 656/ 198)

y [ inks — cups of tea or coffee, — glaases O Finished?
cats __ cows, __ shoep and __ chickens. St canaof iy Sl oty Wleshot e thog et 7o w, o s ik 3 ek
That's a lot of meat! (1,201 /21/5024/45) healthy! (74,802 / 49,717 1 508.201 / 38,320) | drink four cans of fizzy drink in

® Our word [ O 4
1 picture (The first unit of the Textbook 2 picture (The first unit of the Textbook
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Student's Book WetzBen ) [11] Student's Book WetzBen )[11]

As you can see from Figure 1, the dictionary will be worked on from the beginning of the

section. In Figure 2, grammar is taught using these words, where the topic covered is worked out,
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that is, a grammatical exercise is performed using the dictionaries covered. This will allow the
student to independently prepare for the test and learn the words by heart. The set of grammar
exercises presented in the section is presented in such a way that this topic can be performed in
different ways. That is, it prepares the student to perform the test while sitting freely without
difficulty.

Thus, topics and exercises on the development of 4 skills of daily language development,
namely reading, writing, listening and speaking skills, were given. Pictures 3™, 4™, and 5"prove
that you can learn the full program through new words, grammar, and readings related to the topic.
Therefore, when passing the Test at the end of the section, the student does not have a question
that he does not understand.

READING @ The ‘no impact’ family LANGUAGE FOCUS @ Relative pronouns
I can understand a text about an alternative lifestyle. 1 can talk about places, people, reasons and things using relative pronouns.
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VOCABULARY AND LISTENING @ Pollution and the environment
can understand a programme about an enviroamental problem.

% 10s  Check the meaning of the words
In biue. Choose the correct words. Then listen
and check.

A plastic problem

People use a lot of plastic bags and they often *throw away /

bury the bags afterwards. They don't often *poliute / reuse

or waste / recycle them. When we ddestroy / reuse

plastic, we pollute the land or air. It isn't a good idea to

Sbumn / poison plastic because it *polsons / saves the.
atmosphere.

mmmmomwpoumemm

yea

2 Work In pairs. Ask and answer the questions.

1 Do you throw away o reuse plastic bags?

2 What do you and your school do with rubbish?

3 How can you reduce waste in your home?

4 What happens to rubbish In your area?

5 What things are harmful to the
environment In your area?

10 Read the Information about Rebecca
Hosking. Order sentences a—d, then listen and
heck.

a Rebecca spoke to people In her town.

b Rebecca was fllming a wildlife documentary
¢ People use cloth bags In Rebecca’s town now.
d Rebecca saw that animals were dying.

4

o

& w  Usten again and write true or faise.

Correct the false sentences.

1 The speaker Is Rebecca Hosking.

2 Sea birds think the plastic Is good and eat it.

3 She was shocked because plastic waste was
killing the marine animals In her home town.

4 Most people don't know where their plastic
waste goes.

§ Afew shops in Rebecca's town still give
people plastic bags.

6 The programme Informs us about the
dangers of plastic.

/& m  LUsten toa reporter In Rebecca’s town.
What was different a year later? Tick the things
she mentions.

polystyrene cups cardboard boxes
plasticbags waste food washing powder
used cooking ol  plastic botties

paper bags glass Jars  old newspapers
plastic sandwich boxes  bottle tops

ACTIVATE Work In groups. Look at the list of
waste products In exercise 5. Decide on the

185 which po
the most. Then answer the questions.

1 Which are the most dangerous to destroy?
2 How can you get rid of them?

3 What can you use Instead of these things?

5 picture (The first unit of the Textbook
English Plus for Kazakhstan (Grade 8)
Student's Book WetzBen )[11]

6 picture (The first unit of the Textbook
English Plus for Kazakhstan (Grade 8)
Student's Book Wetz Ben)[11

]

REVIEW O Unit1

Vocabulary
1 Complete the phrases with the words
In the box.

ajar abar aroll acan atin apacket
abottle atube

1 — of water 5 —of tuna
2 _of tollet paper 6 —of coffee
3 __ of toothpaste 7 —of crisps
4 — of chocolate 8 of cola

2 Complete the sentences with the verbs.

In the box.
poliute recycle burn poisons wastej

bury save throwaway

1 We shouldn't — bottles. Its better to
— them.
2 You can— energy by using public transport.

w

Nudlear power stations don't _ the air,
but they create dangerous waste.

4 Waste plastic__ marine animals.

When you __ plastic, dangerous gases go
Into the atmosphere.

If you _ plastic, it will stay in the ground
for 1,000 years.

You__ energy when you leave the window
open In winter.

w

o

<~

Language focus
3 Choose the correct words.

1 Does your family recycle much / many
glass bottles?

2 Do you eat too much / too many chocolate
bars?

3 How much / many hours do you study

every day?

We throw away a lot of / many rubbish

I'haven't got any / some toothpaste left.

There Isn't enough / many fuel to heat

the house.

How much / many kilometres do you walk

each day?

& late too much /too many sweets and now
I feel sick.

ana

-

9 He sn't fast enough / too fast to win the race.
10 Do we protect animals too / enough?

® Review Unit1

4 Match the two parts of the sentences.
Then complete the sentences with who,
which, why and where.

1 The farmers a my brother works.

2 Ibuypineapples b has a lot of packaging.

3 Thatstheshop ¢ come from Africa.
4 That'sthereason d discovered Australia.

S He'stheperson e produce milk work hard.

6 ldontlike food f Ididn't call you.

Communication

5 Complete the dialogue with the phrases
In the box.

alot Ifyouwant some How much
that's fine

Greg ' food Is there?

Jo  Thereare’__of sandwichesand a
packet of crisps.

Greg What about cakes?’__,
chocolate cake.

Jo  Doyoumind?

Greg No,*__ F've got chocolate and | can
buy® __eggs.

I can make a

Listening

6 M 1s  Ustentoa conversation about a ‘no
Impact” ifestyle. Write true or false.

Zoe 1s Interviewing Colin Beavan about his

‘no Impact” Iifestyle.

Joe started the ‘no Impact’ Iifestyle a

month ago.

Joe doesn’t buy any fruit or vegetables

which come from faraway countries.

Joe gets a lot of fruit and vegetables from

supermarkets.

Joe doesn’t throw away a lot of rubbish.

& Joe cycles and travels by bus.

~

»

w
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As you see on the 6th picture there were given how the test was demonstrated and it helps
students repeat all the passed new words and grammar. Later it gives chance to make a washback
where they can deal with mistakes and what theme they have to pay attention and learn better.

Results and discussion

The interest for this research came from school experience as school teacher and students
who were preparing to exam. Because pupils have to pass highly demanding test in order to get
into the university, the only thing they do in the last year of high school is to practice for the test.
They chose foreign language(English, in this case) as their specialization area; they have to take
the UNT to be admired into the foreign language education department. They are so focused on
the test that they always want to be given mock tests, sample question, or old exam papers
instead of following the textbook. The instructor should be aware of how to apply the practical
techniques in order to make the washback more productive in the classroom. In some
circumstances, it was discovered that having more student-centered activities had a beneficial
washback effects on teaching activities. Saif [12] claims that the teacher favors a seminar-style of
instruction and that the test will have a beneficial impact on her choice of lesson plan. Teacher
should comprehend.

Wall and Alderson [3, p 41-68] concentrate on the interaction between the exam and the
textbook to ascertain if the test has an effect on teaching, that is, whether the exam is required to
reinforce the textbook. The study's findings demonstrate that what teachers taught—rather than
how they taught it—is what students need to focus on in order to perform well on exams.
Nevertheless, Wall and Anderson [3, p 41-68] draw the conclusion that "the feedback assumption
now defined is an unduly simple account of the link between tests and learning,” and they advise
testers to be wary of too simplistic views that "excellent” tests must have a "positive" impact.Like
this | can say that before having test teacher have to prepare students for the test explaining of
every detail the theme and explain the task carefully

Students have always felt anxious and pressured before exams. According to Davis[13],
examinations that are well-designed and lean more toward creativity would benefit the pupils.
The use of antiquated and ineffective methods of assessing students, on the other hand, clearly
implies that this will have a negative impact on how the students see the tests [14]. In addition to
creating exam papers, Loumbourdis notes that if students do not experience exam anxiety
beforehand, they will not experience it when they take the examinations, which will have an
adverse effect on the students [14].

Another study was discussed by Watanabe. Two separate English exam preparation
courses conducted by two experienced teachers are observed by Watanabe [15]. One of the exam
preparation sessions taught by each teacher focuses grammar translation, while the other does
not. Observations made in the classroom reveal that translation-focused university admission
exams do not have an equal impact on the two teachers, leading to washback on one teacher but
not the other. Watanabe, however, discusses instructor characteristics that may cause or prevent
washback from happening, such as teachers' educational backgrounds, personal opinions, and
teaching experience, and she comes to the conclusion that these factors may exceed the impact of
the entry exams.As a result, it is advised that each instructor be interrogated by the other teachers
before to the classroom observations, as well as during and after the observations. This study's
findings suggest that the existence of admission tests will only have a limited detrimental impact
on some features of some instructors' teachings, as evidenced by various public viewpoints.

Conclusion

Overall, the washback has both beneficial and bad impacts on teaching methods, as well
as on the attitudes and beliefs of students and teachers in the 10th and 11th grades. First of all, it
does not assess students’ communicative competency, which is crucial for effectively learning a
foreign language. As a result, students do not develop these abilities in their language classes. To
the delight of the teachers, the test nonetheless strongly encourages pupils to study English, even
if it is primarily for the sake of succeeding on the test; this actually supports classroom methods
of learning grammar, vocabulary, and reading by solving tests.
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Abstract: the article examines the basic principles of the formation of emotional
intelligence in foreign language classes. In order for learning a foreign language not to become a
duty, a routine and, given that the system of organizing training and classes in particular can be a
traumatic factor for the health of students and can lead to a decrease in their academic
performance and motivation, deterioration of discipline, a state of anxiety, it seems necessary to
create a special emotional health-preserving environment through the formation of emotional
intelligence in the classroom a foreign language that motivates you to learn a language and shows
its practical application.

Keywords: art technologies, health care, communicative competence, role-playing,
emotional intelligence.

The ability to read the emotional state of people around you and show your own emotions
in certain life situations is one of the most important aspects of communication in the modern
world. However, the ability to conduct successful communication is necessary not only in
everyday life, but also within the framework of a school lesson, which will allow constructive
resolution of emerging conflicts, successfully communicate with peers and teachers, increase the
level of external and internal motivation.

Among the technologies introduced in foreign language lessons, | would like to mention
the technology of emotional intelligence development. Its relevance is due to the requirements of
the new federal state educational standard, the national project "Education™. The main goal that a
teacher faces today is to form a harmonious, holistic personality.

Emotional intelligence is the sum of a person's skills and abilities to recognize emotions,
understand the intentions, motivation and desires of other people and their own, as well as the
ability to manage their emotions and the emotions of other people in order to solve practical
problems.

Structural components of emotional intelligence:

1. Identification of your own emotions.

2. Emotion management is associated with the problem of self-control.

3. Understanding the emotions of others.

4. Managing other people's emotions.

A person with developed emotional intelligence has the following qualities: high stress
tolerance; charisma; sociability; sociability; responsibility; determination; productivity;
efficiency.

Among the technologies introduced in foreign language lessons, | would like to mention
the technology of emotional intelligence development. Its relevance is due to the requirements of
the new federal state educational standard, which sets the main goal of educating and developing
a student's personality.

So, what is emotional intelligence (EI)? The term comes from the English language
(Emotional Intelligence). The study of EI has been going on for a little more than two decades,
but today specialists around the world are already engaged in this topic. In 1995 , the American
Daniel Goleman introduced the term EI and gave it the following definition: this is a person's 105
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ability to understand and control their emotions, as well as the emotions of others, and build
interaction on this basis.

Currently, it is the behavior and emotional sides of the personality that are considered
decisive factors for effective functioning both at work and in our personal life. Good
relationships and cooperation are the key to success in every area of human activity.

Emotional competence contains the following components:

* Self-awareness is the main component. A person with a high degree of self-awareness
knows his strengths and weaknesses and is able to be aware of his emotions.

* Managing emotions.

« Self-control /self-motivation - a consequence of self-awareness. The one who has this trait
has not only known himself, but also learned to control himself and his emotions.

Empathy - the ability to put yourself in the place of another person, to experience his
feelings, and therefore take into account his emotions in the decision-making process.

» Handling relationships.

» Team work - mastery of cooperation, knowledge of when and how to take the lead, and
when to follow the guidance of others.

* Decision-making - the ability to think about your actions and know their consequences, to
track what influences decision-making: feelings or mind

* Responsibility - the ability to recognize the consequences of one's decisions and actions,
to fulfill promises and obligations assumed

* Sincerity (openness): the ability to build trusting relationships [1,480].

Let's check how developed our EI . Where is a thoughtful person depicted? And where is
the offended one? Surprised?

185% 2 4 N 3N _ 4 N

(Answer: thoughtful - No. 3, offended - No. 4, surprised - No. 2) [7].

Why is it so important to be able to recognize other people's feelings? The answer is
obvious: the result of actions depends on it. Our relations with people depend.

As teachers, it is extremely important for us to be able to manage emotions. This is the first
and decisive factor of success in the educational process. The smile of the teacher — it would
seem how little, but the mood of the students, the desire to study the subject, interest in the
subject, motivation depends on it.

El can be congenital and acquired. As a rule, the development of emotional competence
occurs in the lessons of literature, music, and fine arts.

The most effective in terms of the development of El is a foreign language. The lessons are
aimed at the formation of communicative competence, as a result of which communication can
be successfully carried out. A foreign language is a unique subject, since it covers almost the
entire spectrum of human interests: literature, art, politics, sports, business, education, health,
geography, science, etc., which easily makes it personally significant for a student [2].

The following types of tasks can be recommended for the development of IE in a foreign
language lesson:

1) Introductory games, tasks "for warming up" (“'ice breakers, warmers").

For example, an English lesson begins with the phrase How are you? How are you feeling
today? And all the students in the chain answer the question. Such a warm-up can be applied in
all parallels. Students get used to this kind of "ritual”, which takes place very quickly, takes 1-2
minutes in class. With this technique, you can achieve several goals: first: vocabulary 106



replenishment. You can introduce and implement such a warm-up in elementary school with the
simplest adjectives happy, fine, sad, tired. At each lesson, you can take 2-3 new words to denote
emotions, etc.

w2 (=) (== o - ( > ==
=

2) Role-playing games. This type of tasks is an integral part of the main part of the lesson.
In this article, | would like to focus on how the dramatization of the dialogue takes place (training
in this skill is carried out in all parallels). Working out the dialogue takes place in several stages:
parsing new words, listening to the dialogue (necessarily presenting an audio file), repeating in
chorus, repeated reading. When reading, children should convey emotions (for example,
curiosity, misunderstanding, anger, etc.), intonation. In fact, the guys remember the dialogue
already in the lesson, at home there is only repetition. At the stage of checking homework in the
next lesson, the guys use the props. It may be a book in the hands of the speaker. What do we see
in the hands of seventh graders in the photo? Cell phone! Thus, the role of the caller is
demonstrated, and the rest of the guys are interested in watching such a dialogue.

It is very useful to arrange a readers’ theatre in the lesson. Special attention of students is
focused on expressiveness, intonation. My advice: if a student reads sluggishly, without emotion,
make a comparison with the Russian language. For example: London is the capital of Great
Britain. London is the capital of Great Britain (read sluggishly, without intonation; the reaction of
students will not take long) [3].

3) Group discussions.

At the middle stage of training, group discussions can be arranged in the main part of the
lesson. Every student participates. For each problem, the student formulates 1-3 responses. For
example, in the 6th grade at the English lesson, analyzing the topic "School uniform”, the guys
were divided into 2 groups. The first group "pro” — for the school uniform, the second group
"contra" — against. Everyone chooses a role (student, parent, school psychologist, director). The
teacher formulates a question, for example: Would you like to have a school uniform at your
school? What do you think about it? (Would you like to have a school uniform in your school?
What do you think?)

I'll give you an example of a discussion game. This is the final lesson on the topic of
"Profession™. The installation is formulated in a foreign language:

Situation: imagine that there is a group of people of different professions on the
International Space Station. Their mission is to settle on a new planet. But the problem is that
there are only four seats in a capsule to get to the new planet. The task is to choose four
professions to send to the new planet. Give reasons.

The students explain the situation: there is a group of people of different professions on the
international space station. It is necessary to populate an uninhabited planet. There are only 4
seats in the capsule. Which of the presented professions will you choose? Who will become the
first settlers? [4].

The students in the group should come to a consensus. Thus, we develop the ability to work
in a group, which is one of the components of emotional competence.

Students are given cards with the names of professions:

An actor A doctor
A teacher A driver
A policeman A lawyer
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A singer An engineer

A musician A fire fighter
A politician A manager

A dancer A military man

If you are conducting this discussion in the middle level, then it is enough to express 1

argument in favor of the profession/

The discussion is conducted in a foreign language. To express agreement / disagreement,
we give emotionally colored reference phrases:

Statements which Statements which Statements which
show strong agreement show limited agreement show disagreement
-You are dead right -Okay, but... -Oh, come off it!
-Absolutely -You've got a point -You are wrong,
-That's true there I'm afraid...
-Good idea -1 suppose...but... -1 can't stand...
-1 quite agree with -You are right, -1 hate...
you but... -1 disagree
-That sounds like a -Yes, but on the
good idea other hand...
-l see what you
mean, but don't you
think...

It is necessary to teach students in advance to justify their opinion. For example: In my
opinion, a teacher is the best job, because he gives knowledge. | suppose, that a doctor is the best
and the most important profession, because he saves people’s lives. I think, that an engineer is the
most important job, because he creates machines und buildings.

In the learning process itself, it is necessary to use a set of "psychological miracles" that
attract the attention of students: surprise (emotional stress); new terms in speech
(misunderstanding); compliment; self-expression techniques (including personal emotional
experiences in a conversation); provocations in a dialogue or discussion; visualization of
information and images; getting used to the image, empathy. It should be noted that the speech
orientation of the learning process is not so much that a practical speech goal is pursued, as that
the path to this goal is the most practical use of a foreign language [4].

Role-playing games bring speech activity closer to real communication. Role-playing is a
speech activity, both gaming and educational, during which students act in certain roles. The
purpose of the role-playing game is the activity being carried out. Being a model of interpersonal
communication, role-playing causes the need for communication in a foreign language.

Proverbs and sayings develop linguistic intuition, establish the habit of thinking in
linguistic terms, expand vocabulary, make speech vivid and expressive.

Video in foreign language classes opens up opportunities for teachers and students to
master foreign language culture, especially in the formation of socio-cultural competence as one
of the components of communicative competence in general. A well-chosen film or instructional
video in a foreign language allows students to integrate into the environment of the language
being studied and learn and improve certain norms of ethics and morality. It is necessary to study
and use the rules of speech etiquette, pay attention to the manners and conduct of conversation,
the choice of phrases and expressions, showing different approaches characteristic of speakers of
a foreign language culture [5].

The use of such technologies contributes, among other things, to the implementation of
effective intercultural communication with native speakers.

As you know, the necessary conditions for effective communication between two or more
representatives of different cultures are knowledge of a foreign language, as well as knowledge
of norms and rules of behavior, psychology and mentality.

Foreign language classes are the best suited for the integration of emotions in the learning 108



process, and the addition of an emotional component contributes to its more successful study and
application; the formation of emotional intelligence helps to develop communicative competence
and more effective intercultural communication.

So, a foreign language becomes not only fascinating and memorable as a subject, but also
significant in the development of a student's personality. The global trends of the modern world
are such that the importance of emotional competence will increase more and more. It turns out
that the coefficient of human mental abilities (IQ) is only the basis for the realization of
personality in society. Recent studies have proved that people with a high level of EI, not 1Q,
become successful, because it is El that is the most important component of the communication
process [6].
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YABANCILARA TURKCE OGRETIMINDE OTANTIiK OGRENME ORTAMLARININ
OLUSTURULMASINDA TEKNOLOJININ YERI
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Ozet

Dil 6gretimi beceri temelli ve uygulamali bir siire¢ olarak degerlendirilir. Egitimde son
yillarda benimsenen paradigma degisimi, egitim durumlarinda daha cok Ogrenci merkezli
yaklasimlarin uygulanmaya baslanmasiyla yeni bir siirece girmistir. Egitim durumlarinda,
Ogreneni merkeze alan 6gretim stratejilerinin, yontemlerin ve tekniklerin kullanimi ile 6grencinin
o0grenme faaliyetinin bizzat i¢inde oldugu, siirece her yoniiyle dahil oldugu ve aktif katilimin
saglanmasi adina siirecin 6greneni merkeze alan bir yapida insa edilmeye calisildigini
sOyleyebiliriz. Yabanci dil 6grenmede hedef dilin i¢inde olmak ya da dile maruz kalmak ne kadar
Oonemli goriilse de bunun miimkiin olmadigi durumlarda hedef dile dair gergek yani otantik
ortamlarin olusturulmasinin da Onemi yadsimamaz. Cagimizda hizla gelisen teknolojinin
hayatimizin her anmi etkiledigini ve kullanimin yayginlastigini sdyleyebiliriz. Genelde dil
Ogretimi, O0zelde ise Yabancilara Tiirkce Ogretimi alaninda her animizi kusatan teknolojinin
otantik 0grenme ortamlar1 olusturmada da kullanilabilecegi bahsi ve bunun nasil olusturulmasi
gerektiginin 6rneklerle ortaya konulmasi bu ¢alismanin amacini ihtiva etmektedir.

Anahtar Kelimeler: Yabanci dil olarak Tiirk¢ce oOgretimi, Teknoloji destekli otantik
O6grenme ortamlari
Giris

Yasadigimiz ¢ag, 6grenenin kendi 6grenme ortamlari i¢inde kendi deneyimleri ile nasil
ogrendigi ve 21. ylizyila ait sorun ¢6zme becerilerini nasil kazandig ile ilgili hizla biiyiiyen bir
merak barindirmaktadir. 2000°1i yillarin basinda diinyada ve egitimdeki paradigma degisimi ile
ogrenme ve Ogretme siirecine farkli bir anlam yiiklenmistir. Ogrenme siirecinde Ogrenene
bilginin sadece aktarilmasi siirecinin dtesine gecerek bilginin 6grenci tarafindan yapilandirilmasi
tizerinde durulmaya baslanmis; 6grenciyi merkeze alan, 6grenme stilleri ile bireysel farkliliklara
dikkat eden ve en 6nemlisi daha fazla duyunun 6grenme siirecine dahil edilebilecegi igeriklerin
veya ortamlarin diizenlenmesini 6nemseyen bir egitim siireci olusturulmaya calisilmistir.
llerlemeci egitim felsefesinin pratikteki uygulama yaklasimi olan yapilandirmacilik, tam da bu
doniisiimiin karsihign olarak uygulama alani bulmustur. Ogretim ortaminin sadece Ogrenci
merkezli strateji, yontem ve tekniklerin kullanilmaya ¢aligildig1 bir siirecten ziyade &greneni
gercek hayat problemleri ve gercek hayatla karsi karsiya getiren bir siirece evrildigi anlasilmistir.

Cagimizin i¢inde bulundugu hizli degisim toplumlarin da hizla degisimine ve gelismesine
yol agmistir. Bu degisim ve gelisim toplumun hemen hemen her alaninda kendini gostermis ve
gostermeye de devam edegelmistir. Ozellikle teknoloji alanindaki gelisim, internetin
yayginlagsmasi ve etkin kullanilmasi, kiiresellesme ve bilim alanindaki gelismeler toplumlarin
gelismesini ve degismesini oldukca etkilemektedir. Bu degisimler dikkate alindiginda yaratici
diisiinme, elestirel diisiinme, problem ¢6zme, is birligi i¢inde ¢alisabilme, girisimcilik, karar
verebilme gibi temel becerileri 6n plana ¢ikararak bu becerilerin bireyler i¢in olduk¢a 6nemli
hale gelmesine neden olmustur. Bireylerin bu becerileri sahip olmasi ve bu becerileri etkili bir
bicimde kullanabilmesi, ¢aga ayak uydurmak ve basarilt olmak adina giderek onemli bir hale
gelmistir. Bu becerilerin ediniminde ise egitim kurumlar1 6nemli bir rol oynamakla beraber bu
becerilerin edinimi gergek diinya igerisinde, gercek diinya problemleri ile olmalidir. Bireylerin
okulda edindigi bilgileri anlamlandirabilmesi ve 6ziimseyebilmesi i¢in edindigi bilgileri gergek
yasamla bagdastirabilmesi, kullanabilmesi ve bu bilgiler dogrultusunda gercek yasamdaki
problemleri ¢ozebilmesi gerekmektedir. Bu noktada ise otantik 6grenme kavrami karsimiza
cikmaktadir [1].

Otantik kelimesi sozliikteki anlamiyla “eskiden beri mevcut olan 6zelliklerini tasiyan
orijinal” anlamlarina gelmektedir [2]. Kelimenin anlam1 “gercege yakin 6zellikleri olan” seklinde
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de ifade edilmektedir [3,10 s.]. Otantik kavrami, 6grenme agisindan gergege uygun &grenme
durumlar ve siireclerini ifade etmektedir. Burada gercege uygunluk, 6grenmenin hem gergek
yasamdan alinan problemler iizerine sekillenmesi hem de sinif ortamina getirilen materyallerin
orijinal, degistirilmemis ve ger¢ek yasamdan alinmis olmasini ifade etmektedir. Egitimde giincel
bir kavram olarak karsimiza g¢ikan otantik 6§renme kavrami ve otantik uygulamalar, egitim
sistemindeki anlayisin giderek degismesi ve gelismesiyle beraber 6gretim siirecine dahil
edilmistir.

Otantik 6grenme ile 6grencilerin giinliik hayatta karsisina ¢ikabilecegi problemler verilerek
onlar1 ger¢ek hayata hazirlayabilmek miimkiindiir. Bodylece bireylerin ileriki hayatlarinda
karsisina ¢ikabilecek sorunlar karsisinda nasil bir ¢oziim iireteceklerini diistinebilmeleri
saglanabilmektedir. Bu durum da otantik 6grenme dogrultusunda bireylere gercek hayat
tizerinden problemler verilmeli ve bu problemlerin gercek hayatla uyumlu olmasi gerekmektedir.
Bununla beraber bireyler karsilastiklar1 sorunlar karsisinda arastirmayi, incelemeyi, tartismay1 ve
sorgulamay1 da 6grenmelidirler [4].

Otantik Ogrenme

Otantik 6grenmenin bir¢ok yaygin tanimi bulunmaktadir. Aynas [3] otantik 6grenmenin,
Ogrenenin gergek hayata dair problemleri ¢ozebilmesi ve okul ile gergek yasam arasinda bag
kurabilmesini sagladigini ifade etmistir. Bununla beraber 6grenenlerin gergek hayat sorunlariyla
bas edebilecek problem ¢dzme becerisiyle donanimli hale gelmelerini saglamaya yardimeci bir
yaklagim olarak degerlendirmistir.

Lombardi [5] ise otantik 6grenmeyi rol oynama alistirmalari, probleme dayali etkinlikler,
vaka ¢aligmalar1 ve sanal uygulama topluluklarina katilimi kullanarak gercek diinyaya, karmagsik
sorunlara ve ¢oziimlerine odaklanan bir 6grenme yaklasimi olarak tanimlamistir.

Otantik 0grenme, bireylerin ger¢ek hayatta karsilasabilecekleri problemlerle nasil basa
cikabilecegi ve bu problemlere nasil ¢oziim yaratabilecegine odaklanmaktadir. Bu noktada
onemli olan sey ise problemlerin gergek hayattan alinmasi ve ger¢ek hayatla uyumlu olmasi
gerektigidir. Bununla beraber okulda verilen bilgileri 6grencilerin 6ziimsenmesi ve edinilen
bilgilerin gercek hayatta nerede ve nasil kullanabilecegi hakkinda 6grencilere katki saglamasi
beklenmektedir. Bu dogrultuda otantik 6grenmenin amaclarindan biri de Ogrencileri gergek
hayata hazirlamasi olarak diigiiniilmektedir.

Bektas ve Horzum [6] otantik 6grenmeyi, bireyler icin giinliik hayatla iligkili olan gergek
diinya problemleri dogrultusunda problemleri kesfetme, tartisma ve kavramlari anlamli bir
sekilde yapilandirmay1 saglayan bir egitim yaklasim olarak ifade etmistir.

Yildirim [7] ise otantik 0grenmenin temellerinin pragmatizme, ilerlemecilik akimina,
Piaget’in biligsel gelisim kuramina, Bruner’in bulus yoluyla 6grenme kuramina, Vygotsky’in
sosyal gelisim kuramina ve Collins ve Duguid’in ortaya koydugu durumlu 6grenme yaklagimina
dayandigi ifade etmistir.

Otantik 6grenme ortaminin 9 dgesi mevcut olmakla beraber bunlar; otantik durum, otantik
aktivite, uzman performanslar, ¢oklu bakis agilari, i birligi, yansima, bitistirme, kogluk ve yap1
ve otantik degerlendirme olarak ifade edilmistir [8, 21 s.].

Otantik durum: Fiziksel veya sanal ortam gercek hayatta kullanilacak bilgiyi yansitir.
Gergek hayatin karmagikligini yansitan bir tasarima sahiptir. Ogrenme igin amag ve motivasyon
saglar. Ger¢ek durumlari iceren fikirler ele alinir.

Otantik aktivite: Gorevler gergek diinya ile ilgilidir.

Uzman performanslar: Uzman diisiinme ve siirecin modellenmesine erisimi saglar.

Coklu bakis agilari: Goriislere farkli agilardan farkli bakis acilari saglar.

Is birligi: Sosyal destek ve ortak sorun ¢dzme imkan1 saglar.

Yansima: Secenekleri tartigsma, diislinme ve yansitma firsatlar1 sunar.

Bitistirme: Ogrencilerin artan anlayislar iizerine konusmalarima firsat sunar.

Kogluk ve yapi: Ogrenme ortamlarinda ogrencilere 6gretmenler ve diger Ogrenciler
tarafindan destek saglanir.

Otantik degerlendirme: Ayri ayri testler yerine gorevlerle birlestirilmis degerlendirme
yapilir.
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Yabanci dil 6grenmede gercek ortamda O6grenmenin oneminden hareketle hedef dilin
konusuldugu ortamda bulunarak dil 6grenmenin miimkiin olmadig1 kosullarda ya da smif ici
Ogretim siirecinde gercege yakin ortamlarin olusturulmasinda otantik 6grenme Onemli bir
yaklagim olarak karsimiza ¢ikmaktadir. Bu durumda otantik 6grenmenin Ogelerinden biri ve
Ogretim siirecinde ¢okg¢a basvurulabilecek olan otantik aktiviteler yabanci dil olarak Tiirkge
ogretiminde kullanilacak gercek yasam etkinlikleridir. Ogretim siirecinde kolayca basvurulmasi
ya da uygulanmasi oldukca gii¢ olan ve her zaman uygulanmasi miimkiin olmayan ger¢ek yasam
etkinliklerinin ¢agimizin getirdigi imkanlarla teknoloji destekli otantik 6grenme ortamlarina
dontistiiriilebilecegi hususu bu ¢alismada ele alinmastir.

Teknoloji Destekli Otantik Ogrenme Ortamlari

Gergek yasam problemlerinin riskini azaltan ve ulasilmasi giic problemleri sinif ortamina
getirmemizi kolaylastiracak "teknoloji" ve teknolojinin otantik Ogrenme aktivitelerinin
diizenlenmesinde ve olusturulmasinda teknoloji ile desteklenen otantik 6grenme aktiviteleri ile
ogrenciler, zengin gercek diinya kaynaklarina ulagabilmesi, arastirma i¢in gerekli iletisim
becerilerini kazanabilmesi ve 6grenme siirecine iliskin farkli ¢6ziim Onerileri ve araglart saglama
sansina sahip olabilmesi miimkiindiir [9]. Bununla birlikte aktiviteye entegre edilmis teknoloji,
teknoloji kullanimi i¢in anlamli1 bir amag olusturabilmektedir [9].

Ogrenme aktivitelerinin teknoloji ile desteklenmesi, ogrencilerin ilk elden kalici
ogrenmeler elde edebilmesinde son derece Onemlidir. Bununla beraber bu tip aktiviteler
O0grenmenin bir yasam bi¢imi olmasini saglamakla beraber 6grenmeyi sinif ortamindan gergek
hayata tasiyarak yasam boyu Ogrenmeyi miimkiin kilmaktadir. Ogrenme aktivitelerinde
teknolojinin kullanilmasi, teknolojinin dogru ve etkili kullanilmasinda da 6nemli bir rol
oynamaktadir. Teknolojinin otantik O0grenme aktivitelerine dahil edilmesiyle gercek yasam
problemlerinin siif ortamina tasiabilmesi ve uygulanacak aktivitelerle 6grenme ortamlarinin
zenginlestirilmesi miimkiin kilinabilecektir. Otantik aktiviteler sayesinde O6grenciler 0grenme
stirecinde edindikleri bilgileri uygulama firsatina sahip olabilmektedir [10].

Ogretim faaliyetlerinin yiiriitiildiigii ortamlarda teknolojiyi kullanma diizeyi ¢ogu zaman
PowerPoint sunumlarindan, belgesel ya da film izletmekten, dijital kameralar ve video oynaticilar
gibi teknolojik aletlerin kullanimindan 6teye gecememektedir. Bu noktada otantik aktiviteler ile
kullanilacak teknolojinin belirli 6zelliklere sahip olmas1 gerekmektedir. Teknoloji ile desteklenen
otantik 6grenme siireci ise 3 ana elementten olusmaktadir [9].

Tablo 1. Teknoloji Destekli Otantik Ogrenme Aktivitelerinin Elementleri [11].

Ozellikler Avantajlar
Aktivite Komplike olma
ozellikleri Iyi yapilandirilmis olma

Gergek yasam ornekleri ve senaryolar1 igerme
Gosterigli bir liriinle sonuglanma

Ogrenci Teknoloji okuryazari
ozellikleri Problem ¢oziicii
Ogrendigini yansitabilen
Isbirlik¢i 6grenebilen
Oz yeterlilik algis1 yiiksek

Teknolojik Zengin medya kaynaklarinin kullanimina izin verme
ozellikler Ogrenen ile kaynak arasinda iletisimin kurulmasina izin verme
Birden fazla kaynaga ulasabilme
Islevsellik (Gelistirilebilecek, rafine hale gelebilecek ve bilginin
yapilandirilabildigi biligsel araglar)
Her yerden kolay erigim saglanabilme

Teknoloji destekli otantik 6grenme aktivitelerinin elementleri dikkate alinarak ders
icerisinde kullanilacak olan Ogrenme aktivitelerinin bu Ozelliklere uygun bir bigimde
diizenlemesi gerekmektedir. Boylece Ogrenme aktivitelerinin zenginlestirilmesi ve &gretim
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olmast miimkiin kilinabilecek ve 6grencilerin edindigi bilgileri gercek yasamda uygulama firsati
sunulabilecektir.

Yontem

Aragtirmada yabancilara Tiirkge Ogretimi alaninda teknoloji destekli otantik Ogrenme
ortamlarina dair ¢aligmalarin varligy, ilgili literatiirden hareketle durum c¢aligsmas: siireci ile ortaya
konulmaya calisilmistir. Biiylikoztiirk [12] durum g¢alismalarini bir ya da daha fazla olayin,
ortamin, programin, sosyal grubun ya da diger birbirine bagli sistemlerin derinlemesine
incelendigi yontem olarak tanimlamaktadir. Yapilan tespitte yabancilara Tiirkce 6gretimi
alaninda teknoloji destekli otantik Ogrenme ortamlarina dair ¢aligmalarin olmadigi ortaya
konulmus ve bu tespitin ardindan yabancilara Tiirk¢e 6gretimi alaninda teknoloji destekli otantik
O0grenme ortamlarinin 6nemi, 6zellikleri ve nasil olmasi gerektigi hususu 6rneklerle agiklanmistir.

Bulgular
Yabancit Dil Olarak Tiirk¢e Ogretiminde Kullamlabilecek Teknoloji Destekli Otantik
Osgrenme Ortamlarim Olugsturulmasinda Dikkat Edilmesi Gereken Ilkeler:
Yabancilara Tiirk¢e 6gretiminde dikkate alinmasi gereken genel ilkelerin teknoloji destekli
otantik ortamlar olusturmada da dikkate alinmas1 gerekir. Bu ilkeler;
¢ Kullanilan dilin 6gretilmesi,
e Telaffuza 6nem verme,
e Ogrencilerin bildigi kelimelere dayanarak yeni ciimleler kurma,
e Herkese esit soz hakki taninmasi,
e Ogrencinin kendine yazil1 ve sozlii ifade edebilmesi,
e Dil ile kiltiiriin verilmesi,
e Hem bireysel ¢aligmalara hem de grup ¢alismalarina gereken dlgiide yer verilmesi,
e Dersi sikici olmaktan kurtaracak g¢esitli uygulamalara yer verilmesi,
e Ogretilmeyenlerin sunulmamast,
e Ogrencinin 6grenecegi kadar bilgi verilmesi,
e Ogrencilerin yaptiklar1 yanhslarin aninda diizeltilmesi ve yontemin belirlenmesi
seklindedir [13].
Yabanct Dil Olarak Tiirkce Ogretiminde Kullamilabilecek Teknoloji Destekli Otantik
Aktivite Ornekleri:
Yabancilara Tiirkce oOgretiminde uygulanabilecek teknoloji destekli otantik 6grenme
ortamlarina asagidaki aktiviteler 6rnek olarak ifade edilebilir.

1. Online Fotograf Sergisi Diizenleme: Ogrencilerin kendi iilkeleri veya Tiirkiye’de
gezip gordiikleri yerlere ait Tirkge yazili veya sozlii degerlendirmelerini de igeren
fotograflar sergileyecekleri dijital bir platformun olusturulmasi,

2. Tiirkge kisa film yapma: Ogrencilerin Tiirkiye’de, segtikleri bir konu cergevesinde
yazili ya da sozlii agiklamalar esliginde kamera ile ¢ekim yapmasi ve kurgulamasi,

3. Online miisteri hizmetlerinden Tiirk¢e konusarak hizmet talep etme: Ogrencilerin
giinliik yasamlarinda Tiirk¢e segenegini segmesi ile konusma pratigi yapabilecegi bir kanal
olarak miisteri hizmetlerinin kullanilmasi,

4.  Youtube gibi sosyal medya platformlarinda sevdigi bir videoya Tiirkge yorum
yapma: Ogrencilerin sosyal medyada Tiirkge iiretilen igerikleri takip etmesi; duygu ve
diistincelerini Tiirk¢e olarak belirtmesi,

5.  Tiirkge bir blog sayfas1 veya web sayfasi hazirlama: Ogrencilerin ilgi duyduklari
belli bash konularda diizenli olarak blog veya web sayfas1 icerigi yazmasi,

6. Tiirkce bir e-posta igerigi hazirlama ve génderme: Ogrencilerin dijital postalarini
Tiirk¢e gondermesi,

7. Tiirkce online toplanti, panel vb. etkinlie katilma: Ogrencilerin online
etkinliklere dinleyici veya konusmaci olarak katilmasi,
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8. Tiirkge Sosyal medya hesabi agma: Ogrencilerin, paylasacaklar1 igeriklerde
Tiirk¢e aciklamalara yer verecekleri ve Tiirkce konusan igerik iireticilerini takip edecekleri
hesaplar agmalari,

9. Tiirkge Online siparis olusturma: Ogrencilerin iiriin se¢iminden siparis verme
asamasina kadar tiim adimlar1 kendilerinin yapacagi aligveris yapmalari,

10. Sevdigi bir Tiirkce sarkiyr seslendirme ve ses kaydi alma: Ogrencilerin
Tirkge’nin fonetigini anlayabilmeleri adina Tiirk¢e sarkilar dinlemeleri ve bu sarkilari
kendileri seslendirerek konusma becerilerini gelistirmeleri,

11. Tirkege dijital mektup arkadaslig1 seklinde hazirlanacak dijital aktiviteler teknoloji
destekli otantik 6grenme ortamlarina 6rnek olarak verilebilir.

Ogrencinin otantik 6grenme kapsaminda gergeklestirecegi tiim bu faaliyetlerin 6gretmen ve
akran degerlendirmesine tabi tutulmasi gerektigi unutulmamalidir.

Tartisma ve Sonug

Yabancilara Tiirkce 6gretimi siirecinde otantik 6grenme ortamlari olusturmak dgrencilerin
yaparak yasayarak Ogrenmelerine, 0grenmelerini gergek yasamlari ile iligkilendirmelerine ve
kalic1 6grenmeler gerceklestirebilmelerine olanak saglayacagini sdyleyebiliriz. Problem ¢ézme
temelli bir anlayis ¢ercevesinde gergeklesen otantik Ogrenme, Ogrencileri hayata hazirlama
noktasinda onemli goriilmektedir. Yabancilara Tiirk¢e 6gretiminde otantik 6grenme ortamlarinin
olusturulmasinda teknolojinin yerinin yeni bir bakis acisiyla incelendigi bu c¢alismada,
teknolojinin otantik 6grenme ortami olusturulmasinda kullanimi, yaparak yasayarak 6grenmeye
firsat vermesi ve 0gretim siirecinde teknoloji destekli uygulamalara olanak saglamasi yonleriyle
etkili ve faydali olacagi diisiiniilmektedir. Olusturulacak teknolojik ortamlarda Ogrencilerin
dikkatini ¢ekecek igerikler bulunmasina, Tiirk¢e konugma, dinleme, yazma ve okuma becerilerini
gelistirecek nitelikte olmasina ve gilinliik yasamlarinda kullanabilecekleri teknoloji destekli
uygulamali etkinlikler olusturulmasina 6zen gosterilmelidir. Bu agidan elektronik fotograf sergisi
olusturma, kisa film ¢ekme, sosyal medyada Tiirkge igerik iireten igerik iireticilerini takip etme,
online aligverislerini Tiirkge gerceklestirme, miisteri temsilcileri ile Tiirk¢e goriisme yapma,
Tiirk¢e miizikler dinleme ve sdyleme, elektronik mektup arkadasi edinme, online platformlarda
diizenlenen akademik etkinliklere katilim saglama, blog veya web sayfas1 icerigi hazirlama gibi
otantik 6grenme ortamlarinin olusturulabilecegi ve bunlara farkli teknoloji destekli otantik
o0grenme ortamlarinin eklenebilecegi bu ¢alismada dile getirilmistir. Bu sekilde 6grencilerin
ogrenmekte olduklar1 dil ile giinliik yasamlarinda sik¢a karsilasacaklar1 sekilde teknoloji destekli
ortamlar yaratmak yeni bir dil 6grenme siirecini ¢esitlendirecegini ve daha etkili hale getirecegini
sOyleyebiliriz.
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Ozet. Kiiltiir; diisiiniis, inang, gelenek, deger ve dil yoniinden bireyin davranislarii ve yasama
bicimini sekillendiren ¢ok boyutlu bir disiplindir. Dil ise hem kiiltliriin gelisimini saglayan
trlinleri olusturma hem de Kkiiltiire ait temel Ggeleri yansitma ve aktarmada onemli bir yere
sahiptir. Bu agidan kiiltiiriin dogrudan dile yansidigi kaynaklarda siklikla tekrar edilmektedir.
Bireyler, ana dilini edinme ve iletisimde kullanma siireglerinde kiiltiire ait bilgi ve yasantilari
dogal yollarla kazanmaktadir. Buna karsin bir dilin yabanci dil olarak 6grenilmesinde bireyin
hedef dilde nitelikli bir iletisim gergeklestirebilmesi i¢in kiiltiir unsurlarinin da bireye 6gretilmesi
gerekmektedir. Bu gergekten hareketle giliniimiizde kiiltiirel farkindalik ve kiiltiir aktarimina
yabanci dil 6gretim siireglerinde yer verilmektedir. Yabanci dil 6gretiminde kiiltiir aktariminin
saglanmasinda metinler ve sozlii aktarimin smirliliklarini ortadan kaldirmak adina pek ¢ok
teknolojik imkan bulunmaktadir. Yunus Emre Enstitiisiiniin 2014 yilinda gelistirdigi “Yedi Iklim
Tiirk¢e Z-Kitap” yabanci dil olarak Tiirk¢e 6gretiminde teknolojinin kullanimi1 noktasinda énemli
bir drnektir. Bu agidan s6z konusu kitapta Tiirkge 0gretiminde kiiltiir aktarimini saglamada yer
verilen teknoloji destekli igeriklerin neler oldugu ve 6zelliklerinin incelenmesi bu arastirmanin
amacini olusturmaktadir. Durum ¢alismas1 deseninde yiiriitiilen arastirmada Yedi Iklim Tiirkce
Z-Kitap’ta yer alan kiiltiirel unsurlar, alanyazinda var olan temalardan hareketle betimsel analiz
yoluyla tespit edilmis ve bu unsurlarin aktariminda hangi teknolojik iceriklerden ne sekilde
yararlanildig1r incelenmistir. Ulasilan sonucglardan hareketle yabanci dil olarak Tiirkge
ogretiminde kiiltiir aktariminda teknolojik materyallerin yeri tartigilmistir.

Anahtar Kelimeler. yabanci dil, Tiirkge, kiiltiir aktarimi, teknoloji, z-Kitap

Giris

Kiiltiir, “toplumun maddi ve manevi alanlarda olusturdugu {iriinlerin tiimii; yiyecek,
giyecek, barmak, korunak gibi temel ihtiyaglarin elde edilmesi i¢in kullanilan her tiirlii arag-
gereg, uygulanan teknik; fikirler, bilgiler, inanclar; geleneksel, dinsel, toplumsal, politik diizen ve
kurumlar; diisiince, duyus, tutum ve davranis bic¢imleri; yasama tarzi” [1, 148 s.] seklinde
tanimlamaktadir. UNESCO ise Kiiltiirel Cesitlilik Evrensel Beyannamesi’nde kiiltiiri toplumun
veya sosyal bir grubun ayirt edici manevi, maddi, entelektiiel ve duygusal 6zelliklerinin biitiinii
olarak goriilmesi gereken, sanat ve edebiyatin yami sira yasam tarzlarini, birlikte yasama
bicimlerini, deger sistemlerini, gelenekleri ve inanglart kapsayan bir kavram olarak
tanimlamaktadir [2]. Bir seyin kiiltiir olarak adlandirilabilmesi i¢in yasam bi¢imi ve aliskanlik
haline gelmis olmasi, siirekli tekrarlanan duyussal, diisiinsel ve davranigsal tepkilere kaynaklik
etmesi ve bu tepkilerin aktarilabilir bir niteliginin olmas1 gerekmektedir [3].

Dil ile kiiltlir arasinda siki bir bag bulunmaktadir. Bu bag sayesinde insanoglu iginde
yasadig1 toplumun kiiltiir 6gelerini, diinya goriislinii, yasam bi¢imini, inan¢ ve geleneklerini
iceren kavramlar1 kendi ana dilinin kalip ve degerlerinden hareketle edinmektedir [4]. Bir millete
ait tarih, cografya, din, folklor, miizik, sanat, edebiyat, bilim, diinya goriisii ve her tiirlii ortak
deger kelimelerde sembolleserek dil hazinesinde toplanmaktadir. Bu ag¢idan dil, sosyal yap1 ve
kiltlirii yansitan bir aynadir [5, 19 s.]. Fahri Findikoglu’nun goriislerine gore dil, milli birligin ve
kiiltiirel zenginligin aynasi olmanin yaninda kiiltiiriin zaman ve mekan boyutlarinda aktarilmasini
ve zenginlesmesini saglayan temel bir mekanizmadir [6, 214 s.].

Bireyler, ana dilini edinim siirecinde dil ile kiiltiir arasinda var olan bu iligkiyi zorlanmadan
ve farkinda olmadan igsellestirirken bir dili yabanci dil olarak 6grenenler i¢cin ayni durum soz
konusu degildir. Yabanci dil 6grenen bireyler hedef dilin dile yansiyan veya yansimayan kiiltiire]l 116
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unsurlarini da 6grenmeye gayret etmek durumundadir [7]. Bagka bir ifadeyle bireyin dil edinimi
sirasinda kiiltiir ile ilgili unsurlar da dogal stireglerle edinilirken, ayn1 dili yabanci bir dil olarak
O0grenen kisi icin dilin ait oldugu Kkiiltiire dair bilingli ve kontrollii bir 6grenme ve 6gretme
stirecine ihtiya¢ duyulmaktadir. Barin [5], yabancilara Tiirk¢e 6gretiminin genel ilkeleri arasinda
verilen bilgi ve Orneklerin hayata uygunlugu ilkesinin yaninda dil ile birlikte kiiltiirtin de
Ogretilmesi gerektigini belirtmektedir. Bu agidan yabanci dil 6gretiminde 6gretim siirecinin tiim
boyut ve unsurlariyla kiiltlir aktarimi acisindan dikkatli bir sekilde planlanmasi gerekmektedir.

Yabanci dil 6gretiminde 6grencinin hedef dile ait kiiltiirle etkilesimde bulunmasi ve kiiltiiri
tanimasi, anlaml iletisim kurmayr kolaylastirmanin yaninda iletisimde yasanabilecek yanlis
anlasilmalarin ve iletisimsizliklerin 6nlenmesinde de 6nemli bir yere sahiptir [8]. Yabanci dil
ogretiminde kiiltiirel unsurlara yer verilmesi gerektigi goriisiine Diller I¢in Avrupa Ortak Basvuru
Metni’nde [9] de yer verilmistir. Buna gore dil 6grenen birey; kendi kiiltiirii ile yabanct kiiltiirii
iliskilendirebilmeli, kiiltiirel duyarlilifa ve baska kiiltlirlerden olanlarla iliski kurmada farkl
stratejileri tanima ve kullanma yetenegine sahip olmali, kendi kiiltiirii ile yabanci kiiltiir arasinda
kopri kurarak kiiltiirleraras1 anlagsmazliklar ve ¢atismalarla bas edebilmeli, kaliplasmis iliskileri
asabilmelidir. Ortak Basvuru Metni’'nde sosyokiiltiirel bilgi kapsaminda yer verilen maddeler;
giinliik yasam, yasam kosullari, kisiler arasi iliskiler, degerler, inan¢lar ve tutumlar, beden dili,
sosyal gelenekler, geleneksel davramslar/ritiieller seklinde ana bagliklarla ifade edilmistir.

Yabanci dil 6gretiminde basta ders kitaplar1 olmak iizere ders materyalleri 6nemli bir yer
tutmaktadir. Bunlar, dil becerilerinin iglevsel kullanimini ve dilin yapisal 6zelliklerini sunmanin
yaninda dile ait kiiltiirel bilgileri kalict bir sekilde 6grenme ortamina tasimaya yardimci
olabilmektedir. Bu agidan ders materyallerinin sinif i¢i ve sinif dis1 etkilesimi tesvik ederek
kiiltiirel bilgi ve becerilerin gelismesine hizmet etmelidir [10, 142 s.]. Yabancilara Tiirkce
Ogretimi tarihi incelendiginde karsimiza ¢ikan ilk kaynak olan Divanu Liigati’t-Tirk’te Kasgarli
Mahmud’un Tiirkge 6gretim yontemi ile ilgili olarak siir, atasdzli ve giinliik hayattan pek cok
ornegin yaninda Tirk dilini 6gretirken Tiirk kiiltiiriinii tanitmaya da ayrica onem verdigi
bilinmektedir [11, 38 s.]. Giiniimiizde gelinen nokta diisiintildiigiinde yabanci dil olarak Tiirkge
ogretiminin ¢agdas yaklasim, yontem ve tekniklerin kullanildigi, uygun materyallerle
zenginlestirilmis ve kiiltlirel unsurlarla desteklenmis ¢ok uyaranli Ogretim ortamlarinda
gerceklestirilmesi gerekliligi dogmaktadir [12].

Ozdemir [13], Kkiiltiirel Ogelerin gretiminin kusaklarm icinde bulundugu doénemin
dinamiklerinden etkilendigini belirtmekte ve bu donemleri sozli kiltiir, yazili kiltir ve
elektronik kiiltiir seklinde ayirmaktadir. Elektronik kiiltiirde kiiltiir 6gretimi, elektronik
imkanlarin sagladig: sekilde bir aktarimla gerceklesmektedir. Bu kapsamda yabanci dil 6gretimi
ve beraberinde de kiiltiir aktarimi ile ilgili olarak tiim materyallerin ve 6grenme ortamlarinin
giincel teknolojik imkénlarla desteklenmesi geregi dogmaktadir.

Internet tabanli teknolojilerin giinliik yasamda yaygin olarak kullanilmaya baslandig: ilk
donemlerde statik bir igerik sunumu s6z konusu iken bugiin kullanicilar internet iizerinde sosyal
etkilesimler yolu ile icerik sunabilecegi ve diger kullanicilarla paylasabilecegi dinamik bir
modele sahiptir. Baglangigtaki goriinlim ve imkanlariyla web 1.0 teknolojileri olarak adlandirilan
internet teknolojileri bugiin web 2.0 terimi ile adlandirilmaktadir. Web 2.0 teknolojileri, dil
ogretiminde gorsel unsurlarin paylasimi noktasinda katki saglamanin yaninda 6grencilerin zaman
ve mekan smirlamasi olmadan dil temelli sosyal etkilesimlere girebilmesine imkéan tanimaktadir.
S6z konusu etkilesimler ise yalniz metin tabanli degil gorsel ve isitsel materyallerle
desteklenerek hedef dilin kiiltiirline dair zengin igerikler de sunabilmektedir [14].

Teknolojinin giinlimiizde egitim ortamlart icin zengin igerikler sunmasi, kullanilacak
materyallerin tasarimi niteligini glindeme getirmektedir. Alanyazinda “¢oklu ortam” kavrama ile
ifade edilen ve “diiz metin yaninda sesin, duragan ve hareketli resimlerin, animasyonlarin, grafik,
tablo vb. formlarin birden fazlasmin etkili, verimli ve ¢ekici bir bilgi sunumu i¢in dijital
ortamlarda birlikte ise kosulmas1” seklinde tanimlanmaktadir [15, 3 s.]. Coklu ortam tasariminin
Ogretim ortamlarmin ve materyallerinin diizenlenmesi ile ilgili orta koydugu ilkeler arasinda yer
alan gereksizlik ilkesi, 6gretim materyalini tasarlarken materyalin ilgisiz olmas1 veya fazla bilgi
icermesinden kaynakli olarak 6grencide biligsel yiike neden olabilecegi ve etkili 6grenmeyi
engelleyebilecegini ifade etmektedir [16]. Buna karsin gereksizlik ilkesinin dil ogretim 117



siireclerinde ana dili 6grenenlerin i¢in gecerli oldugu ikinci bir dil 6grenimi durumlarinda
gereksizlik ilkesinin ayn1 sonuglart dogurmadig belirtilmektedir [17]. Ana dili ile gergeklestirilen
ogrenmede biligssel yiik olusturabilecek, so6zlii anlatim sirasinda kullanilan kelimelerin
gosterilmesi veya konu ile ilgili videolar kullanilmast gibi uygulamalar ikinci bir dil 6grenimi
sirasinda 6grenmeyi destekleyebilmektedir [18]. Buna gore yabanci dil 6gretimi siireglerinde
teknolojinin sagladig1 zengin igerikler dil 6gretimi ile ilgili hedeflerde gorsel veya isitsel pek cok
kanalin aym1 anda devreye sokulmasini saglayabilmektedir. Tiirk¢enin yabanci dil olarak
ogretiminde gerek sozciikk Ogretimi, gerek dil becerilerinin gelistirilmesi gerekse kiiltiir
aktariminin  saglanmasi noktasinda teknolojik igerikler Ogrenene =zengin bir ortam
sunabilmektedir. Bu acidan yabancilara Tiirkge Ogretiminde basta ders kitaplari olmak tizere
kullanilan 6gretim materyallerinin teknolojik imkanlarda ne derecede faydalanildig iizerinde
durulmasi gereken konulardan biridir.

Giliniimiize bu gereklilige uygun olarak oOgretim siireclerinde teknolojik igeriklerle
destelenmis z-kitap uygulamalarina yer verildigi goriilmektedir. Yabancilara Tiirk¢e 6gretimi
alaninda &nemli bir kurum olan Yunus Emre Enstitiisiiniin hazirlamis oldugu Yedi iklim Tiirkce
z-Kitap, teknolojik icerikler kullanilarak Tiirk¢ce Ogretim kitaplarmin dijitallesmesi ve ¢oklu
ortama uygun bir goriinlim kazanabilmesi adina Onemli bir yere sahiptir. Bu acidan ders
kitaplarinda kiiltiir aktarimi ile ilgili siireclerin de teknoloji ile desteklenmesi séz konusu
olmaktadir.

Tiim bu degerlendirmelerden hareketle bu ¢alismada Yedi Iklim Tiirk¢e z-Kitap’ta yer alan
teknoloji destekli igeriklerin kiiltiir aktarirmindaki yerini ve kitapta yer alan kiiltlir aktarimi ile
ilgili unsurlarin hangi tiir teknolojik iceriklerle desteklendigini tespit etmek amaglanmuistir.

Yontem
Arastirmanin Deseni

Arastirma nitel aragtirma yontemlerinden durum c¢aligmasi desenine uygun olarak
yiiriitilmistir. Patton [19], durum calismasim1 “derinlemesine ¢alisma ve karsilastirma yapmak
icin verilerin 6zel durumlara goére diizenlenmesi” seklinde tanimlamaktadir. Durum
caligmalarinda amag bir durum hakkinda kapsamli, sistematik ve derinlemesine bilgi toplamaktir.
Yin [20] ise durum g¢alismalarinda aragtirmacinin nasil ve neden sorularina cevap aradigini
belirtmektedir. Bu tanimlara uygun olarak Yedi iklim Tiirkce z-Kitap’ta kiiltiir aktarimu ile ilgili
unsurlarin teknolojik igeriklerle nasil desteklendigi tespit edilmeye ¢alisilmistir.

Veri Kaynaklar:

Aragtirma kapsaminda Yedi Iklim Tiirkge z-Kitap seti igerisinde yer alan B1 seviye ders
kitab1 incelenmistir. Okur ve Keskin [21], yapmis olduklar1 arastirmada Tiirkge Ogretim
kitaplarinda kiiltiir aktarimu ile ilgili olarak temel dil diizeyindeki kullanicilara yonelik olan Al
ve A2 seviyesi kitaplarda kiiltiirel aktarimin dogrudan ifadelerle, orta dil diizeyindeki
kullanicilara yonelik B1 ve B2 seviyesi kitaplarda kiiltiirel aktarimin bazen dogrudan bazen
dolayli olarak yapildigini, C1 seviyesinde ise kiiltiirel aktarimin boyutunun daha da derinlestigini
belirtmektedir. Buna gore orta diizeydeki kitaplarin kiiltiir aktarimi ile ilgili durumu dikkate
alinarak B1 seviyesi incelenmis ve veri kaynagi olarak kullanilmistir.

Verilerin Analizi

Verilerin analizinde betimsel analiz teknigi kullanilmis, kiiltiir aktarimi ile ilgili temalar
onceden belirlenmis ve ders kitabinda bu tema kapsamina giren unsurlar tespit edilmistir.
Temalarin belirlenmesinde kiiltiir aktarimi ile ilgili daha once yapilan ¢aligsmalar incelenmis ve
bu caligmalarin kullandiklar tablolar {izerinde bazi diizenlemeler yapilmigtir. Buna gore Diller
Icin Avrupa Ortak Basvuru Metni [9], Okur & Keskin [21] ve Dagdeviren & Ogur’un [22]
calismalarinda kullandiklar tablolar {izerinde diizenlemeye gidilmistir. Bu diizenlemeye gore
giinliik yasam, kisiler arasi iliskiler, degerler-inamislar ve tutumlar, edebiyat-sanat ve miizik,
toplumsal gelenekler-ritiieller ve folklor, sosyal ve toplumsal yasam, cografya ve mekdn,
yvabanci-evrensel kiiltiir unsurlart olmak {izere sekiz ana baslik belirlenmis ve bu baghklar
kapsaminda toplamda 49 alt baslik olusturulmustur. Sonrasinda betimsel analize uygun olarak 118



ders kitabinda tespit edilen kiiltiir unsurlarinin hangi basliklar altinda oldugu belirlenmistir.
Bulgular
Tespit Edilen Kiiltiirel Unsurlar

Incelenen B1 seviye Yedi Iklim Tiirkce z-Kitap’ta en sik yer verilen kiiltiirel unsur, 1H
kodu ile 49 kez yer verilen atasozii, deyim ve kaliplasmis sozlerdir. 2C-selamlasma ifade ve
davraniglart ile 3F-Tarih; ikonlagsmis tarihi kisi ve olaylara ise 12’ser kez yer verilmistir.
Devaminda 4B-sinema (10) ve 7-cografya ve mekan (10) unsurlarina ait 6rnekler yer almaktadir.
Yabanc1 ve evrensel kiiltiir unsurlarina ise 18 kez yer verilmistir.

Kitapta yer verilen kiiltiirel unsurlarin toplu bir listesi ise asagida verilmistir.

1. Giinliik Yagam: yiyecek-igecek (3), yeme igme aligkanliklari, yemek zamani, sofra adabi

(1), ulusal bayramlar, resmi tatiller (1), is hayati, ¢alisma saatleri (4), egitim (6), oyunlar
(2), atasozii, deyim ve kaliplagmig sozler (49).

2. Kisiler Aras: Iliskiler: karsilikli konusmada cinsiyete, sosyal statiiye, yakinlik derecesine
gore kullanilacak sozler (8), selamlasma ifade ve davranmiglari (12), aile yapisi aile
bireyleri arasindaki iligkiler (2), konuk etme, ikram ve hediyeler (1), politik ve dinsel
gruplar arasi iliskiler (1).

Degerler Inamglar Tutumlar: degerler (5), tarih; ikonlagmis tarihi kisi ve olaylar (12).

4. Edebiyat, Sanat ve Miizik: edebiyat & dil (8), sinema (10), miizik (7), spor (3), geleneksel
sanatlar (5),

5. Toplumsal Gelenekler Ritiieller ve Folklor: 6zel giinler ve gelenekler (5), sozli anlatimlar
ve sOzli gelenekler (10), toplumsal uygulamalar, ritiieller (7), tabular, inanislar, batil
inanclar vb. (2), dogum, 6liim, evlilik ritiielleri (5).

6. Sosyal & Toplumsal Yasam: yasaklar ve kurallar (4), teknolojiler & araglar (2), resmi
gorevliler ve meslek gruplari (2), sosyal medya & iletisim (2), kurumlar (4)

7. Cografya ve Mekdn: yer (i, ilge, kdy ve/veya diger yerlesim yerleri) (10).

8. Yabanci & Evrensel Kiiltiir Unsurlari (18)

w

Kullanilan Teknolojik Icerikler

B1 seviye Yedi Iklim Tiirk¢e z-Kitap incelendiginde kiiltiir ile ilgili unsurlarin 6gretimi ve
kitabin genelinde ii¢ tiirde teknolojik icerige yer verildigi goriilmektedir. Bunlar ses ve gorsel
unsurlar ile etkilesimli etkinliklerdir. Ders kitabinda dinelme ve okuma metinleri; soru ifadeleri,
ornek ciimleler ve bagliklarin tiimiiniin seslendirildigi goriilmektedir. Bu agidan kitapta yazili
olarak verilen icerikler, ses ile desteklenmistir. Kiiltiir aktarimu ile ilgili basliklar igerisinde en sik
yer verilen unsurun atasozii, deyim ve kaliplagsmis sozler oldugu disiiniildiigiinde yabanci dil
ogrenen bireylerin s6z konusu ifade kaliplarinin sesletimlerinin nasil olmasi gerektigi teknolojik
bir unsurla desteklenerek gosterilmistir.

Ders kitabinda Neset Ertas’in Yalan Diinya tiirkiisii ve Sibel Can’in Riiyalarda Bulusuruz
sarkisinin verildigi iki yerde ise ses icerigi, sanat¢ilarin kendi sesinden miizik olarak eklenmistir.
Bunun disindaki ses destekleri yazili metinlerin bir kisi tarafindan sesletilmesi seklindedir.

Bunun yaninda kitapta siklikla yer verilen bir diger teknolojik unsur da gorsellerdir.
Gorseller daha ¢ok {initenin ve yer verilen metnin konusuna gore gergcek fotograflar, temaya
uygun diger fotograflar, ¢izim ve karikatiirler seklinde yer almaktadir. Cizim ve karikatiirlere
digerlerine oranla daha az yer verilmistir.

Kitapta kiiltiirel unsurlarin 6gretiminin de yer aldigr bosluk doldurma, dogru yanlis,
eslestirme ve acik uglu sorularin kitapta etkilesimli bir sekilde verildigi goriilmektedir. Ornegin
ogrenci eslestirme ve bosluk doldurma sorularinda cevaplar1 ekranda siiriikleyerek dogru yere
koyabilmekte veya dogru yanlis sorularinda dogru veya yanlis isaretlemesi yapabilmektedir.
Ayrica bazi agik uglu sorularda 6grencilerin kendi cevaplarini kontrol edebilecekleri cevaplar da
sorulara eklenmistir. Yine bu kisimda 6grencinin verdigi cevabin dogru veya yanlis oldugunu
anlayabilecegi ¢esitli uyarici sesler de bulunmaktadir.
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Tartisma ve Sonug¢

Bl seviye Yedi Iklim Tiirkce z-Kitapta kiiltiirel unsurlarin aktarrminda kullanilan
teknolojik unsurlarin genellikle ses, gorsel unsurlar ve etkilesimli soru ve alistirmalar oldugu
goriilmiistiir. Buna karsin video gibi ses ve goriintiiniin bir arada bulundugu igeriklere,
animasyon, ¢izgi film, dijital 6yki, iic boyutlu incelenebilir ortamlar vd. teknolojik igeriklere
kitapta yer verilmemistir. Glinlimiizde teknolojinin geldigi noktada Tiirk¢e dgretimi kitaplarinin
kiltir aktarimiyla ilgili cok daha zengin igeriklere sahip olabilecegi bir gercektir. Bilhassa
kiiltiirel bir unsur olarak mekanlarin, miizelerin {i¢c boyutlu incelenebilecegi icerikler de ders
kitabin1 zenginlestirebilecek bir diger teknolojik unsurdur. Tiirkgenin yabanci dil olarak
Ogretiminde Ogrencilerin kiiltlirleraras1 yetkinliklerini gelistirecek yeterli diizeyde materyalin
bulunmadigr belirtilmektedir [10]. Yabancilara Tiirk¢e 6gretiminde teknoloji kullanimini konu
edinen lisansiistli ¢alismalara bakildiginda ise ¢aligmalarin blog, z-kitap, uzaktan egitim web
siteleri ve sanal gergeklik/artirilmis gerceklik uygulamalar1 olmak {izere web tabanli teknolojiler
ile dizi-film gibi web tabanli olmayan teknolojiler iizerinde yogunlastigi goriilmektedir [23].
Alandaki c¢aligmalar ve mevcut ¢alismanin sonuglarindan hareketle yabancilara Tiirkce
ogretiminde nitelikli 6gretim kaynak ve materyallerinin artirilmasi ve teknolojik igeriklerin diger
becerilerin yaninda kiiltlir aktarimini da etkili olarak saglayabilecek sekilde diizenlenmesi
gerektigi anlagilmaktadir. Buna gore yabancilara Tirkge oOgretiminde kullanilacak ders
kitaplarmin kiiltiir aktarimimin saglanmasinda c¢agin gerektirdigi teknolojilerle donatilmasi
Onerilmektedir.

Kaynakca

[1] Omek, S. V. (1971). Etnoloji sézhigii. Ankara Universitesi Dil ve Tarih-Cografya Fakiiltesi
Yaynlart.

[2] UNESCO. (2001). UNESCO wuniversal declaration on cultural diversity.
https://en.unesco.org/about-us/legal-affairs/unesco-universal-declaration-cultural-
diversity

[3] Aydin, G. (2020). Kiiltiir 6gretiminin temel kavramlar. G. Aydin (Ed.). Yabanci/Ikinci Dil
Osretiminde Kiiltiir ve Kiiltiirel Etkilegim icinde (ss. 1-50). Pegem Akademi.

[4] Aksan, D. (2015). Tiirkgeye yansiyan Tiirk kiiltiirii (3. Baski). Bilgi Yayievi.

[5] Barin, E. (2004). Yabancilara Tiirkce 6gretiminde ilkeler. Hacettepe Universitesi Tiirkiyat
Arastirmalary, 1, 19-30. https://dergipark.org.tr/tr/pub/turkiyat/issue/16660/329608

[6] Glingdr, Z. (1991). Kiiltiir, egitim, dil iizerine goriisleri ile Ziyaeddin Fahri Findikoglu.
Kiiltiir Bakanlig1 Yayinlari.

[7] Memis, M.R. (2016). Yabanci dil 6gretiminde egitim ortami ve kiiltiir aktarimi1. Turkish
Studies, 11(9), 605-616. http://dx.doi.org/10.7827/TurkishStudies.9506

[8] Seyedi, G. (2020). Kiiltiirlerin karsilagsma alan1 olarak dil 6gretim ortamlari. G. Aydin (Ed.).
Yabanci/Ikinci Dil Ogretiminde Kiiltiir ve Kiiltiirel Etkilesim iginde (ss. 243-270). Pegem

Akademi.
[9] Avrupa Konseyi (2013). Diller i¢in Avrupa ortak oneriler gergevesi: ogrenim, ogretim,
degerlendirme (2.Baska). MEB.

http://ttkb.meb.gov.tr/meb_iys dosyalar/2022_01/04144518 CEFR_TR.pdf

[10] Aydin, G. (2021). Yabancv/ikinci dil olarak Tiirk¢e 6gretiminde kiiltiir ve kiiltiirel etkilesim.
D. Koksal, O.G. Ulum ve E. Duruk (Ed.). Tiirkcenin Yabanci Dil Olarak Ogretimi: Dil
Politikasi, Kiiltiir, Yontem, Teknoloji iginde (ss. 133-155). Nobel.

[11] Akyiiz, Y. (2020). Tiirk egitim tarihi (Gozden gegirilmis 3. bask1). Pegem Akademi.

[12] Goger, A., & Mogul, S. (2011). Tiirkgenin yabanci dil olarak 6gretimi ile ilgili ¢aligmalara
genel bir bakis. Electronic Turkish Studies, 6(3), 797-810.
http://dx.doi.org/10.7827/TurkishStudies.2470

[13] Ozdemir, N. (2020). Kusaklararasilik ve baglamlararasilik kapsaminda kiiltiir aktarimi ve
egitimi. Yabanci/Ikinci Dil Ogretiminde Kiiltiir ve Kiiltiirel Etkilesim icinde (ss. 201-241).
Pegem Akademi.

[14] Yapici, H. (2022). Web 2.0 ve yabanci dil 6greniminde sosyal aglar. E. Simsek ve A.B. 120



https://en.unesco.org/about-us/legal-affairs/unesco-universal-declaration-cultural-diversity
https://en.unesco.org/about-us/legal-affairs/unesco-universal-declaration-cultural-diversity
https://dergipark.org.tr/tr/pub/turkiyat/issue/16660/329608
http://dx.doi.org/10.7827/TurkishStudies.9506
http://ttkb.meb.gov.tr/meb_iys_dosyalar/2022_01/04144518_CEFR_TR.pdf
http://dx.doi.org/10.7827/TurkishStudies.2470

Ustiin (ed.). Yabanci Dil Ogretiminde Teknoloji Uygulamalart iginde (ss. 73-88). Nobel.

[15] Kuzu, A. (2017). Coklu ortam uygulamalarinin kuramsal temelleri. O.0. Dursun & H.F.
Odabasi (Ed.). Coklu Ortam Tasarumi iginde (ss. 1-35). Pegem Akademi.

[16] Kaynar, N. & Arslan, S. (2022). Yabanci dil 6gretiminde ¢oklu ortam kullanimi. E. Simsek
ve A.B. Ustiin (ed.). Yabanci Dil Ogretiminde Teknoloji Uygulamalar: iginde (ss. 89-101).
Nobel.

[17] Mayer, R.E. (2009). Multimedia learning. Cambridge Universty Press.
https://doi.org/10.1017/CB09780511811678

[18] Lee, H., & Mayer, R. E. (2015). Visual aids to learning in a second language: Adding
redundant video to an audio lecture. Applied Cognitive Psychology, 29(3), 445-454.
https://doi.org/10.1002/acp.3123

[19] Patton, M. Q. (2018). Nitel arastirma ve degerlendirme yontemleri (M. Biitin & S. B.
Demir, Cev. Ed.). Pegem Akademi. (Calismanin orijinali 2002’de yayimlanmaistir.)

[20] Yin, R.K. (2002). Case study research: design ang methods (3rd ed.). Sage Pbc.

[21] Okur, A & Keskin, F. (2013). Yabancilara Tiirk¢e 6gretiminde kiiltiirel 6gelerin aktarimi:
Istanbul yabancilar igin Tiirkce Ogretim seti &rnegi. The Journal of Academic Social
Science Studies, 6(2), 1619-1640. https://doi.org/10.9761/jasss_686

[22] Dagdeviren, I. & Ogur, E. (2021). Yabancilara Tiirkce 6gretiminde efsane tiirii metinlerden
hareketle kiltiir aktarrmi.  Turkish  Studies - Language, 16(3), 1831-1852.
https://dx.doi.org/10.7827/TurkishStudies.49426

[23] Sallabas, F. & Polat, T. (2022). Yabanci Dil Olarak Tiirkce Ogretiminde Teknoloji Tabanli
Konular Uzerine Yapilan Lisansiistii Tezlerin Incelenmesi. Aydin Témer Dil Dergisi, 7(2),
183-212. https://derqgipark.org.tr/tr/pub/aydintdd/issue/72727/1080359

121


https://doi.org/10.1017/CBO9780511811678
https://doi.org/10.1002/acp.3123
https://doi.org/10.9761/jasss_686
https://dx.doi.org/10.7827/TurkishStudies.49426
https://dergipark.org.tr/tr/pub/aydintdd/issue/72727/1080359

PROFESSIONAL COMPETENCE AND EFFECTIVENESS OF USING ELECTRONIC
LEARNING TOOLS IN TEACHING FOREIGN LANGUAGES (In the case of the
department of ESP)
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Abstract. In the article the following issues are discussed, such as: the decrees on the
development of foreign languages adopted by the President of the Republic of Uzbekistan, the
decrees of the Cabinet of Ministers and the orders issued by the Ministry of Higher Education
and their implementation in higher education institutions, the study of foreign languages as a
second language at the Kokand State Pedagogical Institute, the convenience of the “Hemis”
electronic program, the operation of the credit education system, the duties and activities of
foreign language teachers, the various textbooks and teaching-methodical manuals, publishing
articles and theses, using Web of Science, Scopus and Google Scholar; receiving international
certificates, the issue of teaching a foreign language, especially English, through electronic
educational tools, professional competence and the convenience of "blended learning" teaching
technology in teaching foreign languages and evaluating students and the achievements and
shortcomings of the educational system.

Key words. Presidential Decrees, Hemis, credit education system, ESP teaching,
“Blended learning”.

Introduction

Due to the Decree of the first President of the Republic of Uzbekistan I.Karimov on
December 10, 2012 "On measures to further improve the system of learning foreign languages”
PD-1875, learning foreign languages, especially English, was raised to the level of state policy,
because this decree was an impetus for carrying out huge reforms in the framework of public
education and higher and secondary special education. A number of decrees and orders issued in
order to ensure the implementation of this decree are proof of our opinion.

Decree Ne 124 of the Cabinet of Ministers of the Republic of Uzbekistan dated May 8,
2013 on "Requirements for the level of training of graduates of all stages of foreign language
education” and the generally recognized international standards of the Council of Europe
"European competences in foreign language acquisition: learning, teaching and assessment"
(CEFR - Common European Framework of Reference) was introduced into the education sector
of our Republic.

The order by the Ministry of Higher and Secondary Special Education, Ne 281 of July
17, 2014, "Program of formation of knowledge, skills and qualifications of professors of higher
education institutions whose specialty is not a foreign language (English, German, French and
Spanish) in foreign languages (minimum requirements)” based on the approval order of our
institute, a training course consisting of 3 modules was organized, as well: 1) First stage 2)
Lower basic stage 3) Independent initial stage.

On the basis of these 3 modules, the leading pedagogues-employees of the "Interfaculty
Foreign Languages"” department are conducting practical training with the teaching staff of our
institute in various fields.

Within the framework of the decree of the President of our country Sh.Mirziyoev on April
20, 2017, that is, "On measures for the further development of the higher education system" and
“About measures to improve the system of foreign language teaching” adopted on May 6, in
2021, a number of works at the Department of Interfaculty Foreign Languages of the Kokand
State Pedagogical Institute are being conducted, as well.

Methods

Taking into account a number of decrees adopted by the President of our country, the
decrees issued by the Cabinet of Ministers, orders issued by higher education and educational
institutions, the methods of teaching foreign languages, especially, English, have fundamentally
changed. Higher educational institutions of the Republic, as far as possible, started teaching a 122
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foreign language, taking a model from the educational systems of foreign educational
institutions.

Our institute is gradually moving to the credit education system. Students' getting used
to this educational system is increasing day by day. Once the exams were previously taken by the
teacher who taught the class, now they are taken by the teachers of other groups, thus ensuring
transparency in the system. Also, the HEMIS electronic educational program is being effectively
used in the universities of our country. It stores attendance, student evaluation, conducting
classes on various methods of practical training, schedules, all functions, even personal data of
pedagogues-employees (scientific research works, achievements, etc.)

Results

Pedagogical staff of the department started training abroad, in Kazakhstan, in Russia, in
India, in Great Britain and in USA. For this purpose, some teachers of the department took the
"Aptis" test exam introduced by the British Consulate online. This online test exam covers
several language skills (speaking, writing, listening, reading, grammar and vocabulary). The
members of the department who successfully passed the exam took part in "Aptis" practical
courses during the summer and winter vacations. Therefore, most English language teachers
working in higher education have passed IELTS, CEFR, Multi-level exams to get C1 certificates,
and some of them have received a certificate by studying in international TEFL courses.

In the course of conducting scientific research, the teaching staff of our department
accesses the Web of Science, Scopus and Google Scholar sites through electronic educational
tools and familiarizes themselves with the dissertations there. Pedagogical staff of the department
has been publishing articles and theses in Russian, English, German and French languages in
many foreign conferences (including online conferences) and in scientific journals.

One of the main problems of the department is the creation of English language textbooks
(including electronic textbooks) and educational and teaching-methodical guides for each
direction.

Dozens of textbooks, educational and teaching-methodical manuals have been created
until this time. However, an electronic textbook for learning a foreign language was not created
in the e-learning environment. In this regard, the team of the department is currently planning to
create an electronic textbook based on foreign experiences.

During the period of action strategy, the team of the department plans to create
instructional manuals for some directions of the institute until the end of the Academic year.
These guides include industry-specific texts, vocabulary, and exercises and assignments to
reinforce the topic. Such books are called "ESP (English for specific purpose) English books".
This work was started due to the lack of educational and methodological manuals in these areas.

Pedagogical staff of the department has been teaching English and German as a second
language to students of various fields. Classes are conducted mainly in the traditional teaching
methods. Some of our teaching staff effectively uses multimedia tools (modern audio recordings,
projector, television, etc.).

Today, most of the teachers and students of our institute have smartphones and personal
laptops that can be used during the classes (with some exceptions). But due to the fact that the
internet system (in the form of Wi-Fi) is not fully functional, and foreign language classes are not
held in computer classrooms, the transition to the Blended learning system has not yet been fully
achieved.

However, it is possible to conduct classes in offline mode. In some cases, data exchange
with students during practical sessions is carried out through “share it” or telegram tools.
However, while working with students, the ability to display information through the Internet and
evaluate students online is gradually forming among the pedagogues of the department.

We suggest that the following be implemented in the teaching of foreign languages in
the framework of electronic education and obtaining various exams:

- creation of accurate, thorough and different forms of tests by experienced professors-
teachers on the subjects covered only in one semester, their serious revision before submitting to
the CIR (Center for information resources) database;
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- quality assurance of the tests submitted to the CIR by ICT managers, first of all, after the
formation of various options of answers, they are included in the database;

- in order to use blended learning educational technology in practical and independent
training on a large scale, it would be appropriate to organize high-quality Wi-Fi zones in
institutions.

Conclusion

Each country adopts decrees based on its internal capabilities and introduces them to the
education system. In our country, in the last 10 years, great things have been done within the
framework of efforts to learn foreign languages. Higher education institutions have done
significant work, especially in terms of learning a language as a second foreign language. The
number of ESP textbooks and manuals has increased, and students and teachers of other fields
have begun to receive international certificates.

The teacher of the higher educational institution is developing his/her scientific activity,
publishing articles in various famous international magazines and participating in various
republican and international conferences. As a result, today many of them have scientific
degrees, as well.

Speaking about professional competence of the teachers of foreign languages they
should use electronic learning tools in teaching foreign languages during the lessons. The
effectiveness of using blended learning can be seen in the following situations. A teacher of
foreign languages who has professional competence in the electronic education system, first of
all, he/she should be an in-depth knowledge of his/her subject; free use of ICT (information
communicative technology); good knowledge of Russian and English; good mastery of
Blended Learning educational technology models; have make a clear, detailed curriculum and
program according to the models; be regularly active on Telegram or Facebook through his/her e-
mail, smart mobile phone or computer; regularly monitors, checks and evaluates students when
they give online assignments; if there is an Internet network in the auditorium, it is required to be
able to quickly give assignments and tasks and evaluate them online during the lesson itself.
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Abstract

School doors worldwide have been closed for several months to contain the spread of the
COVID-19 pandemic. During this crisis, we have seen incredible large-scale efforts to use
technology to support learning. At the same time, this crisis has exposed the challenges for
technology in education, including many inequities starting with the lack of access to computers
and the internet. This paper highlights educational technology's role in improving English
language learners' learning strategies. It also brings out the advantages of the new technology for
the teachers of English in order to motivate all the learners towards achieving their goals.

This study is based on the analysis of the questioning results to assess how language
teachers use digital technologies, their attitude towards these technologies, their related skills,
their satisfaction and required improvement and the institutional support they receive.
Participants of the study were school and university teachers. The results indicate that language
teachers do not use various instructional models daily. The lack of training is an essential factor
that prevents teachers from using specific technology-based methodologies. In contrast, the lack
of infrastructure was not a decisive factor. The findings also showed that most participants
recognise that digital technologies increase language learning effectiveness. Some resources are
popular with both respondents, while others have been adopted by one group and are easily
accessed in language learning.

Keywords: classrooms; educational technology; ELT; English language learners; English
teachers; techniques, methods and approaches.

Introduction

School doors worldwide have been closed for several months to contain the spread of the
COVID-19 pandemic. During this crisis, we have seen incredible large-scale efforts to use
technology to support learning. At the same time, this crisis has exposed the challenges for
technology in education, including many inequities starting with the lack of access to computers
and the internet.

Thus, digital technologies, defined here as “Software, programs, applications, platforms
and (online or offline) resources that can be used with computers, mobile devices or other digital
devices” that help people complete a task [1], have been thoroughly studied by researchers in its
general approach [1-8] and English Language Teaching in particular [4-8]. It has become the
primary concern of many studies since the 1960s, when tape recorders, language laboratories,
and video have been widely used in language teaching. In the early 1980s, technology in LTL
improved by using computer-based materials for language teaching called Computer Assisted
Language Learning (CALL). In line with widespread access to Information and Communications
Technology (ICT) in the 1990s, LTL technology embraced the internet and web-based tools.
Since then, Internet resources have become a great tool in Language teaching and learning [4-6].
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As a part of language learning at all levels, technology changes the LTL process and
consequently plays an increasingly central role in curriculum implementation [4]. Now
multimedia devices, mobile phones, audio/visual multimedia content, EdTech solutions, and
social media, which can facilitate faster and more comprehensive language progression, have
become a regular part of many schools’ teaching and learning contexts [9]. School administrators
and teachers accept that digital resources and the internet raise levels of motivation and
engagement in learners, supporting learners with different learning styles and helping improve
the quality of teaching and learning. Moreover, advocates of cooperative learning, inquiry-based
learning, and project-based learning argue that technology-mediated communication is an ideal
application of these learning principles [8-10].

The lack of research on Kazakh teachers’ attitudes to available Digital Educational
resources to be applied effectively in English language learning actualises the need for research.
This research is purposed to study to what extent language instructors (LIs) are prepared for the
constant introduction of new technologies into their teaching practice, their need for better
support of online courses and in what ways they will better support the learning process of their
students.

The authors of this article believe that the relevance of this research is determined by the
need to assist teachers in mastering the use of the most effective digital resources in the
educational process to enhance students’ active engagement and maximise positive language
learning outcomes. This study addresses the following issues:

1. What digital resources do teachers use in ELT classes at your university?

2. Are teachers satisfied with the effectiveness of using digital resources in their
classrooms?

Literature Review

Digital skills are vital 21%-century skills highly valued in the education sector. The national
demand for higher education is expected to grow exponentially due to the baby boom in
Kazakhstan in the first decade of the 21st century [11-12]. This raises the question of how higher
education institutions and other organisations can maintain and improve the quality of education
in conditions of continued growth and diversity of the student body. Scholars of Language
Teaching have recognised that pedagogical approaches must be transformed to support the
acquisition of digital skills [4-6, 9-10]. Levy, Scott and Richards emphasise the need for
technologies as part of new pedagogy and as an alternative to more conservative teaching
methods to transform them into research and problem-based approaches [5,9,10]. New innovative
technologies can enhance teachers' ability to use strategic questionnaires, capitalise on students'
interest in mobile technologies, and use social media to develop relevant and authentic learning
activities for teaching metacognitive skills and building the right learning relationships.
Accordingly, technology more actively involves students in learning, focusing on student-centred
models, and technology promotes lifelong learning [8,14-15].

Over the past decades, advances in ICT have impacted all aspects of our lives. Since the
advent of electronic media in general and the Internet in particular, more and more people are
using the Web as a fast and reliable means of information exchange. Along with the ever-
growing interest in electronic media, the Internet is progressing in meeting various goals as a
means of intra- and interpersonal communication and as a pedagogical tool that facilitates
language learning and teaching [1,2,14-17]. The rapid growth of digital media has allowed
students to introduce new technologies by studying various language learning methods [2].
Students today are exceptionally open to the use of many communication technologies and are
able and very willing to introduce new technologies as part of their learning process [17].
Prensky called the younger generation "digital aborigines” compared to the older generation
studying and implementing new technologies, calling them "digital immigrants” [1]. This new
generation of students has changed the paradigms of learning. Recent studies have shown that the
so-called "network generation™ does not seem as technologically advanced as expected. There
seems to be a consensus that millennials are comfortable with technology, at least with their
social use [14,16]. With this in mind, 21%-century educators can play a significant role in helping 126



students move beyond "technical comfort” and become "tech-savvy" by changing the use of
technology from social to more pedagogical [15].

The LIs have noticed these changes, and many have tried to meet the needs of a new
generation of students. As a result, terms and practices such as Computer-Assisted Language
Learning (CALL), Technology-Enhanced Language Learning and Computer-Mediated
Communication have evolved, changing the role of both the teacher and the student in the
classroom [4-6].

The technology has been used in language teaching for 30 years since CALL was
developed and implemented in education [17-18]. Since then, several studies have been
conducted to explore ways to integrate new technologies into educational contexts. However, few
studies report on digital literacy and frameworks focusing on language learning. One such study
was conducted by Pegrum, Dudeney & Hockly, who studied several new literacy skills and
practical ideas on their development in English lessons [19]. The authors also report on the
taxonomy of new types of literacy, classifying them into four main categories, paying particular
attention to a) language, b) connections, c) information, and d) (repeated) design. Dudeney
argues that since language teachers are teachers of global communication, which is increasingly
mediated by technology, developing digital competencies is essential for students to function
effectively as citizens of the 21st century [19:14]. A few years later, this concept was revised to
consider technological and socio-political changes, adopting a more critical view of information
and communication technologies [15]. Several studies have documented that pedagogical
reasoning determines technology integration problems in educational contexts. In 2006, Levy and
Stockwell identified two types of call specialists — "emergent” and "established"” [20]. Established
specialists are critical of modern technologies and adapt them to their conditions, while
established specialists adopt rather than adapt technologies. Back in 2006, Hubbard and Levy
emphasised the need for technical and pedagogical training in CALL, ideally integrated [21]. The
plethora of new technologies, the ubiquity of the Internet, and teachers' efforts to seamlessly
integrate various tools into their educational contexts can be frustrating or confusing.
Consequently, teachers should be trained to plan and conceptualise the pedagogical implications
of new technologies for their effective implementation in language classes.

TESOL has developed technology standards for students and LlIs, including goals and
standards [13]. The plan describing LIs' use of technology states: “Language instructors
integrate pedagogical knowledge and skills with technology to improve language teaching and
learning™ (p. vii) and describes four standards to achieve this goal:

1. Language instructors identify and evaluate technological resources and the environment
for their compliance with the context of teaching.

2. Language instructors consistently integrate technology into their pedagogical
approaches.

3. Language instructors develop and manage language learning activities and tasks, using
technology appropriately to achieve the goals and objectives of the curriculum.

4. Language instructors use relevant research results to inform the planning of language
learning activities and technology-related tasks™ [13: vii].

Thus, the use of digital tools can be diverse, and the reasons for using specific tools can be
complex- and context-specific; therefore, this approach was deemed appropriate.

Methods

In this study, methods such as observation, analysis, interviews and questionnaires were
used to identify: 1) the most popular digital educational resources, 2) the main goals of their use
by English teachers; 3) teachers' satisfaction with the introduction of digital resources into
language teaching; 4) which digital resources are of the most significant interest to students. The
survey method is considered the most appropriate because it allows us to get feedback from real
users for whom such resources were created.

A survey including questionnaires and interviewing methods was used to assess
participants' satisfaction with existing digital resources in LT. To determine the effectiveness of a
particular application or website, teachers and students filled out a written questionnaire. The 127



questionnaire survey was conducted to collect general data from participants (Appendix 1). The
guestionnaire asked participants to fill the form with two closed-ended questions and one open-
ended question with '‘Comments and Suggestions." The first question sought to determine the
selection of educational resources based on the individual judgment of the participant and his or
her personal experience in the field of LT. The second question examined the factors influencing
students' satisfaction with the effectiveness of using digital resources in their classrooms.
Recipients were proposed to rate the new learning environment on a five-point Likert scale. One
stood for ‘very dissatisfied’, two — ‘somewhat dissatisfied’, three — ‘neither satisfied nor
dissatisfied, four — ‘somewhat satisfied, and five — ‘very satisfied’. The questionnaire was carried
out anonymously.

The second stage included follow-up interviews. The interview was based on the
conclusions received from the respondent. Respondents were asked to give concrete examples of
how, when and why they use digital resources and to name specific and general factors affecting
their satisfaction with using digital tools as a learning resource in their language classes.
Interviews were conducted either face-to-face or via videoconference, depending on the
preferences of the interviewees. The interviews lasted from 20 to 30 minutes and were recorded
on audio.

Participants

Participants of the study were secondary school and university teachers. A list of English,
Russian and Kazakh language instructors known to the researchers was generated. They were
sent a message through social messages (WhatsApp) calling them to complete the online survey
voluntarily and inviting them to share it with other LIs they knew. This message states the
purpose of the study, its procedures, and participants’ rights through a statement at the beginning
of the survey and an interview consent form. As a result, 31 secondary school and 44 university
teachers agreed to complete the questionnaire. At the end of the survey, respondents could
nominate themselves for a follow-up interview. In total, thirty-eight respondents nominated
themselves for follow-up interviews. All thirty-eight respondents were contacted and invited to
the interview, with thirty-four accepting the invitation. Nineteen participants had more than 15
years of experience, fifteen had 11-15 years of experience, twenty had 5-10 years of experience,
and the remaining twenty-one LIs had less than five years of experience. The dataset broadly
represents 59 % English, 17% Kazakh and 24% language instructors.

Determining the Role of Technology in the Curriculum

As the success of a curriculum is increasingly dependent upon the successful use of the
affordances that technology makes possible, the role of technology in the curriculum raises
several important issues [22]. Principal among these is the following:

What are the purposes of using technology?

The role of technology in a school will depend on the nature of the school, its teachers and
students, the nature of its programs and the extent to which the resources and learning culture of
the school can provide technical support. What are the benefits for teachers or learners and the
school? How will it change the nature of teaching and learning? How will it support the goals of
the curriculum? How will it lead to improvement in the development of knowledge and skills?

How will technology affect the ways teachers teach?

Teachers who use technology find they need to change how they teach. It changes the role
of the teacher, who takes on different responsibilities such as adviser, facilitator, and coach. As a
facilitator, the teacher sets project goals, provides guidelines and resources, and moves around
the class providing suggestions and support for student activity. Technology thus changes the
nature of the relationship between teachers and students. It creates the possibility of different
teaching strategies and provides new ways of engaging learners and interacting with the teacher
and other students. It encourages more autonomy on the part of learners, requiring teachers to
give learners more choices about how to search for and use the content.

What will professional development opportunities be provided to support teachers’ use of
technology?
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Teachers may need two kinds of support: technical knowledge about using technology
resources and advice on integrating technology into their curriculum [18]. Without such support,
teachers may be hesitant to use the resources technology can offer. Such support can include
workshops, a technology co-coordinator, and support from other, more experienced colleagues.
Information about successful technology uses can be shared through newsletters, bulletin boards,
and informal meetings. Administrative support within the school can also assist with problem-
solving and training.

Results

As part of this study, a written questionnaire was conducted for LI. The questionnaire
aimed to determine the LI’s perspective on digital skills in language learning. In particular, the
survey was designed to answer the following questions: (1) How often do you use digital
educational recourses in the LTL classes? (2) Which digital educational recourses do you like the
most to use in the LTL classes? (3) To what extent are you satisfied with the effectiveness of the
use of digital recourses in the classroom? (See Appendix 1).

The LIs completed a written questionnaire to assess how language teachers use digital
technologies, their attitude towards these technologies, their related skills, their satisfaction and
required improvement and the institutional support they receive. The questionnaire involved the
selection of educational recourses based on the participant’s personal experience in the field of
language teaching.

The survey began by determining the attitude of teachers to the use of digital technologies
in their practice of language teaching compared with their general attitude to digital technologies
in language teaching. All respondents indicated they used digital tools Most respondents (54%)
confirmed that they used digital educational recourses on a regular basis in their language
teaching practice, while 42% sometimes, 4 % rarely and 0, % never. This show that language
instructors have a positive attitude toward using digital technologies in teaching practice.

The second question invited respondents to select any number of electronic educational
resources and rank them from more frequently used to less frequently used. The teachers pointed
out the following digital teaching tools and applications:
https://learnenglish.britishcouncil.org (77%); https://puzzle-english.com (61%);
https://quizlet.com (54%); https://www.cambridgeenglish.org (51%); https://www.kahoot.com
(50%);  https://www.toolsforeducators.com  (41%);  https://lifeworksheets.com  (40%);
https://puzzle-movies.com (31%); https://www.youtube.com (28%);
https://education.minecraft.net/ (11%); https://storybird.com (7%);
https://www.adobe.com/express/create/video (7%); https://geotastic.net/ (4%); others less than
7%.

The analysis of responses to the third question demonstrated that the majority of
respondents were satisfied with the effectiveness of the use of digital recourses in the classroom.
According to their answers, 43% of respondents describe themselves as intermediate users of
digital technologies rather than experts (17%) but that was enough to facilitate students' learning
activity remotely, while 25% of newcomers and 15% do not use technology.

As for the expectations of foreign language teachers from teaching digital competencies,
more than two-thirds of teachers are unsatisfied with their current level of knowledge in teaching
digital languages. At the same time, the vast majority of teachers surveyed (89%) believe they
can improve their experience by participating in external digital literacy training programs. The
results showed that LIs do not use different learning models daily. The lack of professional
training is a significant factor that prevents teachers from confidently using specific techniques
based on technology. However, the lack of infrastructure was not the deciding factor.

Employers of about half of the LI conduct training on developing digital skills. However,
two-thirds of respondents who receive such training in their schools report that training sessions
are held irregularly or less than once a year. At the same time, most teachers describe the training
conducted in their schools as effective, and the skills they have acquired are applied in practice.
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Discussion & Conclusions

The article aims to study how well foreign language teachers are prepared for the constant
introduction of new technologies into their teaching practice, their need for better support of
online courses and how they will better support the learning process of their students.

Although several policies are implemented at the national level, only a few are detailed
enough to specify the schools’ details for implementing digitalisation and the methodological use
of digital technologies. Thus, this is left to the schools or even the individual teacher. Most
schools have not yet detailed their digitalisation strategies to specify what digital skills their new
LIs should have. Staff training opportunities to advance digital skills are rarely held or on an ad-
hoc basis. At the same time, most teachers find such valuable training for their professional
development and express a positive attitude towards using digital technologies in language
teaching. The potential benefits to learners include the following:

- it provides a broader exposure to English- e.g. through the Internet;

- it increases opportunities for authentic interaction with other learners worldwide;

- it enables flexible learning — students choose when and where to learn;

- it supports different ways of learning, such as visual or auditory learning;

- it supports different skills, allowing students to focus on a particular skill, such as reading
or listening;

- it is suitable for learners of different proficiency levels;

- it encourages more active learning since students are more in control of the process and
the outcomes;

- it encourages learner autonomy giving learners a choice over what they learn and how; - it

provides a less stressful environment than classroom learning.

- it provides a social context for learning, allowing learners to interact socially with other
learners;

- it increases motivation and allows access to engaging materials such as digital games and
YouTube content.

As in other areas of life, technology is changing at a speed that is sometimes difficult to
keep track of. At the same time, teachers accumulate new experience and expertise in using
technologies in LTL. They get creative ways to use technology to support teaching all aspects of
the language and the assessment of LLs’ academic performance. The new approach to LTL gives
LIs and students new roles. Instead of being determined by the textbook's content and the types
of classes and materials, the LI has chosen, technology-mediated learning provides limitless
opportunities for new ways of learning - learning that relies on many modalities and takes
students from out of the classroom into a world without walls. Changes in how people learn also
require changes in how teachers teach, and schools work. However, the effective use of
technology requires investments not only in the technology itself and the equipment that schools
must provide for its effective functioning but also, equally importantly, investments in the
training and support of LIs necessary for the best use of technology.
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Appendix 1
Research questionnaire
Q.1. Choose the best option (1-4) for you.

I use digital resources in my teaching.

1) always

2) sometimes

3) rarely

4) never
Q2. Which digital educational recourses do you like the most to use in the LTL classes? Choose
the best options for you. You may choose more than ONE.
1. https://learnenglish.britishcouncil.org;
2. https://puzzle-english.com; 131
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3. https://quizlet.com;

4. https://www.cambridgeenglish.org;
5. https://www.kahoot.com;
6
7
8

. https://www.toolsforeducators.com;

. https://lifeworksheets.com;

. https://puzzle-movies.com;

9. https://www.youtube.com;

10. https://education.minecraft.net/;

11. https://storybird.com;

12. https://www.adobe.com/express/create/video;
13. https://geotastic.net/;

14, others

Q.3 To what extent are you satisfied with the effectiveness of the use of digital recourses in the
classroom? Choose the best option (1-5) for you.

I am with the effectiveness of using digital recourses in the classroom.

1) very dissatisfied

2) somewhat dissatisfied

3) neither satisfied nor dissatisfied

4) somewhat satisfied

5) very satisfied
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YABANCI DiL OLARAK TURKCE OGRETIMINDE EGIiTiCi YETiSTIRME
SORUNU
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Yabanct Dil Ogretiminde Giincel Meseleler adli bu uluslararas1 bilimsel konferans: diizenleyen
Hoca Ahmet Yesevi Uluslararas1 Kazak-Tiirk Universitesi Rektoriimiize, Dekanimiza ve katilan
cok degerli 6gretim iiyeleri ile geng arastirmacilara tesekkiir ederim.

Yabanci dil olarak Tiirkge Ogretimi, Tirkge ve Tiirk kiiltiiriinliin yayginlastirilmasi
acisindan biiyiik bir neme sahiptir.

“Bugilin hala Tirkgenin ikinci/yabanci dil olarak 6gretimini gergeklestirecek insan
giiciinlin yetistirildigi lisans programi bulunmamaktadir. Cesitli yiiksek lisans programlari
olmakla birlikte meslege giris icin bu programa dahil olmak bir gereklilik degildir. Bir diger
ifadeyle meslege kabul i¢in mezun olunmasi gereken 6zel bir program yoktur.” (Demir, 2022:
327-328)

Oysa Cambridge Universitesi “ana dili Ingilizce olanlar ve diger dil konusurlarinin
yabanci dil olarak Ingilizce 6gretmenligi / ogreticilifi yapabilmeleri igin ehliyet veren bir
sertifika programi ile 6gretmen egitimi yapmaktadir. S6z konusu program CELTA “Certificate in
Teaching English to Speakers of Other Languages” kisa adiyla bilinmektedir.” (Demir,
2022:330)

Amerika’da 6gretmenlik sertifikasi almak i¢in dnce stajyerlik tamamlanmalidir.

3 yillik bir siirecte 3 ayr1 portfolyo, 12 dgretmen tarafindan degerlendirilmekte, basarili
olanlar 10 yillik sertifikaya sahip olmaktadir.

*Fiili olarak 5 y1l 6gretmenlik yapmayanin sertifikasi iptal edilir.

Egiticilerin Egitimi

Bilissel ve duyussal gelisim arasinda bir iliskinin oldugu malimunuzdur. Problem ¢6zme
ve sentezleme gibi zihinsel gelisim siirecleri dil 6gretiminde ¢cok dnemlidir. Burada “Egiticilerin
Rolii” 6ne ¢ikmaktadir.

Dil ogreticisi,

1) Ogrenicide iletisimsel yeterligi

2) Ogrenicide 6z saygiy

3) Ogrenicide 6zgiiveni

4) Ogrenicide 6z kontrolii ve akademik becerileri saglar.

Dil ogreticisi,

a) Dil hakkinda iyi bir bilgiye sahip olmali.

b) Ozel alan donanimlarina sahip olmalidir.

Dil 6greticisi;

- Sinif igerisindeki giivenli ve tesvik edici ortami1 saglamali.

- Ogretim siirecini aktif ve eglenceli hale getirmeli.

Bilhassa ¢ocuklara dil 6gretenlerin;

a) sabirli

b) ¢ocuklarin bilissel seviyelerine inebilir olmasi gerekir.

Ogreticilerin anlagilir bir girdi saglamalari igin Tiirkge yeterliklerinin ileri diizeyde olmasi
sarttir.

Motivasyon

Kiictlik yastaki cocuklarin daha biiyiik yastaki ¢ocuklara ve ergenlere gore daha yiiksek
motivasyona sahip oldugu arastirmalarla ortaya konulmustur. (Dolayisiyla &greticilerin
motivasyon konusunda biling¢li ve hazirlikli olmasi gerekir.) Bunun i¢in;

- Smaifta keyifli ve destekleyici bir ortam yaratilmali.

- Degerler hakkinda konusulup 6grenmeye iliskin olumlu tutumlar ortaya ¢ikarilmali.

- Uygun materyaller hazirlanip basar1 giidiisti gelistirilmeli.
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- Pekistirici etkinlikler sunularak 6zgiiven ve isbirlik¢i 6grenme gelistirilmeli.

- Degerlendirme ve geri bildirimlerle bu motivasyonlar olumlu davranis bigimlerine
doniistiiriilmeli.

Ogsreticiler;

- Dil Psikolojisi ve

- Dil Sosyolojisi konusunda yetistirilmeli.

Ogreticilerin alanlar1 sunlardir:

1) Okul Oncesi Ogretmenligi

2) Smif Ogretmenligi

3) Tiirkge Ogretmenligi

4) Tiirk Dili ve Edebiyati

6) Tiirk Halk Bilimi

7) Cagdas Tirk Lehgeleri

8) Dil Bilimi

9) Yabanci Dil Boliimleri

Egiticilerin Egitimini Kimler Yapmali?

* Yabanci Dil Olarak Tiirkge Ogretimi alaninda uzman olanlar (en az 10 yil galisanlar)

* Hedef kitleleri tantyip dogru betimleyenler

* Hedef kitleler (Yas gruplari / Yabancilar / iki Dilliler / Tiirk Soylular / 2.Yabanc1 Dil
Olarak Tiirkce Ogretimi / Gdgmenlere Dil Ogretimi / Tiirkiye’deki Iki Dilliler) konusunda
deneyimi olup uygun miifredat olusturabilecek yeterligi olanlar

* Harmanlanmig dil 6gretiminin ayrintilarina hakim olanlar

* Ogrenmeyi 6grenme stratejilerini bilenler

* Akademik dil 6gretebilecek kapasiteye sahip olanlar

* Kiiltiirel etkilesim ve c¢ok kiiltiirlii ortam konularinda deneyimi olanlar

* Ogreniciyi siireg i¢inde degerlendirebilecek tekniklere vakif olanlar.

Zira “Egitimde planlama, genel anlamda, 6gretim etkinliklerinin en rasyonel ve diizenli
bir sekilde nasil yiiriitiileceginin dnceden ortaya konmasidir. Ogretim terimi olarak plan, belirli
egitim amaglarina ve program hedeflerine ulasmak i¢in 6gretim etkinliklerinden hangilerinin
secilecegini, bunlarin 6grencilere ni¢in ve nasil yaptirilacagini, ne gibi yardimci ve tamamlayici
kaynak ve araglarin kullanilacagini, elde edilen basarinin nasil degerlendirilecegini dnceden
tasarlayip kagit iizerinde saptamaktir.” (Demirel, 2004:126)

Sonug olarak; egiticilerin egitimini yapacak olanlar hem alan tecriibesine sahip hem de
egitim planlamasi yapabilen, hedef kitlelere gore miifredat gelistirebilen, dil becerileri ile ilgili
Olgek gelistirebilen yeterliklere sahip olmalidir.

Sozlerime son verirken, diinyadaki gelismelerin ortaya konulmasina vesile olan, degisik
tilkelerde dil 6gretim tecriibesine sahip 0gretim elemanlarini bir araya getiren bu konferansin
Hoca Ahmet Yesevi Uluslararas1 Kazak-Tiirk Universitesinde geleneksel hale gelmesini diliyor,
saygilar sunuyorum.
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Ozet

Dil 6gretimiyle ilgili yaklasim ve yontemlerin temel amaci hedef dilin dort temel dil
becerisinde basartyla ogretilmesidir. Okuma, dinleme, yazma ve konusma dil becerilerini
besleyen dil bilgisinin dgretimi tartismali bir konudur. iletisimsel yaklasimla dil 6gretimin esas
alindig1 giintimiizde dil bilgisi 6gretimine mesafeli yaklasilmaktadir oysa hedef dilin kurallarinin
Ogretilmesi ya da ana dile ¢evrilmesiyle dil bilgisi O0gretiminin ge¢misi uzun yillara
dayanmaktadir. Yurt disginda Tiirkolojilerde bu yontemle dil 0Ogretildigi bilinmektedir.
Yabancilara Tiirk¢ce 6gretimi yapan kurum veya okullarin dil bilgisi derslerinin igerigi, yontemi
ve ders saatini planlarken Ogrencilerin dil 6grenme ihtiya¢ ve motivasyonunu; Tiirk¢enin
Tiirkiye’de mi yurt disinda m1 6gretildigini degerlendirilmesi gerekir sonug olarak dil 6gretimine
tek bir acidan bakilmamali her degisken g6z oniinde bulundurulmalidir. Son yillarda Tiirkiye’ye
lisans, yiiksek lisans ve doktora egitimi almak icin Tiirkiye’ye gelen 0&grenci sayist
azimsanmayacak sayidadir. Bu 6grencilerin Tiirkge 6grenmedeki temel amaci Tiirk¢e akademik
calismalar yapmaktir. Akademik ¢aligmalar yapmak ic¢in de dilin yapisina hakim olmak gerekir
diger taraftan Ozellikle yurt disinda Tiirk dizilerinden etkilenerek Tiirkge 6grenmek isteyen ve
akademik bir amaci olmayan Ogrenciler de mevcuttur. Dil bilgisinin 6gretiminin tiim dil
becerilerine alt yap1 saglamasi ve Tiirk¢enin yapi itibariyle diger dil ailelerinden farkli olmas1 da
Tiirkge dil bilgisi Ogretiminin zaman, yer ve Ogrenciye gore degisiklik gdosterebilecegi
degerlendirilmektedir. Bu ¢alismada Tiirkceyi, Tiirkiye’de 6grenen Ggrenciler ile yurt disinda
Ogrenen Ogrenciler; akademik c¢aligmalar i¢in Tiirkce 6grenen Ggrencilerin ihtiyaglarina gore
Tiirkge dil bilgisi 6gretiminde dikkat edilmesi gereken hususlar belirtilmistir.
Anahtar Kelimeler: Dil Bilgisi Ogretimi, Ogrencinin Ihtiyaci, Dil Ogrenilen Ulke

Giris

Yabanct dil oOgretiminde dil bilgisinin metinler iizerinden sezdirilmesinin mi; dil
kurallarimin dogrudan anlatilmasinin m1 daha faydali olacag: tartigmali bir konudur. “Dil bilgisi
ogretimi konusunda, yapilar belirtik (acik) ya da Ortiik olarak aktarmak, olabildigince anadildeki
Ogrenim sirasini takip etmek belli bir 6grenim sirasi izlemeden bu sirayr 6grencilerin kendi
baslarina kesfetmelerini saglamak ve hatta dil bilgisini yok saymak gibi ¢ok farkli bakis acilari
ortaya konmustur” (Giiven ve Ozmen Berber, 2016, s.234-235). “Okuma-dil, dinleme-dil,
anlama-dil, anlatma-dil iliskileri sezdirilip kavratilmadan saglikli bir ana dili egitimi ve
Ogretiminin gerceklesmesi pek miimkiin olmayacaktir” (Sagir, 2002, s.7). Glines (2013)’e gore
ise dil bilgisi, belli bir metnin okunmasinda ve iiretilmesinde en énemli unsurdur. Bu nedenle
ogrencilere, dil bilgisi kurallarimin Ogretilmesi, Ogrencilerin yazma ve okuma yetilerinin
gelistirilmesine, dilin daha 1yi kullanilmasma ve dil ile ilgili olusabilecek problemlerin
¢oziilmesine imkan saglayacaktir.

“Yabanci dil egitimi siirecinde dil bilgisi 6gretiminin yapilip yapilmamasi1 gerektigi;
yapilacak ise bunun nasil olacagina dair tartigmalar yillardir siiregelmektedir ve dil bilgisinin yeri
ve Onemi ile ilgili farkli goriis ve uygulamalar bulunmaktadir. Bu durum yabancilara Tiirkge
Ogretimi s6z konusu oldugunda da gecerlidir”. Yabanci dil 6greniminde dil bilgisi, dil
Ogrencilerinin, yazma, konusma ve okuma becerilerinin gelismesine yardimci olmaktadir. Ancak
dil bilgisi kurallar1 ezber olarak degil uygulama seklinde 6gretilmelidir (Kavcar vd. 2016, s.124).
Her dil bilgisi yapisi metinler halinde anlama bagli olarak verilmelidir.

Yabancilara Tiirk¢e d6gretiminde “Ayn1 zamanda 6rnegi olusturan baglam goz ardi edilerek
kurallar ve kurallara uygun birbirinden bagimsiz 6rnekler siralamak, 6gretilenin dilin kullanimi
degil; dil hakkinda parca parca bilgiler vermek oldugunu diisiinmek yerine, hedef dilin
kullanimin1 6ncelemek, yapilacak etkinliklerin igerigini buna gore tasarlamak yerinde olacaktir” 135
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(Durmus, 2013, s.232). Etkinliklerin dort temel dil becerisini kapsayacak sekilde planlanmasi
gerekir.

Dil bilgisi derslerinin igeriginin belirlenmesi, konularin siralanmasi, ders i¢i ve dist
materyallerin, etkinliklerin tasarlanmasinin yani sira “Tiirk¢enin yabanci dil olarak 6gretiminde
dinleme, okuma, konusma ve yazma metinlerinde dil bilgisi yapilarinin diizeye uygun ve giinliik
konusma diline yakin metinlerin secilmesine 6zen gosterilmelidir. Bu yapilirken ayni zamanda
dil bilgisi yapilarinin asamali ve metin igerisinde yinelenerek tekrar edilmesi saglanmalidir”
(Kiymaz ve Doyumgag, 2019, s. 62). Baska bir ifadeyle dil bilgisi 6gretiminin, basitten zora,
somuttan soyuta, c¢cok kullanilan yapilardan az kullanilan yapilara gore islenmesi dikkate
alinmalidir (Karatay ve Kaya, 2018). Dil bilgisi 6gretiminde dikkat edilmesi gereken bir baska
husus da dil bilgisinin islevsel olmasi ve diger dil becerilerini beslemesidir.

Dil 6gretiminde sadece dil bilgisine odaklanmak dilin isleyisindeki okuma, yazma,
konusma ve dinleme becerilerini ihmal etmek demektir. Dil bilgisel yapilar bigim ve kurallardan
olussa da bu yapilar, iletisimde bir ‘anlam’ ifade etmek i¢in uygun baglamlarda kullanilmaktadir.
Yabanci dilde dilbilgisi 6gretiminin amacini, dilbilgisi kurallarinin gercek yasama aktarilmasi
yani, bu kurallarin o dilde bir anlam aktarmak icin iletisim kurarken kullanilmasi olarak
diisiiniildiiglinde “dil bilgisi’ ve ‘iletisim’ arasinda bir koprii kurmak gerekir. Bu kopriiyli Larsen-
Freeman (2001:252) tarafindan oOnerilen iic boyutlu dilbilgisi semasinda somutlastirmak
miimkiindiir:

KULLANIM

Sekil 1: Ug boyutlu dilbilgisi semas1 (Larsen-Freeman 2001, s.252)

Herhangi bir dil bilgisel yapiin ii¢ boyutu oldugunu vurgulayan yukaridaki semada,
bicim boliimii bir dil bilgisel yapinin nasil bicimlendigini, nasil sesletildigini, nasil yazildigini,
dildeki diger yapilarla nasil etkilesimde oldugunu, anlam boéliimii dil bilgisel yapinin ne anlama
geldigini, kullanim bolimi ise dil bilgisel yapimnin hangi baglamda kim tarafindan nerede
kullanildigint ve bu baglamlara yonelik 6n varsayimlar1 gostermektedir. Semadaki boliimler
arasindaki oklar ise boliimlerin birbirleriyle siki bir iliski ve etkilesim iginde olduklarini, bir
boliimdeki degisimin diger boliimleri de etkileyecegini gostermektedir. Semanin pasta diyagram
seklinde olusturulmasi ise boliimler arasinda hiyerarsik bir iliski olmadigini her {i¢ boliimiin de
dil bilgisi-iletisim kopriisii i¢in ayn1 derecede 6nem tasidigini gostermektedir (Larsen-Freeman
2001).

Yabancilara Tiirkce 6gretmek amaciyla iiretilen ders kitaplarinda da iletisime dayali dil
bilgisi 6gretiminin esas alindig1 goriillmektedir. Demirel (2002) yabancilar Tiirk¢e 6gretiminde dil
bilgisnin roliinii sdyle siralamaktadir:

e Tiirk¢enin dogru kullanilabilmesini saglamak,
Ogrenilen dile iliskin 6zgiiveni artirmak,
Dil 6gretimine yardime1 olmak,
Dil 6gretimindeki basariy1 artirmak,
Yabanci dil 6grenimini kolaylastirmak,
Dildeki tiim bilgileri bir araya getirerek dilin nasil kullanilacagini gostermek,
Ogrencilerin bilingalt1 yapilarini biling seviyesine ¢ikarmay1 ve bunlar1 kullanim alanina
getirmeyi,
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e Dilin isleyis diizenini 6grencilere kavratmayz,
e Opgrencilerin bir iletisim arac1 olarak dili dogru ve etkili bir bicimde kullanmalarii
saglamayi amaglar (s. 114).

Kime, Ne Kadar Dil Bilgisi Ogretimi

Insanlar cesitli sebeplerle ana dilinin yaninda ikinci veya daha fazla dil 6grenmek isterler.
Tiirkiye’nin son 30 yilda ticari, sosyal, siyasi ve ekonomik gelisimler kaydeden bir {ilke olmasi,
Tirkiye’nin Avrupa’ya gecis noktast olmasi, dis politikada kiiltiirel diplomasinin 6n plana
cikarilmasi, Suriye’deki i¢ savas, siyasi sebepler, basarili ve ¢ok seyredilen Tiirk dizi ve
filmleriyle Tiirkiye’nin taninmasi, go¢ler, ERASMUS 6grenci degisim programlart ve Yurtdisi
Tiirkler ve Akraba Topluluklar Baskanliginca (YTB) yabanci 6grencilere sunulan burs imkani
gibi ¢esitli sebeplerden dolay1 yabancilar Tiirk¢e dgrenmek istemektedir. Insanlarin ana dili
disinda Tiirkgeyi 6grenme sebepleri sdyle siralanabilir:
Tiirkiye’nin tarihi ge¢gmisini 6grenebilmek,
Iyi bir is bulabilmek,
Farkl kiiltiirleri 6grenebilmek,
Cok kiiltiirlii olabilmek,
Farkli iilkelerde yasayabilmek,
Daha 1yi bir egitim alabilmek,
Farkl1 milletten birisiyle evlilik yapabilmek,
Cesitli saglik problemlerini ¢6zebilmek,
Miilteci olarak bagka bir iilkede yasayabilmek,
Tiirkiye nin cografi zenginligi ve tabiatin1 gorebilmek,
Spor ve sanatla ilgili faaliyetler gerceklestirebilmek igin,
Ayni toplumda yasayan fakat farkli dilleri konusan bireylerin birbirleriyle
anlasabilmeleri i¢in (Yalgin, 2002, s. 9).

Tiirkceyi yerinde 6grenmek isteyen ogrenciler Tiirkiye’ye gelip Tiirkiye’de egitimlerine
devam etmektedirler. Afrika, Asya, Amerika, Balkanlar, Orta Dogu, Tirk Cumbhuriyetleri vb.
diinyanin dort bir tarafindan iilkeye dil 6grenmek icin 6grenciler gelmektedirler. Bu 6grencilerin
Tiirkge 0gretimi planlanirken Tiirk Cumbhuriyetlerinden gelen 6grencilerin dil bilme durumlart
ayr1 degerlendirmelidir.

Tiirk soylu 6grencilere uygulanacak plan, 6gretme yontemi ve dgretilecek siire hi¢ Tiirkce
bilmeyen 6grencilerle ayni olmamalidir. Tiirk soylu 6grenciler Tiirkgce 6grenirken ortak kiiltiir
iirlinli olan sairlere, yazarlara, onlarin eserlerine, halk hikayelerine, masallara, destanlar vb. edebi
iiriinlere yer verilmelidir. Ciinkii Tiirk lehgelerinden birini konusan 6grencinin diliyle Tiirkce
arasinda her ne kadar bazi farkliliklar olsa da kelimeler, edebiyat iirlinleri, bazi isimler, sifatlar,
fiiller, edatlar, baglaglar, linlemler ve kaliplagmis ifadelerde benzerlikler ve hatta ayniliklar
olmaktadir (Alyilmaz, 2010, s. 35; Giimiis, 2006, s. 15;).

-----

Tiirkceyi lisans, yiiksek lisans veya doktora yapmak icin 6grenmek isteyen 6grenci ile Tiirkiye’de
yasayacak yabanci bir gelinin dil 6grenme ihtiya¢ ve motivasyonu ayni degildir. Tiirk¢enin yurt
disinda da 6gretimi 6nemlidir. Yurt disinda Tiirkolojilerde veya dil enstitiilerinde dil bilgisi ana
dilden ceviriyle dgretilmekte ancak iletisim yeterince saglanamamaktadir. Ihtiyag analizine gore
dili gilinliik iletisim i¢in 6grenenler ile akademik calismalar yapmak i¢in 6grenenlere dil bilgisi
ogretiminin agirligi aynt olmamalidir. Akademik ciimleler kurabilecek veya akademik bir
climleyi anlayabilecek kadar “pasif yapilar, fiillimsiler, tamlamalar, baglayic1 zarflar ve edatlar”
mutlaka 6gretilmelidir.

Akademik amagla Tiirkge 6grenenlerin dil bilgisi derslerinde metinlerdeki her dil bilgisi
yapist ve ek sistemi ayrintiyla islenmeli ve akademik anlama ve yazma derslerinde dil bilgisi
oncelenmelidir. Akademik anlama dersleri kelime lizerinde durmaktadir ancak sunu unutmamak
gerekir kelimeler i¢in sozliikler mevcuttur ancak dil yapilarin1 olusturmak icin dil bilgisi bilmek
gerekir.
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Tiirkce Dil Bilgisi Ogretimiyle Ilgili Hususlar

Tirkge gibi sondan eklemeli diller i¢in eklerin ve eklerin kelime, ciimleye kattigi anlamin
Ogrenciye anlatilmali; climle i¢inde baglam iizerinden ekin anlam gorevi kavratilmalidir.

1. Sinif tahtasi etkin bir bi¢cimde kullanilmalidir.

2. Tahtaya yazilacak kurallarin madde siralamasina, kurallarla ilgili 6rneklerin uygun

yerlere yazilmasina dikkat edilmelidir.

3. Kurallar ve ekler 6gretilirken renkli tahta kalemleri kullanilmalidir. Farkli ekler farkl
kalemlerle yazilarak hem anlam farklar1i hem de eklerin birbirleriyle iliskileri
vurgulanmalidir.

Ders kitabindaki konu siras1 takip edilmelidir.
Konu sirasinin basitten zora; 6zelden genele, karigikliktan uzak olmas1 gerekir.
6. Kurallar 6gretilirken en onemli ders materyali, ders kitabindan sonra 6rnek climlelerdir.

Ornek ciimle yazilirken:

7. Ornekler yazilirken, dgrencilerin Tiirkge seviyeleri géz niinde bulundurulmalidir; mesela
Al veya A2 seviyesindeki Ogrencinin hi¢ bilmedigi ancak Bl veya B2 seviyesinde
bilebilecegi kelimeler kullanilmamalidir. Boyle bir durum oldugunda ders dil bilgisinden
¢ikip “anlama” dersine kaymaktadir.

Orneklerin tartismadan uzak, acik net ve anlasilir olmas gerekir.

9. Orneklerin; Ogrencilerin yasam Kkiiltiirlerine, inang sistemlerine, cinsiyetlerine ya da

irklaria herhangi bir olumsuzluk ¢agristirmayacak sekilde olusturulmasi gerekir.

10. Ornekler, &grencilerin  gercek yasamlarindan secilmelidir. Yapilan arastirmalar,
orneklerin; Ogrencilerin  kendi gercek yasamlarindan, fiziksel ve psikolojik
ozelliklerinden, olusturulmasinin 6gretimin kalici oldugunu gostermektedir.

11. Dil bilgisi kurallar1 anlatildiktan sonra her 6grencinin tek tek derse katiliminin saglanmasi
icin de dgrencilerden drnek ciimle yazmasi istenmelidir. Ogrencilerin rnekleri dzenle
incelenmeli; varsa anlam ve yazma hatalar diizeltilmelidir.

12. Ogrencilere ders kitabindaki uygulamalar veya Ornek materyaller odev olarak
verilmelidir. Odev kontrolleri mutlaka yapilmalidir.

13. Dil bilgisi 0gretmeni diger ders 6gretmenleri ile mutlaka koordineli ¢alismalidir. Dil
bilgisi dersi daha yogun gectigi i¢in eksik kalmis olabilecek konular konusunda diger
ogretmenlerin goriisleri dikkate alinmalidir. Etkinliklere biiylik 6nem verilmelidir.

Sonug olarak yabancilara Tiirkge 6gretimi yapacak 6gretim elemanlarinin yetistirilmesinde
arastirmacinin mesleki deneyimlerini aktardigi yukarida sayilan Tiirkce dil bilgisi 6gretimine
iliskin hususlar o6grencilere ya da kursiyerlere mutlaka Ogretilmelidir. Yabancilara Tiirkge
ogretiminde Ozellikle dil bilgisi yapilarina hakim ogretmenler yetistirmek gerekir. Ayrica derse
giren her dil bilgisi 6gretmeni d6grenci ihtiya¢ analizini g6z dniinde tutmalidir.

oA~
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Ozet

Iletisimsel yeti, dil 6grenenin ger¢ek yasam iletisim durumlarinda dilbilgisel ve sozciiksel olarak
anlasilabilir bir sekilde iletisim kurabilme yetenegini ifade eder. Ozellikle globallesme ve
teknolojinin ¢ag atladigr son donemlerde iletisimsel yeti yabanci/ikinci dil 6gretiminde oldukca
onemlidir. Ogrencilerin yabanci/ikinci dili sosyal ortamlarda kullabilmesi igin o dilde kendini
ifade edebilme, karsisindakini dinleyebilme, konusma esnasinda sozciik dagarcigini
kullanabilme, beden dilini kullanara o dilde empati kurabilme ve problem ¢ozme gibi
becerilerinin gelismesi gerekmektedir. Bu ¢alismada yabanci/ikinei dil 6gretiminde iletisimsel
yeti lizerine yapilan en 6nemli calismalar incelenmis, ardindan da yabanci/ikinci dil 6gretiminde
Ogrenicilerin iletisimsel yetilerini gelistirmeye yonelik bazi stratejiler sunulmustur.

Anahtar kelimeler: yabanci/ikinci dil 6grenimi, iletisimsel yeti, teknoloji kullanimu, stratejiler

Giris

Gliniimiizde, giderek daha fazla insan yabanci/ikinci dil 6grenmeye zaman ayiriyor. Birgok
tilke yabanci dilleri okul miifredatina dahil ediyor ve ¢ocuklar giderek daha geng yasta yabanci
o0grenmeye basliyor. Bir dili 6grendigimizde, eksiksiz bir iletisim i¢in ihtiya¢c duydugumuz dort
beceri vardir. Bu dort beceri, alic1 veya pasif beceriler ve liretici veya aktif beceriler olmak tizere
iki kategoriye ayrilir. Dinleme ve okuma, 68rencilerin sadece bu becerileri alip anladiklar1 alici
becerilerdir ve dgrencilerin bunlar1 yapmak igin dil iiretmelerine gerek yoktur. Ote yandan,
konusma ve yazma becerileri, 68rencilerin bu becerileri kullanarak dil tiretmeleri gereken tliretken
becerilerdir. Bu dort temel dil becerisine ulagsmak icin insan kendini yabanci/ikinci dil ile
cevrelemesi gerekir: evde, iste, bos zamanlarmizda Ingilizceyi hayatimzin bir pargasi haline
getirmelidir. Yabanci dilde iyi dinleme ve konusma becerileri edinmek, bir¢ok ikinci ve yabanci
dil 6grencisinin temel kaygisidir ve bugiiniin yabanci dil 6greticinin isitsel/s6zel becerilerin
ogretimine yonelik giincel yaklasimlar konusunda bilgili olmas1 gerekir. Iletisimsel yetilerin
gelistirilmesine dair stratejilere gecmeden 6nce bu konuya iliskin ne tiir caligmalar yapilmis
onlara de@inelim. Bhusal, Ingilizce &grenenlerin iletisimsel yetkinliklerini gelistirmek igin
kullandiklar1 dil 6grenme stratejilerini arastiran nitel bir ¢alismayr ele almistir. Caligsma,
ogrencilerin iletisimsel yetkinliklerini gelistirmek ic¢in siklikla sosyal, duyussal ve iistbiligsel
stratejileri kullandiklarini, ancak belirli stratejileri bilingli olarak kullanmanin etkisinin her zaman
farkinda olmadiklarin1 ortaya koymustur. Bhusal, 6gretmenlerin 6grencilerinin dil &grenme
farkindalig1 stratejileri gelistirmelerine yardimer olmalar1 ve Ingilizce iletisimsel yetkinliklerini
artirmak i¢in daha genis bir yelpazede uygun stratejiler kullanmalarini saglamalar1 gerektigini
one siirmektedir. Bhusal’a gore, dgrencilerin Ingilizce iletisimsel yetkinliklerini gelistirmeye
yonelik dil 6grenme stratejilerine bakis agilarini ve uygulamalarint ortaya koymakla sinirlidir.
Ayrica, 6grenciler hikaye anlatimi, sézlii konusma ve diyalog, dil edinim oyunlar1 ve videolar1
kullanarak Ingilizce sarkilar dinleme, drama yapma, kompozisyon yazma, rol yapma, aciklama
igin soru sorma, tekrarlama, tutarli okuma vb. stratejileri uygulayabilirler. Farkli stilistik ve
stratejik tercihlere sahip 6grencilerle dolu bir sinifin tamamina uyabilecek tek bir L2 metodolojisi
uygulamak zordur[1].

Thamarana ise dil 6gretiminde iletisimsel yaklasimin uygulamada hem avantajlart hem de
dezavantajlarim ortaya koymaya calismustir. Iletisimsel yaklasimin avantajlari olarak hedef dilde
akicihigr vurguladigi igin &grencileri Ingilizceyi kendi baslarina kullanma becerilerini
gelistirmeye motive ettigini, iletisimsel yeterlilige odaklandiginur ve bunu amagladigini,
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Ogrencilerin gercek hayattaki iletisim ihtiyaclarin1 karsilamak icin dili iletisimsel bir durumda
kullanmalarini sagladigpini agiklamistir. Thamarana’ya gore 6grenme siirecinin biiyiik bir kismi
O0gretmenin lizerinde degildir, bu da yabanci dil siniflarinin 6gretmen merkezlilikten 6grenci
merkezlilige gectigini gdstermektedir. Iletisimsel yaklasimin dezavantajlar: olarak dil bilgisi ve
yap1 kurallarindan ziyade anlamlara ve kullanim kurallaria 6ncelik verir, bu da okuma ve yazma
becerilerine daha az vurgu yapilmasina neden olabilir, ayrica iletisimsel yaklasim akiciliga
odaklanir ancak dilbilgisi ve telaffuzda dogruluga odaklanmaz, bu da "akici ama yanlg"
Ogrenenlerin iiretilmesine yol acabilir. Bunun disinda otantik materyaller, ekipman eksikligi ve
bliyiik sinif mevcutlar1 nedeniyle iletisimsel yaklasimin yabanci dil sinifinda uygulanmasi bazen
zordur[2].

Castillo Losada, Ogrencilerin hedef dilde iletisimsel yetilerinden organizasyonel ve
pragmatik yetlerini gelistirmeyi amaglamistir. Castillo Losada ¢alismasinda, otantik materyallerin
ve gorevlerin kullaniminin, yazili {riinlerinde ve sozlii konusmalarinda goriilen dilbilgisel,
metinsel ve sozel yeterliklerin gelisimine olumlu katkida bulundugunu ortaya koymustur.
Bununla birlikte Castillo Losada ¢aligmasinda, otantik materyallerin ve gorevlerin kullaniminin,
Ogrencilerin yazili lriinlerinde ve sozlii konusmalarinda goriilen dilbilgisel, metinsel ve
sozbilimsel yeterliklerinin gelisimine olumlu katkida bulundugunu ortaya koymustur. Castillo
Losada bunlara ragmen, baz1 6grenciler otantik materyalleri anlamakta zorlandiklarini; bu da
otantik materyallerin dilsel zenginliginin 6grenciler i¢in daha yiiksek derecede dil karmasikligina
yol actigint agiklamistir. Yazar, 6grencilerin dilsel ve duyussal alanlari iizerinde olumlu bir
etkiye sahip olduklar1 i¢in dil siiflarinda otantik materyallerin kullaniminin giiglii bir sekilde
tesvik edilmesini onermektedir. Ayrica, 6grencilerin iletisimsel yeterlilikleri tizerindeki etkilerini
en st diizeye ¢ikarmak i¢in otantik materyallerin ve gorevlerin kullaniminin daha genis bir
pedagojik eylemle biitiinlestirilmesi gerektiginin altin1 ¢izmektedir[3].

Samimy ve Kobayashi, Ingilizcenin uluslararasi bir dil olarak mevcut durumunu goz
oniinde bulundurarak, kiiltiirlerarasi iletisimsel yetkinlik kavramina dayali alternatif bir model
onermis ve Kkiiltiirleraras1 iletisimsel yetkinlik modelinin Japon Ingilizce egitimine nasil
uygulanabilecegini tartismistir. Onlar, Iletisimsel Dil Ogretiminin temel varsayimlarmim Japon
Ingilizce egitiminin baglamsal durumlariyla uyumlu olmadigini vurgulamislar. Caligmada
iletisimsel yetinin anadil konusucusu yeterlilik modeline dayanan temel varsayimlar1 arasinda,
ikinci dil ediniminin hedefinin hedef dilde anadil benzeri yeterlilik kazanmak olmasi, 6grenene
kapsamli ve yogun girdi saglanmasi, 6grenenin hedef dilde hedef dilin tek dilli konusucusu ile
ayni iglevleri yerine getirebilmesi ve hedef dili 6grenmek i¢in ideal motivasyonun biitiinlestirici
olmasi1 ve hedef dilin anadil konusucularina hayranlik duymay1 ve onlarin kiiltiirlinlin bir tiyesi
olma arzusunu igermesi yer almaktadir. Samimy ve Kobayashi bu varsayimlar, farkli uluslardan
insanlarin birbirleriyle iletisim kurmak i¢in kullandig1 uluslararas: bir dil olarak Ingilizce ile
tutarli olmadigini agiklamislar[4].

Khan, Ingilizcesi 6gretimde dgrencilerin iletisimsel yetilerinin gelistirmede gorsel-isitsel
teknolojiler siniflara dahil edilmesinden ve bu goriis dogrultusunda, filmlere maruz kalmanin
ogrencilerin konusma becerilerini gelistirmedeki etkinligini vurgulamistir. Khan, gorsel-isitsel
teknolojilerinden filmlerin genellikle Ingilizce 6grenenler ve bir konusma Ingilizcesi 6gretimi
icin bir kaynak oldugunu vurgulayarak onlarin faydalarindan s6z etmistir [5].

Robatjazi, kiiltiirleraras: iletisimsel yetilerin, takip edilen hedefler ve farkindaligin altini
cizmek ve yabanci/ikinci dil 6gretimi ve 6greniminde kiiltiirleraras1 yetersizlikle ilgili endiselerin
azaltilmas1 ya da ortadan kaldirilmasi icin kiiltlirleraras1 miifredat ve ders programlarinin
gelistirilmesine yonelik bir yaklasim onermermeyi amaglamistir. Robatjazi, yabanci dil ya da
ikinci dil egitiminin kiiltlirel ve kiiltlirlerarast olarak gelistigini yinelemek ve yabanci dil/ikinci
dil 6grenenlerin kiiresellesen bu toplumda basarili bir iletisim kurabilmeleri i¢in kiiltiirlerarasi
olarak donanimli olmalar1 gerektigini vurgulamistir. Ayrica ders kitaplarinin bu talepte biiyiik bir
rol oynadigini, tiim kiiltiirleraras1 faktorleri ve hedefleri igeren materyallerin 6zgiinliglnii
simdiye kadar bir dereceye kadar ihmal edilmis bir gereklilikoldugunu vurgulamistir. Metinlerin
Ozgiinlligiine dokunulmamasi ve ¢ok gerekli goriildiigii takdirde 6zgiin mesajin1 kaybetmeden
degistirilebilmesi gerektigini aciklamistir[6].
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Ingilizce iletisimsel yetisini gelistirirken hangi is yetilerini gelistirebilecegini incelemistir. Onlar,
bir yetkinlik olusturma modeli kullanmanin 6grencilerin daha iyi iletisimsel yetkinlik
seviyelerine ulagmalarini sagladigin1 gostermeyi amaglamistir. Molina Martinez ve Calderén
Gutiérrez, yabanci dil olarak Ingilizce miifredatinin unsurlarmin bir anadil miifredat1 icinde
yararh bir sekilde 6gretilebilecegini 6ne siirmiistiir[7].

Bu yapilmig arastirmalardan esinlenerek sonraki boliimde yabanci.ikinci dil 6gretiminde
iletisimsel yetilerin gelistirilmesi i¢in 6nemli stratejiler ele alinmustir.

Yabancv/ikinci dil 6gretiminde iletisimsel yetileri gelistirme stratejileri

Yabanct/ikinci dil 6gretiminde Ogrencilerin iletisimsel yeteneklerini gelistirmek igin
kullanabilecek bazi stratejiler sunlardir:

Konusmaya Dayali Yaklasim: Ogrencilerin dil becerilerini gelistirmek icin konusma odakl
etkinlikler ve gorevler kullanimi. Grup ¢alismalari, tartismalar, rol oyunlari, sunumlar ve diger
etkilesimli aktiviteler 6grencilerin iletisim becerilerini gelistirmelerine yardimer olur. Konugmaya
dayali yaklagimin iletisim odakli dersler, aktif katilim, dil kullanimi ve tolerans gibi temel
prensipleri vardir. Konusmaya dayali yaklagim, ogrencilerin ger¢ek yasamda karsilasacaklari
iletisim durumlarini taklit eden derslerin yapilmasini tesvik eder. Ogrenciler, konusma, dinleme,
okuma ve yazma becerilerini giinlilk yasamda kullanilan dil yapilar1 ve ifadeler lizerinden pratik
yaparlar. Ogrencilerin aktif bir sekilde derslere katilmalari tesvik edilir. Ogretmen, dgrencilerin
diistincelerini, fikirlerini ve deneyimlerini paylasmalarini saglar. Grup ¢aligmalari, tartigsmalar, rol
oyunlar1 gibi etkinliklerle 6grencilerin etkilesim i¢inde olmalar1 ve birbirleriyle iletisim kurmalari
desteklenir. Dil dgretiminde gercekei dil kullanimi 6nemlidir. Ogrencilere, giinliik yasamda
kullanilan dil yapilari, ifadeler ve argo dili igeren Ornekler sunulur. Konusmaya dayali
yaklasimda, hatalarin normal ve dogal bir parca oldugu kabul edilir. Ogrencilere hata yapmaktan
korkmadan konusmalar1 tesvik edilir. Ogretmenler, &grencilerin hatalarm diizeltmek yerine
anlamay1 ve iletisimi odaklanir.

Gergek Yasam Uygulamalari: Ogrencilere gergek hayattaki iletisim durumlarma benzer
ornekler sunulmalidir. Ornegin, aligveris yapma, restoranda siparis verme veya bir seyahat
planlama gibi senaryolar iizerinden Ogrencilerin iletisim becerilerini pratik yapmalari
saglanmalidir. Ger¢ek yasam uygulamalari, dil 6gretiminde 6grencilerin dil becerilerini gercek
hayattaki iletisim durumlarina uyarlamayr hedefleyen etkinliklerdir. Bu uygulamalar,
ogrencilerin dilin pratik kullanimini deneyimlemelerini ve gercek diinya baglaminda iletisim
becerilerini gelistirmelerini saglar

Drama: Ogrencilerin dilbilgisi ve kelime dagarciklarmi kullanarak farkli rolleri
canlandirdiklar1 drama veya role play etkinlikleri diizenlenmeli. Bu tiir etkinlikler, 6grencilerin
dilbilgisi kurallarin1 uygulama, kelime dagarciklarini genisletme ve gercek hayatta iletisim kurma
becerilerini gelistirme firsat1 sunmaktadir.

Dinleme ve Anlama Etkinlikleri: Ogrencilerin dinleme becerilerini gelistirmek icin cesitli
etkinlikler kullanilmalidir. Ornegin, podcast'ler, sarkilar, haberler, radyo programlar1 veya
konusma kayitlar1 gibi gercek yasam materyallerini kullanarak oOgrencileri dinlemeye tesvik
edinmelidir. Ardindan, anlama ve anlam c¢ikarma becerilerini giiclendirmek i¢in sorular
sorulmalidir.

Yazma Pratigi: Ogrencilere yazma becerilerini gelistirmek icin farkli tiirlerde yazma
gorevleri verilmelidir. Ornegin, mektup yazma, makale yazma, blog yazma veya giinliik tutma
gibi farkli yazma tiirlerini deneyimlemelerini saglanmalidir. Yazma gorevlerinde dilbilgisi ve
kelime kullanimi konusunda geri bildirim saglayarak 6grencilerin yazili iletisim becerilerini
gelistirmelerine tesvik edilmelidir.

Sozciik Dagarcigi Gelistirme: Ogrencilerin kelime dagarcigini gelistirmek igin diizenli
olarak yeni kelimeler 6gretin ve 0grencileri bu kelimeleri kullanmaya tesvik edilmeli. Kelime
oyunlari, kelime listeleri olusturma, kelime anlamlarmi tahmin etme gibi etkinliklerle
ogrencilerin kelime bilgisini gliglendirilmelidir.

Interaktif Teknoloji Kullanimi: Interaktif dil o6grenme platformlari, dil 6gretim
uygulamalari, ¢evrimigi kaynaklar ve dil 6grenme oyunlar1 gibi teknolojik araclart kullanarak
ogrencilerin iletisimsel becerilerini desteklenmelidir. Bu tiir araglar, 6grencilerin kendi hizlarinda 142



pratik yapmalarini ve geri bildirim alarak gelismeleri saglanmalidir.

Kiiltiirel Farkindalik: Dilin yani sira, dgrencilerin hedef dilin kiiltiirii hakkinda da bilgi
sahibi olmalarini saglanmalidir. Kiiltlirel farkindalik, dilin dogru bir sekilde kullanilmasi ve etkili
iletisim icin 6nemlidir. Ogrencilere, hedef dilin konusuldugu iilkelerin kiiltiiri, gelenekleri,
davranis kurallar1 ve iletisim tarzlar1 hakkinda bilgi verilmelidir.

Bu stratejiler, 6grencilerin iletisimsel yeteneklerini gelistirmeye yardimci olabilir. Ancak her
ogrencinin farkli 6grenme stilleri ve hedeflerinin oldugunu unutulmamalidir. Bu nedenle, cesitli
Ogretim yontemlerini ve materyallerini kullanarak 6grencilerin bireysel ihtiyaglarini karsilamaya
calisiimalidir.

Sonuc¢

fletisim, insanlarin birbirleriyle iliski kurmasini saglar. Iyi bir iletisim, duygusal baglar
gliclendirir, giiven insa eder ve saglikli iligkilerin temelini olusturur. Hem kisisel hem de
profesyonel iliskilerde etkili iletisim, daha derin bir anlayis, empati ve isbirligi saglar. Insanlar
arasinda bilgi aligverisi yaparak 6grenir, deneyimlerini paylasir, iyi iletisim, bilgi ve bilgelik
akisini tesvik eder ve ortak anlayisin gelismesine katkida bulunur.

Etkili iletisim, sorunlarin kdkenini anlamamizi ve gesitli perspektifleri dikkate alarak ¢éziim
yollar1 bulmamizi saglar. Insanlar arasindaki acik ve diiriist iletisim, catismalar1 ¢dzme ve
uzlagsma saglama siirecini kolaylastirir. Dolayisiyla, iletisimsel yetiler sadece sinif i¢i etkilesim
modeli olarak degil, diger stratejilerle birlestirildiginde anlamli bir fayda sagladigini
sOyleyebiliriz. Bliylik ve ¢ok diizeyli smiflarda konusmaya dayali yaklasim, ozellikle ikili
calisma 6gretimi ¢ok fazla gesitlilik sagladiginda daha iyi galigir.

Ogretmenler derslerini 6gretmen merkezli calisma, bireysel ¢alisma, ikili calisma ve grup
calismasini igerecek sekilde planlayabilirler. Ogretmenlerin genellikle dgrencileri katilmaya
tesvik etmesi ya da Ozellikle sessizlik oldugunda ya da bir sonraki adimda ne yapacaklar
konusunda kafalar1 karistiginda ogrencilerin bir etkinlikte nasil ilerleyebilecekleri konusunda
onerilerde bulunmasi gerekir. Ogretmenin &grencilere unuttuklart bilgileri hatirlatmasi
gerekebilir. Ogrencilerin grup ortamlarinda ¢alismak iizere egitilmeleri gerekir. Smifta iletisimin
Ooneminin farkina varmalar1 gerekir.

Iletisimsel yetilerin gelistirilmesinde ikili calisma veya konusma etkilesimi, 6gretmen
tarafindan 6grencilerin ¢ogu igin agirlikli olarak etkili bir sekilde uygulanabilir. Ogretmenin
benimsedigi yontemlerin ve etkilesim bi¢imlerinin, 6grencilerin dil 6grenme basarist ve sinif i¢i
yeterlilikleri {izerinde biiyiik etkisi olabilmektedir. Sinif biraz giiriiltiili olsa da, bu durum
Ogrencilerin birbirleriyle yabanci dilde konusmak i¢in ellerinden gelen ¢abay1 gosterebilirler.
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TARTISMACI YETKINLIGININ OLUSUMU UZERINDEKI ETKISI

yiiksek lisans 6grencisi Assanaliyeva Aruzhan
Abilay Han Kazak Uluslararasi Iligkiler ve Diinya dilleri Universitesi
e-posta: asanalieva_aru@mail.ru

Ozet

Makale, gelecekteki yabanci dil 6gretmenlerinin yetistirilmesi siirecinde tartismaya dayali
yeterliligin olusturulmast ihtiyacin1 dogrulamaktadir. Bugiin, yazili konusma konusunda
uzmanlasmak, yalnizca iiniversite egitiminin standardi haline gelmekle kalmadi, ayn1 zamanda
uluslararas1 diizeyde sosyal etkilesimin yoniinii de belirliyor: yabanci {iniversitelerle ortak
projelere katilim, uluslararasi bilimsel ve pratik projelere katilim, konferanslar, 6§renci gruplari
degisimi ve egitim programlari. Uluslararasi ve kiiltlirlerarasi iletisim araci olarak yabanci dillere
artan ilgi nedeniyle, uluslararasi, etnik gruplar arasi ve kisisel bir ortamda yazili ve sozlii
kiiltiirleraras1 yabanci dil iletisiminde bulunabilecek uzmanlarin yetistirilmesi konusu su anda
onemlidir. Makale, sorunlu durumsal mesleki gorevleri ¢6zme yonteminin kullanimiyla iligkili
tartigmaci yetkinligin olusumunun yollarint géstermektedir.

Anahtar kelimeler: tartismaci yeterliligi, kavramsal temel, tartismaci metin.

Giris

Tartismaci yetkinligi, akademik metinleri anlamaniza ve yazmaniza izin verdigi i¢in
gelecekteki profesyonel faaliyetler i¢in Onemli bir kosuldur. Pedagoji, felsefe, dilbilim vb.
alanlarla yakindan ilgilidir ve akil yiiriitme, hipotez dogrulama, bilimsel tartisma, miizakere ve
rapor gibi siireglerde kullanilir. Bilimde muhakeme, olasi kanitlayicit sonuglara dayali olarak
herhangi bir bilgiyi mantiksal ve tutarli bir sekilde iletme ve diger bilgiler araciligiyla
gerekcelendirme yetenegini ifade eder. Etnik gruplar ve kiiltiirler arasi iletisim araci olarak
yabanci dillere artan ilgiyle baglantili olarak, yazili ve sozli dil iletisimini gerceklestirebilecek
uzmanlarin yetistirilmesi konusu su anda 6nemlidir.

Argiimantasyon genellikle ifadelerin ve Onciillerin uygun bir kombinasyonu olarak
tammlanir (Plantin, 1996). Bu, egitimde dgretme ve dgrenmenin kalitesi ile el ele gider. Ust
diizey disiinme beceriler1 ve elestirel diisiinme ile kurulu baglantisinin bir sonucu olarak,
arglimantasyon egitimde en ¢ok tartisilan yeterliliklerden biridir. Daha spesifik olarak,
argiimantasyon bilgi karmasikligimi (Venville & Dawson, 2010), 6grenenler tarafindan bilginin
kullanimin1 ve ilgili muhakemenin kalitesi (Kuhn, 1991) ve seviye ile yakindan ilgili olan
elestirel degisikligi ele almak icin kullanilabilir.

Basarili arglimantasyon, dogas1 geregi, temel 6zelligi ve temel bilesenlerinden biri olan
elestirel diisiinmeyi gerektirir. Ogrencilerin sadece yazil1 ve iletisimsel yeterliliklerini olusturmak
degil, aynm1 zamanda onlara gergekleri analiz etmeyi, sentezlemeyi, alinan bilgileri elestirel bir
sekilde degerlendirmeyi ve karsilastirmayi, sonuglar ¢ikarmay1 ve diisiincelerini dogru bir sekilde
formiile etmeyi Ogretmek cok Onemlidir. Tartigmact yetkinligin temeli, kisinin fikrini ifade
ederek, onu yeterince kanitlayarak, kasitli olarak elestirel diisiinmeyi egiterek atilabilir.

Literatiir taramasi

Bu calisma ig¢in ilgili literatlirii bulmak amaciyla Wiley, ScienceDirect ve Springer
elektronik veritabanlarinda kapsamli bir arastirma yapilmistir. Arama, konuyla son derece ilgili
oldugu diisiiniilen 6rnek kitap boliimlerinin yani sira dnceki 20 yilda (1991 yilindan baslayarak)
yayinlanan bilimsel makalelerden bir secki igerir.

llgili literatiiriin gdzden gecirilmesi, Sovyetler Birligi doneminde tartigmaci yetkinligin
tamamen unutuldugunu ve son zamanlarda Rus yazarlarin eserlerinde ele alindigimi
gostermektedir: N. Fanyan, V.P. Moskova vb. Aristoteles, “tartisma yeterliligi” paradigmasinin
kurucusu olarak kabul edilebilir. “Tartisma yetkinligi” kavramini ilk olarak eserlerinde ortaya
koymustur.

Argliman, dogrulugu pratikle test edilmis ve kanitlanmis mantiksal bir nedendir. 145
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Argiiman, herhangi bir ispatin gerekli bir parcasidir. Ispat siirecindeki en giiclii argiiman,
dogrulugu sorgulanmayan gergektir. Iyi (dogru) argiimanlarda, diger ifadelerin tamamen veya en
azindan kismen dogrulandigi ve gerekcelendirilen konumun mantiksal olarak bunlardan takip
edildigi veya en azindan onayladiklar1 varsayilir. Daha eksiksiz bir anlamda, argiiman sudur:

- Bagka bir Onermenin dogrulugunu desteklemek i¢in yapilmis bir Onerme (veya
onermeler dizisi).

- Kanitin sunulmasi.

Bowell ve Kemp'e (2002) gore, argiimanlar "iyi nedenler sunarak ikna etmeye c¢alismak"
olarak tanimlanmaktadir. Ayrica, elestirel diisiiniirlerin dncelikle argiimanlarla ve belirli inanglar
yapmak veya tutmak icin bize saglam gerekgeler vermede basarili olup olmadiklariyla
ilgilenmeleri gerektigini de belirtiyorlar. Bir "argliman", birine belirli bir inanc1 yapmasi veya
siirdlirmesi icin bir gerek¢e saglayan bir kavram olarak diisiinmenin beklenmedik oldugunu
gbzlemliyorlar.

Kazakistan ve diger yabanci iilkelerden bilim adamlar: tarafindan argiimantasyon iizerine
cok sayida c¢aligma yapilmistir. Arglimantasyon teorisinin olusumu ve gelecekteki gelisimi,
Alekseev (1998) ve Starchenko (1982) gibi bu bilim adamlarmin ¢alismalarina gore
zamanlanmigtir. Argiimantasyon paradoksu, bu bilim adamlarinin yazilarinda gesitli sekillerde
inceleniyor. Ornegin, Starchenko'nun (1982) calismalarinda, calismanin amaci, diizenli bir
arglimantasyon insasidir, yani ¢aligma mantiksal bir diizene dayanmaktadir. Argiimantasyona
tamamen mantiksal bir bakis, 6zellikle Kondakov (1976), onu yalnizca mantiksal yontemlerin
kullanildig1 bir dogrulama (veya giiriitme) silirecinde birlestirir. Motivasyon, onun tarafindan,
dogrulugu siipheli veya tartismali olan baska bir ifadeye yardimci olmak veya onu alt {ist etmek
icin belirli bir ifadenin kullanildig belirli bir dogal siire¢ olarak yonlendirilir.

Toulmin'in argiimantasyon teorisi

Stephen Toulmin, en iinlii tartisma analizi modellerinden birini gelistirdi. Toulmin'e gore,
her zaman argiimantasyonun kullanildig1 alana bagli olan maddi saglamlik kriterini dikkate
almadigindan, mantiksal bigimsel dogruluk kriteri arglimantasyon analizinde kullanilmamalidir.

Toulmin'in tartisma modeli, her biri belirli bir islevi yerine getiren bir dizi 6geden olusur.
Yazarin da belirttigi gibi, 1yi bir argliman olusturmak i¢in modelin unsurlarini kullanarak bir
takim sorular1 cevaplamak gerekir. Asagida modelin 6geleri bulunmaktadir.

iddia ( Sonug 6nermesi)

Zemin( Kanitlar, veriler)

Gerekge( Baglanti )

~N

Niteleyici ( kuvvet derecesi )

Destek ( Ek destek )

Ciiritme (Karsi iddialar)
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Yontem

Arastirma tasarimi

Bu c¢alisma, lisans O6grencilerinin mevcut tartisma yeterlik diizeylerini 6l¢mek i¢in nicel
bir aragtirma tasarimini arastirmigtir. Veriler test araciligiyla topland: ve ardindan Toulmin'in
arglimantasyon modeline dayali degerlendirme kriterleri araciligiyla analiz edildi.

Arastirma katitlimcilar

Bu ¢alisma, ayn1 Ingilizce seviyesi olan B2 seviyesine sahip 2-3 smif lisans dgrencilerini
(gelecek yabanci dil 6gretmenleri) igermektedir.

Arastirma araci

Test sorulari, lisans Ogrencilerinin mevcut tartisma yeterlik diizeylerini belirlemek ve
analiz etmek icin agik uglu sorular temel almarak yapilmistir. Ogrencilerin argiimanlar
yardimiyla ¢ozmeleri gereken ve bakis acilarini kanitlamalar gereken 3 vaka verilmistir.

Bulgular

Gelecek yabanci dil 6gretmenlerinin mevcut tartisma yeterlik diizeylerini belirlemek igin
3 farkli durumu igeren bir 6n test uygulanmistir. Lisans 6grencilerinden bu vakalar1 ¢dzmeleri,
yazili argiimanlar sunmalari ve bakis acilarini gerekcelendirmeleri istenmistir. Onceki
calismalarin ardindan, tiim yazili yanitlar gdzden gecirildi ve lisans 6grencilerinin ¢ézlimlerini
desteklemek i¢in arglimanlar olusturabildikleri bulundu. Daha spesifik olarak, tiim cevaplar
gerekli bilesenlerin timiini icermese de, bir tiir arglimantasyon saglayan ogrencilerin %58'i
yogunlastirilmis Toulmin'in argiimantasyon modeline dayali olarak yapildigini géstermektedir.

Islem sirasinda Toulmin'in argiimantasyon modeline dayali olarak &grencilerin
arglimantasyon yeterliligini degerlendirmek i¢in bir dizi kriter uygulandi.

Tartisma

Verileri analiz ettikten ve ge¢misteki benzer aragtirmalarla karsilastirdiktan sonra, lisans
ogrencilerinin iddialarimi1  desteklemek icin argilimanlar olusturabildikleri ve Toulmin'in
Arglimantasyon Modeli'nin bunu yapmak i¢in en sik kullanilan format oldugu agiktir. Ancak
ogrenciler ispatin onemini kavrayamamakta ve bunun sonucunda arglimanlarini desteklemenin
gerekliligini kavrayamamaktadirlar. Alistirmalar1t dogru bir sekilde tamamlamalarina ve ilgili
verileri sunmalarina ragmen, veriler ile Toulmin'in modelinde gerekce olarak adlandirilan iddia
arasindaki iligkiyi net bir sekilde ifade etmekte basarisiz oluyorlar.

Yetkinlik temelli bir yaklasima dayali olarak bir yabanci dili 6grenme ve kullanma
siirecinde olusan yeterlikler cok boyutlu, cok asamali, biitiinlestiricidir ve kisisel gelisim islevi
goriir. Bu nedenle, tartigmaci yetkinligi formiile etmek i¢in akademik okuryazarlik 6grencilerine
cok kesin bir ihtiya¢ oldugu sOylenebilir. Ayrica, agik, yapisal ve mantikli bir argiimantasyon
becerilerinin olusturulmasi, gelistirilmesi gereken modern egitimin kosulsuz bir egilimidir.

Sonug¢

Sonug olarak, bilimsel yazmanin sadece gelecek yabanci dil uzmanlar1 i¢in degil, tiim
yiiksekogretim kurumlar1 6grencileri i¢in ¢ok onemli oldugunu vurgulamak isteriz. Gelecegin
beseri bilimler uzmanlari, mesleki faaliyetlerinin dogasina bagli olarak, yabanci bir dilde
gerekeeli tartigmalar yiirlitme, elestirel diistinme ve cesitli kaynaklardan gelen bilgileri analiz
etme gibi profesyonel iletisim becerilerini gostermelidir. Kiigiik bilimsel tiirler, gelecegin bilim
adamlarinin mesleki faaliyetlerinin énemli bir unsurudur. Onemli sayida bilimsel bir kariyer
sectiginden, kiiciik bilimsel tlirlerin bir kiiltiir bigimi olarak incelenmesi, liniversitede yabanci dil
ogretim teknolojisinin olugturulmasinda gerekli bir adimdir.
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Abstract

The purpose of the study was to determine the attitude of students toward the use of Google
Classroom. In particular, it is intended to determine the effectiveness of using this online
platform as an additional tool in teaching. The 1st, 2nd, 3rd, and 4th-year students of the Faculty
of ELT of the Khoja Ahmed Yassawi International Kazakh-Turkish University participated in the
study. The total number of students who took part in the study was 70 people. The guantitative
descriptive method was employed. The instrument used was a questionnaire to reveal their
perceptions that were adapted from [11] with some necessary modifications. The modified
questionnaire consists of 4 subscales and 15 items. The Statistical Package for the Social
Sciences (SPSS) 23.0 software was used to analyze the questionnaire results. An analysis of the
results obtained at the end of the study showed that students' attitudes towards using Google
Classroom as an additional tool were positive, and also revealed several advantages in use.

Keywords: Google Classroom, learning motivation, tool, learning development.

Introduction

Currently, in the field of education, there has been an exchange of technological accents on
Internet services and mobile technologies. Internet platforms with a large set of services and
applications, such as Eliademy, ScholarLMS, Google for Education, have become available for
educational institutions. Google for Education is a set of services necessary for the organization
of the educational process, and one of such apps is Google Classroom or Google class.

Google Classroom is a free web service developed by Google for general education
institutions, and the main purpose of this service is to provide an opportunity for paperless
distribution, creation and evaluation of compiled tasks. This web service includes Google Drive
for creating and storing data, Google Document for creating tables and slides, and Google
Calendar includes services for creating calendar plans and Gmail for exchanging emails. Students
can be invited to class by an individual code or automatically imported from the school domain.
Each class creates a separate folder on the corresponding user disk. The available iOS and
Android mobile apps allow users to take photos and attach them to tasks, share files from other
apps and access information offline. Teachers can track the progress of each student and return
the work after the assessment with attached comments or additional tasks.

In online learning, one of the tools widely used by teachers in education is the Google
Classroom application. An accessible application that gives you the freedom to use in all areas of
education and to exchange teaching materials, documents between teachers and students during
classes [1]. The use of Google Classroom in the educational process is effective for students and
has a positive effect on the development of their thinking skills [2]. The tool that helps the
teacher in practical classroom management during training is Google Classroom, since it has its
own tools to manage them inside the app [3]. Using Google Classroom in physics lessons is
unattainable to achieve the expected results, but the positive impact is great when it comes to
language classes and use in lessons. This app has huge advantages for teachers when teaching at 149
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a distance or online classes. Analyzing these conclusions, we can say that the Google Classroom
application is not flexible for use in math classes, but it gives many opportunities for
humanitarian studies [4].

One of the most frequently used Internet tools in the process of learning and learning
development in the world is Google classroom. The results of a study conducted at universities
in Bangladesh revealed the importance of using Google classroom as a learning tool for students
and teachers. In Google classroom, you can see the impact of each student on classes, and it is
available to see the vulnerable side of students and identify students with low skills. As a result
of the study, it became clear that students want the role of students to prevail in the learning
process, and not the role of the teacher. But it cannot be said that Google classroom is fully
provided for training, it is obvious that it requires changes [5]. This request was obtained by
surving Bangladesh students. The questionnaire states that “the use of Google classroom as a tool
in education or learning development through the analysis of questionnaire results is beneficial
for both teachers and students, and the impact that the use of this platform has is at a high level."”

An online platform that helps to track the activities of teachers and students in a controlled
classroom and personalize active students in the classroom, and can also be a pedagogical and
cognitive tool that promotes dialogue and the development of creative thinking among students is
the Google Classroom app. Google Classroom's place is particularly evident in processing data
on new topics and creating a convenient environment for sharing additional tasks with students.
The biggest drawback of traditional education, which we all use in school, is that computer
programs are not used, and it is in this kind of education that our environment needs platforms
that are comprehensively provided. The use of Google Classroom contributes to the development
of students' mental competencies and problem-solving skills, the perfection of computer needs. In
today's Internet environment, we also need to teach students how to use the Internet stream
correctly [6].

Currently, the Google Classroom app is considered as the tool that is most analyzed in the
educational context and has great flexibility in use. The results of the study showed that the
Google Classroom app maintains a good relationship between teacher and student, regardless of
the time mode and any restrictions. Teachers and students receive updates on the tool at the right
time. During the face-to-face classroom session, it was also determined that Google Classroom
has more flexibility in use and can be used with traditional lessons. From the point of view of
students, Google Classroom encouraged the absence of time limits when completing
assignments, graduate students promoted the convenience and simplicity of Google Classroom
during classes, and their support for use in teaching was high. Using this app in the classroom has
increased students' interest in lessons and increased their activity in the classroom [7]. The lack
of a user-friendly interface for teachers in traditional education indicated that the distribution of
assignments and teaching materials among students was a great help to Google Classroom as a
convenient electronic classroom. It was obvious that teachers were using this app as a classroom
management tool.

The modern era is a digital era, so the digital era must come in education and innovation
must be introduced. In this digital era, teachers should take into account that students who study
at home are students of the modern digital era, and it is necessary that changes be made to the
education system. In modern education, the teacher does not play a special role, the main role in
the classroom belongs to the students, and changes should be made to the development of this
system. Classes conducted offline are being replaced by classes in online mode, and this stream
brings its own strategy to education. This strategy must be adapted for teachers and students to
complete assignments and learn and receive, which means that it allows them to be completed
anywhere and at any time. And Internet platforms that provide such needs internally are
displacing school classrooms into virtual ones, the Google Classroom app is widely used as the
leaders of such tools [8].

Conducted research in the field of self-learning and self-development, and in their research
work they focused on the role of the Google classroom application as a self-learning tool. As a
result of the study, the following conclusion was made in connection with the understanding of
students, the use of the Google classroom app during the course allowed to increase the 150



competence of students, and positive feedback was given about the use. The app has been
improved in terms of simplicity, scheduling tasks and the ability to perform them in any area.
Google classroom is a new strategy and a new path that will pave the way for better
achievements in education [10]. This conclusion is confirmed by [9], the results of the study
show that using the Google classroom application, students can exchange assignments and
exercises regardless of time and place, as well as track questionnaires, demographic observations
and student analysis. Using this app, the teacher can develop the competence of his lesson. The
online learning program in education, along with the introduction of the Google classroom app
into the educational system, is in an extensive chapter. In online learning, the advantage of this
application occupies a special place, online learning has a positive impact on students to succeed
in an online environment. This output means that you can use Google classroom in one place
with other programs.

The conclusion made during the literature review showed that Google classroom is a tool /
application for teachers in the field of education that can be used to involve students in classes
and develop their competencies. But the Google classroom app is considered a scientifically
incomplete application after it became a new strategy and educational tool in the field of
education. Since this application is an innovation in the education system of Kazakhstan, the
advantages and disadvantages of using this application as a tool in education have yet to be fully
evaluated. Foreign scientists conducted their own study of the Google classroom application and
shared the results of their research. Thus, using the results of this study, it was proposed to
conduct a questionnaire of 1st, 2nd, 3rd and 4th year students to find out what students think
about this application.

The purpose of this study is to investigate the attitude of students of higher educational
institutions to the use of Google Classroom in teaching. More specifically, it aims to identify the
positive and negative consequences of using Google Classroom as an additional learning tool.

Based upon the purpose of the paper, this study aims to address three research questions:

1) What is the current use of Google Classroom as seen by students in teaching?

2) Are there any differences between male and female in using Google Classroom in
teaching?

3) Are there any differences between 1st, 2nd, 3rd and 4th year students in using Google
Classroom in teaching?

Method

In this study, we applied a descriptive quantitative method, since it studied the thoughts,
opinions and perspectives of the participants. Thus, with the help of a descriptive quantitative
method, it is possible to comprehensively study the experience and perception of participants
using Google Classroom in teaching.

The present study employed an instrument on students' perceptions of using Google
Classroom in teaching. The instrument used was a questionnaire to reveal their perceptions that
were adapted from [11] with some necessary modifications. The questionnaire, compiled by
Birnur Kaptan, consisted of 7 parts and 40 items. But from the same questionnaire, we analyzed
15 questions that would be enough to conduct our questionnaire. The permission of the
questionnaire author to use the questionnaire has been obtained. The questionnaire used for the
study was compiled from the main questions: questions for determining gender and course and
15 other questions related to the study.

The questionnaire we used in the study consists of 3 general questions and 4 subscales.
General questions related to the demographic characteristics of students (gender, grade level) and
include information about when they have ever used Google Classroom. As for the subscales, the
first subscale is designed to determine the "accessibility" of the Google Classroom service and
includes questions Q2, Q3, Q4, Q5, Q6. The second subscale is about the “perceived benefits” of
the service and includes questions Q7, Q8, Q9. The third subscale is about how to determine the
relationship between students and teachers, and is called "communication and interaction™ and
includes questions Q10, Q11, Q12. The fourth subscale is about "student satisfaction™ of the
Google Classroom service and includes questions Q13, Q14, Q15.
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To determine the degree of student involvement associated with the questionnaire, 5
answers are given for each question. Responses to questions were assessed on a Likert scale,
ranging from 5 (strongly agree) to 1 (strongly disagree). Answers to the positive questions used
in the questionnaire were evaluated as follows: 5,4,3,2 and 1, and the negative data were located
with opposite scores [12]. Positive statements were rated accordingly: 5 - "Strongly agree”, 4 -
"Agree", 3 - "Undecided", 2 - "Disagree" and 1 - "Strongly disagree". Consistently negative
statements were given opposite weights: 5 for Strongly Disagree, 4 for Disagree, 3 for
Undecided, 2 for Agree, and 1 for Strongly Agree. For example, among the questions of the
questionnaire, there were negative statements such as "l feel lonely and lost in Google
Classroom", in such statements the assessment of negative statements was used. The Statistical
Package for the Social Sciences (SPSS) 23.0 software was used to analyze the questionnaire
results.

In this study, the selection group consists of 1st, 2nd, 3rd and 4th year students of the
Faculty of ELT of the Khoja Ahmed Yassawi International Kazakh-Turkish University. The total
number of students participating in the study was 70. The questionnaire was conducted in the fall
semester of the 2022-2023 academic year. The study involved 38 - 1st year students, 8 - 2nd
year students, 9 - 3rd year students and 15 - 4th year students. Of the 70 students who
participated in the study, 61 students were female, and the remaining 9 students were male.

Results and Discussion

Using the SPSS software to determine the internal consistency of the questions covered by
the questionnaire, we determined the Cronbach's Alpha coefficient. The reliability of the
questionnaire according to the Cronbach's Alpha coefficient showed a value of 0.888 on 15 items
(Table 1).

Table 1 - Reliability Statistics of the Questionnaire

Cronbach's Alpha N of Items

,888 15

The results of Cronbach's Alpha coefficient show the consistency of the questionnaire, and
the significance has its own explanation concerning the questionnaire. Values of 0.9 < a show
that the consistency of the questionnaire is Excellent, 0.8 < a < 0.9 is Good, 0.7 < a < 0.8 is
Acceptable, 0.6 < o < 0.7 1s Doubtful, 0.5 < a < 0.6 is Poor, a < 0.5 is Unacceptable [13]. Given
the above data, we can confidently say that the consistency of the questionnaire that we used in
the study shows the results of the Cronbach's Alpha coefficient is “Good”.

To answer the research questions, we calculated the descriptive statistics of the
questionnaire using the Statistical Package for the Social Sciences (SPSS) 23.0 software.

A statistic that shows or summarizes a set of results and information obtained in the course
of a study, on a quantitative basis of the characteristics obtained, is used as a descriptive statistic
[14].

And in Table 2 you can see the results of the descriptive statistics of the first research
question "What is the current use of Google Classroom as seen by students in teaching?".

Table 2 - Descriptive Statistics of the Questionnaire

N Minimum Maximum Mean Std. Deviation
Accessibility 70 1,00 5,00 3,3486 ,96530
Perceived Benefits 70 1,00 5,00 3,4190 ,91276
Communicationand | 5 1,00 5,00 3,1857 76904
Interaction
Student Satisfaction 70 1,00 5,00 3,3524 1,00704
Total 70 1,07 4,73 3,1971 ,70136

In the table, you can see the results of the descriptive statistics relating to the subscales of
the questionnaire and their total result. The descriptive statistical value of the "Accessibility"
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subscale is X=3.3486, the "Perceived Benefits" subscale is X=3.419, the "Communication and
Interaction” subscale is X=3,1857, the "Student Satisfaction" subscale is X=3,3524 and the
subscale total is X=3.1971. Analyzing the results of the questionnaire, which were taken from
students, we can say that the subscale "Communication and Interaction” scored the lowest
number of points, while the subscale "Perceived benefits" scored the highest number of points.

The second research question is devoted to determining the ratio of the thoughts of male
and female participants when using the Google Classroom application in education. To determine
the difference between these two sexes, we applied the Mann-Whitney-W test to the data.
Differences were analyzed by subscales of the questionnaire.

The Mann-Whitney U test was used to determine the analysis statistics and compare the
results characteristic of two independent groups obtained during the study, taking into account
their own properties [15].

Based on the above data, we decided that it would be better to use the Mann-Whitney U
test, as it compares the results between two independent groups (male and female). The results
are shown in Table 3.

Table 3 - Mann-Whitney-U test results

Gender N Mean Rank U P

Accessibility Male 9 35,44 274,000 ,993
Female 61 35,51

Perceived Benefits Male 9 34,72 267,500 ,900
Female 61 35,61

Communication and Male 9 33,89 260,000 197
Interaction Female 61 35,74

Student Satisfaction Male 9 35,67 273,000 ,979
Female 61 35,48

Total Male 9 35,50 274,500 1,000
Female 61 35,50

The results of the statistical analysis revealed the influence of gender on the perception of
participants on the use of the Google Classroom tool in training (U = 274.5, p = 1). Although
males and females differ greatly in proportional quantitative size, the difference between the
subscale scores is small.

The first subscale is "Accessibility ", a measure of the accessibility of the Google
Classroom app (male=35.44, female=35.51, U=274.0, p=0.993), the difference is small (X=0.07).
The second subscale "Perceived Benefits” is a measure of the benefits of the Google Classroom
app (male = 34.72, female = 35.61, U = 267.5, p = 0.9), difference (X = 0.89). The third subscale
"Communication and Interaction” is a measure of relationship aggravation in Google Classroom
(male = 33.89, female = 35.74, U = 260.0, p = 0.797), difference (X = 1.85). The fourth subscale
"Student Satisfaction" is a measure of satisfaction with using Google Classroom (male = 35.67,
female = 35.48, U = 273.0, p = 0.979), difference (X = 0.19). The results show that subscales 1,
2, and 3 were dominated by female voices, while subscales 4 were dominated by male voices,
and subscales 2 and 3 had a large difference between males and females.

The third research question was devoted to identifying the thoughts of 1st, 2nd, 3rd and 4th
year students on the use of Google Classroom in education. Within each subscale, the
questionnaire revealed a difference between students in that course according to the data given in
accordance with the Google Classroom app. The result was obtained using the Kruskal-Wallis H
test.

The Kruskal-Wallis H test is used to determine differences between two or more groups,
independent of each other, as part of a questionnaire consisting of the same or different factors or
measurements [16]. May identify groups in the dominant index between these groups, or openly
show large differences.

The results of the Kruskal-Wallis H test are revealed in Table 4.
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Table 4 - Kruskal-Wallis H-test results

Grade_Level N Mean Rank H p

Accessibility 1st year students 38 30,38
2nd year students 8 35,94 6,165 ,104

3rd year students 9 44,44

4 th year students 15 42,87

Perceived Benefits 1st year students 38 30,61
2nd year students 8 30,94 8,608 ,035*

3rd year students 9 40,33

4 th year students 15 47,43

Communication and 1st year students 38 33,01
Interaction 2nd year students 8 34,63 2,852 415

3rd year students 9 45,50

4 th year students 15 36,27

Student Satisfaction 1st year students 38 31,14
2nd year students 8 34,94 4,966 174

3rd year students 9 40,28

4 th year students 15 43,97

Total 1st year students 38 30,21
2nd year students 8 34,94 6,847 ,077

3rd year students 9 44,61

4 th year students 15 43,73

*p<0,05

The number of students surveyed varies by course. Among the participants, 1st year
students are 38 students, 2nd year students are 8 students, 3rd year students are 9 students, and
4th year students are 15 students. When we presented the results we took advantage of such
abbreviations (the mean rank of 1st-year students - 1st MR, the mean rank of 2nd-year students -
2nd MR and so the rest).

It was found that the acceptance rate of students in the first subscale "Accessibility" (1st
MR = 30,38, 2nd MR = 35,94, 3rd MR = 44,44, 4th MR = 42,87, H = 6,165, p = 0,104), the
availability of the Google Classroom app was lower for 1st and 2nd year students. The results of
the second subscale "Perceived benefits" (1st MR = 30,61, 2nd MR = 30,94, 3rd MR = 40,33, 4th
MR = 47,43, H = 8,608, p = 0,035*) show that this subscale also lags behind the 1st one. and 2nd
year students in accepting the benefits of the Google Classroom app and the overall report
showed that based on the data provided by all students of the course, the conclusion about the
benefits of the Google Classroom app is low (p = 0,35 *), but the minimum score should not be
lower (p > 0,05). The results of the third subscale "Communication and Interaction" (1st MR =
33,01, 2nd MR = 34,63, 3rd MR =455, 4th MR = 36,27, H = 2,852, p = 0,415), the results show
that the communication between students and teachers in the Google class app played a good role
in the learning of 3rd year students. And the rest of the courses have a permanent intake. The
results of the fourth subscale "Student Satisfaction™ showed that 3rd and 4th-year students
showed positive, even good student satisfaction with the Google class application, but this does
not mean that 1st and 2nd-year students are negative, they also have a stable perception. If we
look at the total score of the result, then among the students surveyed, the thoughts of 3rd and
4th-year students about using the Google Classroom app in education show a positive and high
indicator (3rd MR = 44,61, 4th MR = 43,73), the score is lower for 1st and 2nd-year students (1st
MR = 30,21, 2nd MR = 34,94) because they have not yet fully used the Google Classroom app in
practical classes and have not fully mastered its functions.

Summing up the results of the questionnaire, a brief review of research questions was
carried out. In relation to the first research question, the analyzed result solution (x = 3.1971)
showed that this quantitative measurement is higher than the standard one, and it was found that 154



students' perceptions about using the Google Classroom application in teaching were positive.
The results obtained in connection with the second research question were to determine the
perception of males and females regarding the use of the application, quantitative statistics
obtained from the questionnaire results (male = 35,5; female = 35,5) showed that there are no
differences in their perception, but on the contrary, they are equal. The conclusion adopted in
connection with the third research question was devoted to identifying the presence or absence of
differences in the perception of students of 1st, 2nd, 3rd, and 4th-year students. The result
achieved was (p = 0,077), which indicates that quantitative statistics did not show differences in
perception, despite the difference in the courses of the students surveyed.

Analyzing the above data, several findings were drawn. The attitude of undergraduate
students towards the use of the Google Classroom app has been a positive and important
contribution. The Google Classroom app is not just an application used in online or distance
learning, it can also be used in traditional education, for example, to quickly and simultaneously
distribute a large number of educational materials. In addition, we can use Google Classroom not
only in teaching, it also has other internal tools. In the application, students can freely switch with
each other through the Gmail structure, write and create study materials through Google Drive,
Google Docs and Sheets structures, use the Google calendar structure to plan their time and
schedule, and can also use the Google Meet structure in a meeting at various conferences [1]. The
Google Classroom app can be used equally in both traditional classrooms and online classrooms,
and the use of these two methods at the same time improves the quality of classroom learning and
increases student interest in lessons, as well as develops the level of creative and critical thinking
[2]. The use of Google Classroom during practice sessions has a positive effect and strengthens
the bonds between students and teachers, highlighting the role of student activities in the
classroom [3].

The reason for our coming to the proposed hypothesis was learning motivation and its
results, which led to an increase in students' motivation to learn in the classroom. The use of
Google Classroom contributed to the emergence of new technologies in education in this class
(computer, telephone, interactive whiteboard, etc.). The life of modern youth is in independent
contact with new technologies. They are more interested in doing work using phones or
computers than doing it on paper or in a notebook [7]. This is seen as a new educational strategy.
Such a strategy will be the motivation that will push students to learn. The result, which comes
from the thoughts left by students in the survey they used in the study, showed that it was
preferable for students to modify, redo the learning material, or send it to a teacher or groupmate
[6]. The conclusion that comes up increases the motivation of students to learn and increases the
competence of students in working with new technologies.

Conclusion

This study found out that overall students are satisfy with of Google Classroom’s thus
show it is effective as an active learning tools. The results of the questionnaire conducted during
the study showed that students are satisfied with the presence of Google Classroom in their
studies. We need to widely disseminate the use of new technologies in education systems. The
use of Google Classroom in education is of great importance. It is not only a learning tool, but
also an application with great accessibility for the production of educational materials.
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METHODOLOGICAL PROBLEMS IN TEACHING FOREIGN LANGUAGE
VOCABULARY
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Abstract: The article deals with the methodological issues in teaching foreign language
vocabulary at the current stage of education. Lexicon is a set of words in a language, vocabulary.
In order to speak a certain language and master that language, the student needs a large
vocabulary. The main goal of teaching vocabulary is the development of oral and written
communication, that is, mastering the vocabulary of the English language based on semantic
accuracy, the abundance of synonyms, and the ability to use them appropriately. Currently, due
to the multi-functional nature of foreign languages, there is an increasing need to correct and
update the traditional model of teaching English in the methodology of teaching foreign
languages. The principles of cognitive linguistics and prototypical semantics are used in the
process of studying the vocabulary of a foreign language. Activation of cognitive processes in
learning a foreign language contributes to the personal development of students, qualitative
transformation of all types of information, ideas, and knowledge.

Keywords: foreign language teaching; learning a foreign language; vocabulary; cognitive
linguistics; semantics

The methodology of teaching a foreign language is rich with its history, as well as with
traditional teaching methods. Today, we can say that methodical science has reached a new stage
of the current stage of the socio-cultural situation of a society striving for globalization, namely, a
new level characterized by special requirements for the quality of teaching foreign languages,
and has created a new stage in its development. These processes depend on the multifunctionality
of foreign language in modern human life. On the one hand, language is a means of
communication that expands cultural and ethnic ties, develops the student's potential, his
professional self-realization. On the other hand, language contributes to the assimilation of the
world's spiritual experience, to the integration of culture on a global scale, providing an
opportunity for the full spiritual and cultural growth of each person.

Currently, teaching a foreign language is provided taking into account the personal
characteristics, needs, interests of students. The influence of social, cultural, economic, political,
psychological and pedagogical factors on the linguistic education system in modern conditions
has created an objective need to develop new methodological approaches that contribute to the
maximum actualization of the personal and intellectual potential of students, which activates
natural scientific interest in the rules of cognitology and the development of a cognitive
orientation in teaching foreign languages. The ideas of cognitive linguistics and cognitive-
communicative learning for different categories of students are described in the works of
scientists N. V. Baryshnikov, M. L. Weisberd, I. N. Vereshchagina, A. A. Leontiev, I. Mangus,
S. F. Shatilova, A.V. Shchepilova.

The formation of lexical and grammatical skills is one of the most important problems of
teaching a foreign language. Knowledge of the lexical and grammatical structure of the language
system and practical knowledge make it possible to form the verbal and semantic level of the
second-level linguistic personality of the student, otherwise it is impossible to enter into true
intercultural communication.

Prototype sematics, developed in the framework of cognitive linguistics, provide unique
opportunities for applying fundamentally new methods of forming lexical skills in a foreign
language lesson. At the heart of such methods is the use of human subconscious resources, which
contain deep conceptual ideas about each fragment of the surrounding reality. Representations of
this criticism can act in the form of their own mental images — mental images, the identification
of which allows the foreign language teacher to consolidate the Basic Laws of semantics and
lexical harmony in the student's mind.
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Learning the vocabulary of a foreign language is becoming more and more directly related
to the difficulty of memorizing the meanings of polysemantics. Students will need to write down
all the contexts of polysyllabic words in order to master its related structure. The meanings of
words are memorized when they meet some meaning of the same words in the learning process.
The student remembers the meaning of the word given to him and actively uses the same word
until it is time in another context. For example, if we take the English word “dust” in the Kazakh
sense as “ce0y”, then the student understands it in the meaning of “man”, which he met earlier,
and keeps the same image in mind. This happens every time you come across a given lexeme and
there is a need to perceive it or spread it to the interlocutor. Faced with a different environment,
taking a reference from the dictionary or relying on the teacher's explanation, the student absorbs
the new word into his mind. Theoretically, such a method, firstly, the process of mastering the
polysemantic word meanings by the student, can take a very long time, until he gets acquainted
with all possible contexts. Secondly, each time the assimilation of a new meaning is carried out
"from scratch”, that is, a new meaning is added to the already existing list, complementing the
catalog of separately existing meanings of a given word. From these premises it follows that the
student needs such a cognitive model of a polysemous lexeme, on the basis of all its meanings.

Therefore, in the methodological (psychological) aspect, we can emphasize the importance
of using prototypical meaning: the user constantly moves towards understanding that the
meaning of a word is not a "ready” unit taken from the "warehouse" of memory, but rather a
process of exiting the virtual meaning stored there. Thus, the user gets the necessary general idea
of the relationship between the levels of language and speech, their participation in the realization
and interpretation of each meaning of each word: the lexical prototype shows the general content
of the word and, as well as its potential for embedding in specific individual meanings(Language
Level) [1. p 159].

Linguistic cognitivists insist on the existence of some semantic invariant that unites all the
meanings of a polysemantic word. In turn, the study shows that not all meanings of a
polysemantic word can arise from a non-nominative derivative, which confirms the existence of a
high degree of its abstraction (I. K. Arkhipov, S. A. Pesina). Given the links between the
practically existing optimal nature of the processes of actualization of meanings and the possible
"simplicity” of the mechanisms of encoding and decoding verbal signs, it is obvious that "on the
one hand, the phenomena of the human psyche, including language, will never be fully
understood... on the other hand, for a person who has mastered a language, even if he does not
know all its intricacies, the basic mechanisms for its use are clear and predictable, and from this
point of view, the language is simple™ [2. p 79-80].

Let us turn to scientific research on the way of storing information about the word in
human memory. So, psycholinguists believe that "in the memory of an individual person, all the
semantic variants of all the words familiar to him simply cannot be stored in a discrete form." [3.
p 19]. Native speakers, without special training, cannot name all the variants of some polynomial
word, and may not even know the existence of some variant. Thus, the specific approach of
cognitive linguistics to polysemy lies in the fact that it questions the position of traditional views,
according to which the derived structure of a word in polysemy is characterized only by a
hierarchy of this type, when “the dominant role is always played by one main meaning; all other
values are directly or indirectly subordinate to the main one™ [4. p 59]. This role is played by the
systemic meaning of the word (the meaning of the word at the level of the language system. - V.
J.) as a mental format of knowledge and experience. It seems quite fair that 1. K. Arkhipov said:
"the inability or unwillingness to distinguish the real systemic meaning of a language unit from
other, often very important factors in the formation of the meaning of pronunciation leads to a
distortion of the language system™ [5. p 46]. From his point of view, D. N. Shmelev considers
diffusiveness - the decisive factor determining the semantics of a polysemantic word. He believes
that the reluctance of lexicographers to reflect this in the dictionary, the refusal to include
unknown examples in the dictionary, significantly violates the idea of the semantic structure of
the described words [6. p 32].

In cognitive linguistics, the thesis on the blurring of the boundaries of the lexical meaning
of individual words and the meanings of a polysemantic word is accepted - this is the thesis on 158



the presentation of a language as a continuum, where there is no limit between lexical units. The
word is not something that is given the meaning once and for all, given to this or that sign.
Meanings change under the influence of linguistic and extralinguistic factors, which are
characterized by the absence of clear, fixed boundaries, which are characterized by some
ambiguity and uncertainty leading to the possibility of further semantic development [7. p 13].
However, the question of the boundaries of lexical meaning is always of interest to linguists,
since we need to consistently and systematically describe the vocabulary of the language and the
processes of its functioning [8. p 19].

According to research in the field of prototypical semantics, each name of an object is
assigned to it for a reason. The name is based on a person's idea of a certain object, such a
representation, in which people unconsciously emphasize one of the features of the object as its
main feature. Using the word "TV-set" in speech, we give the idea of «reneaumap curHasbH
TapaTyFa apHaJFaH OeJIKTep >XHUBIHTHIFB», since the word "set" means «rom, »xuHaky. For
example, when mastering the lexeme “mouth”, it is suggested that it is not a nominative
derivative meaning (NDM) “an opening consisting of lips and space between them, which is used
for eating and speaking”. This word can explain metonymic uses such as “a grimace made with
the mouth” or “to have a number of mouths to feed”. However, the metaphorical uses of “mouth
of a bottle”, “mouth of a river”, “mouth of a street” cannot be considered as a derivative of this
NDM: at a new, higher level of abstraction, they are too abstract and are the result of a revision
of the entire semantic structure at one level. Here the analogy to the image of the human mouth
can be allowed with great convention. Thus, the abstraction "an opening through which
something (somebody) passes in either direction” can be proposed as the basis for the formation
of all metaphorical meanings [9. p 179-184].

Let's look at the English word “impression”, the analysis of the semantic structure of this
lexical unit allows us to conclude that its meaning is based on the image of «KbICBIMMEH
»kacanran Oacma». This idea is consistently repeated in the various senses of the word: acep,
6acma, Oacma, 6acbutbIM (KiTanrap), xep, GoH. Analyzing the English word “nest” in the same
way, we can conclude that the main sign of this meaning is «kabarrtay». Thus, we can explain the
meaning of the expression “nest of boxes” - boxes built into each other and forming multi-
layered walls. Using this method, the student is assumed to be able to give an adequate English
name to any object, just like native speakers, even if they do not know the exact matches.

Only by experiencing this mental image, by trying the way of thinking of a native speaker
of the language being studied, can students reduce the number of mistakes they make when using
foreign language vocabulary. So, if we take the meaning of the word face “the front part of the
human head" as a starting point, then we find that the meaning of this lexeme in NTM does not
reveal the mechanisms of portable formation. The "non-translucent” prototypical basis of
meaning makes it difficult to use this unit in an unfamiliar context. The face created on the basis
of cognitive analysis acts as the core of the meaning of the word "functionally primary exterior
surface (of any object)". The same semantic invariant that makes up all figurative meanings of a
given lexeme: six metonymic and ten metaphorical meanings [10. p 50-51]. By mastering this
concept, students can accurately translate or interpret any meaning of a given word in any new
context.

It should be noted that the pronunciation methods developed within the framework of the
prototypic theory of meaning are based on the position of "approach” (coincidence) or
"divergence" of cognitive models representing the same elements of reality in native and foreign
languages. Differences in the mental images corresponding to the lexemes of the mother tongue
and the studied languages cause linguistic interference, resulting in communicative failures and
other types of errors. Since the student does not have the necessary skills and knowledge to
perform such an activity, it is the teacher who provides this information and the methods of
searching for it. The question is whether the teacher has an appropriate methodology or an
appropriate vocabulary based on cognitive principles, where the definition of a word is governed
by its cognitive model or the prototypical meaning underlying the lexical meaning of that word.
Thus, the methodology of foreign language teaching can use the principles of cognitive
linguistics for its purpose.
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In conclusion, it should be noted that while learning a foreign language, along with its
grammar and vocabulary, we receive a new picture of the world. The intermediary in the process
of transfer and assimilation of the foreign language image of the world is to teach, provide and
control the implementation of mutual projection of communicative and cognitive structures in the
process of speaking in the language being taught. The role and place of the prototypic semantics
and cognitive approach, and the lexical side in particular, in the system of teaching foreign
languages in general requires comprehensive research and further development. At the same
time, the cognitive approach to teaching vocabulary should be considered as a systematic didactic
object with methodological significance for the science of methodology. Its use provides the
function of activation and developmental learning based on the realization of the laws of
cognitive activity.
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Abstract

Language teaching obtains lots of approaches; one of wide-spread is task-based learning
(TBL). TBL is a modern, widely utilized approach, which tends to be student-centered. For
making an effective way of enhancing new information TBLT was found efficient. This study
aims to investigate students’ attitude towards TBL. Research study was carried by quantitative
research design. All over participants: were 87(73 female, 14 male), who were current 1%, 2",
and 3 year students of Yasawi International Kazakh-Turkish University. Survey was
implemented to collect data, which identified students’ attitude towards TBL and was sent via
WhatsApp. To analyze the data the Statistical Package for the Social Sciences (SPSS) 23.0 was
used. Survey consisted of 20 items, to reach the aim of the study. Analysis of Mann-Whitney U-
test and Kruskal Wallis H-test performed results. After analyses it was revealed mid-positive
attitude of learners. However, analysis figured out troubles of students while acting in front of
class. The results of this study may suggest teachers to co-work with students out of class in
order to overcome modesty. For students it was suggested to raise self-confidence.

Keywords: TBL, attitude, survey, ELT department students.

Introduction
In early 1980s after appearing a Communicative Language Teaching, more emphasis were
given to TBLT which facilitates learners the usage of language [1, p. 124]. TBL is directed not at
the production of grammatical or lexical accuracy but mainly at the task [2]. Task-based learning
is another way of teaching, where students are given concrete task to achieve usage a
communication is required, furthermore it helps students with defined goal to achieve and
language is instrument [3, p. 2]. As key points of class projection consist of carefully selection
tasks corresponding to the topic, task completion includes pre-task, main task, post-test [4, p. 3].
Tasks are a notional part of EFL class. Types of tasks were asserted by Willis, as he claimed
simple task might be one type; however task which more complicated might consist of two or
more types. As a task were classified “listing”: main goal which have been faced is being
completed a draft version of mind-map. Then, arranging and categorizing: the main result is
arranging and categorizing in accordance with specified criteria, which also has own way of
development: progression, positioning, grouping, and the last is sorting. As a next types were
classified contrasting, issue solving, sharing an individual experience, artistic assignments [5, p.
149]. Also, Willis pointed out the framework of TBL.:
Stage 1: Pre-task
v' Teacher introduce the topic of the lesson, gives an appropriate instructions,
ensures students to get a point of the lesson
v' Students listen carefully to the teacher, take a note of new words
Stage 2: Task circle
v' Tasks must be completed by students in pairs or by group work. Teacher is
surveillance.
v" Planning. Students do rehearsal in order to report what are they completed make
sure of draft version of an assignment. Teacher is an adviser, consult next step
v" Report. Students demonstrate their report. Teacher acts as a court, chooses who
will be next speaker, gives constructive feedback.
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Stage 3: language focus (Analysis and Practice)

v' Analysis. Students have complete rational comprehension of language aspects.
Teacher examines activities with the class.

v Practice. Teacher is aware of self-confidence of learners’ comprehension. Students
look through another aspects which appear in the context. [5, p. 155]

TBL teaching is an effective strategy which enhances general skills as listening, speaking,
writing, reading skills as well. As Bobojonova et al. claims properly chosen assignments is key
tenets of TBL, appropriate assignments promotes effective completion of task and facilitate
strong group work [6]. During completion a task making discussion as well is a part of TBL,
where teacher and learners share opinions regarding a context [7, p. 318]. The peculiarity is that
students can identify their weaknesses and mistakes in the implementation of which the teacher
explains how to correct and avoid these mistakes. Students should accept their mistakes as part of
improving their knowledge and the teacher only encourages the student. Otherwise, punishment
from teacher, student might be found oversensitively, which will regress the process of learning.
Crucial part is teachers’ role which engages each learner to the lesson [8].

As Jeon and Hahn suggests that essential component of the task-based framework are
purpose, evaluation, classroom setting, and activities. Each class requires an assessment, all
goals, assignments must been evaluated. Evaluation might be done by their achievements based
on tasks [9, p. 126]. Assessment in general meaning is necessary in order to identify all learner’s
knowledge skills collected during the training period. With each student’s answer, the teacher
subconsciously evaluates him; moreover, a highly qualified teacher is in constant assessment of
the achievements of his student, regardless of whether this assessment is official or not [10, p.
45]. The purpose of assessment is to give a clear progress of the student in an objective manner.
Assessment distinguishes into formative and summative [11, p. 3]. Formative assessment that is
carried out during the learning process to determine the learning process and carries the second
naming evaluation for knowledge, whereas summative assessment refers to the ended evaluation
of an educational term, which come out as tests, control assignments and pertains as evaluation of
knowledge[12, p. 1]. Learner’s perception of assessment is not less important. Learners do not
always correctly comprehend this or that evaluation, forehanded feedback or feedforward,
feedforward is essential as well. Feedforward is directly connected to future, as recommendation
for avoiding errors in future life, giving correct strategies for improving as a next step [13, p. 56],
however providing feedback is directly duty of the teacher, which contains information about
their intensity laxity, points the problems[14, p. 1].

Purpose of study

Purpose of current study is to examine the attitudes of undergraduate students to task-based
learning.

Research Questions

1. What is the general attitude of students towards task-based learning?

2. Is there any distinction in attitudes of students’ towards task-based
learning regarding their gender?

3. Is there any distinction in attitudes of students’ towards task-based
learning regarding their years of study?

Methodology

Research design. The data collected through survey method was interpreted descriptively.
Descriptive study aims to describe the existing values. The investigating person does not change
any values. Descriptive articles may not only describe but also compare values [15, p. 8].

Participants. In order to reach the aim, 87 participants took part in a survey. Participants
were 1%, 2" 3" year students of International Kazakh-Turkish University, where females were
73, males 14 participants. Convenience sampling method was used to collect the data.
Convenience sampling is an easy option to collect data that was available for researcher [16].

Data Collection instrument. The instrument was adapted from Gardner’s
attitude/motivation test battery [17]. Originally instrument consists of 104 item, however in order
to achieve the purpose was used only appropriate 20 items adopted by Bagheri et al. [18]. 162



Responses were ranged between “5”- strongly agree, “4”- agree, “3”- neutral, “2”- disagree, “1”-
strongly disagree. According to the results of Bagheri et al. the reliability of the study was found
as «= 0.80. The internal reliability of current research was calculated as 0=0.804

Data analysis. To analyze a data the Statistical Package for the Social Sciences (SPSS)
version 23.0 was used. As a first step, the negative items 1,14, 20 were reverse coded, which
values were changed as “5-17, “1-5”, “2-4”, and “4-2”. For responding the first research
question the descriptive statistics for analyzing the general attitude of students towards task-
based learning was used. Further, the test of normality was executed, which exposed that
distribution of the responses was not normal. In order to compare the difference between male
and female participants’ attitudes Mann-Whitney U test was performed. Kruskal Wallis H test
was employed in order to calculate differences between 1%, 2" and 3" year students.

Findings
To find out the general attitudes of students towards the Task-based learning descriptive
statistics were performed, which results were shown in the table 1. The general concept of
descriptive statistics is that it is used to describe the current state of variables [19, p. 60].
Table 1. Descriptive Statistics

Mi Ma Me Std.
N nimum ximum an Deviation
total 25 3,3
87 0 3,85 603 ,30908

The values were ranged between 2.50 and 3.85, while the average value was 3.36 with
standard deviation 0.30. The result of mean shows an adequate level of attitude of learners
towards the use of task-based learning (X=3.36). For giving detailed description of the items
descriptive statistics were employed to the items.

The highest mean score belongs to the item 12 “It embarrasses me to volunteer General
English answers in our English class” was found as X=3.93, indicating that the students don’t
feel themselves confident to answer in the class voluntarily. Next item with the highest mean
score is item 13 “I make a point of trying to understand English reading topics for helping my
classmates in groups.” Mean of the item was found X=3.75. The results denote that relationships
between group mates are close and they are willing to help each other. As a lowest results were
found next items. Item 2 “I look forward to going to English class because I do various activities
in my English class” indicated X=3,1839, by the result it is understandable that students are not
desirable to attend English classes. Following is the item 1 “I don't get anxious when I have to
answer General English questions in my English class” analysis revealed X=2.80, which shows
that students feel nervous to answer the general English questions. However, the lowest score in
the item 14 “I do not understand why other students feel nervous about giving roles in different
topics in my class.” with the X = 2.55, considers that students with high self-confidence cannot
be tolerate with students with low self-confidence.

To discover is there any distinction in attitudes of students’ towards task-based learning
regarding their gender Mann-Whitney U test was managed.

Table 3. Mann-Whitney U test

g Mean
ender N Rank U p
total fe 5
male 73 43,99 10,000 991
m 14 44,07
ale

In accordance with the table above, it can be said that there were not any differences
between male and female participants regarding their attitudes towards the use of task based
learning (U=510, p=.991). Mean rank of female participants were MR=43.99, while mean rank
of male participants, in according to analysis, were indicated MR= 44.07. Here, it is clear that
male and female have equal attitudes towards the use of task-based learning.

As a last step, in order to find the answer to the third research question “Is there any
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distinction in attitudes of students’ towards task-based learning regarding their years of study?”
Kruskal Wallis H test was performed. The results of the analysis were presented in the table 4.

Table 4. Kruskal Wallis H test

Mean h p
Year of study N Rank
total 1st year 2 33.36 2,458 ,293
students
2" year
students 57 43,05
3" year
students 23 49,59

According to the results given in table above, there were no any statistically significant
differences among the students of the first, second and third years. However, if to analyze the
results according to the mean rank scores, although the attitudes of students of all courses are
positive, the third year students attitudes towards using the task based learning is more positive
(MR=49.59), followed by the second (MR=43.05) and first (33.36) year students, who showed
the lowest scores than their counterparts.

Discussion

The main aim was to investigate the general attitude of learners’ towards TBL. The
students were given a survey consisting of 20 items, in order to achieve a goal of research paper.
As a point of research, results (section Findings) revealed generally positive attitude regarding
TBL, which were presented in Table 1. After, analyzing attitude was carried out the descriptive
analyses of each item to be clearer. The results of the highest item 12. “It embarrasses me to
volunteer General English answers in our English class”, can be understandable that students shy
to answer voluntarily. It might be caused by occasion of being ridiculed by group mates or by the
virtues of the character lack of self-confidence. In the period of studying, it might often been
faced such kind of situations when students are afraid of being ridiculed by peers. However,
learning language requires being brave to respond. As a next highest point of an item 13 were
found “I make a point of trying to understand English reading topics for helping my classmates in
groups”.

Muhammad Badrus Sholeh found out one the benefits of TBL is unity of peers, where they
may utilize any vocabulary and grammar they know, share opinions with each other where their
trust enlarges and negotiation broads[20, p. 6]. Bhandari supports that TBL enhance collaborative
learning, with the help of it students get rid of fear working in groups/pairs [21, p. 4].

Lowest results were shown in the item 2. “I look forward to going to English class because
I do various activities in my English class.” Here, it might be divulged the students who have
desire of real intension of learning language are little. The periods after graduating schools,
students are forced by their parents to study exactly in language department, that is why one of
the reasons when students are not intended to attend the English class. 1. “I don't get anxious
when | have to answer General English questions in my English class.” Straight-A student have
no troubles to reply for teachers question. 14. “I do not understand why other students feel
nervous about giving roles in different topics in my class”. Mostly often students with high
scores are not treat with understanding to their peers, in the meeting stage of freshmen it is
normal because they are not assimilated to each other and being a little bit selfish.

Goal of the second research question was to figure out distinction between male and female
students. Outcomes which were shown in the Findings sections reports no distinction between
male and female, and having pretty positive attitude towards TBL.

Obijective of the last research question was to withdraw if there any differences between
freshmen, sophomore, and junior students. Outcomes announced little difference in mean values
between freshmen and junior students, reason for this is 3 year students are adjusted to student
life, and feel more confident than the 1% year student. However, the results between 1%, 2nd and 164



3" year students show no significant difference.

Here defined advantages of TBL: (1) flexibility of concentration from teacher to student;
(2) increasing enhancement of language, not only achieving a goal; (3) abstract knowledge
utilizes in reality; (4)Assignments help to meet students’ instant needs and provide the basis for
creating interesting activities which will cover their interests[3].

Conclusion

The aim of the paper was to examine learners’ attitudes towards TBL. After making a
survey and analysis it was revealed positive attitude of students. Furthermore, it was revealed the
lack of confidence in the class. Results revealed that students have problems with self-confidence
and feeling shy in front of class. Moreover, lack of confidence might be caused by atmosphere in
the class.

Several suggestions were given to teachers. Teachers, generally, are playing a major role in
the class.

> Tasks should be adapted to learners’ levels, age, and interest.

> An atmosphere of organized task-based class must engage students’ to the
task.

> Teacher must have an alternative assignment for the classroom
management.

> Teacher must be flexible to each situation which might exist in the class to
prevail obstacles.

> Pre-service teachers must enlarge their knowledge about TBLT and
correctly implement it in the future.

> Teachers should encourage students in the class. Talk to students and try to
raise confidence of students.

> Co-working out of the class helps to overcome shyness.

Another suggestion made for students: (1) learn language by own desire, without force
from others; (2) be adaptive to each condition; (3) boost self-confidence.
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Abstract. Mobile-assisted language learning (MALL) is a subfield of the growing research field
of mobile learning (mLearning), which has attracted increasing attention from academics. This
study provides a systematic review of MALL research in a specific area of second language
acquisition between 2018 and 2023 in terms of research approaches, methods, theories, models,
and outcomes in terms of language knowledge and skills. The results show that research on the
use of mobile technology in different aspects of language learning supports the hypothesis that
mobile technology can enhance learners' second language acquisition. However, most of the
studies analyzed were experimental, small-scale, and conducted over a short period of time.
There is also a lack of cumulative research; most theories and concepts are only used in one or a
few articles. This raises questions about the reliability of the findings over time, with changing
technologies and in terms of scalability. In terms of acquired language knowledge and skills, the
main focus is on learners' vocabulary acquisition, listening and speaking skills, and language
acquisition in general.

Keywords: Mobile Assisted Language Learning, MALL, mobile learning, second language
acquisition, mobile technology

Introduction

In today's society, people are living really interesting days in terms of technology. They
have characteristics such as the digital generation who are used to multi-tasking, active,
connected, and comfortable learning environments. In parallel with the development of
technology, the mastery of English as a second and foreign language has become even more
important in national and international communication. Therefore, it is very important to provide
a favorable environment and learning environment for students to learn English. Moreover,
developing various materials and methods for learning English is a major concern. It is very
important to have more facilities or a new way to support learners to learn English in a different
way. Due to its accessibility and universality, Mobile Assisted Language Learning (MALL) as an
approach to learning English as a foreign language is considered a promising technology for
teaching a language in a learning environment [1].

Davie and Hilber define MALL as the use of mobile devices such as digital personal
assistants (PDAs), ordinary mobile phones, smartphones, tablet computers, and Android or mp3
players, all of which are used as educational tools to support language learning [2]. A study
conducted by Kondo, M., Sakamoto, K., et al. found that MALL helped students improve their
performance on the TOEIC listening and reading tests [3]. MALL also helps students to improve
their writing skills [4]. This suggests that MALL applications can be used as an effective mobile
language learning tool [5].

MALL is associated with the use of technology in language learning, particularly mobile
phone technology. Unlike traditional learning, MALL does not require learners to sit in a
classroom or at a computer to receive learning materials [6]. MALL is being developed to help
students learn in new ways; it is about how students can learn anywhere, anytime. Just as
students have the opportunity to learn a second language in a classroom or in a specific area, it is
also possible for them to learn anytime and anywhere using their mobile phones [8]. This
learning tool offers many advantages such as easy access to resources, ease of use, and low cost
[9]. These factors allow language learners to access learning materials and communicate with
their teachers or facilitators and peers without the time and space constraints [6].
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The use of technology, especially mobile phones, in classroom activities can help to

achieve learning goals such as providing support at all stages where learning is difficult,
increasing student achievement, and reaching students who would otherwise not have the
opportunity to participate in education [10]. Many students will be able to make better use of
these opportunities, but they will still need help [11]. As there has been a great deal of research
on the use of mobile phones in English language learning, and as students are increasingly
interested in practicing their English language skills, researchers are interested in conducting
research based on this behavior.
Due to its portability, mobile technology is a growing trend in modern life in a wide range of
activities such as communication, entertainment, banking, and education [9]. One of the reasons
why mobile devices are more accessible to all types of users than computers is their low cost
[12]. MALL can be seen as an ideal solution to language learning barriers in terms of time and
space.

This review covers a wide range of empirical research on the use and effectiveness of
MALL published in English between 2018 and 2023, focusing on methodological, theoretical,
and linguistic knowledge trends in second and foreign language teaching.

Methodology

The articles cover the following topics: effects of mobile technology use in a foreign
language and second language learning, learners' technology use and attitudes or intentions,
empirical studies, overview and summary of MALL and CALL research (with a focus on mobile
technology use), mobile technology in relation to language learning in educational settings
published in peer-reviewed journals and conference proceedings during the period 2018-2023,
effects of technology use on the acquisition of language knowledge and skills (reading,
vocabulary learning, writing, etc.).
All identified articles and conference papers were analyzed to assess the quality of the articles in
terms of theory, approach, methods, and themes applied, using the Gronlund and Anderson
model [13]. After accessing the relevant literature, the measures and findings/results of the
articles were analyzed. Secondly, the approach and method were analyzed to assess the
credibility of the claims made in the articles. Finally, the articles were analyzed to determine the
focus of language skills when using mobile technologies in second and foreign language learning
and teaching. As most of the articles analyzed are from highly ranked and cited journals, the
methods and approaches used can be trusted in terms of quality and reliability.

Thirty — eight studies on MALL were reviewed. The studies are discussed below.

Year | Author Themes of articles
1 |2018 | Omer Ozer, | Presented the effect of mobile-assisted language | technological
Figen Kilig learning environment on EFL students’ academic | learning
achievement, cognitive load and acceptance of | concepts
mobile learning tools
2 | 2018 | Azli, W. U. A. | Discussed of the usage of Mobile Assisted | theoretical
W., Language Learning (MALL) in English as a | development
Shah, P. M., & | Second Language (ESL) learning among
Mohamad, M. | vocational college students
3 2018 | Ali Abbas | Studied the impact of Mobile Assisted Language | technological
Alzubi Learning on learner autonomy in EFL reading | learning
context at Najran University in Saudi Arabia concepts
4 | 2018 | Qian Kan & | Investigated Mobile- Assisted Language Learning | theoretical
Jinlan Tang among adult distance learners in China. development
5 | 2018 | Mojdeh Discussed Iranian male and female EFL learners’ | theoretical
Ebrahimi perceptions toward the use of Mobile Assisted | development
Dehkordi Language Learning.
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6 | 2018 | Yoon Jung Kim | Examined the effects of Mobile-Assisted Language | technological
Learning (MALL) on Korean college students’ | learning
English-Listening Performance and English- | concepts
Listening anxiety
7 | 2019 | Fidel Cakmak | Presented a conceptual framework of MALL | theoretical
design principles and dimensions, and review | development
existing MALL studies
8 |2019 | AliM. M. etal. | Discussed Pakistani  learners’  perceptions | technology —
regarding Mobile Assisted Language Learning in | centered
ESL classrooms. concepts
9 |2019 | Qing Ma & Tai | Studied university L2 learners’ voices and | theoretical
Po experience in making use of dictionary apps in | development
Mobile Assisted Language Learning (MALL)
10 | 2020 | Darsih, E., & | Discussed EFL learners’ perceptions toward the | theoretical
Asikin, N. A. use of mobile applications in learning English development
11 | 2020 | Okumus Examined the effect of Mobile Assisted Language | theoretical
Dagdeler Learning (MALL) on EFL learner’s collocation | development
learning
12 | 2020 | Qi Xu Applying MALL to an EFL listening and speaking | technological
course: an action research approach learning
concepts
13 | 2020 | Alhadiah, A. Studied EFL learners’ experience of a MALL | theoretical
based vocabulary learning tool development
14 | 2020 | Nariyati N. P. | EFL pre-service teachers’ perception toward the | technology —
L.etal. use of mobile assisted language learning in | centered
teaching English concepts
15 | 2020 | Mehedi The effectiveness of Mobile Assisted Language | technological
Hasanl, A. B. | Learning (MALL) on ESL listening skill learning
M. Shafiqul concepts
Islam
16 | 2020 | Muntaha The Use of Mobile —Assisted Language Learning | theoretical
Sabbar Jebur (MALL) by Iragi EFL College Students' and their | development
Attitudes Towards it
17 K.S. Dewi et.al | QUIZIZZ effect on students’ grammar mastery in | practical
2020 higher EFL classroom based Mobile Assisted | development
Language Learning (MALL) development
18 | 2020 | Ali M M., Asad | Utilizing Mobile Assisted Language Learning | technological
Z., MoghalS. (MALL) for Teaching English to Non-Formal | learning
Learners in Pakistan concepts
19 | 2020 | Soulaya Lestary | Perceptions and Experiences of Mobile-Assisted | technology —
Language Learning for IELTS Preparation: A Case | centered
Study of Indonesian Learners concepts
20 | 2020 | Olga Viberg et. | Mobile-assisted  language learning  through | practical
Al. learning analytics for self-regulated learning | development
(MALLAS): A conceptual framework
21 | 2020 | Pham Thu Tra | Mobile-assisted language learning in a university | technological
context in Vietnam: students’ attitudes learning
concepts
22 | 2020 | Alfi  Hidayatu | Pronunciation learning, participation, and attitude | theoretical
Migawati enhancement through MOBILE ASSISTED | development
LANGUAGE LEARNING (MALL)
23 | 2020 | Mariam Al- | The Role of Mobile-assisted Language Learning | technological
Shehab (MALL) in Enhancing the Writing Skills of | learning
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Intermediate IEP Students: Expectations vs Reality | concepts
24 | 2021 | Butarbutar R. et | Using Mobile-Assisted Language to Encourage | theoretical
al EFL development
Learning among Indonesian Learners of English
25 | 2021 | Rui Li Effects of Mobile-Assisted Language Learning on | theoretical
EFL/ESL Reading Comprehension development
26 Muhammad Exploring the effects of Instagram as a Mobile- | practical
2021 | Mooneeb Ali Assisted Language Learning tool on EFL learners | development
27 | 2021 | Cicih Nuraeni Maximizing Mobile-Assisted Language Learning | technology —
(MALL) amid Covid-19 Pandemic: Teachers’ | centered
Perception concepts
28 | 2021 | Sulaiman Adoption of Mobile Assisted Language Learning | technological
Alnujaidi (MALL) in Saudi Arabian EFL Classrooms learning
concepts
29 | 2021 | Rahmah The Utilization of Mobile-assisted Gamification | practical
Fithriani for Vocabulary development
Learning: Its Efficacy and Perceived Benefit
30 | 2021 | Namaziandost | An Account of EFL learners' Vocabulary Learning | technological
E.etal. in a MobileAssisted Language Environment: The | learning
Case of Rosetta Stone Application concepts
31 | 2022 | Kyeong-Ouk Facilitating Sustainable Self-Directed Learning | practical
Jeong Experience with the Use of Mobile-Assisted | development
Language Learning
32 | 2022 | Lei X, Fathi et | The Impact of Mobile-Assisted Language Learning | technological
al. on English as a Foreign Language Learners’ | learning
Vocabulary Learning Attitudes and  Self- | concepts
Regulatory Capacity
33 | 2022 | Safiye Ipek | Training on multimodal mobile-assisted language | theoretical
Kuru  Gonen | learning: a suggested model for pre-service EFL | development
and Giilin | teachers*
Zeybek
34 | 2022 | Phetsut, P., & | Effectiveness of Mobile Assisted Language | technology —
Waemusa, Z. Learning  (MALL)-Based Intervention  on | centered
Developing Thai EFL Learners' Oral Accuracy concepts
35 | 2022 | Mohammad Mobile-Assisted Language Learning and Its | technological
Aliakbari  and | Effects on Learners’ Speaking Development learning
Mahsa Mardani concepts
36 | 2023 | Rui Li Effects of Mobile-Assisted Language Learning on | technological
EFL Learners’ Listening Skill Development learning
concepts
37 | 2023 | Marsika S. et | Mobile Assisted Language Learning (MALL): | technological
al. Exploring the Students’ Experience on Listening | learning
Activities concepts
38 | 2023 | M.Labib Al | The use of YouTube as a supporting media for | technological
Halim & Moh. | learning English through MALL (Mobile Assisted | learning
Arifin Language Learning) approach during limited face- | concepts

to-face learning

Discussion and Conclusion
This review has attempted to provide an overall picture of research trends in MALL with
a focus on second and foreign language acquisition published since 2018 in terms of research

approaches, methods, theories, models, and results. Which theories, research approaches, and ;;q




methods are used when analyzing MALL? Which aspects of MALL are being researched? What
are the results obtained so far and what research gaps exist?

When the research topics of the articles were analyzed, three main categories were found, namely
"technological learning concepts” (e.g. mobile device-supported peer-assisted learning),
technology-centered concepts™ (e.g. SMS-based learning), and "learning environment. " with two
subgroups: "theoretical development” (e.g. contextualized meaning making) and "practical
development™.

Three main themes were identified. Firstly, technological concepts of learning, where mobile
learning and MALL, in particular, are often seen as separate forms of learning, often alongside
more established learning theories such as constructivism and collaborative learning. A range of
other approaches to learning such as situated learning, mobile learning; authentic learning, and
self-paced learning are discussed when exploring individuals' adoption and integration of mobile
technologies in their language learning.

Second, techno-centered concepts focus on technology itself as a means of
communication between the learner and the content as well as teacher and learner where a shift
from sms-based learning towards the development and use of mobile language learning
applications in form of intelligent multimedia tutorial systems is noticeable.

Finally, the learning environment theme focuses on theoretical development and practical
aspects of such environments. Much attention is paid to the different contexts of formal and
informal learning, and how mobile technologies are available and can contribute to the
individual’s language learning acquisition in these different situations

In terms of acquired language knowledge and skills, most of the articles reviewed examine
vocabulary acquisition, listening and speaking skills, and language acquisition in more general
terms. The review finds several suggestions for the benefits of language learning in the use of
MALL, such as integrating mobile technology into both formal and informal contexts; the ‘fun’
moment when engaging learners in authentic learning contexts; the contribution of learners to the
construction of learning content; the use of mobile devices to support the practice of acquiring
listening and speaking skills effectively, etc.

There are also a number of studies that attempt to analyze the results in terms of learners'
language proficiency. However, as most of the studies were implemented in a short period of
time and involved a small number of participants, the results are not conclusive in this respect.

Are there research challenges that require further research in the field of MALL research
and what can be suggested for further research?

There are no empirical studies that provide concrete evidence on how the use of mobile
technology can improve an individual's language learning outcomes. Longer studies and larger
test groups are needed to ensure reliability. In terms of language knowledge and skills, there is a
need for more empirical cases that more specifically test how mobile technology can support and
improve learners' writing process, reading comprehension, pronunciation performance, and
second language grammar acquisition.

There is also a need for empirical research investigating possible changes in individuals'
learning strategies when using mobile devices in language learning in order to make the language
acquisition process more effective and to influence second and foreign-language proficiency
outcomes. It would also be useful to analyze the interconnection between individuals' learning
strategies, learning styles, and mobile technology use. Such knowledge would be an important
contribution not only to educators and learners but also to system developers. From a pedagogical
point of view, research on how the use of mobile technology affects individuals' time
management when learning a new language is necessary to understand whether this technology
can open up additional learning opportunities, for example in terms of time occupied.

Overall, more theory-generating research is needed that develops the theory of mobile
learning in MALL and builds new theoretical models to distinguish the field from other types of
technology-assisted learning such as CALL.
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Abstract. The article discusses the possibilities of using CLIL technology in teaching
English to engineering students. Practical recommendations are given on the organization of
practical classes in English with complete immersion of students in the language environment in
a foreign language, which is achieved using only non-translating teaching methods and methods
of integrated teaching of the English language (CLIL - Content Language Integrated Learning).
Particular attention is paid to the description of methods aimed at improving communication
skills and bringing to automatism certain language clichés used by native speakers, which is
achieved by using only authentic material. The author pays special attention to the development
of students' unprepared speech skills in English. That is achieved by using visual aids, audio and
video materials, presentation materials prepared in Microsoft Power Point, Prezi and other
information and communication learning tools in the classroom, as well as conducting classes in
non-traditional form (trainings, knowledge auctions, quests, quizzes and travel classes,
"brainstorming™ and others. In general, the use of the CLIL technology contributes to the further
improvement of English communication skills and the acquisition by students of such a level of
language competence in a foreign language, which will allow them to independently study
literature in their specialty, communicate directly with partners from foreign countries, and be
acquainted with their work experience.

Key words: English, CLIL technology, integrated English language teaching, professional
terminology, innovative teaching methods, and information and communication technologies.

Introduction

Nowadays, the role of the Republic of Kazakhstan in the international economic and political
space has significantly increased. Our country remains attractive for a large number of foreign
investors, and therefore the large influx of foreign specialists working in various industrial
companies is understandable. In this regard, the importance of English as one of the most
significant means of intercultural and business communication by citizens of the republic is
undoubted.

The current Dulatov University students are the future professionals of companies dealing
with mechanical engineering, IT (information technology) and software development, automation
and control system engineering, robotics, financial, railway, energy and other very crucial issues.

Therefore mastering English is the strategic point for them to be in touch with the modern
technologies and boost to the prosperity of our country. The first leaders of the country have
repeatedly paid attention to the importance of learning and knowledge of the English language.
So, in January 2017, in the annual Address to the people of Kazakhstan “The Third
Modernization of Kazakhstan: Global Competitiveness”, the First President of the country
Nursultan Nazarbayev noted that “today English is the language of new technologies, new
industries, new economy. Currently, 90% of information is created in the world in English. Its
volume doubles every two years. Without mastering the English language, Kazakhstan will not
achieve national progress” [1, p. 9].

The university educational process is based on the principles of visibility, logics, scientific
character and the implementation of interdisciplinary communications. The English language is
considered, first, from the point of view of a means of obtaining and exchanging information on
the specialty, which contribute to improving the level of professional training of university
students.

At the present stage of development of our society, English is one of the main means of
international communication. None of the areas of activity of a modern qualified specialist is 175
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impossible without knowledge of the English language.

Knowledge of the English language contributes to the familiarization of students with various
sources of information, including using the latest information technology tools, including the
global computer network "Internet”, especially information that is presented only in English.
Moreover, the relevance and necessity of the implementation of this program is determined by
the demands of employers and the needs of the labor market in highly qualified personnel who
use English in their professional activities.

Methods

We have outlined the importance of English learning by our students. English is necessary
both for establishing effective communication and for reading special, technical literature and
introducing international innovations and technologies. In this regard, we consider the appeal to
the issues of improving the methodology of teaching English very relevant and significant.

The effectiveness of teaching English, like any other subject, largely depends on the methods
used by a particular teacher during the lesson. The learning technology, which makes it possible
to ensure the achievement of the set goals with the greatest efficiency, is an integrative
approach, which is based on a principled assessment.

Integration is the unification into a single whole of previously disparate parts and elements of
the system based on their interdependence and complementarity in any component of the
pedagogical process. [2, p. 67]

If interdisciplinary communication is based on the functional-target similarity of the content
of different academic subjects, then integration expresses a tendency to combine elements into a
whole due to complementarity, compaction, and unification.

Therefore, an integrative approach to teaching the language of a specialty, which foreign
scientists called CLIL (Content and Language Integrated Learning), is an integrated teaching of
the content of the subject and a foreign language or subject-language integrated learning. [3, p.
29]

CLIL encourages the use of programs that develop the interpersonal, intercultural and
language skills that are in demand by today's employers. In general, integrated teaching of the
content of the subject has two goals, namely, the study of the subject through a foreign language,
and a foreign language through the taught subject.

Scientists identify the so-called “4 Cs” as the basis of CLIL:

1. Content - the content aspect of the subject discipline;

2. Communication - the communicative aspect, oral and written communication in the specialty;

3. Cognition - cognitive aspect, in the process of learning a language and a special subject,
students develop cognitive abilities;

4. Culture is a socio-cultural aspect, in the course of learning a language; students are
acquainted with the culture of the country of the language being studied.

The main properties of CLIL based lessons can be identified the following way (Figure 1):

176



R Authenticity

Variety of tasks

ofic )
Ne 0pensicaiom

Active learning

Safe learning environment

Figure 1

In general, at Dulatov University, teachers of English are actively introducing
communicative approaches in teaching listening, reading, speaking and writing skills. The
process of teaching English meets the requirements of modern Kazakhstani society and combines
all the best and most advanced technologies used in foreign language methodology.

Further, we shall have a look at various methods based on CLIL technology used at
Dulatov University English practical classes.

For example, we should mention the so-called competence-based approach to language
teaching that is regarded as one of the main CLIL tools effectively introduced during the lessons.
Generally, competence-based approach to language teaching does much for boosting students’
activity, which is realized through the introduction and implementation of an activity approach to
language teaching. Moreover, when teaching English for specific purpose at the university, a
competency-based approach is of particular importance, the main goal of which is not only to
equip the students with knowledge, but also to prepare them for life.

Students’ motivation plays a great role and it is targeted by the performance of creative
tasks frequently performed in small groups. The use of various visual aids of information and
communication technologies and game technology, that is realized in creation the environment
similar to situations of reality also provide the effectiveness of the lesson.

The most important feature of CLIL technology is complete "immersion" in the language
environment, which in its turn is achieved by the active use of various methods. In particular, the
process of teaching English to engineering students of Dulatov University is characterized by the
use of authentic materials in the formation of speaking and listening skills in English, interactive
methods, multimedia technologies, consisting of a number of computer training programs and
audiovisual teaching aids, contextual improvisation and role-playing games and etc. Moreover
the following CLIL method conscious-communicative method, considered the basis for students’
activity and efficiency in getting communicative skills.

Asking and answering problem questions, discussion of the most valuable and urgent
issues support for the developing of student’s critical thinking skills. Critical thinking skills can
be improved by the use of the situational modeling method. Moreover, the implementation of
experimental technology for creating a language portfolio as well as the project-based learning
technology can also provide the set goals realization. Conducting classes in the form of trainings
are not simply “interesting way of a lesson conducting”, but also makes students feel free in
communicative environment and get fluency in situations related to real ones.

When organizing English teaching educational process at the University, one should keep
in mind the fact that one of the most important approaches regarded as the effectiveness
guarantee is interactivity. The main feature of interactivity is the active interaction of students,
when literally none of the students is left aside. Moreover, the learning process itself is organized



in such a way that the tasks are not only aimed at and not so much to consolidate the already
studied material, but rather to learn new things.

Results

Let's consider the main results for the use of the above-mentioned CLIL technology tools
during practical classes for engineering students.

The fulfillment of creative tasks requires students not only to simply reproduce information,
but encourages them to search for their own solution. The main goal of such training is not only
to develop students' basic knowledge of a professional language, but also to acquire practical
skills in its application in scientific, experimental and research work.

Working in small groups is one of the most effective strategies, the implementation of which,
first, contributes to the individualization of learning and taking into account the individual
abilities of students, allows students with weaker language skills to feel more relaxed and
confident. The effectiveness of the work of students in small groups depends on the correct
formulation of the tasks themselves, which must be compiled taking into account the real
capabilities of the trainees and time management.

Game technology is one of the most frequently used means of activating the speech activity
of schoolchildren, however, within reasonable limits and well-thought-out forms, the use of
games in the classroom of a professionally oriented language can be fully justified. However, one
important point should be taken into account. A professional register of English necessary for
further practical use is studied by 3rd year students, i.e. a rather “adult” category of students, and
therefore the game, or rather its content, should not stand out from the general focus of the
material being studied and should not serve as a kind of distraction from the general outline of
the lesson.

As we have already mentioned, currently, English teaching at the University is also aimed at
developing students' critical thinking. This technology is aimed at improving the effectiveness of
training; increasing interest both in the material being studied and in the learning process itself.
The students better their ability to think critically and work collaboratively by seeking answers to
problematic questions. The technology for developing critical thinking skills includes
brainstorming and involves equal partnerships, both in terms of communication and in terms of
constructing knowledge that is born in the learning process. Working in the critical thinking
technology mode, the teacher ceases to be the main source of information, and, using technology
techniques, turns learning into a collaborative and interesting search.

Situational modeling is another of the most effective methods of teaching English at the
University. This method allows students to apply the knowledge acquired in the classroom in
other previously studied disciplines in language classes, to enter into a variety of relationships in
anticipated life situations or situations as close as possible to real ones, where the construction of
situational models actually takes place.

Project-based learning technology, which is a combination of research, search, problematic
methods, is actively used both in teaching the English language course and in teaching University
students the professional register of the English language. The technology of project-based
learning is aimed primarily at developing such personal qualities of students as independence and
initiative, allows taking into account the individual interests of students, contributes to the
development of their creative abilities and develops their imagination and curiosity. The project
method improves students' research skills, teaches them to work in a team, lead a discussion and
solve problems. The project method can be used in the study of almost any lexical topic from the
simplest, such as “My Family”, “Our University”, to more complex professional topics. For
example, the following project topics can be offered to students. They are the following - “The
use of computing technologies in the modern world”, “Al use”, “Smart technologies and smart
life”, “Robots and cobots use”, “Discussing the new innovative technologies used in mechanical
engineering in the modern world”, “VR vs. AR” (“Virtual reality vs. Augmented reality”) etc.

The use of experimental technology for creating a language portfolio allows the students
themselves to see their own progress in learning English. "Language Portfolio” is a set of
documents that includes independent work of students, essays, abstracts, presentations, etc. 178



prepared by students not only in preparation for practical classes, but also in the classes of SIBS
(independent work of students under the guidance of a teacher) and IBS (independent work of
students) for a certain period of study.

Conclusion

Therefore, it is no coincidence that the appeal to CLIL technology is proved, as one of the
most effective areas in teaching engineering students the English language. The use of CLIL
technology helps students master the oral and written register of the English language, which is
necessary for communication both at the level of everyday and professional communication,
which will significantly increase their level of competitiveness in the modern labor market.

The use of the CLIL technology at DU English teaching process, realized by the use of a
various number of methods and tactics, is very effective and aimed at the achievement of the
desired goal and results.

Firstly, the implementation and use of CLIL methods support greatly to mastering students’
communicative speech and become the guarantee for their ability to be fluent in the English-
speaking environment.

Secondly, the ability to communicate at the so-called "everyday level™ and serves as the
basis that is necessary for further self-education and self-improvement in the profession chosen
by students.

Thirdly, since none of these methods can be used in isolation, most often to achieve the goals
of a particular lesson and the entire process of teaching English as a whole, their reasonable
objective and task formation, combination of various forms of activity and integration is
necessary.
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Appendix
Further there are examples of tasks used during the practical classes in English for 1st
year students of the educational program "Robotics Systems" on the topics “Family” and
“University classes” based on the use of CLIL - technology of integrated teaching of the English
language.
1. To start the discussion on topic the students are

The most valuable offered the task, presented on the above shown image

fhmg is the fﬂﬂ\ily (Figure 2):, illustrating the idea that “family is the most
Wy valuable thing”. The students are asked to give their
Muw‘?"‘

e , arguments supporting the truth of the very idea.
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2. To go on with the “family topic discussion
students are given that kind of situation (Figure 3):

where they should act as “a parent”.

Which of the statements is the most proper
one:

Children are a mirror in which their
parents are reflected.

A happy family is a family where everyone
tries to hear and understand each other.
One of the best ways to unite a family is to
spend more time together.

Figure 3
3. The
next task
(Figure

E—
1. A baby brought home a kitten. The kitten is dirty and
maybe even in its coat there are a lot of fleas.

a) offer the child to wash, feed and leave the kitten at home,
only on condition that the child himself will care for it.

b) tell the child to take the kitten to the place where he
brought it from.

¢) try to explain to the child that it’s impossible to leave the
kitten at home, as Mom (Granny) is allergic to animal
hair.

d) offer the kid to take the kitten to an animal shelter.

4): is to discuss the following ideas. All the students
can be divided in 3 smaller groups, each choosing one

statement

Figure 4

4. There is an example of a “vocabulary boosting”
task (Figure 5); students should paraphrase the
underlined word-combinations using their active

vocabulary.

Figure 5

5. Students are offered to write an essay on the
topic “Family can help a person to become

successful: yes or no?”

R
Paraphrase the underlined expressions in other words.
.

My family have boosted confidence in
myself and made me feel loved.

My parents and siblings have always
been the pillars for my strength and power.

<They haven't let me fall, inspiring,
encouraging and supporting me.

6. Students are offered to study the following table of Robotics system Curriculum and
connect the names of Academic major, minor and applied disciplines given in Russian with

their appropriate English equivalents:
Russian names of RS English names of RS core and applied

main and applied disciplines disciplines

1 | MarepuanoBeneHue u a) Physical Education A.
TEXHOJIOTHA KOHCTPYKIHOHHBIX
MaTepHaJiOB

2 | Teopernyeckass W TPUKIATHAS b) Algorithms and data structures
MEXaHUKa

3 | AropuT™MBl M CTPYKTYpPBI c) Materials science and technology of
JIAHHBIX structural materials.

4 | BBemeHue B MEXaTpPOHUKY U d) Philosophy
POOOTOTEXHUKY

5 BBenenne B akageMuueckoe e) Calculation and design of machines
IHCHMO and mechanisms

6 |Pacuer u  mpoekTHpoBaHUE f) Introduction to academic writing
MalllH 1 MECXaHU3MOB

7 | OObEKTHO - OPUEHTHPOBAHHOE g) Field trip/ internship
POrpaMMHUPOBAHUE

8 | B3aumoszameHseMOCTb, h) English for everyday use
CTaHdapTu3anusd U TCXHHUYCCKUEC
U3MEpEeHHUS

9 | OcHOBBI MEXaTPOHUKH u i) Introduction to mechatronics and
POOOTOTEXHUKH robotics

10 | ®usuyeckas KyIbTypa J) Interchangeability, standardization and

technical measurements

11 | Aarnuiickuit SI3BIK TUTST k) Object Oriented Programming

MOBCETHEBHOTO MCIIOJIb30BAHUSI.
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12 | AHrnuiickuii SI3BIK B I) Fundamentals of mechatronics and
KOMMYHUKATHBHBIX CUTYaIHIX robotics

13 | ®dunocodus m) Theoretical and applied mechanics

14 | IIponsBojcTBEHHAsI TPAKTHKA n) English in communicative situations

7. The task is to study the table of the exercise 1 once again and name which of those
disciplines:

10.

a) Are your major or core subjects

b) Can be considered an academic basic fundamental scientific ones
c) Are necessary for developing essential body management skills
d) Can be treated as applied or minor subjects

Students should complete the following sentences, using the info of the exercise

a)
b)
c)
d)

e)
f)

9)

Robotics systems students learn discipline in order to be proficient in a formal
style of writing various papers including scientific articles and publications.
Students’ communicative skills on foreign language writing, reading, listening, speaking
can be developed in the course of study.

classes teach students such fitness skills as being healthy, strong and dexterous that
they will use throughout their entire lives.

During the lectures on |, students learn the fundamental nature of knowledge, reality,
and existence.

To be good at students should have some knowledge of Physics.

The following disciplines such as are closely connected with General Computer
Science.

During your you will attend a definite industrial enterprise so as to develop

practical skills and implement the theoretical content of Academic Major subjects into
practice.

Students have to look at the list of Robotics curriculum disciplines and write sentences about
those subjects they have been learning this term.

Students are asked to look
at the following image and
try to give an example of a
scientific paper headline
you
particular  question  of
Robotics in that Academic
Journal.

can write on a
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THE STUDY OF THE PROBLEM OF THE DEVELOPMENT OF THE
COMMUNICATIVE CULTURE OF FUTURE ENGLISH TEACHERS IN THE
PSYCHOLOGICAL AND PEDAGOGICAL LITERATURE

PhD, senior teacher Mutanova Dinara Yuldashbayevna
Khoja Akhmet Yassawi International Kazakh-Turkish University / Foreign Language
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Annotation. At the present stage, society is at the origins of a revolution in which our
normal life skills are radically changing, the world is entering a period of deep and intensive
changes in the technological, economic and social spheres. This situation is connected with the
fourth industrial Revolution, in which there are huge changes in scale, unprecedented size and
complexity. In this regard, it is obvious that there are contradictions between the demand of
society for the development of the communicative culture of future English teachers and the
theoretical and methodological justification of the content of higher education in the development
of their communicative culture; between the obvious need for professional education of future
English teachers in this context and the lack of a systemically sound Unified structural and
content model, methodology for the development of communicative culture. The search for the
correct solution to these contradictions requires studying the problem of the development of the
communicative culture of future English teachers in psychological and pedagogical literature.

Keywords: culture, communication, competence, communication, communicative culture.

The current stage of World Development is determined by the rapidly developing
processes of the Fourth Industrial Revolution, in which the role of human capital becomes even
stronger. The breakthrough in the field of modern political, economic and social models requires
people acting independently to recognize themselves as part of a system of power that provides
for collective forms of interaction.

Factors determining development: school, changes in technologies, globalization, new
students, cultural and social diversity, new requests of the family, society, state, new
requirements for educational results (skills and competencies of the XXI Century), new content
of education, new types, technologies and means of training, continuing education-career
trajectory the basis of social and professional success

Higher pedagogical education in Kazakhstan today undoubtedly fulfills a responsible
mission as one of the national priorities, since pedagogical education is an area formed by the
intellectual potential of the nation. This can be guaranteed by comprehensive measures in the
development of education carried out at the state level in this direction.

Therefore, the social order of society for specialists in the field of other-language

education is constantly changing.
In determining the study in the psychological and pedagogical literature of the problem of the
development of the communicative culture of future English Language teachers, We take as a
basis the works of foreign scientists as C. Kramsch, A.Samovar, Richard E. Porter, R.Edwin
McDaniel, R.L.F. Gémez, R. M Faneca, T.C. Chao [1-5], the works of domestic scientists S. M.
Zhakupov, zh.l.Namazbaeva, M. A. Perlenbetov, F. Orazbayeva, M. Kh.Baltabaev, K. M.
Berkimbayev, zh.l.Namazbaeva [6-12], etc.

N. I. Gez provides for the additional formation of the main features of the cultural
linguistic personality by students for the purpose of education in a foreign language [13]. And E.
I. Passov formulated the goal of modern foreign language education as "the goal of modern
foreign language education is the development of personality in the dialogue of cultures.” In this
definition, the role of the individual, the individual in the process of other-language education is
clearly manifested [14]. The uniqueness of the cultural concept of the content of foreign language
education, developed by E. I. Passov, we see in the fact that for the first time the content was
defined as a spiritual, not material substance.

According to this concept, the content of Foreign Language Education serves as a foreign
language culture. A foreign language culture is understood as a part of the general culture of 182
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mankind, in which the future English teacher can master a communicative foreign language in
the process of education in cognitive (cultural studies), developmental (psychological),
educational (pedagogical) and educational (social) aspects. In modern science, there are several
definitions of the concept of" foreign language education”.

In research of Kunanbayeva S. S., the theoretical and methodological base, which is an
intercultural and communicative theory of teaching foreign languages, is substantiated as a
separate area, different from language education [15].

The features of modern civilization allow researchers to call it informative. In this
context, the role of communicative culture will increase, which will become a tool and basis for
managing communicative processes in various spheres of human life, including the training,
education and development of the younger generation. In this regard, the study of the
development of the communicative culture of future English teachers requires revealing the
essence of the concept of "communicative culture”, studying its theoretical foundations,
accumulated experience.

Education is a communicative process. At the center of this process is the teacher, since
the relationship between the teacher and the student is one of the main forms of mutual
communicative action, through which the millennial wisdom accumulated by mankind from
generation to generation is transmitted.

In modern science, there are a number of definitions of the concept of" communicative
culture”. However, there is no consensus on this question. The concept of "communicative
culture™ combines in itself the concepts of “culture™ and "communication”.

The term “culture” (lat. cultura-processing, cultivation, upbringing, education,
development, dedication) in its essence is close to the essence of such pedagogical categories as
"education”, "upbringing”, "development".The origin of the term" culture " comes from Latin and
originally meant the existence and cultivation of soil. Subsequently, the term™ culture " acquired
the widest and most generalizing meaning [59]. The concept of" culture " has more than 250
definitions in western European literature, and more than 500 definitions in science today.
Culture is equated with education and intelligence. According to E. Hall, "culture is
communication, and communication is culture.”" Taking this opinion as a basis, many Western
scientists argue that at the heart of culture are cultural values and norms, and its peak is the
individual behavior on which it is based and is reflected, first of all, in relations with other
people.

The term "communication" (lat. communicatio- to do something in common;
communication;) is used in three meanings: 1) a message; 2) form of communication; 3) act of
communication, message of information. This concept is used in various areas of human activity,
where there is a process of information circulation.

In our research, we use the concept of "communication” and the concepts of
"relationship™ as synonyms.

V. E. Abaev considers communication as a semantic aspect of social interaction and notes
that the message is carried out directly or indirectly. According to the scientist, the
communication process and actions are distinguished by the type of communication between the
participants-interpersonal communication, public, verbal communication (written and oral),
paralinguistic (facial expression, melody, etc.) [16].

In our research, we take as a basis the opinion of the outstanding scientist A. A. Leontiev.
Replacing the concept of "communication™ with the concept of "relationship” and vice versa, the
author concluded that "communication (communication) is not just a process of external
interaction of isolated individuals, but a way of internal organization and internal evolution of
society of a single nature.” [17].

The communicative culture of the future English teacher is directly related to his
communicative competence.

The concept of" communicative culture "is broader in content than the concept of"
communicative competence”. Secondly, communicative competence reflects the process of
developing the communicative culture of the future English teacher. Thirdly, the communicative
competence of future teachers of the English language is a instrumental element of the 183



communicative culture of the individual, since it includes the ability to effectively use the means
of communication, skills, skills and constantly developing communicative knowledge.

In this regard, let's look at the definitions given to the concept of communicative culture
(Table 1)

Consequently, "communicative culture is a set of knowledge, skills that provide
purposeful and effective interpersonal interaction on the basis of the correct choice and use of
communication tools, as well as forecasting the influence of opinions on interlocutors, obtaining
information in the context of oral and written communication.”

The future teacher must have the following communicative abilities:

- purposefully organize the relationship and manage it;

-ability to organize joint creative activities with students.

In the context of pedagogical ethics, communicative culture is considered as "a high degree of
mastery of communicative processes in which the individual is able to distinguish its most
important components — reciprocity and reciprocity."

For a person with a high level of communicative culture, the presence of the following
psychological characteristics is characteristic:

1.developed empathy-the ability to see the world through the eyes of others, how to understand it.
2. kindness is not the understanding of people with good intentions, quality, but the support of
their actions, readiness for the universe.

3.authenticity — the ability to be oneself in relationships with other people; accuracy-the ability to
talk about one's real worries, opinions, actions, be ready to answer questions unambiguously.
Table 1-definitions of "communicative culture”

Research scientist" definition of communicative culture”

Scientist Definition to the communicative culture
1 2
Mychko E. I. [18] "communicative culture is a relationship to the surrounding environment,

to other people, aimed at the formation of material and spiritual values
that develop it as an individual."

Solovyova O. V., "communicative culture - a systematic element of the educational process
Anikeeva N. P. [19] in a higher educational institution".
Beregov I. L. [20] "knowledge, norms, values, skills, motives, patterns of behavior and their

free, harmonious, natural implementation of communicative culture in the
process of control and regulation of communication, the ability to
cooperate with the help of linguistic and non-linguistic means of
communication in the process of solving pedagogical tasks. Therefore,
communicative culture is a concept that characterizes all the features of
culture in general.

Smorchkova V. P. [21] | "The communicative culture of a teacher is a system of ethical and
informational - semiotic achievements achieved by a specialist using any
signs of professional-communicative interaction with the environment.”

Aukhadeeva L. A. [22] | "communicative culture as a universal phenomenon is a prerequisite for
the formation and development of professional competence and,
occupying an important place in the professional culture of a teacher, has
a significant impact on his competence and competence.”

Bityutskaya N. N. [23] | "communicative culture is a holistic phenomenon aimed at the
development of students as part of professional culture.”

Yakusheva S. D., | Communicative culture-a part of the pedagogical culture of a teacher,
Lyashenko N. A. [24] which includes motivational-value, information-content and technological
aspects; the degree of mastery of the experience of updating and
implementing the pedagogical culture of a person in the process of
communicative support of pedagogical activity and improving
professional skills, and as a result. 18




4.Be sincere —the ability to speak and act directly [25].

Having formulated the above theoretical analysis, the definitions given to the concept of
communicative culture in pedagogical research can be grouped as follows: as a communicative
competence, the quality of a person who combines cultural values and the experience of
emotional-value communication with professional activity; as a professionally significant quality
of a person, the combination of communicative skills, values and experiences that allow
achieving mutual understanding of the subjects of the educational process; knowledge, skills,
skills in the field of organizing human interaction, which allows you to establish contact with
partners, achieve clear perception and understanding in the process of communication, predict the
behavior of partners.

An analysis of scientific research has shown that at present there is no single way to
define the concept of "communicative culture™ in pedagogical reality.

Based on the above theoretical studies, we have defined the communicative culture of the
future English teacher as the constituent of the general culture of the personality, which ensures
the achievement of mutual understanding in the organization of interpersonal professional
communicative oral and written communication, the acquisition of purposeful and effective
information.

In connection with our research problem, it is necessary to identify its constituents based
on the formulated definition of the communicative culture of the future English teacher.

I. L. Beregova reflects the structure of communicative culture as a combination of
content, motivational and individual-activity components [26].

Sutugin identified the following main components and relevant criteria for the formation
of communicative culture as follows [27]:

- education (leading criterion-language and culture of speech);

- activity (leading criterion-communicative freedom);

- motivational-regulatory (motivation for communication, the level of empathy formation);

- purposefulness (successes in the relationship situation);

- organizational (organizational skills of students);

- assessment (communicative management, reflection) effectiveness (general cultural), which
allows you to monitor the level of development of communicative culture of students and
optimize the educational process.

In the course of the study of scientific works, it was found that the components of
communicative culture are identified differently by many authors (Table 2).

Communicative culture is manifested in the knowledge of a future English teacher to
establish humanistic, personality-oriented communication in the course of communication:-
orientation towards recognition of positive qualities, strengths, importance of others;-ability to
empathize, understand and take into account the emotional state of another; - ability to give
positive feedback to others; - motivation of other activities and achievements; - specific
communicative abilities: greeting, communicating, asking questions, answering, actively
listening, evaluating, asking, supporting, rejecting, etc. ; - respect for oneself, knowledge of one's
own strengths, the ability to use them in their activities; - the ability to provide pedagogical
support for the organization of joint activities and interpersonal communication;-culture of
speech [28, 29].

Table 2-Definition by researchers of the components of the concept of” communicative culture™

Author Components of communicative culture
I. A. Zimnyaya 1) culture of speech ethics;
I. N. Gorelov 2) culture of thinking;
E. M. Vereshchagin | 3) language culture;
V. G. Kostomarov 4) speech culture;
5) somatic culture of communication (body).
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features of non-standard thinking;

communication and cooperation.

A.V. Mudrik - properties of the psychological personality, including social attitude,
empathy, manifestation of communicative activity; openness, flexibility,

- a social attitude that is not interested in the result, but in the process of

E.V. Rudensky - creative thinking

- culture of speech activities,

- self-preparation for the relationship,

- flexibility of movements in a relationship situation,

partnership,
- culture of emotions,
- communication skills.

- culture of perception of communicative actions of a communication

communication and joint activities of students;
communication;

between a teacher and a student.

I. I. Rydanova - -to the pedagogical activities of the teacher and the optimal
- emotional and cognitive activity, creative search and cooperative

-compliance with moral and ethical standards in business, communication

A. G. Samokhvalova | - communication skills,
- communication skills,
- communicative education,
- communicative tasks.

G. S. Vasiliev 1) Gnostic-the ability to understand other people;
2) expressive-the ability to express oneself;

relationship.

3) interactional — the ability to actively influence the partnership in the

As a result of the analysis of the study in the psychological and pedagogical literature of
the problem of the development of the communicative culture of future English teachers, we
identified the components of the communicative culture of the future English teacher-
communicative competence, communicative tolerance in interpersonal communication with
participants in the educational process, empathy, a tendency to productive organizational and
communicative activities.

The communicative culture of the future English teacher implies a high level of its
development, manifested in the system of social qualities, the style of activity and behavior.
Therefore, the communicative culture of the future English teacher of the highest degree includes
significant personal characteristics, namely — abilities, knowledge, skills, skills, value
orientations, positions, features of behavior and is a necessary condition for the successful
implementation of the personality.
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Abstract

The purpose of this study was to determine how successful cartoon dialogues are for
vocabulary acquisition, as well as how collaborative and computer-assisted learning promotes the
usage of newly learnt vocabulary items. Students were given animated films based on the topics
of the book they were reading, and vocabulary items were elicited either implicitly or explicitly
utilising the guided discovery approach. On the learning management system, students were
required to complete a group task. At the end of the process, students were given a questionnaire
to assess their impressions. The post-test results of students who learned vocabulary through
cartoon conversation and practised collaboratively using the learning management system were
much higher than their pre-test results, according to the findings. In the survey, students showed
favourable attitudes on this strategy. Vocabulary acquisition through cartoon conversations was
shown to be effective and well-received by pupils.
Keywords: Vocabulary acquisition, computer-assisted language learning, computer-supported
collaborative learning, English language teaching.

Introduction

There are several obstacles on the way to learning any foreign language. One of the
difficulties is the very limited ability to communicate with native speakers and use speaking
skills outside of school, family, etc. in non-English-speaking countries. For this purpose,
authentic materials are of great importance. The use of authentic materials, including cartoons,
contributes to the implementation of the most important requirements of the communicative
technique — to present the process of mastering the language as an apprehension of a living
foreign language culture; individualization of learning and motivation of learners’ speech
activity.

The audiovisual form of cartoons is an effective form of learning which not only activates
learners’ attention but also contributes to the improvement of their listening and speaking skills
since the visual support of foreign phonemes, lexemes, phrases, and sentences sounding from the
screen help to more fully understand its meaning. That is, the audiovisual form contributes to the
acquisition of the language, not its mechanical learning.

American linguist Stephen Krashen emphasized this fact (1982). The main idea of all his
works is that in order to learn any language more efficiently, it should be taught in a natural way.
The linguist has put forward very interesting hypotheses about the acquisition of foreign
languages. According to Stephen Krashen (1982), there are two ways in which we can study a
foreign language: acquisition and learning. The way of acquisition is that a person does not have
to memorize something consciously. Information is digested at an unconscious level. This is how
young children learn the native language: they perceive knowledge at the subconscious level, and
not intentionally.

Based on the study's findings, if this strategy is proved to be beneficial, it can be used in
other courses and institutions. As previously stated, considerable vocabulary proficiency is
required to communicate successfully in a foreign language. Vocabulary development takes time
and effort. However, when learners are active in the process and when teaching and learning are
centred on the learners' interests, the amount of vocabulary acquisition rises. Students are given
the opportunity to recycle the words they have learned since they are required to employ the
vocabulary learned through cartoon conversations in their post-tasks. This study demonstrates
that, regardless of the age of the pupils, cartoons continue to pique their attention and aid in their
learning.
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Significance of the Study

Teaching vocabulary is difficult for instructors, but pupils sometimes become bored with
it. The instructor should devise an effective activity or method of teaching vocabulary so that
pupils enjoy and comprehend the learning process. Proper media are required for the teaching
and learning process to be effective. Different strategies and media create a positive mood in the
classroom, motivating pupils to acquire more new words in a pleasant and pleasurable
environment. Based on interviews with the instructor, it was determined that the children’
vocabulary was still quite poor. According to the information obtained by the researcher, the
majority of the pupils were unmotivated and had trouble memorising language. According to the
children, the English instructor at school solely used textbooks and blackboards during the
teaching and learning process. They just pay attention to what the instructor says or write the
language printed on the chalkboard by the teacher. When the teacher only asks pupils to
memorise a few words, kids are unable to memorise a few words properly. Students become
bored with this instructional style since the medium or methodology is boring, consisting of
simply seeing, listening, writing, and finally memorising. Students are not joyful when learning
the content; in fact, they are stressed since they must memorise terminology. As a result, they are
bored, uninterested in learning, and unmotivated.

To address this issue, English teachers must seek out methods or media for presenting
accessible information in front of the class that are easy to comprehend and draw students'
attention. This teaching media will dull students, thus the instructor must supply additional media
with an amusing impact for students so that they are glad to acquire the content. There are several
mediums that may be utilised to boost pupils' vocabulary, including audio and visual assistance.
Radio and music are examples of auditory aids, whereas video, film/film, and television are
examples of audio-visual aids. This implies that pupils may acquire language quite well through
the media. Cartoon media is a type of computer-based learning media that includes text, graphics,
music, sound, and animation. Cartoon media may be utilised as an option for selecting learning
material that is simple to implement. Many studies suggest that the use of illustration (visual)
media is particularly successful since children's favourite visual representations may be readily
educated to grasp the principles of the information they receive. A youngster is taught and trained
to think abstractly and contextually through the medium of cartoons. According to study, cartoon
media is an excellent approach strategy for enhancing children’s English. Cartoons in learning are
more distinctive and desirable in terms of presentation.

Review of Literature

There are several approaches and strategies for teaching and learning vocabulary.
Explanation and repetition (Sa'd & Rajabi, 2018), games (Anl, 2011), vocabulary cards
(Wikinson, 2017), and theatre are a few examples (Kalogirou, et. al, 2019). The efficiency of
these strategies has been studied, as well as the perspectives of students and teachers. The results
revealed that using all of these methods and techniques increased students' language abilities and
favourably impacted their performance.

According to studies and conclusions, pupils are more motivated and readily absorb new
vocabulary items when cartoons, caricatures, and videos are employed. Additionally, the
combination of pictures and technology improves language recall. Although prior research has
demonstrated the contributions of cartoon films to learning English as a foreign language,
particularly vocabulary acquisition, these studies have been conducted with younger pupils.

Furthermore, despite the fact that these research focused on vocabulary learning through
cartoons, video games, or internet activities, none of them featured collaborative conversations.
Unlike other studies involving the usage of cartoons, this one was undertaken at the university
level, with a range of contextualised cartoons followed by conversations and online collaborative
projects.

Methods
The action research design is used in this study. Action research is conducted to 189



determine how effectively educational activities are carried out and how faults in such practises
may be solved (Johnson, 2015). Since the original researcher in this study implemented the
whole procedure in her classroom, this research approach has been used. The researchers created
a pre-test and post-test throughout the study, and a questionnaire was distributed to the
participants to gather data. The research was carried out during the 2022 autumn semester.

Participants

The participants were 19 high school students ranging in age from 17 to 19.
These students’ English level was evaluated to be upper-intermediate based on their performance
in prior levels and the results of the level exit test (B2). The students followed an eight-week
modular structure and completed integrated skills, reading and writing, and listening and
speaking courses. In every class, they were introduced to vocabulary.

Action Plan

Students were initially given a pre-test that included the terminology that will be taught
over the eight-week procedure. The pre-test, which was created with the assistance of curriculum
and testing experts, included 35 questions divided into six categories: (1) writing the definition,
(2) reading the definition and identifying the word, (3) matching the words to their definitions,
(4) filling in the blanks, (5) finding the word with a different meaning, and (6) matching the
pictures with the words.

Because the vocabulary chosen was from the B2 level vocabulary corpus and the students were at
the A2 level, they were exposed to these terms for the first time. Based on the coursebook units,
only the top 5-6 terms were determined.

The cartoons were chosen based on the themes of the units in the coursebook and the
identified vocabulary items.

Students were shown a range of cartoons, animations, or short animated movies to break
up the monotony. The duration of the cartoons vary from 2 minutes to 10 minutes to avoid
boredom. We created an action plan (see Table 1) and lesson procedures (see Table 2). Before
watching the cartoons, students were given an assignment consisting of leading questions, were
asked to take notes while watching, and were afterwards invited to share their opinions with their
peers. The questions contained target language that students would recognise based on context or
cues in the questions. Table 1.

Theme Cartoon/ Animation Vocabulary Items

Pre-Test Globalization

“Globalization”
https://www.youtube.com/watc
h?v=JJ0nFD19eT8&t=59s

authentic, consumption, labour,
situated, poverty

Education “You’re a good man Charlie challenging, range, credible,
Brown” significant, core
https://www.youtube.com/watc
h?v=VSgouAQQqgJI

Medicine “Scarlett” remedy, adequate, precise, debate,
https://www.youtube.com/watc | burden
h?v=JOWIiPx5VRUU&t=5s

Risk “Kids Safety” compulsory, reduction, liable,

https://www.youtube.com/watc
h?v=u05eUAE2C1g&t=365s

regulation, contingency

Environment

“A day in Pompeii”
https://www.youtube.com/watc
h?v=N-upaByYcIM

mitigation, construction, hamper,
casualty, ancient, severe, relocate,
ban

Energy “Mr. Bean-Electricity” source, generate, urgent, diminish,
https://www.youtube.com/watc | turbine
h?v=2CnE-04eVM4&1=235s

Aging “Forever young” rely on, elderly, impact, decline,
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Table 2

Stages Interaction Type of work

1. Students watch the cartoon and answer | *Ss— cartoon Individual work

the guiding questions. Ss— task

2. Students compare and discuss their | Ss<>Ss Pair-work

answers. S<S

3. Students share their ideas about the | Ss«>Ss Whole-class discussion
questions in English. SseT

At this stage, target vocabulary is presented | S&T
using the guided discovery method with the
help of the guiding questions that include
the target word.

4. Students are placed into groups on the Collaborative group work
learning management system and are | Ss«>Ss
assigned a task where they need to use the
vocabulary they have learnt.

*Ss (students), S (student), T (teacher)

The researchers used a vocabulary test and a questionnaire to collect data.

As a pre-test and post-test, students were required to take a vocabulary exam with 35 questions
and an overall score of 5. Three graders used a rubric to mark the quiz (see Appendix A). Three
testing unit members examined the quiz questions and rubric for validity and reliability, and one
specialist's opinion was also taken into account.

A questionnaire with 22 questions was utilised in addition to the rubric to collect feedback on the
success of the cartoon conversations in terms of acquisition, computer-assisted group tasks, and
student perceptions.

Discussion

The groupings were created at random. A vocabulary exam was administered as a pre-
and post-test to evaluate the efficiency of the strategy utilised. Students were asked to fill out a
questionnaire in which they stated their feelings about the strategy used. Students profited from
this strategy, as evidenced by a considerable difference between pre- and post-test scores.

Reciting, repeating words, and utilising them in context are the most successful
techniques for vocabulary acquisition and retention, as mentioned in the research review (Sa'd &
Rajabi, 2018). Students in this research were taught vocabulary items through cartoon
conversations and then given a task in which they had to utilise them in context. The findings
were consistent with the previous study, demonstrating that children acquire language more
efficiently when it is presented in context.

The questionnaire results were really positive. When asked whether they preferred
learning language through textbooks or cartoons, the majority of students said that cartoons
helped them learn vocabulary more readily than textbooks. This is due to the fact that viewing
cartoons is enjoyable, and the substance of the cartoons, according to Prosic-(2017) Santovac's
research, is more appealing to pupils in terms of learning.

Throughout the research, the majority of students requested that the teacher define the
vocabulary word. However, the instructor used guided questions to help pupils to comprehend
the meaning of the word from context rather than providing a definition.

While completing the assigned activities, students preferred collaborative cartoon
conversations. They believed it assisted them in learning and remembering the new terms. They
stated that they felt better at ease working in groups. Only a few people thought working alone
was more convenient. This might be due to learning style preferences, cultural influences, or a
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lack of self-confidence (Flowerdew, 1998), or it could be that they just see it as group labour
rather as cooperation in which they share duties and support one other (Oakley, Brent, Felder &
Elhajj, 2004).

Result

The feedback from the beginning of the questionnaire to the finish show that instructors
have a favourable attitude towards audiovisual aids. This would be regarded a current approach
for students to master the oral skill; yet, a considerable number of instructors are dissatisfied with
the students' overall accomplishment, despite the fact that all teachers utilise specific tactics to
encourage their students to develop good self-esteem. At the same time, all teachers who employ
audiovisual aids believe it is an important technique to increase student motivation. Teachers'
tactics for increasing students' self-esteem can be simply utilised in oral expression lessons.
Audiovisual aids can therefore be employed as a way to inspire demotivated pupils and improve
the enthusiasm of others. These findings support our first hypothesis, which suggests that there is
a favourable relationship between audiovisual aids and improved student performance.

The majority of teachers who employ audiovisual aids emphasise their importance and the
assistance and benefits they bring to students. Furthermore, rather than adopting a separate
spoken practise, they insist on interacting with each other in English, which they believe might be
a remedy to the ungrammatical spoken English they create. Furthermore, all teachers indicate that
audiovisual aids increase student engagement, which aids in the correction of errors and the
exchange of ideas and information. As a consequence, students will be able to generate fresh
vocal input and apply their knowledge. The final findings support our second hypothesis
concerning the beneficial impacts of audiovisual aids in training spoken expressiveness.

Conclusion

To summarise, we live in a technological era in which everything is done through
computers and smart gadgets. With the participation of computers, software, and applications, as
well as the need from the new generation, education is one of the professions that accepts many
technological changes.

As a result, integrating technology in the classroom is beneficial. When students are
exposed to a subject via a digital platform, they learn more effectively and efficiently. As we all
know, learning a new language is difficult since there are so many new terms to learn. Motivating
stuff such as films, cartoons, and enjoyable things can help with this. According to several
studies, assigning students jobs and urging them to work jointly to improve retention is
successful.Cartoon dialogues are an efficient way to learn new words. However, several
constraints must be considered. The research involved a small number of students and lasted only
eight weeks. This made testing retention in later phases of pupils' learning impossible.

Students, on the other hand, were able to recall and apply the terms they had learned over
the course of eight weeks. Further options include doing the research in a bigger group for a
longer amount of time and providing students with a leading assignment ahead of time to
acquaint themselves with the video's content.
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Abstract: The article "Semantic structure of the concept ‘weather' in the English and Kazakh
languages" is devoted to the study of the concept ‘weather’ in two languages being compared.
Comparing the concept ‘weather’ in the English and Kazakh language pictures of the world, their
similarities and differences are revealed, as well as the peculiarities of each culture are noted. The
data obtained from the analysis of lexicographic sources in both languages confirm and identify
additional figurative and cognitive characteristics of the concept ‘weather’ in each culture being
compared. The use of information from these sources and the use of the method of conceptual
analysis allows the author to describe the content and structure of the concept sphere ‘weather’,
verbalized in the English and Kazakh languages. Analysis of the derivational field of the concept
‘weather’ in the compared languages allows the author to identify its additional cognitive features.

Key words: Concept, linguistic picture of the world, semantic structure, cross-culture,
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The article "Semantic structure of the concept 'weather' in the English and Kazakh
languages" is devoted to the study of the concept ‘weather’ in two languages being compared.
Comparing the concept ‘weather’ in the English and Kazakh language pictures of the world, their
similarities and differences are revealed, as well as the peculiarities of each culture are noted. The
data obtained from the analysis of lexicographic sources in both languages confirm and identify
additional figurative and cognitive characteristics of the concept ‘weather’ in compared cultures.
The use of information from these sources and the use of the method of conceptual analysis allows
the author to describe the content and structure of the concept sphere ‘weather’ verbalized in the
English and Kazakh languages. Analysis of the derivational field of the concept ‘weather’ in the
compared languages allows the author to identify its additional cognitive features.

The conceptual system largely depends on the historical, socio-cultural context of the time
period in which the individual is located. A defining role in the perception of the world is also
played by national identity, which fits an individual into a certain economic, socio-political, social,
territorial, and linguistic context. Due to these factors, an individual becomes a carrier of a certain
culture, which largely determines his picture of the world. The most effective and, perhaps,
currently available way to study the picture of the world of representatives of a particular culture is
the study of their languages.

This article also attempts to trace the close connection and influence of weather conditions
on the formation of national character and mentality. The nature and mentality of the nation are
complex. And complex formations have developed, including under the influence of the
geographical location of the country, its climatic and weather conditions.

Thus, in the course of this study, the data obtained from the analysis of lexicographic sources
will be supplemented with corpus data, which will allow the author to confirm them and identify
additional figurative and cognitive characteristics of concepts. The use of these sources of
information and the use of the method of conceptual analysis make possible to describe the content
and structure of the concept sphere ‘weather’ verbalized in English and Kazakh.

Analysis of the derivational field of the lexeme ‘weather’ give opportunity to identify its
additional cognitive features. The analysis included the material of 20 dictionaries of the English
language, as well as 1000 contexts taken from the English corpus of the British National Corpus.
During the lexicographic analysis, we have derived 40 words from the lexeme ‘weather’. And we
have divided them into the following thematic groups: negative impact of weather (weather beat,
weather border, weathering, etc.), protection from bad weather conditions (atmospheric
influences, weather conditions to weatherize, etc.), connection with the sphere of meteorology194
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(weather, weather graphics, weather, etc.), connection with the sphere of navigation (obeys the
rudder, deck, tide forecast, etc.) and devices (weather balloon, weather ship, weather vane,
etc.).[1]

Let's take a closer look at several derivatives of the lexeme ‘weather’.

The adjective ‘weather-beaten’ describes the appearance of a person, the condition of his
skin: «rough or damaged due to exposure to weather conditionsy.

The verb ‘to beat’, which is part of the semantics of the word, can be interpreted literally,
demonstrating that the weather “beats” a person and objects, having a negative impact on them,
causing them damage.

The adjective ‘weather proof” has the meaning «not exposed to the weather» or «protect
from wind and rain»: e.g. “He pulled on a bright yellow weatherproof jacket over his thick jersey”

[2].

In the semantics of the adjective, specific meteorological phenomena that are regarded as
unfavorable are defined, such as wind and rain.

The adjective ‘weather-driven’ embodies the idea of a person's dependence on the weather,
but in a slightly different way. This adjective is mainly used in relation to ships that are controlled
by the wind, in other words, depend on the weather.

Thus, the analysis of the derivational field showed that weather is most often understood as
unfavorable, harmful and negatively affecting weather phenomena, such as wind, storm, rain. The
formation of a large number of derivatives strongly proves the importance of the weather
phenomenon in the English language and the picture of the world. The number of derivatives is
distributed approximately evenly within the thematic groups.

In the Kazakh language, there are no words with the lexeme ‘aya paiibl’ except ‘aya-paiibl
6omkaMbr’. ‘Aya paiiel Oopkambl’ - assumptions about the future of the weather based on the
analysis of large-scale atmospheric processes, primarily the development of pressure fields,
temperatures and winds. There are short-term (from a few hours to 1-2 days), long-term (3-10
days) and very long-term (a month or more). However, there are many words, which the Kazakh
people use when they predict about weather forecast.

The Kazakh people, who lived in the steppe in winter and summer, knew the natural
features and secrets of the region in which they lived, found their way to the stars on moonless
nights, found their way to the grass of the Earth in a blizzard, studied the life of birds, animals,
insects, predicted the weather in advance, took care of the weather early. Changes and phenomena
of weather and nature that occur in each month and quarter of the year were always noticed by the
steppe people, who gave them names, titles, and evaluated them. In the twelve months of the year,
according to popular principles, the natural phenomenon is determined, and its names and orders
are traditionally dated from March.

‘Onapa’. The interval between the end of the Old Moon and the birth of the new Moon.
The period when the moon is not visible in the sky. The weather in ‘emapa’, the experience that is
repeated before the birth of the new Moon. "If there is precipitation in ‘emapa’, it will be rainy in
new Moon," the people say. This assumption has always been correct.

‘Aman’. In one word, the people called ‘amal’ hot and cold, snow and rain, wind and storm,
which circulate in twelve months of the year. In the other words, we spoke about the changes and
manifestations of natural phenomena in different seasons of the year, which occur in short periods
of time, and several types of them. There are seven tricks in the National quantitative concept.
They are: 1.Solstice. 2.The Return of November. 3. Sunset of Urker. 4. Freezing of ice. 5. Saiga
mat. 6.Winter quarter. 7. Moonshine.

‘Kyckanamuot’. In the last days of March, birds of the year also begin to fly. With the arrival
of birds, it rains with snow, blows cold wind.

‘Anacanvipan’. In spring, March, and sometimes April, the snow melts sharply, the ground
becomes muddy, and there are difficult days for farming. Such an awkward and inconvenient
period is called ‘alasapyran’.

‘Kvizoip kamwwicor’. For the first time since mid-April, there will be thunderstorms, rain,
landslides, and comfortable summer days in the south. The people believe that the lightning
flashed at that moment: "The red whip has exploded; the winter is over." 195



‘Tobwvinewr acapean’. In the last days of April there is a cold wind that lasts for 2-3 days.
This means that the buds are poor, that is, the plants take root and the first greens begin to appear.

‘Kwizoin orcymoipmea’. In the first ten days of May, steppe (water) birds begin to hatch. It is
a cold that lasts for 1-2 days which called ‘the red egg in the vernacular’.

‘Kypanatioviy canxwinor’. 1t is cold wind in late May. Against this wind, the saiga finishes,
runs and raises its young. Mass calving of saigas does not last more than 2-3 days. Another special
feature of the saiga is that its goats suckle any carcass and take it to the liver. This is why deer are
not orphaned and left alone in the steppe.

‘Yprepoin 6amywi’. At the beginning of June, the duck disappeared completely. Sometimes
it is said that a giant fall to the ground. "The earth does not heat up without falling to the ground,"
say folk stars and accountants.

‘Koipoix kyn winoe’. June and July are very hot during 40 days. Due to these hot days, a
popular calendar name called forty days of July appeared among the people.

‘Yprepoin monzaswi’. The best time for animals begins in mid-July. At this time, a giant is
born, the ground dries up, and the grass stiffens and begins to turn yellow.

‘Tapaseinety myyst . In mid-August, the weather cools down, thick cloud appears and the
first signs of autumn begin to appear. This is the origin of the proverb: "When the scales fall - the
dawn™.

‘Muszam wyax’. In the second decade of September it starts to get cold, it rains, and at night
there is dew on the grass. There will be sunny days during this time. In the steppe there are long
mizams (milky white stems formed from plant tissue). Such warm seasons are called ‘mizam
sunny’.

‘Cymoineniy myywor’. The time of the visible sign of the zodiac. «Cym0ize Tyca - cy cybip»
is a popular saying, that is, in the last ten days of September, autumn comes, cold days, rain
begins..

‘Kapawanwviy xaumyst’. In November, birds begin to return to warmer places. At this time
the first snow falls and the weather cools down. The edge is red. The first frost comes in early
December. Winter comes early in the north of Kazakhstan. There will be severe frosts at this time.

‘Texenin 6ypxazer’. In the last decade of December, a strong storm hit the Kazakh steppes.
At this time, the saiga antelope is weaned, it begins to calve. It will be completed in 2-3 days.

‘Kynniy manacyw’. According to the people, the time when the sun rises is the first day of
January. Even then, the weather changes, it snows or landslides.

‘Kwic winoeci’. Winter comes into force in the last days of January. When you say ‘kick’, it
means a yellow frost that does not fall to the ground. The Kazakhs called it ‘Ksic minameci’.

‘bopi cvipeax’. The winter of February is coming. Invisible storms are gaining momentum
this month. At the end of the month, on days of frost and heavy storms, the wolf begins to sleep.
The ancients say that the name of this practice is connected with this wolf.

Analysis of words combined with the ‘weather’ and ‘aya pativt’

Using the continuous sampling method, we collected a corpus of adjectives and verbs that
are combined with the noun ‘weather’, and divided them into conditional groups. In English we
have identified 126 adjectives and 31 verbs, a total - 157 units. It should be noted that this
selection of combinable relationships does not claim to be inclusive. It is intended to show the
general trend in the use of the lexeme ‘weather’ and the general perception of the concept of the
same name. The results of the analysis are shown in the Table 1:

Table 1. The words combined with the ‘weather’ according to the English lexicographic sources

Lexical units
Parameters Adjectives Verbs
I Assessment
1.Unfavourable adverse, appalling, atrocious, awful, beastly, grow worse, worsen,
Weather (evaluative bleak, boisterous, contrary, difficult, depressing,| threaten deteriorate,
aspect) disgusting, disturbed, dreadful, dull, foul, gloomy| beat prevent, affect, d
grey, grim, grotty, inclement, indifferent, hard, | its worst, blight, break
nasty, overcast, rough, filthy, foul, frightful, get rough, 196




terrible, ugly, unfavourable, miserable, dismal,
harsh, bloody, fierce, freak, rotten, deteriorating,
dirty, severe, poor, heavy, extreme, lousy, wacky,

2.Favourable weathe
(evaluative aspect)

beautiful, benevolent, bright, calm, clement,
delightful, excellent, exceptional, fair, favourable|

fine, glorious, good, great, ideal, jolly, light,

lovely, mild, nice, clear, alright, balmy, right,
pleasant, promising, superb, perfect, clear, decent
suitable, improved, gentle, fantastic, delightful

improve, grow better,

clear, allow, fascinate

turn mild, prompt, be
kind

Il Weather condition parameters

1. Unfavourable
weather with the
indication of the
Weather phenomenoi

hazy, misty, stormy, thundery, windy, foggy, snowy
rainy, showery, breezy

2.Favourable weathe
with the indication o]
the weather

sunny

phenomenon
3.Low temperature chilly, freezing, fresh, arctic, frigid, frosty, gelid,| Turn cold, get colder
(cool / cold) icy, nippy

4.High temperature
(warm / heat)

baking, boiling, broiling, close, muggy, sticky

Turn warm, warm up

5. Humidity squally, damp, humid, wet, muddy Turn sour
6. Dryness dry
7. Variability broken, unsettled, unsteady, variable, change, veer

unpredictable,
changeable, erratic, turbulent, uncertain, varying

8.Duration/ stability

typical, settled

last, settle down,
continue, stay fine,
calm

Total

126

31

So, according to the analysis the leading adjectives in the list are those that the name of bad
weather conditions (bad, cold). The adjective ‘bad’ noticeably prevails in the contexts given by the
corpus. 3 lexical units have a negative color (bad, cold, severe, poor), 3 - positive (good, fine,

warm).

9 dictionaries of the Kazakh language and culture have been analyzed during the research

work. We collected a corpus of adjectives and verbs that are combined with the noun ‘aya paiisr’,
and divided them into conditional groups. We have identified 43 adjectives and 20 verbs, a total -

63 units.

Table 2. The words combined with the ‘aya pauier” according to the Kazakh lexicographic sources

Parameters

Lexical units

Adjectives

Verbs

I Assessment

1.Unfavourable weather

(evaluative aspect)

KONLalichl3, OYIbIHEbIP, KYHIIpM,
oynmmul, Hcaticvl3, Haulap, KyYovlimavl
HCASLIMCHIZ

Hawiapaay, 6y3vliy

2. Favourable weather

(evaluative aspect)

20eMmi, aublK, MblHbIU, HCAZLIMODL,
mamawia, Kepemem, HcaKcol, HColi-

JHCBLIIbL, 2adican, wWyaxKnivl, epeKuie

oreaxcapy,
auibly

JHCOLIIbLH)
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Il Weather condition parameters

1. Unfavourable weather with
the indication of the weather
phenomenon

MYManovl, OOpaHowbl, KHcendi, Kapvl,
AHCAHOBIPILL, AA30bL, HCAVLIH-UAUUBIHOD,

2. Favourable weather with the
indication of the weather
phenomenon

KYH wyakmol (KyH auublk)

3. Low temperature (cool /
cold)

CAJIKblH, CYbIK, A3

Cyvimy, as30amy,
CANKbIHOQY,

4. High temperature (warm /
heat)

KaUHa2au biCMulK, Kanvlpblk, JHCblbl

IHCBLIIBLHY, CbIHY

5. Humidity ObIMKDLI, bLI2AIObL ObIMKBLIOAHY,
bLIEANIOAHY, KO2epy
6. Dryness KYDeaK Keby
7. Variability MYpPaKcol3s, aidamuisl, Kyoolimansl, | e32epy, KYObLly, aybic]
QUHBLIMATb

8. Duration/ stability

mypagmwl, a0emmezioeti

MYPAKMany, Hcaneac)
MbIHBIUUMATLY

Total

43

20

So, based on the results of the analysis in two languages, it can be concluded that in the
English language there are a large number of words for defining a bad weather, which significantly
exceeds the number of words for describing a good weather; but in the Kazakh language there is
no big difference between the number of words defining favourable and unfavourable weather.
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Abstract. The first part analyzes the role of the knowledge of a foreign language. It addresses the
problems of learning a foreign language and teaching it, providing the right selections of modern
teaching methods, techniques, forms, training that should take a consideration. It is also explored
the term “‘cognitivism” and conceptualized the relationship with learning. The author presents a
summary of several theories put forward by Chomsky, Tomashello, Croft and Goldberg.
According to their concepts, cognitive linguistics is associated with the human mentality,
worldview, spiritual wealth, cognitive knowledge. Linguistic researchers believe that through
language one can understand the mentality of people, their attitude to the world around them, the
society they create, and even self-consciousness. Therefore, the main goal of cognitive linguistics
is to represent the linguistic image of the world, personality through language. The study sets out
to understand cognitive theory as a science that studies mental information or information stored
in the human mind and the mental lexicon that forms the basis of human thinking. The main idea
of the report is the suggestion that the only true way to learn a foreign language successfully is to
do it through the comprehension of the language consciousness.

Keywords: teaching a foreign language, teaching methods, approach, cognitive, linguistic,
concept.

In today's era of globalization, a person who speaks many languages occupies a special place
in society. It is clear to all of us that the study of a foreign language, a good command of it plays
a special role, first of all, in international relations. Language develops by living with people.
Trilingual coexists in our country. A person who knows many languages will achieve success in
life. A bright future will open for them. In recent decades, the active study of foreign languages
has generated an enthusiastic interest. In this regard, there is an increasing role of foreign
languages as a tool to influence the actions and thinking of people. In close connection with the
ongoing globalization of individual states and the whole society as a whole, the role of a foreign
language in the education system has radically changed, it has turned from an ordinary additional
subject, not only into the main element of the modern education system, but also into a way to
achieve goals.

At the moment, the knowledge of a foreign language in everyday life, in many cases and
more than one, is an important aspect of the life of a modern person. Knowledge of various
foreign languages allows you to be able to study the culture of other states, learn their traditions,
contributes to the formation of a more extensive vocabulary, develops memory, thinking and
speech. A good vocabulary base with proper knowledge of a foreign language is necessary for
the effective interaction of states in the international arena. Knowledge of a foreign language
today is, first of all, one of the conditions for the professional competence of specialists [1].

English is the key to information technology. Today, English has the status of the "XXI
century”, the language of international business, modern science and technology. In this regard,
there is a high need for mastering the English language, starting from the school walls, teachers
today contribute to the support and use of this trilingualism, working as a whole to provide
education to students in accordance with new requirements. . The reason is that the acceleration
of integration processes in the world is the reason for the need to move to a single, global
paradigm of education, the complexity of its content. Considering the peculiarities of the
domestic education system, the main goal of training specialists in English in the country today is
to train specialists who can meet the needs of society and master a foreign language at a level
recognized by international associations.

The main goal of teaching English is to develop students' language and communication
skills. This is why it is so important to use games effectively in your English lessons. In a playful
way, students do not even notice that they have read and mastered the material. An educational 199
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game is an organization of learning through a game. Research has shown the high efficiency of
using educational games in the educational process of all classes. To this end, | pay special
attention to the assimilation of the educational program of students, the effectiveness of this
technology in the implementation of language learning in one of the President's Addresses,
including the international language - English. One of the main tasks of teaching is the
development of logical thinking skills in children. The children have the ability to think logically;
their features can be quickly observed [2, 2016:127].

Currently, the question of the use of new technologies in the study of foreign languages is
increasingly being raised. These are not only new technical means, but also new forms and
methods of teaching, a new approach to the learning process. The main goal of teaching foreign
languages is the formation and development of a communicative culture of students, teaching
practical mastery of a foreign language. In this regard, the “State Compulsory General
Educational Standard of the Republic of Kazakhstan”, adopted in September 2002, states: The
main goals of teaching a foreign language are to teach students to communicate in a foreign
language at a basic level. In accordance with this, the content of training includes linguistic,
verbal, sociocultural knowledge, skills that ensure the formation of basic communication skills,
i.e., the ability and willingness to use a foreign language in a necessary situation in the process of
oral and written speech (speaking, listening, reading, writing) mutual cultural communication,
skills can be the answer to the above example.

Good command of the English language is essential for the overall development of students,
obtaining a quality education and achieving high results in life. In this regard, there are many
methods that allow you to effectively teach English in accordance with modern requirements.
Therefore, each teacher should be able to use advanced practices in the development of their
creativity.

When choosing modern teaching methods (methods, forms, training), the following criteria
and methods applied in accordance with them should be taken into account:

- to create an atmosphere in which the student feels comfortable and free, to arouse the
student's interest, to develop his desire to use a foreign language in practice, thereby enabling the
student to succeed in mastering the subject;

- to influence the general personality of the student, involving his emotions, feelings and
intuition in the educational process, comparing it with his specific needs, stimulating his speech,
cognitive, creative abilities;

- activation of the student, turning him into the main subject of the educational process,
active communication with other participants in this process;

- create situations where the teacher is not the central person; the student should know that
learning a foreign language is more related to his personality and interest than to the methods and
means of teaching set by the teacher;

- teaching the student to work independently in the language at the level of physical,
intellectual and emotional capabilities - thereby ensuring differentiation and individualization of
the educational process;

- to provide different forms of work in the classroom: individual, group, collective, full-
fledged stimulation of learning activities, their independence, creativity.

Thus, the educational process of the country's schools has radically changed, new types of
education, methods, innovative pedagogical technologies in new directions have appeared,
causing a complete renewal of the content of education. The main principles of information and
communication education that ensure the formation of a personality are level and differentiated
education, project-based learning, communicative learning, the impact on the child
independently, the formation of a personality that is able to clearly and systematically express its
own opinion, the impact on the development of individual cognitive and creative abilities of
students is recognized as a factor and is determined on the basis of methodological and
theoretical foundations. Among them, it was found that the cognitive-linguistic approach plays an
important role.

Cognitive psychology has created a new trend in pedagogy and methodology — cognitive
teaching. Researches in the field of cognitive teaching aimed at exploring opportunities to 200



improve cognitive performance of the individual with the help of special education programs.
Although these studies are not sufficiently advanced, in practice is often stated the importance of
developing methods of education, the purpose of which is cognitive development. This trend in
pedagogy, limited for many years mainly by special education, now covers professional
education too. Cognitive teaching is born the need to redefine the role and place of the individual
in the learning the philosophy of cognition, arming the individual with method, the right way to
describe and explain the reality [3. p 21].

In this regard, the concept of cognitivism appears, which is directly related to knowledge and
consciousness when receiving information. Cognitivism is aimed at the sciences in which the
human mind is the object of study of the mental processes associated with it. There is currently
talk of a "cognitive revolution™ in the fields of science. The famous American linguist N.
Chomsky wrote: "The cognitive revolution explores the state of the mind and brain and how they
can affect someone's cognitive being: knowledge, understanding, understanding and belief"
(Chomsky, 1999). The process associated with human cognition and the perception of various
information is called cognitive or cognition. The terms "intellectual”, "mental™, "analytical” can
be synonymous for them. According to Troika, cognitive style refers to individuals’ preferred
way of processing: i.e., of perceiving, conceptualizing, organizing, and recalling information. [4.
p 216]

Logic, philosophy, physiology, psychology have dealt with the human intellect and the law
of thought since ancient times. In philosophy, there is a branch of epistemology that deals with
the theory of knowledge. However, within the framework of cognitivism, the fundamental
problems began to be explained in a new way. In cognitivism, the main importance is attached to
human cognition, it is studied not only at the level of controlled activity, but also its mental
representation (internal perception, model), symbol, development strategy (action based on
knowledge), the cognitive world of a person, progressing along with the activity of language,
behavior and actions are studied, motives and results of formation are considered. In 1960,
American professors J. Miller and J. Brunner founded the first center for cognitive research at
Harvard University.

For years researchers have probed the relationship between language and cognition. The
behavioristic view that cognition is too mentalistic to be studied by the scientific method is
diametrically opposed to such positions as that of Piaget (1972), who claimed that cognitive
development is at the very center of the human organism and that language is dependent upon
and springs from cognitive development. Others emphasized the influence of language on
cognitive development. Jerome Bruner (Bruner, Olver, & Greenfield 1966), for example, singled
out sources of language-influenced intellectual development: words shaping concepts, dialogues
between parent and child or teacher and child serving to orient and educate, and other sources.
Vygotsky (1962, 1978) also differed from Piaget in claiming that social interaction, through
language, is a prerequisite to cognitive development. Thought and language were seen as two
distinct cognitive operations that grow together (Schinke-Llano 1993). Moreover, every child
reaches his or her potential development, in part, through social interaction with adults and peers.
Vygotsky’s zone of proximal development is the distance between a child’s actual cognitive
capacity and the level of potential development (Vygotsky 1978:86). [5. p 350]

At the end of the 20th century, the study of language began to be considered from the
standpoint of human cognitive activity. Thus, cognitive linguistics arose on the basis of
cognitivism within the framework of the anthropocentric paradigm. Cognition is the main
concept of cognitive linguistics. He considers the recognition of knowledge and thinking through
language. This is why cognitivism is strongly connected to linguistics.

Cognitive linguistics is focused on modeling (creating) the image of the world, modeling
linguistic consciousness. Cognitive linguistics is considered to be a widespread linguistic
direction in Europe in the 70s of the 20th century. This linguistic direction was called "cognitive
grammar™ in its homeland, in the United States of America, and "cognitive semantics” in Russia -
this was the first beginning of cognitive research. Cognitivism is aimed at the sciences in which
the human mind is the object of study of the mental processes associated with it.

The reason why the cognitive model is presented as an example in the study of foreign 201



scientists is to outline the main parameters that the approach can follow, as well as to show the
results that teachers can expect if they apply the cognitive approach in the classroom. Two
aspects of the effective learning process should be noted: one of them is the emphasis on
intralingual relations, and the other on interlingual influence. The cognitive approach focuses on
mental learning processes, where the perception and computation of information is postulated as
dependent on prior knowledge, and language is seen as a "means" providing access to cognitive
content. The linguistic aspect of the cognitive model is based on Chomsky's generative theory
and the cognitive-functional approach, namely Tomashello's use theory, Croft's construction
grammar, and Goldberg's cognitive grammar. It reveals the cognitive features of language units.
The basic principle is that learners use language in an explicit way relying on the cognitive skills
they are known to have.

The main tools of cognitive linguistics: units of memory - frame, concept, geshtalts,
category, prototype, situation and so on. Theoretically, the analysis of different signs of the
concept of homogeneous words in the language is carried out:

Frame I am glad
Script I am pleased
Scheme Rejoice

Scene Over the moon

When studying the cognitive aspects of the language, we often come across the word
"frame". In English, the word "frame" means a structure, figure, form, skeleton, physique. Of
course, all these definitions are to some extent suitable for explaining this term from a
lexicographic point of view. And if we consider it from the semantic side, then the most
appropriate definitions would be structure and frame. Speaking about the structure, we can say
that the frame serves to designate the semantic structure of the word, and the frame is explained
by the fact that the meaning of the word is somehow delimited, framed, i.e. when representing
representations about some object, all this information does not go beyond the framework of
representations about this object, but fully reveals only those representations that are somehow
connected and combined with this subject.

Often the term "frame™ is associated with the concept of "scenario”, although this
representation may not be correct in all cases. As you know, "scenario” means: 1) a description
of a situation, or of a situation that may develop in the future [6]; 2) a written description of what
is happening in the performance or game. Comparing these two terms, one can observe that in
some cases “a frame is understood as a set of stable ideas about an object or a group of objects,
and a scenario is a set of stable ideas about a process as a set of regularly reproducing events”

The teacher can also apply the principles of teaching a foreign language, described in the
studies of M. Giovanelli, connecting a number of channels for perceiving information (visual,
tactile, kinesthetic) when students work in groups (communicative situations, role-playing games,
sketches), in full accordance with communicative nature of such training. The importance of
using the maximum number of channels of perception and transmission of information is
dictated, on the one hand, by the communicative and cognitive nature of such lessons,
recognizing the importance of taking into account the individual cognitive styles of students, and
on the other hand, by the very feature of a foreign language teaching, due to special fika
interaction of native and foreign language and thinking.

Considering the cognitive-linguistic approach one of the leading methodological approaches
in the modern process of teaching a foreign language, we can say that knowledge is the result of a
cognitive process. Based on the cognitive-linguistic approach to teaching a child a foreign
language in the educational process, schoolchildren actively study English and receive
comprehensive and deeper knowledge than a knowledge base based on school methods.
Compact, bright signals activate the work of students, sharpen their attention and contribute to
memorization. Support schemes allow you to connect individual links of information, establish
links between them, and contribute to the development of logical thinking.

Summing up, | would like to say that interest in learning English is growing year by year. A
moment has come when everyone began to realize that a good knowledge of a foreign language
is an integral part of modern life - this is the key to success in professional activities in the future. 202
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Abstract

Reading is one of the main methods we use to acquire data and information in today's
world. Reading is a difficult process that takes a lot of time and effort from children. And
reading fluently, consciously, correctly, and even expressively is a great art. To read a text, one
must have sufficient background knowledge and vocabulary to make written texts meaningful,
how sounds are displayed alphabetically. In the process of reading visual memory is trained and
reading cannot be ignored when learning English. There are many methods to improve reading
skills. However, the most important factor in improving reading skills is self-reading. There is
nothing better than daily reading to improve your reading skills. The current research study
aimed to investigate role of Scaffolding approach on evolving reading strategies of EFL learners.
Some research studies regarding effectiveness of Scaffolding approach on developing reading
capabilities were analyzed and discussed. The recent research study concluded as Scaffolding
approach has an affirmative role on improving reading strategies. Some suggestions are presented
for the future researchers.
Key words: Scaffolding, effectiveness, reading strategies, EFL learners, developing reading
strategies.

Introduction

Developing and changing the world increases the quality of education. To provide a
modern educational environment and system, to keep an attention on raising individuals, social
scientists, educators, tutors and researchers. Improving the quality of education and upbringing of
the young generation is entrusted to teachers. This requires the search for effective methods of
teaching, raising the quality of lessons to a new level. Currently, secondary schools of general
education face great challenges. It is to bring up young teenagers who are rich in the spiritual
world in accordance with the requirements of the times.

English is one of the valid in every country in the world and provides communication
between countries. For the time being, learning a language is of tremendous importance in many
fields and English is the first preferred foreign language due to its globalism. It has four skills:
writing, listening, reading and speaking, which are learners should master while learning it [1].

Reading is important among other skills, because it develops the mind, which is able to
understand written words. Teaching EFL learners to read helps them develop their language
skills. Reading in an academic environment is carried out for the purposes of obtaining new
information, reaching different explanations and interpretations, conducting research and
synthesizing and evaluating information obtained from different source. The purpose of reading
varies depending on the current situation. Reading in everyday life can be done for many
different purposes, such as obtaining general information about a topic, accessing specific
information such as name, date, synthesizing information read from several different sources to
determine an opinion on a topic, performing a specific task, evaluating personal development or
leisure time. In the academic environment, reading has a separate importance as the main means
of accessing new knowledge.

Reading skills are the ability of an individual to read, understand and interpret written
words on a page of an article or other reading material. Having a good reading skill will enable
the individual to assimilate a written work in a short time. At an early age, the acquisition of
reading skills starts with listening to books and stories read aloud, practicing nursery rhymes, and
playing letter and word games. Reading is considered as the process which is continues whole 204
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life. In order to understand whole concept of the given text or article, readers have to evolve their
critical and analytical thinkings [2]. In addition, reading is the challenging process, which has
various types of strategies. Reading strategies includes two components like: cognitive and
metacognitive reading strategies. Reading strategies helps to plan while reading, tapping prior
knowledge, predictions, revising meaning of the text, reflecting, moreover, it includes knowledge
how to solve problems and challenges while reading, it’s also used to assist, support and
understand texts [3].

Reading strategies use widely among EFL learners. It is also considered as a capability to
understand, to interpret, to evaluate, to reflect and to engage. Readers who are conscious about
reading comprehension use a number of strategies to understand the text more easily, to criticize
and evaluate it, and to overcome the difficulties they encounter in the text. Strategies are
deliberate and conscious steps that learners follow to support the acquisition, storage and recall of
new information. Strategic readers read by thinking about their previous knowledge about the
topic, making predictions, and watching whether the text overlaps with their predictions. When
these readers realize that they are having a problem with comprehending the text, they re-
evaluate the process and rush to work on strategies that will allow them to understand. Being
strategic allows the reader to choose the strategy, observe its effectiveness and, if necessary,
rearrange it. The distinctive feature of strategic readers is that they are flexible and adaptable in
terms of the methods they follow during reading.

The purpose of training is to make the learner fully understand the sentence and text
he/she has read and to master the meaning of the words used there. In order to do this, the
teacher must always make sure that every word of the learner is read correctly and clearly. If
learner reads each word correctly and clearly understands the word. A prerequisite for rapid
learning is fulfilled. From this it can be seen that quick reading is very closely connected with
correct reading and understanding. Moreover, in order to read the words correctly and clearly, it
IS necessary to read the text at a certain pace. Otherwise, neither the learner nor the listener will
understand the text.

Foreign language learners can face various types of challenges, for instance,
misunderstanding meaning or context, lack of vocabulary and the main problem is lack of
motivation to read. Motivation key component to evolve not only reading capabilities, but other
language skills: speaking, listening and writing. Motivation can be the main issue in reading
comprehension [4]. Therefore, when preparing a lesson plan, teachers need to consider that
learners want a variety of skills at different ages and proficiency levels. Teachers should use
learner-related contexts whenever possible, as this will help motivate learners to read. Teaching
reading skills can be easy when taught with nuances and strategies with continued practice. In
addition, assorted types of methods, approaches and techniques can be used in order to solve
these kinds of problems while learning and enhance learners’ reading capabilities.

One of the tremendous approaches is Scaffolding approach; moreover, it is one of the far-
reaching tools among them. The term “scaffolding” was developed by David Wood, Gail Ross
and Jerome Bruner in 1976, which means self-control. It is the control and support of teachers
while getting knowledge. Scaffolding approach is temporary, whereas it is for learners to solve
problems that are above his/her capacity. It helps to clearly identify the object of the lesson.
Scaffolding approach allows overcome challenges in comprehending materials. Without the right
strategies, reading skills become boring for many [5].

Scaffolding doesn’t last forever; it stops as soon as learners are able to perform tasks
beyond their current abilities. The tutor’s comments and feedback arouse and desire of learners to
take responsibility for their education and create independence from the constant care of their
teacher.

Reading is the main tool for human beigns to acquire knowledge, it should take place in
almost every lesson it occupies decisive place. English is taught as a foreign language in
Kazakhstan, therefore learners can face with challenges while reading in English. The main
factors of these troubles are lack of motivation and learners have not enough vocabulary in order
to understand the concept of the text. They will find out challenges while reading especially
academic text, because EFL learners aware of choosing right reading styles. According to some 205



scientific researches there found out that second language learners always confuse the style of
reading, and it is not interesting so, they do not prefer reading. Among the causes of problems
related to foreign language learning Scaffolding approach is decisive that the evolving reading
strategies [6].

Methods and materials

The current research study aimed to investigate role of Scaffolding approach on evolving
reading strategies of EFL learners.

Therefore, following research studies related to the effect of Scaffolding approach on
developing reading strategies analyzed and discussed.

Year author
2012 Bassiri Investigated impact of Scaffolding
approach on reading capabilities of
Iranian learners’

2012 Safadi and Rababah Analyzed effect of scaffolding on
developing reading  skills  of
secondary school learners

2017 Salem The use of Scaffolding on enhancing
reading skills of Egyptian learners

2018 Yusuk Examined effect of ZPD based
scaffolding approach on evolving
reading comprehension

2019 Mojarrabi Tabrizi, Behnam and Saeidi Use of hard and soft scaffolding
approaches towards reading skills

2019 Hong The role of Scaffolding on evolving
reading skills

2021 Jufri Developing learners’ reading skills
by using Scaffolding approach

2022 Yawiloeng Investigated  attitudes of EFL

learners towards use of Scaffolding
on developing reading

Results and discussions

Some related to the previous research study on the role of Scaffolding approach on
developing reading strategies of EFL learners’ will be discussed below to highlight the
effectiveness of Scaffolding approach to enhance learners’ reading comprehension.

Bassiri in 2012 made a research study on topic “The impact of scaffolding as a strategy
for teaching reading on the motivation of Iranian L2 learners”, the objective of the current
research study was to examine impact of Scaffolding on reading comprehension of Iranian EFL
learners. In addition, it aimed to investigate effects of Scaffolding approach on motivation and
gender differences. Iranian learners took part, and divided into control and experimental groups.
Calculated results showed positive perception towards use of Scaffolding approach and learners’
motivation to read. Mean scores demonstrated that, comparison to control group with
experimental, experimental group’s learners’ attitudes was better than control groups’. The
current research study was concluded as Scaffolding has positive effect on developing reading
capabilities of Iranian learners. Moreover, it has affirmative perception towards motivation [7].

Safadi and Rababah in 2012 researched on topic “The effect of scaffolding instruction on
reading comprehension skills”. The current research study aimed to study the effect of
Scaffolding on evolving reading comprehension of first and secondary school learners. Overall
107 female learners from Al-Ittihad school, learners who are studied four languages were
selected and divided into two groups. The control group included 55 learners from two classes 2gg



while, 52 learners from two classes divided into experimental group. According to the
statistically analyzed results of pre-test both group learners had equal level of English
knowledge. Quasi experimental research method was used. In order to check level of reading
skills of learners, two texts were selected purposefully for the second semester. The experimental
group learners were taught by using Scaffolding instruction method, while by using traditional
method was taught control group learners. Two variables like: independent and dependent were
used. The independent was the method of using scaffolding instructions and traditional method,
and dependent variables included five reading comprehension of participants. One-way analysis
of co-variance (ANCOVA) was used in order calculate post-test results, and statistically
differences between control and experimental groups. The Multivariate analysis of covariance
(MANCOVA) was used to analyze differences between pre-test and post-test mean scores.
According to the calculated results of the current research study presented that there were
statistically significant difference between control and experimental groups, and in addition there
were found difference between pre-test and post-test mean scores. Therefore, the recent research
study concluded Scaffolding instruction has positive effect on developing reading capabilities of
learners. It was recommended that Scaffolding approach be integrated into the EFL curriculum

[8].

Salem in 2017 studied on theme “Scaffolding Reading Comprehension Skills”. The
current research study aimed to analyze the role of using Scaffolding approach and its effect on
evolving reading capabilities of learners from Egypt. The descriptive qualitative research design
was used. In order to investigate usage of scaffolding strategies eclectic approach was used. In
order to explore level of usage scaffolding questionnaire was utilized, which includes 28 items.
According to the results of One-way analysis of co-variance (ANCOVA) were non-native
English language tutors are not aware of using scaffolding strategies. And Egyptian learners felt
confidence while using scaffolding strategies on developing reading skills. The current research
study proved that affirmative effect of using scaffolding strategies on evolving reading
comprehension of EFL learners [9].

Yusuk in 2018 researched on theme “Effects of zone of proximal development based
scaffolding techniques on reading comprehension of Thai university students”. The research
study’s aim was to examine effect of ZP based scaffolding approach on developing Thai
university learners. Overall 48 freshmen learners participated from several faculties. Quantitative
research design was utilized, questionnaire was surveyed among participants. The obtained data
calculated by using program SPSS (Statistical package for social sciences). According to the
results of t-test, post test showed learners’ positive attitudes towards ZPD based scaffolding
approach on developing reading comprehension. Each of 15 questionnaire items presented
affirmative effect of Scaffolding. The current research study concluded by proving positive effect
of ZPD based Scaffolding approach on evolving reading comprehension. Some pedagogical
implementations discussed [10].

Mojarrabi Tabrizi, Behnam and Saeidi made a research work on topic “The effect of soft
vs. hard scaffolding on reading comprehension skill of EFL learners in different experimental
conditions” in 2019. The objective of the recent research study was to inspect impact of hard and
soft scaffolding on EFL learners’ reading abilities from Iran. The research study made in two
different experimental situations like: symmetrical and asymmetrical. Overall one hundred and
twenty Iranian learners participated, which are divided randomly into four experimental and one
control groups. Each group contained 24 learners. Pre-test and post-test was used. After obtaining
pre-test results, experimental group learners thought one of the intended treatments 20 sessions,
and the same time control groups exposed by traditional class. At the end of course all groups
were given post test. The findings showed that Scaffolding approach had an affirmative impact
on reading skills of Iranian learners. In addition, soft scaffolding was not so effective than hard
scaffolding. The current research study was concluded that, hard and soft Scaffolding had a
conclusive consequence on developing reading capabilities of learners [11].

Hong and Nguyen studied on theme “Teacher beliefs and practices of Scaffolding
students’ reading comprehension through questioning at pre-reading stage” in 2019. The current
research study aimed to investigate role of Scaffolding approach towards reading comprehension. 207



Descriptive study identified tutors’ beliefs related to Scaffolding approach. Quantitative and
qualitative research study was used. Questionnaires, observations and semi-structured interviews
were used in order to collect data and calculate results. 64 EFL teachers participated (44 females
and 20 males). The findings of the current research study were positive that, tutors’ beliefs was
beneficial in helping learners in reading texts [12].

Jufri investigated “The Effectiveness of Scaffolding Model in Teaching Reading at Senior
High Schools in Padang City” in 2019. The objective of the recent research study was to examine
learners’ capabilities of reading by using Scaffolding. 192 Padang learners from three senior high
school participated. 64 EFL 64 learners selected from each school. Cluster random sampling
technigques were used. Quantitative research design was utilized; questionnaire which includes 30
items was surveyed among control and experimental group of participants. According to the
calculated findings showed that experimental group learners’ reading comprehension developed
better than control groups’. In order to present clear results t-test was calculated; results
demonstrated that significant effect of Scaffolding on evolving reading skills of learners [13].

Yawiloeng researched on theme “Using instructional scaffolding and multimodal texts to
enhance reading comprehension: Perceptions and attitudes of EFL students” in 2022. The current
research study aimed to examine EFL learner’s attitudes towards use of Scaffolding and visual
aids to develop reading skills. Thirty-four university learners from Thai university were selected
by using purposive sampling method. Three stages of reading: pre-reading, while reading and
post-reading were conducted. The findings of this study presented that most of EFL
undergraduate learners’ attitudes towards use of Scaffolding was positive, and they believe that
visual texts helped them to enhance reading abilities. The recent research study concluded as
conclusive effect of Scaffolding on evolving reading comprehension [14].

Conclusion

Reading occupies a significant place in the life of a modern person. With the help of
abilities to read, we can enrich our knowledge, get to know the world around us more deeply,
draw new modern ideas from texts. In addition, reading is always considered one of the most
important means of human communication and knowledge of world culture. The term "reading
strategy” refers to a set of knowledge, skills, the possession of which allows learners to
understand the type, specificity and purpose of texts, navigate in the text, extract information at
different levels, and use compensatory skills. Scaffolding is a strategy that allows a child or a
beginner to solve a problem, complete a task, or achieve a goal that would be beyond his
capabilities in the absence of help. Scaffolding is a temporary support. The current research study
aimed to investigate role of Scaffolding approach on evolving reading strategies of learners.
According to the analyzed and discussed research studies, the recent research study can
concluded as the positive effect of scaffolding approach on developing reading strategies of
learners. Therefore following suggestions can be presented:

-use Scaffolding approach in EFL classroom in order to bring up critical thinkers

-enhance using scaffolding in each lesson, to use scaffolding to develop reading abilities.

-learners consider their tutors as their mainstay. Therefore, scaffolding approach should
used in any subjects to master academic skills of learners

-learners who are not native speakers surely face with problems while learning.
Therefore, foreign language teachers should use learner-related contexts whenever possible, as
this will help motivate learners to read.
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