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INTRODUCTION

Children’s literature was and is one of the most popular subgenres among
literature. The main value of which is the upbringing of the child and the development
of his worldview. Writers who wrote for children and about children put a lot of effort
into public education. Books broadened children’s understanding of the world,
introduced them to new things and the surrounding nature. They help you feel the
beauty of your native language and learn to speak clearly and melodiously.

The main source of children’s literature is real reality — people’s lives in
different periods of time. Every year, outstanding fairy tales and stories, novels, short
stories, and poems were published, which in turn were read by parents to their
children before bedtime. Children’s literature is literature that corresponds to the level
of children’s knowledge, their psychological development and has its own genre and
artistic features, respectively, subject matter and technical design. In children’s
literature, the same problems are considered as in all fiction. It reflects the true reality.

Any translation process includes certain difficulties that the translator may
encounter. For each species these features will be different. A special area of fiction is
creativity for children, the translation of which is aggravated by a number of other
problems, which will be discussed in this work.

Many studies have been devoted to the study of translations in this direction,
but attention is paid to Ukrainian or entirely English-language texts and their analysis.
As for the transmission of linguistic-stylistic features of English-language children’s
literature in translations into other languages, they have been studied only in some
places, which explains the relevance of this research topic.

The object of this study is children’s speech imitation in the American and

British literature of the XX — XXI centuries.
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The subject of analysis are the peculiarities of the transmission of children’s
speech imitation in the Ukrainian translation in American and British literature of the
XX — XXI centuries.

The purpose of the work is to clarify the linguistic features of English-
language children’s prose and the ways of its reproduction into the Ukrainian
language.

To achieve this purpose, it is necessary to perform a number of research tasks:

1) to consider the imitation of children’s speech as a linguistic phenomenon
and a literary device;

2) to study the peculiarities of translation of children’s speech;

3) to analyse the peculiarities of artistic discourse as an object of translation;

4) to classify the ways of translating the imitation of children’s speech in an
artistic text;

5) to analyse the quantitative indicators of the children’s speech imitation
translation.

The material of the study was the works of children’s prose in English and its
translation into Ukrainian. During the research process, 50 contexts containing
translation difficulties were identified and examined. In this sample, only those
difficulties that are presented in the work in the form of quotes or other examples are
counted.

The following research methods were used during the work: component
analysis method — to establish the structure of lexical-semantic units; method of
stylistic analysis — to determine stylistic features; the method of dictionary definitions
— to determine the peculiarities of the functioning of linguistic units; comparative
method — to identify common and distinctive linguistic features in children’s
literature; the method of translation analysis — for the analysis of difficulties that may
arise during the translation of these texts and the identification of ways to solve them

through the use of translation transformations.
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The scientific novelty of this study is that the translation of a children’s work
of fiction will be considered comprehensively from the point of view of various
possible problems that we will encounter in the translation process.

The theoretical significance of this work is that the materials can be used in a
number of areas related to translation, for example: educational activities,
methodological recommendations for translation.

The practical significance of the work lies in the fact that the materials can be
used as part of teaching translation studies — for further research in the field of
translation, and possibly for research into the work of this author and translator.

The structure of the work includes an introduction, theoretical and practical

chapters, a conclusion, a list of references and annex.



CHAPTER 1. THEORETICAL ASPECTS OF THE STUDY OF THE
TRANSLATION OF IMITATION OF CHILDREN’S SPEECH IN ARTISTIC
WORKS

1.1. Imitation of children’s speech as a linguistic phenomenon and a

literary device

One of the current areas of language research in the psycholinguistic aspect is
today the study of children’s speech. It is believed that the development of speech by
a child sheds light on the internal processes of consciousness that accompany the
verbal and mental activity of adults. Indeed, understanding the basic patterns of the
development of children’s speech helps to better understand the nature of the mental
processes occurring during the generation and understanding of speech, as well as in
the process of language play [10, p. 198].

When creating an image of a child, writers strive to reflect many features of its
development: thinking, behaviour, speech, worldview. In order to create the speech
characteristics of child characters, the authors consistently imitate children’s speech,
conveying certain phonetic, word-formation, morphological, lexical-semantic and
syntactic features of children’s speech, trying in a certain way to contrast the language
of little heroes and the language of adult heroes [1, p. 12].

The term “children’s speech” means a set of features of the ontogenetic
development of a child’s speech, determined by his / her age and level of intellectual
development [9, p. 36]. When a child masters his / her native language in natural
conditions, he / she draws material from daily communication and independently
acquires language rules as a result of personal speech experience and analysis of
linguistic facts, as well as unconscious metalinguistic activity.

The rules that a child learns directly from the speech of adults are not entirely

identical to those rules that govern the speech activity of an adult [10, p. 199]. This is
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where numerous children’s innovations are born, which are a sure indicator of a
productive beginning in language acquisition.

Even in older preschool and school age, when the child has already mastered
contextual speech and can consistently talk about events, he / she unconsciously
returns to situational speech when, for example, he / she is excited by what is
happening. In this case, speech is fragmented, actions that are expressed in verbal
forms can be replaced by concrete nouns, their use is determined by a specific picture.

Children’s speech is a field for linguistic innovation, spontaneous word creation
and deviations from language norms that are unknown to the child due to the lack of
speech and mental experience. Researchers of children’s speech indicate that
children’s speech is not the result of simply copying the speech of adults, but “the
fruits of independent creativity”. The main phenomenon of children’s speech is
unconscious word creation: children often do not notice their speech mistakes,
thinking that they are accurately repeating the words they heard from adults, and
applying language norms too straightforwardly. The child freely separates prefixes
from roots, uses suffixes and endings in non-standard ways, and changes letters in
words to create neologisms, for example: doed, thinked.

Conscious, non-pragmatic language play, based on associative connections and
distance from the normative meaning of the word and its phonetic form, can also
often be seen in children’s speech. The child tries to interpret a familiar word in a new
way and realize its “game” meaning to create an emotionally expressive effect. The
creation of deliberate speech moves is manifested in “playing with diminutive forms
of words” (“meanie” — “evil”, “roly poly” — “somersault”, “nanny” — “grandmother”).

The listed mechanisms of children’s word formation confirm that the
foundations of motivational play are both extra-linguistic knowledge, a picture of the
world and the cognitive component of experience, as well as sound, structural and

other linguistic similarities between the motivating and motivated word.
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It is important to note the special significance of the phonetic aspect of
children’s speech, the relationship between the sound and rhythmic aspects of the
original word or expression and motivated linguistic units formed as a result of
language play. Psychologists distinguish two periods in a child’s ontogenesis — pre-
phonemic (up to 1.5 years) and phonemic, the division of which is determined by the
child’s ability to distinguish vowels and consonants in the speech of others and
compare linguistic units and their sounds. In the initial period of speech development,
the child alternately masters first intonation, rhythm, and then the general sound
pattern of words. The child gradually masters the phonemic structure of the language,
which leads to constant experiments with sounds, the generation of predominantly
involuntary linguistic innovations and response to sound distortions of his / her own
and others’ speech.

Canadian scientist M. Brennan is absolutely sure that language becomes
understandable to young children long before they develop the ability to imitate the
sounds of speech of the adults around them. Studies on the so-called “fis
phenomenon” have shown that there is a big difference between what children hear
and what they can reproduce in speech: a child addressed his aquarium fish “fis” and
noticed when an adult, imitating a child’s speech, mistakenly called the animal “fis”,
not “fish”. Having knowledge about language acquisition allows to draw the
following conclusion: if children understand more than they are able to say, then they
also mean more than they can express verbally. However, without the grammatical
and phonological capabilities of adults’ speech, they cannot convey their thoughts
clearly and completely [14, p. 25].

English philologist Guy Cook in his work “Language play, language learning”
notes that adults, for example, use rhymes as a technique of language play at the
levels of form, semantics and pragmatics. It cannot be argued, however, that rhyme is

consciously perceived by the child and functions at any of these levels, since the
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recipient (despite the inherited principles of universal grammar) has not yet mastered
the phonology and grammar of the language in which the poems are written.

For the same reason, a child who has not yet mastered the language does not
perceive poetry as stories about fictional characters and events. However, even a
small child is capable of perceiving two aspects closely related to language and which
are examples of paralanguage: rhythm and intonation, on the one hand, and
interpersonal interaction, expressed by eye contact, facial expressions and gestures, on
the other [16, p. 14].

The language of a writer for children and the language of a child are, of course,
extremely close in freedom of analogies, patterns of word and form formation, and
semantic load. The language of poetic creativity (not prose) has a particular
resemblance to children’s speech — rhymed and organized according to a certain
rhythmic scheme, implying a variety of interpretations, capable of developing the
child’s mnemonic abilities. This explains the popularity of children’s tongue twisters,
humorous miniatures, teasers, counting rhymes and other rhymes based on sound
writing.

T. Tanto, in his work “Roald Dahl’s Use of Language Play in “Charlie and the
Great Glass Elevator,” considers word play in children’s literature to be one of the
ways to attract the child’s attention to the story, add originality and imagery to the
story, and, as a result, develop the imagination of the young reader. While learning to
read and the process of reading itself can cause boredom and stress in children, the
game, on the contrary, is a technique for restoring cognitive flexibility (the ability to
switch from one thought to another), as well as developing a positive attitude towards
books [19, p. 73-74].

It is the mental characteristics of the child, the lack of language experience and
the gradual development of different levels of language in the process of ontogenesis
(the first of which is phonetic) that explains the increased interest in children’s

literature in language play techniques.
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When creating works for children, various graphic means are often used, for
example, breaking the spelling rules of a word, using symbols or font selection.
British philologist D. Crystal in his work “Language Play” gives examples of spelling
games that perform informative and expressive functions. The “aura of childhood”
that permeates the poems and stories about Winnie the Pooh is partly conveyed by
such spellings as “picknicks”, “piglit”, “missige”, “frends” and 100 acer wood. The
non-standard writing of anthroponyms informs the reader about the character’s traits
(for example, Count Smorltork in “Posthumous Papers of the Pickwick Club” and
teacher Thwack in “The Story of Tom Jones, a Foundling”) have telling names.
However, any spelling joke “works” only if the recipient is familiar with the standard
spelling: before breaking the rules of grammar in order to have a certain effect on the
reader, it is necessary to master those rules [17, p. 10—12].

Thus, linguistic innovations in a child’s speech are explained by the
development of his / her linguo-creative and metalinguistic abilities. Children’s
speech is characterized by unconscious word creation, similar to “folk etymology”,
expression of the active side of the object, special attention to generic endings, word
mergers, homonymous word formation and sensitivity to the sound structure of
speech, the creation of their own idioms and hostility to existing phraseological units
that “violate”, according to in the child’s opinion, the rules of language. Sometimes
children resort to conscious play with a linguistic form for hedonistic purposes,
relying on associations they know and changing the semantics and sound form of a

word.

1.2. Peculiarities of translation of children’s speech

The success of interlingual communication, without a doubt, depends on the

completeness and accuracy of the transmission of the original. Translating children’s

literature, on the one hand, is not particularly difficult for the translator, who,
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according to the Israeli linguist Z. Shavit, has greater freedom in correcting the
original text than a translator of adult literature. On the other hand, any translation
“manipulations” are possible only if two important principles are observed: an
emphasis on the didactic nature of children’s literature and adaptation of the plot and
language of the work in accordance with the level of understanding of the child reader
[18, p. 112-113].

The terms “equivalence” and “adequacy”, widely used in modern translation
studies, are interpreted ambiguously by linguists. Equivalence is a relative concept,
since it presupposes not absolute, but possible only in a certain respect, equivalence of
compared objects. It is interesting that J.-P. Vinet and J. Darbelne give a narrower
definition of “equivalence” (description of one situation using different structural and
stylistic devices), considering it one of the indirect translation techniques along with
adaptation, transposition, modulation, etc. [22, p. 8].

Puns are extremely popular in the English language due to the abundance of
paronyms and homonyms in it. The main strategies for translating puns include
omission, compensation, literal translation with or without commentary, translation-
exposition, free translation, which can be either pragmatically conditioned and retain
a comic effect, or pragmatically unconditioned, and quasi-translation, which
reproduces semantic, syntactic and pragmatic characteristics text [23, p. 75-76].

The play on words refers to the phenomena of partial translatability: often it is
not reflected in the translation into Ukrainian or is conveyed only to a certain extent
by substituting a play technique, literal translation or simple transliteration.
Successful translations of a language game meet the translation studies categories of
equivalence (semantic equivalence) and adequacy (correspondence to the
communicative situation). Moreover, to express the adequacy of the original, the
author often resorts to semantic shifts and compensation (replacing a gaming device).

The translation of intralinguistic meanings, determined by the belonging of a

unit of a certain language to a specific word-formation or lexical paradigm, often
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requires a violation of semantics. The pun technique is an example of a hybrid game
of a high level of complexity, which involves the translator carrying out linguistic and
creative activities to create an individual language game based on the signs of the
target language, similar in game functionality to the signs of the original language.

Successful translation of a language game, which is not always possible, allows
the child reader to decipher the game code laid down by the original author in its
entirety. This translation reflects the key categories of translation theory, equivalence
and adequacy, ensuring the semantic and pragmatic identity of the target text and the
source text. At the same time, the translation of semantically ambiguous language
games and puns in which lexemes that do not have equivalents in the target language
are particularly difficult. The main methods of translating a language game are literal
translation, translation-exposition, free translation, quasi-translation, as well as
compensation or complete omission of wordplay.

Translators need to pay attention to the author’s style and the characteristics of
his / her culture (since these will somehow influence the writer’s narrative and the
text itself) and to the reader’s age, cultural knowledge and experience in general [21,
p. 72].

Any work uses a large number of linguistic and stylistic tropes, words in literal
and figurative meaning. However, in children’s literature, all descriptions are
presented more emotionally, which challenges the translator to express ideas, events,
and describe characters as clearly as possible. Let us take an example from A. A.
Milne’s “Winnie the Pooh™:

“So Owl wrote... and this is what he wrote: HIPY PAPY
BTHUTHDTHTHUTHDA BTHUTHDY.

Well, actually, of course, I'm saying «A Very Happy Birthday with love from
Poohy» [30].

This is a clear example that uses deviant language to show Owl’s level of

literacy. The translator cannot simply leave the words untranslated, since children will
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not understand, but it is absolutely impossible to translate this passage word for word.
We also see clear transitions from the narrator’s literary language to the distorted
language of the note and the spoken language of the Owl.

Emotional coloring is especially clearly used in children’s literature to make it
more interesting and exciting for the reader. This coloring can be both positive and
negative. Accordingly, when translating, it is extremely important to accurately
convey these features, because children need to experience emotions during the
reading process. This component allows the reader to form an attitude towards the
characters and events that the author puts into the work.

In order to convey an emotional attitude, we can use linguistic units with
expressive and stylistic overtones. The use of syntactic devices or even exclamatory
sentences is also suitable for these purposes. At the same time, in the translation
process, the main thing is not always the preservation of the entire phrase —
sometimes just the purpose of communication is enough [21, p. 65].

For example, the hero’s exclamation during the fall: “Oh, help!” can be
translated as “Maminkxo!”. In this case, this phrase is an indicator of a combination of
feelings: there is fear, helplessness, confusion, and a request for help — and all this can
be conveyed by an exclamation with a similar meaning in Ukrainian.

Comic situations or eccentric behavior of characters are often used in children’s
books, even the most serious ones. This may be a distortion of logical connections, a
non-standard reaction, or other types of situations. This phenomenon is quite
understandable, because children themselves can often behave in a similar way
(mainly due to their ignorance of some things that are logical for an adult or because
they want to play). As readers, they also need to see the characters in their books as
like-minded people, so the characters will also have similar traits.

The effect in question can be achieved using wordplay, hyperbole, oxymoron,
neologisms and other stylistic means. More complex techniques such as irony, satire

and sarcasm will only be understood by teenage readers. Typically, when using puns,
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comic effect is achieved by playing on multiple meanings of the word. The difficulty
with this is that in the target language a similar word can carry different meanings.
The main indicator of how adequate the translation of a play on words in a literary
text is the transfer of the function of the original device [20, p. 250]. The same can be
said about other techniques used to create a comic effect.

An equally important task of a translator when working with a literary text is to
preserve imagery, that is, to convey the image of the hero as accurately as possible
and interpret his / her actions and remarks. The character image includes not only the
image of the character with all its details, completeness and individuality, which
determine the type of behavior of the hero, but also what the author includes in this
image.

Phonographic stylization of speech anomalies (hereinafter also “graphon”) is
one of the least researched stylistic tools in the arsenal of children’s literature in the
binary English-Ukrainian juxtaposition. In our opinion, this can be explained by the
fact that the Ukrainian language almost does not use graphons, giving preference to
lexical-grammatical means of stylistic characterization of characters. Thus, the
majority of phonographic stylizations in English-Ukrainian translations were
traditionally lost, as evidenced, for example, by a comparative analysis of five
translations of M. Twain’s novel “The Adventures of Huckleberry Finn” [12, p. 138].

It is advisable to study graphically recorded speech deviations from
pronunciation norms from the theoretical platform of one of the “eternal” problems of
translation studies, namely the problem of translatability / untranslatability. The
question of the translatability of the graphon quite often raised doubts among both
theorists and practitioners of translation. The fact is that for a long time in Soviet
translation studies there was an authoritarian point of view that graphons are
untranslatable, because they are a reflection of dialects and sociolects that cannot be

translated [10, p. 198].
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Achieving the adequacy of the translation of phonographic speech stylizations
is difficult not only due to formal differences between the source and target
languages, but also due to the socio-cultural factor caused by different traditions of
using graphones in English and Ukrainian literature. In the Ukrainian-language
literature, such stylizations are used quite rarely, in contrast to the English-language
literature, in which the systematicity of the phonetic complexes of everyday speech
can be traced, which allows to talk about an established system of means of
phonographic stylization in the English language and its absence in the Ukrainian
language, as a result of which important semantics may be lost during translation
components.

The position of the opponents of the parallel reproduction of graphons in
translation is based on the postulate of “partial” translatability, according to which
certain untranslatable elements may appear in texts, but at the same time there are no
texts that cannot be translated at all. From a linguistic point of view, these
particularities go beyond normalized speech and cannot be adequately reproduced
during translation [16, p. 44].

Thus, even if the graphon is not translated, its loss during translation is not
significant. In addition, an effective means of solving this problem can be the
technique of compensation, according to which elements of meaning, pragmatic
values, as well as stylistic nuances, the identical transmission of which is impossible,
are transmitted in the translated text by elements of a different order, and not
necessarily in the same place of the text, as in the original [10, p. 200]. Thus, the
reception of compensation of phonographic stylizations at the expense of lexical-
grammatical means prevailed in the domestic science of translation and, as a result, in
translation practice.

At the same time, another point of view was presented abroad, especially
represented by J. Catford, who argued that such phonographic stylizations as

sociolects and dialects can be adequately reproduced during translation: “Even if there
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1s no equivalent unmarked dialect in the target language, the translator has to choose a
special dialect of the target language, create a new “literary” dialect or resort to other
means” [15, p. 170]. According to our observations, such a strategy, directed at the
creative reproduction of phonographic stylizations in the original language with
parallel means of the translation language, is becoming more and more attractive for
Ukrainian translators, who actively use the rich resources of their native language for

this.

1.3. Peculiarities of artistic discourse as an object of translation

Considering the peculiarities of the text of a work of art as an object of
translation, it is worth paying attention to its characteristic features. In particular,
children’s literature and literature that imitates children’s speech should be
distinguished and the peculiarities of such works should be clarified.

Fiction 1s a component of literature, a collection of written and printed works of
a certain people, era, humanity; a kind of word art that describes reality with artistic
images. Fiction is primarily a part of all texts in the general system of culture. In the
Oxford dictionary of literary terms, the definition of “fiction” has another meaning:
“this subtype of literature has a special status in contrast to scientific, religious and
technical texts” [25]. In literary studies, such a concept as “artistic fiction” is most
often used today.

A text is called artistic or fiction when it performs an aesthetic function. But it
tends to change over time. The peculiarity of fiction lies in its comparison with such
types of art as music, theatre, visual arts, cinema, etc. They, in turn, combine verbal
and linguistic material with their own. It should also be noted that fiction is a

collection of author’s works, unlike folklore.
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The artistic style is focused specifically on artistic creativity. Its leading task is
to influence the reader, his / her feelings, thoughts through the images created by the
author in poetry or prose. In the artistic style, a variety of linguistic means are
widespread, the rich lexical composition of the language.

The main features of artistic style are imagery, poetic description of events,
aesthetics of speech, expression and intensity of expression. Imagery is represented in
the works by various characters and symbols that carry a certain hidden message. The
aesthetics of speech is designed to awaken a sense of beauty and pleasure in readers.
Thoughts in artistic texts can be expressed in different ways: solemn, gentle, sublime,
humorous, ironic, etc. It is also mandatory to use a large number of artistic means:
epithets, metaphors, similes, allegories, hyperbole.

Reality is described sensually, there are no norms in it. A defining feature is
subjectivism in the understanding and reflection of the surrounding world. The main
language means are rich emotional and expressive vocabulary, author’s new
formations, individual style, sentences of various types and syntactic connections,
peculiarities of intonation and rhythm and melody, stylistic figures.

Children’s literature is a type of general literature that has always interested
literary critics and scientists. Its peculiarity lies in the educational principles, the age
of the audience of readers and the combination of the art of words with pedagogical
tasks. Today, children’s literature is a full-fledged component of the literary process.

Each work of art is intended for a separate readership of a certain age. In
children’s literature, texts are divided into: works for younger and preschool age
groups (3—5 years); works for the junior school group (5—11 years old); and works for
middle school (from 11 to 14—15 years) and senior school groups (from 15 to 17-18
years). If we focus on English-language literature, there are separate categories of
books for teenagers, such as “teen fiction” (for readers 10—14 years old) and “young

adult” (for older readers — 14—18 years old).
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Ukraine has its own equivalent for this case — “adolescent or youth prose”. The
theme and plot reflect the life experience, preferences of teenagers, depict their usual
problems. The main character in such books is, of course, a teenager, who is
sometimes the narrator at the same time. In his work “Young Adult Literature: From
Romance to Realism”, researcher M. Kart wrote that “adolescent literature is
completely independent and has its own specificity since the 90s of the XX century”
[3].

As for genres, they are no different from literature in general. With the
development of people, literature developed, and such genres as fairy tales, biblical
legends, parables, tales, fables, instructive stories, novels, short stories and myths
were added to children’s texts. Now new genres have appeared in children’s literature,
which were formed by mixing already existing ones.

Dialogues in children’s texts differ from dialogues in literature intended for
adult readers. There are much more artistic means, jargonisms that create a lively and
rich conversation. Quite often, slang can be found in children's dialogues. This can be
explained by the natural need of children to try to look like adults, separate their own
circle of communication or create a certain interest group. From middle school age to
adolescence, children's interests change, so thanks to other dialogues, the reader’s
vocabulary and horizons expand.

There are also examples of certain misunderstandings between children and
adults. In children’s texts, small characters often appear smarter and smarter than their
parents or teachers. An example of such a confrontation is Matilda’s dialogue with her
father and the offer to buy a book:

“Daddy,” she said, “do you think you could buy me a book?”. “A book?” — he
said. “What d’you want a flaming book for?”. “To read, Daddy”.

“What’s wrong with the telly, for heaven’s sake? We 've got a lovely telly with a
twelve-inch screen and now you come asking for a book! You 're getting spoiled, my

girl!”.
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When we read works to children, we also notice incorrect use of tenses, many
homogeneous clauses, incorrect spelling of words and some grammatical errors. This
is called a grammatical anomaly. The reasons for using these elements can be
different. This is both to show an unreasonable character and separate him from
others, and to create a tense atmosphere (for example, when a character is very
anxious, sad or happy), or to show a relaxed atmosphere. In the novel “The
Adventures of Tom Sawyer” we, again, find several interesting examples:

“Miss Charlotte she held her head up like a queen’; “We seen a light...”’; “She
done gone...”; “I been to the circus three or four times”; “Why I can’t do that”;
“Shepherdson a-linkin after him with his gun in his hand and his white hair a- flying
in the wind” [32].

Thus, we can see that children’s literature has its own distinctive features and
differences from texts for adults. Children’s works are characterized by lively, bright
and rich expressions, a variety of artistic images and syntactic constructions, slang
and certain innovations. Highlighting the most important, emphasizing events,
feelings and thoughts, fully conveying feelings and character — these are the main
tasks performed by these features, which help to best convey information to a small
reader.

Thus, we came to the conclusion that fiction 1s a kind of literature, various
author’s texts with a rich vocabulary, artistic means and various techniques, which
contain not so much a cognitive function, but rather influence the thoughts, feelings,

emotions of the reader and bring aesthetic pleasure.
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CHAPTER 2. THE STUDY OF THE PECULIARITIES OF THE
TRANSMISSION OF CHILDREN’S SPEECH IMITATION IN THE
UKRAINIAN TRANSLATION (CASE STUDY OF THE MATERIAL OF
AMERICAN AND BRITISH LITERATURE OF THE XX — XXI CENTURIES)

2.1. Ways of translating the imitation of children’s speech in an artistic text

2.1.1. Lexical transformations

Lexical transformations are specific changes of lexical elements of the original
language in order to ensure the adequacy of the translation. They are used when
dictionary counterparts in the translation language are either absent or do not
adequately convey the semantic, stylistic and pragmatic characteristics of the
translation. Lexical transformations include concretization, generalization, addition
or removal of words, modulation, explication (descriptive method), transcription and
transliteration, loan translation, etc.

Let us consider the examples of the use of such lexical transformations as
concretization and generalization. Concretization is a lexical transformation, as a
result of which a word of broader semantics is replaced by a word of narrower
semantics. In the following example, the concretization method is used to translate

the social and political realia of the Pledge of Allegiance:

“Which is why I could tell everyone right in the middle of the Pledge of
Allegiance that the lunchroom lady was sitting in the janitor’s car and they were
kissing” [31].

“Came momy s 3moena ckazamu 6ciM npsamo nocepeo Knameu eipnocmi

npanopy CIIIA, wo 6ygemuuys cuoums y Mawuni 08ipHUKA i BOHU YLIyIOmbCs” .
The translation was made with the expansion of the original phrase in order to

specify the meaning of reality. This method of translation is useful for the reader who
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does not have background knowledge about the US political system and related
concepts.

In some examples, the use of generalization, or generalization and
specification at the same time, may occur. For example, the following excerpt from
S. Pennypacker’s work “Clementine” has two translation options:

“If they had a special class for gifted kids in art, I would definitely be in it. But
they don’t, which is also unfair — only for math and English. I am not so good at
English, okay, fine” [31].

“fHrxbu 6ys xknac o 060apoBaHUx y MAan08auHi Oimeu, 51 MOYHO Oyaa O y
HbOMY. Ane tloco Hemae, a ye medc HeCnpageoIus8o — € auule 01 000apoO8aAHUX Y
mamemamuyi ma piouiu mosi. Hy il Hexatl, 1 He maka 8dxce Ui 6NPAGHA 8 PIOHIL MOBL.

In this version of the translation, it is not specified which language is meant,
therefore, the technique of generalization is used, which consists in changing a word
of narrower semantics to a word of broader semantics.

The second version of the translation is somewhat different, it partly uses a
generalization of the meaning, but also partly specifies it, because literature is also
added to the language. Although it is not specified which language is meant:

“Uxbu y Hac y wkoni Oyau OKpemi YPOKU 3 MANOBAHHA OJisl 0COOIUBO
oboaposanux, meHe 6 myou 63i1uU. Ane y Hac maxkux YpoKi@ Hemae — Juuie

Mamemamurxa ma aimepamypa. 1 apaso, 3 limepamypor ma piOHOI0 MO0 y MeHe

mak cooi”.

Generalization is often used when there is no need to accurately convey the
meaning of the original phrase, as in the following example:

“Then she let me stir grape jelly into my milk to make me feel better” [31].

“I sona 0ozeonuna meni po3boemamu 8 MOJOYI BApenHs, adu noie2uano’.

In Ukrainian realities, grape jam is not very common, so the translator chose
not to focus on it. However, a strategy of foreignization is also possible here, which

involves leaving an unfamiliar (nevertheless existing) delicacy in our country,
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although we do not rule out the possibility of excessive focus on details that are not

important for the plot:

“Ilomim mama 003801UNA MeHI 000amu 00 MONOKA BUHOSPAOHO20 OAHCEMY,
wob meni cmano kpawe” .

The following example also uses the technique of generalization of the
meaning of the original statement. A more informal style is used and a generalized
translation is given:

“Every time I see her she hands me a five-dollar bill and says [...]” [31].

“Il{opa3zy eona cye meni n_amipky i cogopums [...[”.
In the following example, the translator used a generalized version with a
replacement for a more common type of breakfast:

“Run to the store and get me a box of Cheerios, dearie” [31].

“JIroba, 36ieati 00 mazazuna, Kynu MeHi KOpOOKY niacmisuyis’.

A common way of translating lexical elements of children’s speech is also a
functional analogue as an element of the final utterance, which causes a similar
reaction in the reader. For example, the dynamic American game with the ball
“dodgeball” has a counterpart in the Ukrainian language — it is the game of
“subusanu”. The use of a functional analogue here is due to the fact that “subusanu”
is similar in rules to the game specified in the original:

“I ordered some new school pets, and I told the gym teacher we are never
going to play dodgeball again [...]” [31].

“A 3amo6una Kinbka HOBUX MEAPUH Y WIKLIbHUL KYMOYOK [ CKA3ANA 84UMENIO
Qizkyrbmypu, wo mu Oinbute He epamumemo y suousau [...J”.

In Ukrainian realities a lobby is a rather rare occurrence in apartment
buildings, so xoxn or eecmubrons 1s a more understandable functional analogue. This
determines the use of such a lexical translation transformation in the following

example:
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“Margaret was waiting for me in the lobby of our apartment building when I
got off the bus after school” [31].

“Mapeapem uekana Ha MmeHe 8 XONi HAUL020 OVOUHKY, KOAU 5 BUUULA 3

asmobyca nicisa wkoau”.
Another example of the use of functional analysis is observed in the translation
of another name of an American children’s game:

“I was paying attention out the window where the fourth-graders were playing

Pickle in the Middle” [31].

“s cnocmepicana 3a HOMUPUKIACHUKAMU, SIKI 2PAOMb Y SUILUOAIU .

An interesting case is when several realities were used in one sentence: a type
of gummies, the name of a children’s television program, healthy sweets. For Gummi
Worms, the options were mapmenaoni yeps’ssuxu (literal translation, as there also are
these sweets in Ukraine) and orcysanvui mapmenaoxu (generalization). “The Sesame
Street” is translated as “Bynuysa Cesam” due to the fact that the program was quite
popular in Ukraine at one time. The next realia is carrot sticks — a fairly common
healthy snack that can be translated using a substitution (cyxogpyxmu) and literally
(mopreani nanuuku).

“Socks, a really crunchy Easter Peep [...]” [31].

“lllkapnemxku, Oysce uepcmee 8eIUKOOHE neyuso [...[J” .

This realia and all the ones that follow are given by the author in the chain of
listing the things that Clementine took out of the “Black Hole” (otherwise from under
the bed); accordingly, it is more important to show the numerousness of these objects
than to accurately convey their meaning. Easter Peeps are coloured Easter
marshmallows in the shape of birds or bunnies that are not produced in our country.
The translation retained the connection with the Easter delicacy, but replaced it with

cookies.
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2.1.2. Grammatical transformations

Grammatical translation transformations include: syntactic assimilation / literal
translation; sentence division; combining sentences; grammatical substitutions: word
forms; parts of speech; member of the sentence. Let us consider an example of the use
of grammatical substitution in the following passage:

“Principal Rice rolled her eyes to the ceiling then, like she was looking for
something up there. Ceiling snakes maybe [...]” [31].

“qupekmopka 3aKomuia ce0i oui 00 cmeii, HiOU 60HA MAM WOCL WIYKAIA.
Cmenvosux 3miti, Hanpukiao |[...]”.

Grammatical substitution here allows to convey the creative formations of
children’s speech, reproducing the word-forming possibilities of the English language
in Ukrainian. In the following example, a grammatical substitution is used, in
particular, the participle cracked is reproduced with the help of a verb phrase in the
Ukrainian language:

“I have cracked toes” [31].

“V mene nanvyi na nocax nompickanucs’”.

The clarification “nanvyi na nocax™ is also added here — this is a linguistic
reality that is conveyed using concretization. In the following example, the context is
the same as in the previous example, while the translation option is strikingly
different. A literal translation was chosen to preserve the absurdity of the disease
name:

“I also have the heartbreak of sore irises” [31].

“V mene we i cepyesuii po3pue xeopux pardyHcox.

The next interesting phenomenon found in the speech of the main character

was the emphasis on any thoughts or ideas by highlighting them as headings: each
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word with a capital letter. In the Ukrainian language, a similar technique is not used
either in headings or in the text itself, so its full transfer in the translated version is
possible. Let us consider the options that seemed most acceptable to the translator:

“This is called Changing the Subject” [31].

“Ile Ha3usacmwvcs 3mina memu’”.

In this example, we see that two options were used to transfer the technique
into the Ukrainian language: the use of quotation marks, due to which the phrase
becomes a quotation from adults or an adjective, transfer using an infinitive.

The specificity of children’s literature is manifested not only in the careful
selection of lexical units that are close to children’s perception of the world, but also
in the use of specific syntactic means. The sentences in such works are usually
simple, unencumbered by excessive descriptions of characters and locations, unlike
sentences in works for older readers. R. Dahl followed this rule — most of the
sentences in the story “Charlie and the Chocolate Factory” are simple.

Sometimes there are also complex sentences, when the author shows the
pressure of the situation or prepares the reader for an unexpected turn of the plot.
Here, for example, such a fragment:

“Veruca struggled furiously, but the squirrels held her tight and she couldn’t
move” [27].

In V. Morozov’s translation, the sentence has not undergone any changes, its
structure has remained completely preserved, the atmosphere of the situation
corresponds to the original:

“Bepyka nmomo 6Ooponunacs, ane OilKU MiyHo ii mpumaiu i He 0asalu
NOBOPYXHYMUCS.

In addition to the descriptions of events and locations, an interesting element is
the expression of thoughts by the characters. It can be surprise, confusion, anger, etc.

For example, in the original text, the author prescribes confusion as follows:
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“Good heavens, child, I really don’t know ... I suppose it could ... yes. I'm
pretty sure it could ... of course it could ... I wouldn’t like to risk it, though...it might
have some very nasty results...” [27].

The thought is incomplete, there are interjections, addresses that quite
accurately convey the speech of a person in difficult, unexpected situations. As for
the Ukrainian translation, here we see the following option:

“O I'ocnoou, oumuno, 51 cnpasoi He 3HAI0 ... OYMAr0, W0 MOXCHA 0YI0 O... Max,
A Maudce 6NEGHEHUl, WO MOJICHA... ABIHCENC, MOJCHA... XOU 5 B80/1i6 OuU He
pusukysamu... 60 ye mo2no 6 npuzgecmu 00 0yiHce HeNPUEMHUX HACTIOKIG... .

The translator managed to convey the same uncertainty and confusion of the
Willy Wonka character, completely preserving the original structure of the sentence
without resorting to other transformations.

Another interesting syntactic device present in the story is parcellation.
Parcellation is used to express a character’s thoughts, to single out a specific thought
and focus attention on it. Thus, in the story of R. Dal, we find the following example
of the use of this tool: “THEY ... USED TO ... READ!” [27].

This is a fragment from the Oompa Loomps’ song about books, which
emphasizes the fact that children used to read instead of watching TV all the time.
This line is a kind of answer to parents who do not know what to do with their child
in their free time. The opinion is expressed clearly and slowly so that the parents
understand the extreme importance of the problem. V. Morozov focuses our attention
on this problem even more. Moreover, he divides words into syllables, that is, he
explains to adults the importance of reading, as if to children, by syllables: “Bo- nu...
YU-TA-JIU... KHU-)KEY-KU!”.

An important place in the story is given to the exclamatory sentence. Together
with interrogative sentences, they create the same atmosphere of children’s curiosity,
bickering and sincere emotions. The vast majority of the lines of children’s

characters in the story are represented by exclamatory sentences. The author focused
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the most attention on Charlie and his passion for chocolate and Wonka’s factory. The
child dreams of trying the most delicious sweets in the world, getting into the
production and learning all the secrets of the chocolate master:

“Oh, how he loved that smell! And oh, how he wished he could go inside the
factory and see what it was like!” [27].

In the Ukrainian translation, we observe almost the same situation:

“Ox, sax ace lomy nooobascs yeu 3anax! I siK dxce 6in npacnye nompanumu Ha
Gabpuxy u nobavumu, wo dHc mam ycepeouti’.

However, the translator only partially reproduced the author’s idea. Only the
first sentence is exclamatory, which seems to indicate that the boy’s most cherished
desire was to taste chocolate, and not to get to the factory.

Thus, all available syntactic means in the text make it interesting not only for
reading, but also for research. Simple sentences, not overloaded with descriptions, in
combination with complex ones with a tense atmosphere make the text easy to read.
Written thoughts of the characters in different moods will contribute to replenishing
the vocabulary due to numerous interjections. Plotted constructions make the main
thoughts of the characters important and focus on the important things. The same can
be observed in the Ukrainian translation of V. Morozov. The translator successfully
preserves the structure of sentences, thoughts of the characters, interestingly plays
with them and gives the text expressiveness and brightness.

The texts of children’s works are often characterized by a violation of the
grammatical rules of the language, which is due to the imitation of children’s speech,
in which mistakes are often found, because the child has not yet mastered all the
norms of the language. Violations of morphological and syntactic norms can be
systematized as follows:

1) inconsistency of subject and predicate;

2) unjustified use of tense forms.
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“Teachers is all rrrushing and rrrunning out and getting mouse trrraps and
baiting them vith cheese and putting them down all over school!” [29].

“Yuumeni wooyxy bixcamv no Muwionosxu, kKiadyms myou OJisi NPPUMAHKU
cupp i ppo3cccmasasaiomy ix no eciu wkoai!”.

Reproducing grammatical violations of language norms, V. Morozov resorts to
various methods. In particular, it reproduces grammatical violations of any verb with
an indefinite form of the verb, or reproduces grammatical violations using
occasionalisms and wordplay. Sometimes he reproduces grammatical violations by
adding the word-forming suffix —yea—, —w0ea— (uysamu) to verbs, or he resorts to
grammatical violations by forming the wrong form of inverted verbs (cebe
npoxuoaeme instead of npoxuoaemecy).

The peculiarity of parting questions is that they perform not only the function
of requesting additional information, but can also be perceived as a prompt, which
leads to a change of the interrogative construction in the source language to an
imperative one in the target language. They can serve an emotional function,
expressing politeness or disdain, irony or support, confidence or excitement, approval
or condemnation. Acting as a sign of oral speech, parting questions in the studied
children’s literature works are characteristic of the characters’ speech, which is due
to the writer’s desire to bring the characters closer to the everyday and usual life of
the potential recipient of the work of art. It is customary to analyze divisional
questions holistically, since in an isolated position their components lose either their
expressiveness or their content.

Occupying an intermediate place between a narrative and an interrogative
sentence in terms of form and content, interrogative questions are mostly reproduced
by general questions using transformations of various types, which is appropriate,
since they are direct forms of expressing the speech act of a question. At the same
time, the adequate reproduction of dividing questions is determined by a number of

pragmatic factors: the emotional state of the subject of speech, the attitude of the
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speaker to the object, the familiarity of the subject with the object. Among the
identified ways of translating the selected units:

1) interrogative question — general question:

“You’re the one who found your ticket only yesterday, aren’t you?” [27].

“Ile mu 3Hatiwo8 KBUMKA WOUHO 8uopa?’.

2) interrogative question — general question with a part of truth:

“You did dream that, didn’t you, Your Majesty?” [29].

“Bu yce ye bauunu ysi cHi, npagoa, sauia eeauuHocme?”’.

3) interrogative question — affirmative sentence:

“A large overdose might even have an instant effect, and you vouldn’t vont
that, vould you?” [29].

“A we bOinbwia 0033a MOxCe CHAPPUYUHUMU MUMMEBUU edeKkm, OOHAK 5 He
oymaro, wio 8ac ye mitums”.

4) interrogative question — a general question with the participle ea, max, uu
He mak, xioa, xiba Hi, cnpasoi, npagoy Kax;cy, Hesxice:

“And that isn’t what you want at all, is it, my dear?” [28].

“A mu o, 00po2eHbKUll, Yb020 AXC HISK He Xouewl, 2a?”.

As one of the means of explication of intratextual content, repetition is
designed to emphasize language and emphasize its expressive and pictorial
properties. In combination with linguistic means of other levels, repetition ensures
the coherence of the entire text.

R. Dal’s children’s works are characterized by repetitions of lexemes and
syntactic constructions, the main task of which is not the accumulation of content
elements, but their artistic organization. The writer uses repetitions mainly to depict
the character's emotional state and highlight the most important information in the
context of the described events. The repetition of lexemes is usually expressed by a
two- or three-member combination of words that emphasize the emotional and

evaluative tone of the statement. Of all the available types of lexical repetition for
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children’s works are characterized by identical lexical repetition, the components of
which belong to different parts of speech.

The reproduction of lexical repetition in the target language, regardless of
which part of the language its components belong to, does not cause significant
difficulties, since it does not require significant structural transformations and the
adoption of complex translation decisions. However, a significant number of
repetitions were omitted in the translation of the studied works. Available repetitions
are reproduced as follows:

1) identical lexical repetition:

“Every day of the week, hundreds and hundreds of children from far and near
came pouring into the City to see the marvelous peach stone in the Park™ [28].

“Kooichicinbko2o OHsi comui U comHi dimell 30au3bKa i 30a1exa npubdysaiu 6
ye micmo, wob nooauumu y Llenmpanornomy napky po3KiuHy nepcuxosy Kicmouky”.

2) lexical repetition based on other components:

“They is taking me years and years to collect and I is not wanting to lose
them” [29].

“4 ix 30upaBatu OaraTo-npedaraTo pokKiB 1 HE XOTITH X MPONACTU .

3) lack of lexical repetition without adding lexical components:

“On the table, there were mounds and mounds of walnuts, and the squirrels
were all working away like mad, shelling the walnuts at a tremendous speed” [27].

“Ha cmoni nescanu 2opu 8010CbKUX 20piXi6, WO IX 3 8eIUUE3HON0 ULBUOKICMIO
aywunu 6inku. Bonu npayroeanu, Mo ckajiceHi’’.

The loss of imagery is observed at the level of reproduction of violations of
grammatical norms in the characters’ speech, repetitions of language units of
different levels, which indicates the leveling of the author's individual style by the

translator.
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2.1.3. Lexical and grammatical transformations

Lexical-grammatical translation transformations include antonymic translation;
descriptive translation; compensation. One of these transformations is antonymic
translation — the replacement of an affirmative unit of the original with a negative
one in translation or a reverse, for example:

“She never returned home without buying some presents for the kids” [31].

“Boszeépawasce 0omMouU, OHA 8ce20a NOKYNALA NOOAPKU Oemsm’ .

Descriptive translation is the transfer of the original unit using an explanation
or definition in the translation text. The following translation used descriptive
translation to convey Margaret’s condition:

“Margaret had been excused to go to the girls’ room, and when she left she
had scrunched-up don’t-cry eyes and a pressed-down don’t-cry mouth” [31].

“Mapeapem gionpocunacsa 00 HCIiHOYOI KiMHAMU, a KOau 8UXo0uld, CKOp4uia
0b6auyys, HIOU HaMa2anacs He 3aniakamu’ .

In the following case, two translations are an illustration of the use of two
strategies: foreignization — in the first version (we decided to preserve the attributive
group; although it is not characteristic of the Ukrainian language, in our opinion, it is
quite appropriate here, especially since the narrator i1s a junior schoolgirl; except the
description becomes a name), domestication — in the second version of the
translation, which chose to convey the chain using descriptive translation and
modulation:

“Principal Rice said in her I'm-trying-to-be-patient-but-it’s-getting-harder

voice” [31].
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“Ckazana oupexmop Paiic y ceoiui manepi «fa-Hamazarcb-0ymu-mepniiayor0-

ane-ue-cmae-6ce-8axcue)’”.

“Ckazana Oupexmopka pIEHUM-DIBHUM, MEPNIAYUM-TNEPNIAYUM, Ale 8HCE

MPOXU 3a2PO3IUGUM TMOHOM .

Descriptive translation is also used in the following example:

“Margaret had been excused to go to the girls’ room, and when she left she
had scrunched-up don’t-cry eyes and a pressed-down don’t-cry mouth™.

“Mapeapem sionpocunacs 8 JHCIHOYY KIMHAMY, a KOIU BUXOOUNd, CKOPHULA
0bauyys, HIOU HamMazalacs He 3aniakamu’.

As you can see, descriptive translation is often used to translate compound
adjectives or nouns formed by hyphenating a number of words that form a common
meaning. A similar method of translation is used in the following passage, which also
combines the grammatical and lexical difficulties of children’s literature:

“Inside was a brand-new, not-sat-on, Sparkle-Glitter Paint Set” [31].

“Bcepeduni Oyna 306Cim HOBA, He BUKOPUCIAHA YNAKOBKA OIUCKYUUX hapDd”.

Compensation is a technique in which lexical or semantic units lost during the
translation process are restored using other elements of the text or elsewhere in the
translation. This technique is often used by translators of literary texts when it is
necessary to convey violations of grammatical or any other rules in speech: she don’t
— xouyms. The use of one or another type of transformation is determined by the
goals of the text and the translator, as well as the difficulties for the translation of
which these techniques are used.

When translating the work “Clementine”, the translator decided to abandon
most of the graphic techniques: only the words written in capital letters were partially
retained. The translator also used italics, but this emphasis coincided with the
original only in two cases, the rest were either added or used to convey a chain of
words combined into one. However, despite the omission of italics, using

compensation, the translator emphasized information in other ways, for example:
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1) “Which was unfair because each time, I was the only person in the whole
art room who was paying attention [...J]. Again” [31].

“JKaxnueo neuecHo, s1 oc €Ouna 8 Kiaci, xmo 3aexcou oyaice ygasicrnuil. [...] He
enepute, midwc tHuum!”.

2) “And just like the other times, I was paying attention” [31].

“Hy ocv, 3n08y. A 51 wo? A oyace ysadcua. Yci nomiuaio™.

3) “Clementine! What are you doing?” [31].

“Knemenumuno! Illo mu eumeoprocut?” (lower case of vocabulary).

4) “That’s what I thought” [31].

“...Tobmo ye s mak oymana’.

5) “They re a special kind of braces. They 're jewelry” [31].

“Ile bpexemu, ane ocobaugi. Bonu oopoeoyinni!”.

6) “But he has the keys to everything so I think that makes him the boss” [31].

“Ilpu yvomy 6iH Mmae K4l 8i0 YCIX O8epell, MAK WO 5 66aAMNCAI, WO
HA4anbCcmeo — ye Gin’.

7) “Well, that is insulting. There is absolutely nothing common about
Clementine!” [31].

“Taxk, oye obpazunu max obpasunu. Y Knemenmuni nemae Hivo2o munoeozo!”.

We see that in these examples attention was also focused on italic words, but
with the help of other techniques: the use of emphatic lexical units (six, migwc iHwum,
oyaice), repetition (obpazunu mak obpaszunu), lowering the case, adding an ellipsis at
the beginning of the sentence, syntactic restructuring of sentences, etc. Some of the
techniques used by the authors were omitted without using compensation:

“This time I did take the elevator, because I was hoping I’d run into Mrs.
Jacobi [...]” [31].

“Haszao noixana nigpmom. A cnoodisanaca nampanumu Ha micic Joicetixooi”.

Based on all these examples, we see that in some cases it is not possible to

preserve the original stylistic device, as a result of which translators use
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compensating means that also allow the reader to focus on some information. At the
same time, we can notice that, by considering the chosen techniques, it is possible to
determine what strategy the translator adheres to: foreignization or domestication. In
most translations, the domestication strategy dominates (most of the examples are
conveyed using descriptions, literal translations with the omission of punctuation
features, and also using modulation), however, there were also cases of preserving
attributive chains with appropriate punctuation.

In the following case, the admission was compensated. Quotes were used,
chosen as an analogue to the original thoughtful:

“This is called Being Thoughtful” [31].

“Ile o3nauae «6ymu npooymanow»”.

In the next version, the translator compensated for the stylistic device by
highlighting words in italics:

“I'will Think About the Consequences before I do stuff” [31].

“Hymamumy npo HACIIOKU, neput HidC Wocb pooumu’.

Thus, we see that in the process of working on the text, a number of ways were
chosen to convey (or otherwise compensate for) the original technique into the

Ukrainian language: the use of quotation marks, italics.

2.2. Quantitative indicators

It is also important to consider the quantitative indicators of the use of lexical,
grammatical and lexical-grammatical translation transformations to reproduce the
linguistic features of children’s speech in children’s fiction in the Ukrainian
language.

In particular, at the lexical level of translation, the selection of a functional
analogue was most often used (49%), followed by literal translation (loan translation,

18%), substitution (11%). The least used techniques were generalization (13%) and
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concretization (9%). More results are given at Fig. 2.1. If we look at it from the point
of view of following a certain strategy, it turned out to be 50/50: foreignization and
domestication were used the same number of times. At the same time, we noted that
in some variants domestication options would be more understandable for children’s

reading.

B Functional analogue M Literal translation M Substitution

Generalization M Concretization

Fig. 2.1. Quantitative ratio of lexical transformations

Grammatical transformations refer to the translation of grammatical categories
as well as syntactic structures. In the course of the study, such translation techniques
were recorded at the grammatical level as sentence division; combining sentences;
grammatical substitutions.

Substitutions are considered the most common way of transforming text and
can be lexical and grammatical. For example, word forms, parts of speech, types of
sentences or their connections, and much more can be replaced. Grammatical
substitutions are one of the most used translation transformations in research.

Grammatical substitutions account for 76% of the total number of grammatical

translational transformations studied. In turn, such transformations as sentence
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division and combining sentences occur much less frequently (15% and 9%,

respectively).

B Sentence division M Combining sentences M Grammatical substitutions

Fig. 2.2. Quantitative ratio of grammar transformations

In addition, the work used lexical and grammatical translation transformations,
including antonymic translation, descriptive translation and compensation.
Quantitative indicators of the frequency of use of such techniques for translating
children’s speech are presented in Fig. 2.3.

Descriptive translation turned out to be one of the most frequently used lexical-
grammatical methods of translation. It was often used to translate vocabulary and
grammatical constructions that do not have complete and sometimes even partial
counterparts in the target language.

The study of lexical, grammatical and lexical-grammatical transformations
showed that the most frequent methods of translating children’s speech are functional

analog, grammatical substitutions and descriptive translation. It is with the help of
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these translation techniques that the stylistic, semantic and grammatical features of

children’s speech are mostly reproduced in artistic texts.

B Antonymic translation M Descriptive translation ™ Compensation

Fig. 2.3. Quantitative ratio of lexical and grammatical transformations

In general, conveying the imagery of the original is the most comprehensive
way of analyzing a work, which allows to determine the difficulties that a translator
may encounter. At this point, we mainly looked at the features of Clementine’s speech
and the techniques that S. Pennypacker often uses in the words of this heroine. These
include speech errors (there is a tendency to preserve or compensate for them), visual
highlighting of ideas as headings (the least preserved technique; when translated, it
can be conveyed by enclosing the idea in quotation marks or highlighting it in italics),
as well as repetition of phrases and syntactic structures (preserved, except for cases

when the selected analogue is not built into the logic of the work).
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CONCLUSIONS

Children’s literature is an interesting object of research for scientists of various
fields: psychologists, literary critics, and translators. Each children’s book performs
not only an educational and entertaining function. In particular, it connects the adult
and children’s worlds, helps people of different generations understand each other
better. Children’s literature, or more precisely, translated literature, also contributes to
the development of fantasy and imagination.

Children’s literature is works written specifically for children of different age
categories or works written by children themselves. Children’s literature is
characterized by the presence in it of different linguistic features. Phonetic is the very
first level at which a child gets to know the world without being able to read and
speak. For any children’s work, the most important components are melodiousness
and rhythm. Thanks to them, the little reader perceives and understands the text much
better and without problems. It is worth paying attention to the fact that, in addition to
melody, children’s works must have a certain entertaining character, which is
manifested by means of alliteration, assonance, phonetic nonsense and sound
imitation.

The second level is lexical and stylistic one. Children’s literature, in particular
English-language literature, is characterized by the presence of tropes, similes, slang,
exclamations and other lexical and stylistic means to create vivid images. Sometimes
such texts contain “eloquent” names of heroes that characterize them from a positive
or negative side. The presence of the author’s neologisms makes the works richer and
contributes to the development of the reader’s worldview.

Linguistic units of the syntactic level in children’s literature are somewhat
different from those used in literature for adults. Sentences in works for children are
simple; excessive descriptions, as a rule, are absent so that the reading process is not

too complicated. Instead, such interesting phenomena as parcellation and incorrect
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use of tense forms are observed. Plotting is used to emphasize a specific idea, to focus
attention on it. Incorrect use of tenses, in turn, is used to bring the reader as close as
possible to the characters — the same children who bicker, joke and can also make
mistakes. Thanks to this method, the language looks natural. Dialogues also attract
attention. In texts for children, they are often the personification of children’s
arguments with their parents or with each other. Thanks to such dialogues, the
difference between generations and worldviews becomes noticeable, which helps
people of different age groups to understand each other better.

Transmitting a work of art into another language, especially for very young
readers of primary school age, is of particular interest, since there are no certain
universal methods, techniques and approaches that could automate the process and
make it easy for the translator. However, considering the difficulties of the original
text and how to solve them in translation helps to orient the translator in this work and
give him / her certain points from which to build, which will greatly facilitate the
entire process.

The study of lexical, grammatical and lexical-grammatical transformations
showed that the most frequent methods of translating children’s speech are functional
analog, grammatical substitutions and descriptive translation. It is with the help of
these translation techniques that the stylistic, semantic and grammatical features of

children’s speech are mostly reproduced in artistic texts.
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English text

Translation

Lying on the sink, next to a pair of Do-

Not-Remove-from-the-Art-Room

scissors, was a chunk of straight brown

hair. Uh-oh [31].

Lopyu i3 HodcuyAMU, AKI KHe

MONCHA BUHOCUMU 3 KIACHOL

KIMHAMuy, 1ex#caio nacmo npAMO2co

Kawmanoeo2o eooccs. Ou-oll.

Actually, I think I have arthritis, ” 1
said. “Mrs. Jacobi was breathing on
me in the elevator the other day, and 1

)

must have caught it.” “Oh, please,’
she said, but this time she opened one

eye [31].

«AKkwo uecro, oymaro, y mene
apmpum. Micic [{cetikobi ouxana
Ha MeHe 8 nighmi Heuw00aeHo, s

mabymo 3apasunacsay. « Qu, ma

obnuw!» — ckazana 60HA,

BIOKPUBULU OOHE OKO.

And then she made exactly the sound
Polka Dottie used to make when she

had a hairball [31].

A nomim 8ona suoana maxuii 36yK,
akul 3azeuuau euoasana Ilonvka
Jlommi, konu eunivbo8ysana epyoKy

606HU.

“You've cut off all your hair!” she

said. “You've cut off all your beautiful
hair! What on earth were you thinking,

Clementine?” [31].

Tu 6iopizana ece ceoe sonoccs! Tu
8I0pi3ana 6ce c80€ NPeKPacHe
sonoccs! Ilpo wo, wopm 3abupati,

mu oymana, Knemenmuna?

“Plus, ” I explained, “if my brother

eats even one tiny peanut he might

have to go to the hospital with the
ambulance and sirens and

everything! [31].

KPUXIMHULL 20PIULOK, 8iH 8I0PA3Y JHC

«ILmoc, — nosicnuna s, — AKWO Mil

bpam 3’icmb HABIMb 00UH

BUPYIUAE OO0 NIKAPHI HA WBUOKILL, 3

cupenamu ma iHwium!

So if I sit still for even one minute...

Uh-oh!” I gave my body an extra little

Tomy axwo s npocuodxcy we xou

xeununy... Ou-ou! Ilpo ecsax
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“That was close!” [31].

Jjiggle just to stay safe. “Phew!” I said.

6147161()01(, A nodana mpeMmzmu

«@yx! L]e 6yn0 61U3bKO0N.

“Oh,” said Principal Rice. And then
she didn’t say anything at all, just

of all that can happen to you in the
principal’s office [31].

looked at me, which is the worst thing

«O», — ckazana oupexmop Paiic. |
Oinble 8oHA He NPOMOBULA
IHCOOHO20 C0BA, MINbKU OUBUIACS
Ha MeHe, a ye Hatzipuie 3 YCboeo,
o Modice cmamucsi 8 Kabinemi

oupexmopa.

so I wouldn’t have to hear any

“Clementine-pay-attention! s [31].

Then I got busy working on my project

— Hy a nomim s nouana cmapanmo
npayoeamu Hao c80iM NPOeKmoM,
wob MeHi He 008e10¢s wymu
oeskineuni « Knemenmina, 6y0o

yeadicHiue! ».

Margaret had been excused to go to
the girls’ room, and when she left she
had scrunched-up dont-cry eyes and a

pressed-down don’t-cry mouth [31].

Mapeapem sionpocunacs 6
0aMCcbKy KiMHAmy, a Koau
BUXOOUNA, CKPUBUNA 0OIUYYS], HIOU

Hamaeanacs He saniaxkanmu.

10.

Principal Rice said in her I'm-trying-
to-be-patient-but-it’s-getting-harder
voice [31].

Ckazana oupexmop Paiic y ceoiil
Mauepi «A-Hamazarocsa-oymu-
mepniAyolo-aie-ye-cmae-6ce-

sasicde).

11.

Which is why I could tell everyone
right in the middle of the Pledge of

Allegiance that the lunchroom lady
was sitting in the janitor’s car and

they were kissing [31].

Came momy 51 3Mo2na ckazamu
8cim npsmo nocepeo Knameu

gipnocmi npanopy CLIA, wo

Oypemuuys cuoums y Mawiuti

OBIPHUKA | BOHU YINYIOMbCAL.

12.

If they had a special class for gifted

kids in art, I would definitely be in it.

AHxou 6ys Knac 0 060aposanux y

Manoeanui oimetl, s mouHo oyia 6
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But they don’t, which is also unfair —
only for math and English. I am not so
good at English, okay, fine [31].

y HboMy. Ane tioeo Hemae, a ye
mesic Hecnpaseodnuso — € auule O
000aposanux y mamemamuyi ma
pioHiu mogi. Hy 1 nexaii, 1 e maka
8oce 1l BNPABHA 6 PIOHILL MOBI.

Then she let me stir grape jelly into my

1 6ona ooszeonuna meni

13. po3boemamu 6 MOJOYI 8APEHHS,
milk to make me feel better [31].
abu noneawarno.
14 Every time I see her she hands me a Llopa3zy éona cye meni n’amipky i
. five-dollar bill and says [...] [31]. 2o0eopums [ ...J.
15 Run to the store and get me a box of Jloba, 36ieail 00 mazazuna, Kynu
. Cheerios, dearie [31]. MeHI KOPOOKY n1acmisuis.
A 3amoeuna Kinbka HO8UX MEAPUH
[ ordered some new school pets, and |
V WKITbHU KYMOYOK [ CKA3ana
told the gym teacher we are never
16. suumento QizKyiomypu, wo mu
going to play dodgeball
Oinvbue He cpamumemo y
again [...] [31].
subusanu [...J.
Margaret was waiting for me in the Mapeapem uekana na mene 8 xoui
17. | lobby of our apartment building when | nawio2o 6yOUHKY, KOIU 1 SULIULA 3
1 got off the bus after school [31]. asmobyca nicisi WKOJU.
I was paying attention out the window | Mapeapem uexkana Ha meHe 8 X0l
18. | where the fourth-graders were playing | nawozo 6yOuHKy, Koau s UUUAA 3
Pickle in the Middle [31]. asmobyca nicisi WKoJu.
I was paying attention out the window A cnocmepicana 3a
19. | where the fourth-graders were playing | womupuxiacnuxamu, sKi eparoms y
Pickle in the Middle [31]. suwuoaIU.
20 Socks, a really crunchy Easter Lxapnemxu, dysice wepcmee

Peep [...][31]

seiuKooue neuuso [ ...J].
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Principal Rice rolled her eyes to the

ceiling then, like she was looking for

Jlupexmopxa 3axomuna c6oi 04i 00

cmeni, HiIOU 80HA MAM ULOCh

21.
something up there. Ceiling snakes wykana. Cmenbosux 3mitl,
maybe [...] [31]. Hanpuxaao |...].
YV mene nanvyi na nocax
22. I have cracked toes [31].
NOMPICKANUCA.
- I also have the heartbreak of sore YV mene we i cepuesuti pozpus
. irises [31]. X8OPUX PAUOYHCOK.
This is called Changing the
24. I]e nazusaemucs 3mina memu.
Subject [31].
Veruca struggled furiously, but the Bepyxa nromo b6oponunacs, ane
25. squirrels held her tight and she OinKku MiyHo il mpumanu U He
couldn’t move [31]. 0asanu NOGOPYXHYMUCHL.
O I'ocnoou, oumuHro, s cnpasoi He
Good heavens, child, I really don’t
3HAIO0 ... OYMAl0, U0 MONCHA OVIO0
know ... I suppose it could ... yes. I'm
0... mak, s maiodice 6NeGHEeHUl, WO
pretty sure it could ... of course it
26. MOJNCHA... ABIHCEIHC, MOIHCHA... XOY 5
could ... I wouldn't like to risk it,
80J1i8 OU He pusuKyeamu... 6o ye
though...it might have some very nasty
Mo2710 6 npuzgecmu 00 oydice
results... [31].
HEeNPpUEMHUX HACTIOKISG. ..
Bo-nu... YU-TA-JIU ... KHU-)KEY-
27. THEY ... USED TO ... READ! [31].
KU!
Ox, 5K Jice tloMy nooobascs yeil
Oh, how he loved that smell! And oh,
sanax! I six orce 6in npacrnys
28. | how he wished he could go inside the
nompanumu Ha Gabpuxy i
factory and see what it was like! [31].
nooawumu, wo JHc mam ycepeouni.
29. Teachers is all rrrushing and Yuumeni wooyxy 6isicamo no

rrrunning out and getting mouse

MUULOTIOBKU, KIAOYMb MYOu OJisl
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trrraps and baiting them vith cheese

and putting them down all over

school! [29].

NPPUMAHKU CUPD 1
PPpOo3cccmasnaioms ix no cit

wkoai!

30.

You're the one who found your ticket

only yesterday, aren’t you? [27].

Ile mu 3nauuwios keumka wWoUHO

suopa?

31.

You did dream that, didn’t you, Your
Majesty? [29].

Bu yce ye 6auunu ysi cui, npasoa,

saua eeauyrocme?

32.

A large overdose might even have an
instant effect, and you vouldn’t vont

that, vould you? [29].

A we 6invua 0033a modice
CNPPUHUHUMU MUMMEBULL ehekm,
OOHAK 51 He 0yMaio, Wo 8ac ye

8MILUUMD.

33.

And that isn’t what you want at all, is

it, my dear? [28].

A mu dic, 00poceHbKuUlL, Ybo2o adic

HIAK He xouew, 2a?

34.

Every day of the week, hundreds and
hundreds of children from far and
near came pouring into the City to see

the marvelous peach stone in the

Park [28].

Koorcnicinbkoeo ous comui i commi
Ooimeitl 30;1U3bKaA I 30a1eKa
npubysanu 8 ye micmo, woo
nooauumu y llenmpanvromy napky

PO3KIWHY NePCUKOBY KICIMOUKY.

3S.

They is taking me years and years to
collect and 1 is not wanting to lose

them [29].

A ix 36upasamu 6bacamo-
npebazamo poKie i He Xomimu ix

nponacmu.

36.

On the table, there were mounds and
mounds of walnuts, and the squirrels
were all working away like mad,

shelling the walnuts at a tremendous

speed [27].

Ha cmoni nexcanu eopu sonocovkux
20pixig, Wo IX 3 6eIUUE3HOI0
weuoxkicmio aywuiu oiiku. Bonu

npayrmeaiu, Mo CKAHCEHI.

37.

She never returned home without

buying some presents for the kids [31].

Boszspawasace oomoti, ona eécezoa

NOKYNAA NOOAPKU OeMmsiM.
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Margaret had been excused to go to

the girls’ room, and when she left she

Mapeapem gionpocunacs 0o

IHCIHOYOI KIMHAMU, a4 KOAU

38.
had scrunched-up don’t-cry eyes and a | éuxoouna, ckopuuna ooauyys, HiOU
pressed-down don’t-cry mouth [31]. HAMA2anacs He 3aniaKkamu.
Ckazana oupexmop Paiic y ceoiii
Principal Rice said in her [’m-trying-
Mauepi «a-Hamaearcb-oymu-
39. | to-be-patient-but-it’s-getting-harder
MepniAY0I0-ale-ye-cmac-6ce-
voice [31].
sasicyer.
Margaret had been excused to go to | Mapeapem sionpocunacs 8 jHcinowy
40 the girls’ room, and when she left she KIMHamy, a Koiu 6uxooua,
" | had scrunched-up don’t-cry eyes and a cKopuuna oo1uyYs, Hiou
pressed-down don 't-cry mouth. HaMaeanacs He 3an1aKamu.
Bcepeouni 6yna 306cim nosa, He
Inside was a brand-new, not-sat-on,
41. BUKOPUCAHA YNAKOBKA OIUCKYHUUX
Sparkle-Glitter Paint Set [31].
Gapo.
Which was unfair because each time, I | Kaxaueo Heuecho, 5 Jc €Ouna 8
" was the only person in the whole art KIaci, Xmo 3a8xcou oyxice
| room who was paying attention [...]. veadxcuuul. [ ...] He enepuwe, midc
Again [31]. iHwum!
3 And just like the other times, I was Hy ocw, 31n08y. A 51 wo? A oyarce
. paying attention [31]. yeasxcHa. Yci nomiuaio.
Knemenmuno! [l]o mu
44. | Clementine! What are you doing? [31].
sumeoprocuL?
45. That’s what [ thought [31]. ... Tobmo ye s mak oymana.
46. They 're a special kind of braces. L]e bpexemu, ane ocobausi. Bonu
They 're jewelry [31]. 0opo2oyinni!
47. | But he has the keys to everything so I | Ilpu yvomy 6in mae xnroui 8io ycix

think that makes him the boss [31].

osepell, max wio s 88axicar0, Ujo
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HA4YAaA1bcmeo — ye BIH.

Well, that is insulting. There is

Tax, oye obpaszunu max oopazuiu.

48. absolutely nothing common about YV Knemenmuni nemae Hivozo
Clementine! [31]. munogoeo!
This time [ did take the elevator, Haszao noixana nigpmom. A
49. | because I was hoping 1'd run into Mrs. | cnodisanacs nampanumu Ha Micic
Jacobi [...] [31]. Iorcetikooi.
50. | This is called Being Thoughtful [31]. | L{e o3nauae «Oymu npooymanowoy.
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